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Session outline
This document is intended for those who design and deliver a school-led Early Career Teacher Entitlement (ECTE) programme. It provides materials to introduce the programme to ECTs.  It also offers suggested activities and durations, as well as recommended references to support design and facilitation 		Suggested time to complete: 90 minutes

 


Seminar title: Programme introduction for early career teachers
Duration
180 minutes 
Delivery details 
This session is intended for face-to-face live session 
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[bookmark: Sessionoverview]Session overview  
This seminar intends to introduce early career teachers (ECTs) to the Early Career Teacher Entitlement (ECTE) programme. It comprises four sections that address the programme structure, developing teacher expertise, engaging with the observation and feedback model and managing well-being and workload. Each section focuses on one of these areas through a combination of presentations, discussions, practice, feedback, and reflection activities.
Designed to last 180 minutes, the seminar can be adapted to suit different contexts and needs. It is recommended that phase or subject specific examples are provided as appropriate throughout.
[bookmark: Learningintentions]Learning intentions 
· To explore the structure of the National Institute of Teaching programme for Year 1 of the ECT Programme
· To discuss the role and responsibilities of an early career teacher
· To consider what the term ‘teacher expertise’ means and explore how early career teachers can begin to develop their expertise
· To explore the model of observation and feedback used in Year 1 of the ECT Programme to support the development of early career teachers
· To consider how early career teachers can manage their well-being with the support of their colleagues

[bookmark: relatedframeworkstatements]Related ITTECF framework statements 
Professional Behaviours 
8.1 Effective professional development is likely to be sustained over time, building knowledge, motivating staff, developing teaching techniques, and embedding practice. 
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement. 
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.7 Engaging in high quality professional development can help teachers improve. 
8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently.
8a. Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice. 
8b. Strengthening pedagogical and subject knowledge by participating in wider networks and as part of the lesson preparation process. 
8c. Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment. 
8d. Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications. 
8e. Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement.
8m. Using and personalising systems and routines to support efficient time and task management.
8p. Protecting time for rest and recovery and being aware of support available to support good mental wellbeing.
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[bookmark: sessioninputs]Session inputs
Introduction 
Timing: 20 minutes 
This section of the session should be used to set expectations and share the learning intentions for session. It could also be used as an opportunity for early career teachers to check-in with their peers and discuss how these issues are approached within their school or Trust. Any particular school or Trust documentation could be highlighted at this stage.
Section 1: Programme structure
Timing: 15 minutes 
This section of the session focuses on the structure of the ECT programme.
Suggested activity
Provide ECTs with an overview of years 1 and 2 of the programme. Include a breakdown of how each module is structured with regards to self-studies and live sessions and how they should allocate their time. 
The programme will focus on the following modules in year 1 with one area addressed each half term:
· Behaviour and relationships
· Memory and learning 
· Planning and delivery 
· Subject and curriculum
· Assessment for learning
· Adaptive practice
	Any particular school documentation could be highlighted at this stage. As outlined in the Programme Guidance, schools may wish to deliver the modules in a different sequence to align with the school or trust’s professional development priorities. However, all ECTs must start with ‘Behaviour and relationships’ to support them to establish a positive, structured learning environment that fosters pupil engagement, wellbeing, and academic success at the very start of the academic year. 



