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Introduction
[bookmark: Sessionoverview]Approximate time to complete: 4 minutes 
This elective self-study is part of your personalised pathway in the Early Career Teacher Programme. It focuses on developing your practice with regards to communicating your belief in pupils' academic potential, an area identified for further focus through your diagnostic reflection as well as discussions with your mentor.
You'll build on the theoretical knowledge on communicating belief in pupils’ academic potential from the core self-study, by exploring practical examples that can help to drive your own classroom practice. Each example highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
[image: "A flow diagram with three connected circular shapes outlined in gradient colours, moving from left to right. Each circle contains a step in a sequence:

'High expectations for contributions and participation' (pink outline).
'Increasing pupil motivation and confidence through timely feedback' (purple outline).
'Module is complete' (light blue outline).
The circles are linked by triangular connectors, visually indicating the progression through the steps."]
The elective self-study will be structured into two distinct sections, as outlined in the graphic below. Each section focuses on a different aspect of communicating belief in pupils’ academic potential. You'll explore key research, see how it works in practice, and think about how to use the ideas in your own classroom.

Applying your learning
As you work through this self-study, you’ll learn about practical strategies and key research. These will help you to plan purposeful ways to communicate belief in your pupils’ academic potential and support you in delivering that belief in your day-to-day teaching. To guide you in this, you will be prompted to apply the content of this this self-study to a scenario that you might encounter in your school.
Take time to read the most appropriate scenario for your own phase or context and consider the question as you work through this self-study. At the end of the self-study, you will have an opportunity to reflect on what you have read and learned; how it connects to your own experiences; and how you might apply it in future. 
 
  
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 






[bookmark: EYFScenario]EYFS scenario
	Mrs. Lee is a PE teacher working with a group of young children in an early years setting. Today, she’s set up an exciting dinosaur-themed obstacle course where pupils get to ‘stomp like a T-Rex’ ‘crawl under vines’, and ‘jump over lava pits’. However, she notices that a few children are hesitant to try some parts of the course, saying, "I’m not strong enough" or "I don’t want to fall." She wants to help all pupils feel confident and excited to participate in the course while encouraging them to see challenges as fun opportunities to grow.
To support this, Mrs. Lee reflects on strategies to increase engagement and foster a belief in each child’s potential. She considers how to create a supportive environment that encourages all pupils to give the course a try, even if they find parts of it tricky.
As you read through the content of the elective self-study, consider which approaches would be effective in helping Mrs Lee to foster participation and confidence during the dinosaur-themed obstacle course.





[bookmark: PrimaryScenario]Primary scenario
	Mrs. Lee, a primary teacher working in year 3, has always believed in setting high expectations for her pupils' participation in her lessons. She has worked hard to ensure that every pupil in her class feels involved and encouraged to take risks. However, during one of her PE lessons, she notices that a few pupils are particularly reluctant to engage, often saying "I can't do it" or "I don’t know how." These pupils tend to shy away from answering questions or participating in activities, and Mrs. Lee is concerned that their lack of involvement might be affecting their learning and confidence. She wants to create a more supportive environment where every pupil feels safe to take risks, share their ideas, and feel confident in their academic potential.
To address this, Mrs. Lee reflects on the strategies she’s learned about maintaining high expectations, promoting a culture of error, and providing clear, specific feedback. She considers the best way to encourage her pupils to participate more actively, while also fostering a belief in their ability to succeed.
As you read through the content of the elective self-study, consider which approaches would be effective in helping Mrs Lee to increase pupil engagement and participation and foster a belief in their academic potential during her PE lessons?





[bookmark: SecondaryScenario]Secondary scenario
	Mrs. Lee, a secondary PE teacher, has always believed in setting high expectations for her pupils' participation in her lessons. She has worked hard to ensure that every pupil in her class feels involved and encouraged to take risks. However, during one of her PE lessons, she notices that a few pupils are particularly reluctant to engage, often saying "I can't do it" or "I don’t know how." These pupils tend to shy away from answering questions or participating in activities, and Mrs. Lee is concerned that their lack of involvement might be affecting their learning and confidence. She wants to create a more supportive environment where every pupil feels safe to take risks, share their ideas, and feel confident in their academic potential.
To address this, Mrs. Lee reflects on the strategies she’s learned about maintaining high expectations and considers the best way to encourage her pupils to participate more actively, while also fostering a belief in their ability to succeed.
As you read through the content of the elective self-study, consider which approaches would be effective in helping Mrs Lee to increase pupil engagement and participation and foster a belief in their academic potential during her PE lessons?