Provide ECTs with guidance around completing their ECT course materials, including self-studies, attending seminars as well as their regular mentor meetings. 
See appendix for more information.
Section 2: Developing teacher expertise
Timing: 30 minutes 
The second section of the seminar explores what we mean by teacher expertise and how we can develop it in our early career teachers.
Suggested activity 
Begin with a quotation from the Great Teaching Toolkit to engage ECTs with the idea of high-quality teaching: “The quality of teaching is hugely important to the outcomes of young people, and great teaching can be learnt. Raising the quality of teaching within existing schools is probably the single most effective thing we could do to promote both overall attainment and equity.” 
Allow time for ECTS to reflect on what is meant by ‘teacher expertise’ and discuss with colleagues.
You may wish to share Peps Mccrea’s work on teacher expertise. Move onto a discussion on the concept of mental models and how these are built. See appendix for more information.
Engage ECTs with the ways in which they are supported to develop mental models. You may wish to refer to specific aspects of the ECT programme alongside school/Trust specific information.
Allow time for ECTS to reflect upon and then discuss their understanding of teacher expertise, comparing it to any preconceived ideas. They may take this further and link back to their ITT year.
Key points 
End this section of the session with a summary of the main points: 
· The positive impact expert teachers have on pupil as a result of their actions are built on the foundations of expert mental models.
· Mental models include not just the range of knowledge an individual has but how that knowledge is organised and can be used to address challenges.
· Mental models of expertise can be developed through study, practice and opportunities to iterate.
· Expertise is developed through a complimentary approach which balances research-based theory, practical support, learning and application.



Section 3: Engaging with the observation and feedback model 
Timing: 65 minutes (including break)
The third section of the seminar focuses on observation and feedback and how ECTs will engage with this as part of their weekly interaction with mentors.
Suggested activity 
Begin with a quotation from Bambrick-Santoyo: “Lock in frequent and regular observations – by receiving weekly observations and feedback, a teacher gets as much development in one year as most receive in twenty” (Bambrick-Santoyo, 2016).
Introduce the observation and feedback model used in your school and discuss the principles of effective feedback according to the EEF (2021). The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016), however, your school or trust may have their own model for observation and feedback. See appendix for more information on Bambrick-Santoyo. Engage ECTs with questions to consider as they engage with the example.
To exemplify feedback in action, you may wish to show a video here. This could be from within the school/Trust or a different context such as Yo-Yo Ma giving feedback to musicians. 
Engage ECTs with the observation and feedback model used within the school/Trust and encourage them to consider previous experiences as well as initial thoughts on this model. You may wish to spend some time going through each stage of the process, explaining what this looks like and the rationale behind it as well as posing questions that prompt reflection and discussion.
Include an activity where ECTs can practice elements of the observation and feedback model. A suggested activity is one based on Lemov’s (2021) least invasive strategies for managing behaviour. ECTs can act out these strategies and receive feedback from peers. The facilitator may model this to begin with. See appendix for more information.
Key points 
End this section of the session with a summary of the main points: 
· Feedback is crucial for moving practice forward and developing as teachers.
· Feedback should identify areas for improvement
· Feedback should guide the setting of clear goals
· Feedback should inform focused practice
· Feedback should encourage refinement, prompting the teacher to reflect, act on constructive advice, and revisit their practice for continuous improvement. 

Section 4 Managing well-being and workload
Timing: 40 minutes 
The final section of the seminar considers what we mean by well-being and considers strategies to help ECTs manage workload and well-being.
Suggested activity 
Begin by asking ECTs to think about what they understand by the term ‘well-being’ and what it means to them.
Introduce this quotation from the DfE: Summary and recommendations: teacher well-being research report, DfE 2019: The International Labour Organisation defines workplace well-being broadly as:
“all the related aspects of working life, from the quality and safety of the physical environment, to how workers feel about their work, their working environment, the climate at work and work organisation.”
Discuss some factors that can affect teacher’s well-being. This might be context specific or taken from this DfE report: Teachers Well-being at work in schools and further education providers
See appendix for more information on factors that affect well-being.
Allow time for ECTs to reflect and then discuss their own attitudes to well-being. You may wish to pose some questions here or refer to any school or Trust specific well-being guidance or initiatives.
Key points 
End this section of the session with a summary of the main points: 
· Well-being includes many aspects of working life: health, relationships with others, purpose, environment, security
· Well-being is the balance point between an individual’s resource pool and the challenges faced: the psychological, social and physical 
· Individuals should monitor their well-being and consider how they maintain a suitable balance


Next steps
Timing: 10 minutes 
Give participant times to reflect on their learning from the session and identify some actions they will take to develop their practice as a result. 
This is also an opportunity to flag next steps on the programme including dates for any seminars and take any remaining questions.
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[bookmark: Appendix]Appendix 
Section 1
Additional information on programme structure:
Each half-term, full time ECTs will engage with a core self-study and reflect on the content, together the suggested time this should take is approximately 90 minutes. The reading covered and the result of the reflection will guide discussions between the ECT and mentor with regards to which electives will be selected. ECTs will then select three elective self-studies, each taking 45 minutes, to be completed within the half term. In half-term 1, the suggestion is to select two elective self-studies. 
If they are being offered to ECTs, schools should add details here about the structure of live seminars or sessions. The live seminar outlines are available to support you with the planning of these.
If you are using the NIoT seminar materials, you may want to include the following information: 
The seminars will adopt a scenario-based approach in which you will have the opportunity to connect different aspects of your teaching - such as planning, assessment, and behaviour management - into a more cohesive and effective practice. By integrating these elements, you will develop your adaptive expertise supporting you to make better-informed decisions in real time and making your teaching more responsive to individual needs. 
Section 2
Great Teaching Toolkit
Notes on Peps Mccrea: (PDF) Expert Teaching What is it, and how might we develop it? Peps Mccrea (researchgate.net)
· Impact: the influence that teachers have on what their pupils think, do and achieve.
· Action: the behaviours that enable expert teachers to have great impact.
· Mental models: refer to what people know and how this knowledge is organised to guide decision and action.
Additional notes:
Expertise as impact
· ​Firstly, we could look at expertise as impact: the influence that teachers have on what their pupils think, do and achieve​
· We could argue that expert teaching enables pupil learning, and seek to define this in measurable terms, for exam grades. After all pupils’ outcomes are the things we want to change so it could be useful to focus on them.​
· However, outcomes are just that, they don't tell us about the factors that contribute to achieving the outcome. 
· There could be multiple influences on pupils’ outcomes and so if we want to replicate and develop the elements of expert teaching that have a positive impact on pupil outcomes, we need to be quite specific on what those elements are. Also measuring impact is challenging. We can only make inferences from pupil performance about what pupils have learnt so it can be a very tenuous area to explore. ​
· QUESTION: some of the outcomes we aim for are exam results. But what other ways can we measure the impact of expert teaching beyond just grades? What else should we consider when evaluating a teacher's influence on pupil success?
Expertise as action
· We could explore the actions and behaviours of expert teachers that lead to these outcomes. ​
· Their Perception allows them to see their classrooms in a different way. They perceive events at a deeper level of abstraction, focusing almost exclusively on cues that allow them to make inferences about pupil progress.​
· They use Simulation to consider the consequences of various actions and events across a range of familiar situations and make effective professional judgements.​
· They may appear less busy in the classroom leaving time to think, reflection and diagnose a situation before executing the most appropriate course of action. ​
· Finally, much of the routine elements of their practice is done on autopilot so they conserve mental resources to deal with more complex situations in the classroom as and when they occur.​
· Knowing what expert teachers do helps us to identify teacher expertise when we see it, but if we want to develop teacher expertise, we need to consider the knowledge that underpins those actions. ​
· What do expert teachers know about the pathway through curriculum content; their pupils, their motivations and concerns; pedagogy, about the learning process and how they can support it; and finally, about themselves so that they can self-regulate their actions?
· QUESTION: When you think about what expert teachers do, how do their actions differ from less experienced teachers? How do their behaviours directly influence pupil outcomes?
Expertise as mental models
· But expertise is not just about what teachers know but also about how that knowledge is organised to help them make decisions and inform their actions.​
· The mental models of expert teachers are extensive, they have a comprehensive well-connected understanding of the different elements we've just discussed .
· The positive impact expert teachers have on pupil outcomes is a result of their actions, but those actions are built on the foundations in mental models: what people know and how this knowledge is organised to guide decision and action.​