[bookmark: SpecialistScenario]Specialist - SEND setting scenario
	Mrs. Lee works in a SEND setting where a sensory circuit is used as a one-to-one settling activity in the morning with a teaching assistant. This circuit is designed to help selected pupils, identified by the adults as requiring additional support, regulate their emotions and prepare for the school day before transitioning to their normal lessons. The circuit includes activities such as crab walking, balancing on a wobbly mat, and pushing a weighted cart, tailored to promote motor skills, body awareness, and self-regulation.
While some pupils engage readily with the activities, others are more hesitant, expressing reluctance by saying things like, "It’s too hard" or "I don’t like the wobbly feeling." 
Mrs. Lee aims to create a supportive environment where these pupils feel safe and encouraged to participate, knowing that the circuit is an opportunity to build confidence and develop self-regulation skills at their own pace.
As you read through the content of the elective self-study, consider what you think would be the most effective approach for Mrs. Lee in order to support her pupils’ engagement and confidence in the sensory circuit?





[bookmark: Altprovscenario]Specialist - Alternative provision scenario
	Mrs. Lee, a PE teacher working in an alternative provision setting, is passionate about supporting her learners to engage positively in her lessons. She understands that many of her learners have faced significant challenges, resulting in a lack of trust in adults and a history of disengagement from education. Recognising the complexities of need within her class - including two pupils with ECHPs where ADHD is the primary need - Mrs. Lee strives to create a bespoke approach for each pupil. She values the potential of PE to build teamwork, resilience, and self-esteem and works hard to ensure every learner feels safe, understood, and encouraged.
During one of her lessons, Mrs. Lee observes that some pupils are hesitant to engage, often expressing reluctance with phrases like, "I can’t do it" or "I don’t want to fail." These pupils are not only disengaged from practical activities but also shy away from routines and expectations, even when subtly introduced. Mrs. Lee recognises that these responses stem from a mixture of anxiety, a lack of confidence, and unmet needs, which, if not addressed, could hinder their emotional well-being and readiness for future opportunities.
Mrs. Lee reflects on her strategies to better meet the specific needs of her learners, ensuring that they feel supported without fostering dependency. Knowing her pupils well, she collaborates with teaching assistants (TAs) to provide targeted support that promotes independence over time. For example, TAs may work alongside pupils to help them interpret and follow instructions while gradually encouraging them to engage independently. She also builds subtle, individualised routines and expectations tailored to each pupil, recognising the importance of consistency and predictability for learners with ADHD.
As you explore this elective self-study, consider which approaches would best help Mrs. Lee to increase engagement and participation in her PE lessons. How can these strategies be tailored to the specific needs of learners in alternative provision, supporting their personal growth, confidence, and readiness for future challenges?



[bookmark: post16scenario]
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[bookmark: Highexpectationsforcontributions]High expectations for contributions and participation
Approximate time to complete: 7 minutes
A reminder of what the evidence says
The core self-study highlights how teachers can foster belief in pupils’ academic potential by setting high expectations for participation. Research by Rubie-Davies et al. (2014) underscores that maintaining these expectations significantly influences pupil outcomes over time, making a culture of active engagement essential.
One approach to embedding the active engagement highlighted by Rubie-Davies et al. is to consider how many students are participating and how often, and how hard and deep students are thinking. Doug Lemov (2021) coined the phrase ‘participation ratio’ to describe this approach, which aims to create an environment where all pupils are actively involved and are successful through thoughtful planning and responsive teaching. You’ll be familiar with many of the strategies to enhance participation from your initial teacher training, such as using timers, maintaining high expectations, marking activity transitions, and providing scaffolding prompts.
By making your expectations clear and planning teaching that is both responsive and adaptive, you can provide a framework where all pupils are engaged, participating, and experiencing success. This creates a secure, supportive environment where all pupils feel comfortable taking risks, knowing their contributions are valued, and mistakes are embraced as part of the learning journey.
What this looks like in practice 
When teaching a new class or meeting a pupil for the first time, you may encounter several challenges in establishing expectations for contribution and participation. Some pupils might feel self-conscious or anxious about speaking up, particularly if they haven’t yet built a rapport with you. Early in the year, they may also be unsure about routines or expectations around participation, leading to hesitancy or reliance on others to carry the discussion. As you will remember from your training year, setting high expectations for contributions can help establish a more engaged, dynamic classroom environment where pupils take ownership of their learning.
Culture of Error
Doug Lemov’s Teach Like a Champion (2021) outlines how to foster a ‘Culture of Error,’ which can be a helpful strategy when setting high expectations for participation, as emphasised by Rubie-Davies et al. This approach encourages pupils to view mistakes as valuable learning opportunities, creating a classroom environment where they feel safe to take risks and grow through their errors.
In order to effectively create a culture of high participation, pupils’ perceptions of what it means to be ‘wrong’ must also altered. The teacher’s role in this instance is to reframe mistakes as opportunities for learning rather than failures. Teachers can achieve this by modelling openness to error, praising effort and risk-taking, and guiding pupils in analysing mistakes to deepen understanding. This involves normalising incorrect answers as a natural part of the learning process, fostering an environment where pupils feel safe to share their thoughts without fear of judgment.
Importantly, teachers can draw on personal knowledge and information from IEPs, behaviour plans or discussions with colleagues in both their own Department and the SEND department. This will help them to tailor their approach for all pupils and effectively establish and sustain a culture of error.
In practice, a culture of error can be established and sustained through specific practical approaches that empower pupils to view mistakes as part of the learning journey.  
Identifying the ‘active ingredients’
These are the ‘active ingredients’ that can be used to establish a culture of error: 
· normalising mistakes, for example identifying them as ‘learning opportunities’
· encouraging perseverance, for example by modelling a mindset that celebrates resilience and recognises mistake-making as necessary to grow
· use of positive language to establish a supportive environment
· guiding self-reflection, for example by providing effective feedback and building pupils’ metacognitive skills
· fostering pupils’ curiosity, for example by encouraging pupils to question why they may have an incorrect answer

Examples 
	Schools should add exemplification relevant to their context to demonstrate how a ‘culture of error’ could look making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 