· QUESTION: How do you think expert teachers’ knowledge is organised? What role do mental models play in helping them make quick, effective decisions in the classroom? How do you think expert teachers know what the right approach is in different situations? They don’t always follow a script—what allows them to make the right calls quickly?
The concept of mental models:
· Mental models are how individuals make sense of the world.
· When the mind is presented with new information, it searches the long-term memory for any prior knowledge that will support the understanding and processing of the concept. ​
· If the mind finds some useful knowledge to support the working memory, then the newly acquired knowledge is added to an ever-growing web of information around this topic. ​
· We refer to these interconnected webs as ‘mental models’
· We all see things differently and we all have access to different mental models based on our knowledge and experiences. 
· These mental models consist of different forms of knowledge:
· Formal knowledge - the type of knowledge that can be explicitly stated, codified and written into books or documents.​
· As well as what we can regard as the hidden knowledge of experts, including:
· Informal knowledge – the knowledge that is described as “expert common sense” combining formal knowledge and lived experience – can be hard to articulate​
· Impressionistic knowledge – feelings that allow us to form opinions of people and things​
· Self-regulatory knowledge – knowing how to manage yourself and do your job​
· It is the blend of formal and informal knowledge that develop expert mental models, which allow educators to make sense of and tackle common and persistent challenges in their context to positively impact pupil outcomes.​
Building mental models
Mental models can be built through:​
· Study – Build an evidence-informed understanding of the components of effective teaching. This might involve consulting the evidence on a specific topic, referring to articles from experts in this area or observing them in action.
· Practise – Put this evidence to work in their context and repeatedly implement building towards fluency and fidelity​. This is a vital part of the process of developing expertise – and one that if left to chance can result in an incomplete mastery of the skills and knowledge in question. 
· Iterate – Continually evaluate (against pupil impact) and improve their mental models and actions. ​
Section 3
Feedback guidance:
According to the EEF Teacher_Feedback_to_Improve_Pupil_Learning.pdf  (2021) the principles of effective feedback include:
· Lay the foundations for effective feedback
· Deliver appropriately timed feedback that focuses on moving learning forward
· Plan for how individuals will receive and use feedback
Observation and feedback model: the model used by the NIoT is based on Bambrick-Santoyo (2016):
· Praise strengths
· Probe areas for development
· Set precise actions
· Plan based on actions
· Practice based on plan
· Follow-up
Activity based on Lemov (2021):
Introduce and model each of the strategies
· The Swivel  - swivel round​
· The Invisible Column  - peer around an ‘invisible column’ with your head/hips​
· The Disco finger – the swivel but with a pointing finger as you scan round​
· The Politician – pointing to lots of different people as you ‘check them off’ for compliance​
· The Tiptoe – on tiptoes (obviously)​
· The Quarterback – crouching down, look around
Ask participants to help you develop success criteria for each strategy
Section 4
Well-being:
· The International Labour Organisation defines workplace well-being broadly as: all the related aspects of working life, from the quality and safety of the physical environment, to how workers feel about their work, their working environment, the climate at work and work organisation.
· Bearing this in mind, the ECT live session will have an enhanced focus on well-being.
The 2019 DfE report identifies these factors as impacting well-being:
· high workload and limited work–life balance 
· a lack of funding 
· insufficient opportunities for development and progression
· a lack of support from senior managers, particularly in terms of managing pupils’ behaviour
· Pressure from external bodies
· The report also highlights that ‘new teachers report higher occupational well-being than experienced teachers.’
· Well-being at work is more than just liking your own job.
· Occupational well-being is like an eco-system. It consists of inter-related elements and is shaped by an individual as well as those around them. 
· Levels of low or high well-being are rarely due to just one factor.
· Here we consider factors impacting well-being as physical, social and psychological.
Research by Green et al (2018) shows that teachers work hard at high speed to tight deadlines and expend the most discretionary effort when compared to a range of other occupations.​
A teacher with low health and well-being may lack the physical, social and psychological resources to deliver a lesson which effectively enables children to succeed.​
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