No Opt Out
Approximate time to complete: 6 minutes
A reminder of what the evidence says 
To foster a culture of high participation, teachers must show high expectations and belief in pupils – a mindset emphasised by Rubie-Davies et al. (2014). Doug Lemov’s (2021) ‘No Opt Out’ approach supports this by encouraging pupil engagement and accountability. This approach aims to prevent pupils from giving up by either providing a wrong answer or refusing to answer altogether with responses like, “I don’t know.” By reinforcing that participation is essential, No Opt Out helps create a culture of high expectations where all pupils can contribute meaningfully to discussions. This approach not only holds pupils accountable but also signals to them that their thoughts and efforts are valued, reinforcing the teacher’s belief in their ability to succeed.
What this looks like in practice 
When taking on new classes, it can take time to build trust among all members of your classroom. Without a foundation of trust and confidence, pupils may hold back, choosing not to respond to questions or actively participate. While this can be challenging, it’s essential to foster a culture of accountability, encouraging every pupil to contribute and engage. As time goes on, you can draw on your personal knowledge of pupils, along with information from IEPs or behaviour plans, to tailor your approach effectively. This helps you build trust and create a supportive environment where all voices are valued, setting the tone for a positive, interactive classroom experience.
The ‘No Opt Out’ approach can be particularly effective for pupils who may shy away from answering questions. By fostering a culture of accountability, the ‘No Opt Out’ approach promotes active listening, as pupils understand they may be called upon to share their insights or cue their classmates.  Moreover, by incorporating cold calling into this strategy, teachers can distribute accountability more evenly, ensuring that all pupils are thoughtfully considering questions and contributing to the discussion.
By ensuring that all pupils are expected to participate, you communicate to your pupils that they have the capability to contribute meaningfully, think critically, and ultimately succeed. 
As you will know from initial teacher training year, routines should be clearly defined and often repeated on a daily basis. This consistency helps pupils understand what is expected of them and makes participation a regular part of their classroom experience. By embedding participation as a routine, you reinforce the belief in your pupils' academic potential, fostering a positive, supportive learning environment where pupils are encouraged to take risks, learn from mistakes, and grow in confidence, both academically and personally.
To implement ‘No Opt Out’ effectively, certain key elements are essential to creating an environment where every pupil feels supported and accountable. Let’s look at those ‘active ingredients’. 
Identifying the ‘active ingredients’
These are the ‘active ingredients’ that help to create an environment in which the strategy ‘No Opt Out’ could be successfully implemented:
· providing scaffolding and support
· using prompts or questions to support pupils in reaching the correct answer
· returning to the original pupil
· using pupil’s names
· maintaining consistency in applying the approach
Examples 
	Schools should add exemplification relevant to their context to demonstrate how a ‘no opt out’ could look, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
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[bookmark: Increasingpupilmotivation]Increasing pupil motivation and confidence through providing timely feedback
Approximate time to complete: 6 minutes
A reminder of what the evidence says
The core self-study focused on teachers fostering a learning environment that reflects a strong belief in each pupil’s potential. A key strategy for doing this is providing timely and precise feedback during lessons. Although the direct relationship between feedback timing and academic outcomes remains uncertain (EEF, 2021), what is clear is that feedback should target specific areas for improvement. Rather than offering general praise, it should focus on moving learning forward by addressing the specific gaps identified through formative assessments.
What’s equally important is how this feedback is perceived by pupils. Motivation, confidence, and the level of trust they have in their teacher all influence how they respond to feedback. Teachers should openly communicate the purpose of feedback as a tool for growth, not criticism, while providing feedback that is clear, concise, and relevant to the individual’s needs.
Incorporating these principles into daily teaching practice not only offers meaningful guidance but also helps create a classroom atmosphere where high expectations and belief in every pupil’s potential are clearly established. Tailored feedback, delivered in accessible formats and broken into manageable steps, can help all pupils understand how to improve while supporting their self-regulation and independence.
What this looks like in practice
Increasing pupil motivation and confidence can be achieved through timely, specific, and constructive feedback. However, with a new class, teachers may face challenges as pupils might feel uncertain about expectations, hesitant to engage, or worried about mistakes - limiting their willingness to participate and take risks. Additionally, varying levels of prior knowledge and confidence can make it harder to build a supportive, unified environment. This is where timely feedback, combined with a clear belief in each pupil’s academic potential, becomes essential. When pupils sense that their teacher believes in their ability to succeed, they are more likely to engage, take on challenges, and see feedback as an opportunity for growth.
In practice, one way to provide timely and effective feedback is by utilising clear success criteria, which help pupils understand the expectations for their work and the steps needed to reach their goals. These criteria not only guide pupils along their learning journey, enhancing motivation, but also establish high standards for their performance. Additionally, success criteria offer teachers a structured framework for delivering feedback that is aligned with learning objectives and highlights areas for improvement. You will recall from your training last year that instructions should be specific and manageable, the same is true for feedback.
Equally important is providing feedback that is both constructive and specific. By using task-specific criteria and language, feedback becomes more meaningful and focused on advancing learning. This enables pupils to see the impact of their effort and the steps required to make progress. Effective feedback should take into account various factors such as the task, the pupil, the class, the context, the objective, and the desired outcome (EEF, 2021). This personalised approach ensures that feedback addresses relevant skills and concepts while meeting the individual needs of pupils.
By grounding feedback in valid success criteria, teachers can create a supportive learning environment where pupils feel motivated to improve and take ownership of their progress. This comprehensive, tailored approach enhances the overall effectiveness of feedback, ultimately leading to better learning outcomes for all pupils.
To further understand how these practices can be applied effectively, it is important to identify the ‘active ingredients’ that make feedback strategies successful in motivating and empowering pupils.
Identifying the ‘active ingredients’
These ‘active ingredients’ are key to providing feedback that successfully motivates and empowers pupils: 
· the use of task-specific language
· Ensuring interactions are positive and constructive 
· providing supportive and individualised feedback
· scaffolding that guides learners toward improvement, for example, using hints or probes or partially-answered examples
· feedback prompts that are designed to encourage independence and ownership
Examples 
 
	Schools should add exemplification relevant to their context to demonstrate how teaching and embedding learning behaviours could look, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources.
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[bookmark: CaseStudy]Activity: case study 
Approximate time complete: 8 minutes 
The case study below will enable you to consolidate your understanding of how to establish a culture of high expectations by communicating a belief in pupils’ academic potential. 
[image: Document with solid fill]
Case study
[bookmark: SecondaryPC]Read through the case study and take time to reflect on the strategies used. Afterwards, listen to the podcast, where two presenters draw on the evidence in this self-study to explore how the teacher implements these approaches in practice. You may wish to make notes as you listen to share with your mentor.
	Mrs Thompson is a teacher in a diverse school, where pupils come from a range of cultural and socio-economic backgrounds. Among her class of 28 pupils, several are learning English as an Additional Language, and some have additional learning needs. At the start of the academic year, she is focused on establishing a culture of high expectations for participation, ensuring all pupils feel confident to contribute, take risks, and engage in discussions.
Mrs Thompson recognises that some pupils hesitate to share their ideas due to fear of being wrong or lacking confidence in their contributions. Others are disengaged, reluctant to participate in discussions, or unsure how to articulate their thoughts. She is determined to create a classroom environment where every pupil feels encouraged to contribute, knowing that their input is valued, even if it is not entirely accurate.
She is intentional about setting high expectations for participation and ensuring that all pupils feel encouraged to share their ideas, regardless of whether they are correct or not. She wants to create a classroom culture where pupils understand that making mistakes is a valuable part of learning and that their contributions - right or wrong - are essential to learning.
To effectively build a culture of high participation, Mrs Thompson understands that pupils’ perceptions of what it means to be ‘wrong’ must be reshaped. She actively reframes mistakes as opportunities for growth rather than something to be avoided. She does this by:
· Modelling openness to error – When discussing complex concepts, she verbalises her own thought process and demonstrates how to revise their understanding over time.
· Praising effort and risk-taking – She celebrates pupils who attempt answers and contribute to discussions, reinforcing that engagement is more important than immediate accuracy.
· Guiding mistake analysis – Instead of simply correcting errors, she encourages pupils to reflect on why an answer might be incorrect and what they can learn from it.
By embedding these practices into her teaching, Mrs Thompson ensures that all pupils feel confident to participate, fostering a classroom atmosphere where curiosity thrives.


[image: Headphones outline]
Activity: Case study podcast
Now, listen to the podcast in which two presenters consider the evidence as they explore the case study in further detail. As you listen, consider the discussion around how Mrs. Thompson applies key principles such as:	Comment by Pip Sanderson: Please add a note to explain the podcast is AI generated using Google Notebook LM. Perhaps we could signpost a tutorial (we are yet to create ) on how to use Notebook that we host on our website @Rosie Jonas  @Sophie Duckworth 
· building confidence
· encouraging the sharing of ideas
· reframing ‘mistakes’
· modelling
· praise and encouragement to create a positive 
· building an inclusive environment where pupils are not afraid to make mistakes
Reflect on how you can adapt these strategies to your own context in order to create a culture of high expectations that empowers all pupils.
[image: Behaviour and relationships - Elective Self Study 1 - Case Study Podcast]
Case study podcast
Please note that this podcast has been created using generative AI. Significant attention was given to ensuring that the generated content was appropriately linked to the original materials and aligned with the framework statements. In developing this AI generated resources, we adhered to strict ethical and legal considerations. Please see the ‘use of artificial intelligence’ section for further details.
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[bookmark: Applyingyourlearning][bookmark: Scenarios]Applying your learning: scenarios
Approximate time to complete: 8 minutes 
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in communicating belief in pupils’ academic potential, and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context.
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[bookmark: EYFSScenarioEND]EYFS scenario
	Mrs. Lee is a PE teacher working with a group of young children in an early years setting. Today, she’s set up an exciting dinosaur-themed obstacle course where pupils get to ‘stomp like a T-Rex’ ‘crawl under vines’, and ‘jump over lava pits’. However, she notices that a few children are hesitant to try some parts of the course, saying, "I’m not strong enough" or "I don’t want to fall." She wants to help all pupils feel confident and excited to participate in the course while encouraging them to see challenges as fun opportunities to grow.
To support this, Mrs. Lee reflects on strategies to increase engagement and foster a belief in each child’s potential. She considers how to create a supportive environment that encourages all pupils to give the course a try, even if they find parts of it tricky.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs Lee foster participation and confidence during the dinosaur-themed obstacle course.
Here are some options that can support your reflection:
A) Use the ‘No Opt Out’ approach: Mrs. Lee encourages all pupils to give each part of the course a go, even if they feel uncertain. She offers gentle prompts or asks for a small attempt first, making sure every child participates and feels capable of joining in on the adventure.
B) Praise effort and bravery, not just completion: Mrs. Lee highlights and celebrates each child’s attempts, especially when they try something that feels challenging. She lets them know that trying new things, even if they aren’t perfect, is something to be proud of.
C) Set clear, simple success steps: Mrs. Lee gives each pupil clear, easy-to-understand steps for completing each part of the obstacle course. For example, she shows them how to "lift their knees high like a dinosaur" for each jump, helping them feel prepared and confident to take part.



[bookmark: PrimaryScenarioEND]

Primary scenario
	Mrs. Lee, a primary PE teacher, has always believed in setting high expectations for her pupils' participation in her lessons. She has worked hard to ensure that every pupil in her class feels involved and encouraged to take risks. However, during one of her PE lessons, she notices that a few pupils are particularly reluctant to engage, often saying "I can't do it" or "I don’t know how." These pupils tend to shy away from answering questions or participating in activities, and Mrs. Lee is concerned that their lack of involvement might be affecting their learning and confidence. She wants to create a more supportive environment where every pupil feels safe to take risks, share their ideas, and feel confident in their academic potential.
To address this, Mrs. Lee reflects on the strategies she’s learned about maintaining high expectations, promoting a culture of error, and providing clear, specific feedback. She considers the best way to encourage her pupils to participate more actively, while also fostering a belief in their ability to succeed.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs Lee foster increase pupil engagement and participation and foster a belief in their academic potential during her PE lessons?
Here are some options that can support your reflection:
A) Incorporate a ‘No Opt Out’ approach: Mrs. Lee decides to ensure that no pupil can opt out of participating, either by giving a wrong answer or choosing not to answer at all. She plans to provide additional scaffolding and use cold calling to encourage pupils to contribute, making sure that everyone has an opportunity to participate and feel accountable.
B) Provide praise for effort, not just results: Mrs. Lee focuses on praising the effort of her pupils, even when they don't get the right answer. She ensures that every attempt, whether correct or incorrect, is acknowledged positively, reinforcing that mistakes are part of the learning process and that every pupil is capable of improvement.
C) Set clearer success criteria: Mrs. Lee decides to communicate clearer success criteria for each activity, so pupils know exactly what is expected of them. She also plans to give task-specific, constructive feedback throughout the lesson to ensure that each pupil understands how they can improve, building their confidence and motivation.



[bookmark: SecondaryScenarioEND]

Secondary scenario
	Mrs. Lee, a secondary PE teacher, has always believed in setting high expectations for her pupils' participation in her lessons. She has worked hard to ensure that every pupil in her class feels involved and encouraged to take risks. However, during one of her PE lessons, she notices that a few pupils are particularly reluctant to engage, often saying "I can't do it" or "I don’t know how." These pupils tend to shy away from answering questions or participating in activities, and Mrs. Lee is concerned that their lack of involvement might be affecting their learning and confidence. She wants to create a more supportive environment where every pupil feels safe to take risks, share their ideas, and feel confident in their academic potential.
To address this, Mrs. Lee reflects on the strategies she’s learned about maintaining high expectations, promoting a culture of error, and providing clear, specific feedback. She considers the best way to encourage her pupils to participate more actively, while also fostering a belief in their ability to succeed.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs Lee to increase pupil engagement and participation and foster a belief in their academic potential during her PE lessons?
Here are some options that can support your reflection:
A) Incorporate a ‘No Opt Out’ approach: Mrs. Lee decides to ensure that no pupil can opt out of participating, either by giving a wrong answer or choosing not to answer at all. She plans to provide additional scaffolding and use cold calling to encourage pupils to contribute, making sure that everyone has an opportunity to participate and feel accountable.
B) Provide praise for effort, not just results: Mrs. Lee focuses on praising the effort of her pupils, even when they don't get the right answer. She ensures that every attempt, whether correct or incorrect, is acknowledged positively, reinforcing that mistakes are part of the learning process and that every pupil is capable of improvement.
C) Set clearer success criteria: Mrs. Lee decides to communicate clearer success criteria for each activity, so pupils know exactly what is expected of them. She also plans to give task-specific, constructive feedback throughout the lesson to ensure that each pupil understands how they can improve, building their confidence and motivation.



[bookmark: SpecialistScenarioEND]

SEND setting scenario
	Mrs. Lee works in a SEND setting where a sensory circuit is used as a one-to-one settling activity in the morning with a teaching assistant. This circuit is designed to help selected pupils, identified by the adults as requiring additional support, regulate their emotions and prepare for the school day before transitioning to their normal lessons. The circuit includes activities such as crab walking, balancing on a wobbly mat, and pushing a weighted cart, tailored to promote motor skills, body awareness, and self-regulation.
While some pupils engage readily with the activities, others are more hesitant, expressing reluctance by saying things like, "It’s too hard" or "I don’t like the wobbly feeling." Mrs. Lee aims to create a supportive environment where these pupils feel safe and encouraged to participate, knowing that the circuit is an opportunity to build confidence and develop self-regulation skills at their own pace.
Reflecting on strategies to support the teaching assistants, Mrs. Lee considers how to balance high expectations with a flexible, pupil-centred approach. She focuses on ways to scaffold activities, provide step-by-step guidance, and celebrate small successes, ensuring that every pupil feels comfortable engaging with the circuit, even when faced with initial challenges. By fostering a sense of achievement during the sensory circuit, Mrs. Lee hopes to help each pupil start their day feeling calm, confident, and ready to learn.
Reflect on the content of the elective self-study as you consider what you think would be the most effective approach for Mrs. Lee in order to support her pupils’ engagement and confidence in the sensory circuit?
Here are some options that can support your reflection:
A) Encourage all pupils to try each activity using ‘No Opt Out’: Mrs. Lee gently encourages every pupil to give each station a try. She provides options for easier versions of each activity, reminding them that everyone can participate in a way that feels manageable and fun.
B) Praise effort and sensory exploration: Mrs. Lee celebrates each child’s attempts, especially when they explore a new texture or movement. She reassures them that trying each station, even if it feels unusual or tricky, is a success on its own.
C) Provide step-by-step guidance: Mrs. Lee breaks down each activity into small, manageable steps. For instance, she might demonstrate how to place one foot at a time on the wobbly mat, helping each pupil feel comfortable and ready to engage with the circuit at their own pace.




[bookmark: AltprovScenarioEND]Alternative provision scenario
	Mrs. Lee, a PE teacher working in an alternative provision setting, is passionate about supporting her learners to engage positively in her lessons. She understands that many of her learners have faced significant challenges, resulting in a lack of trust in adults and a history of disengagement from education. Recognising the complexities of need within her class - including two pupils with ECHPs where ADHD is the primary need - Mrs. Lee strives to create a bespoke approach for each pupil. She values the potential of PE to build teamwork, resilience, and self-esteem and works hard to ensure every learner feels safe, understood, and encouraged.
During one of her lessons, Mrs. Lee observes that some pupils are hesitant to engage, often expressing reluctance with phrases like, "I can’t do it" or "I don’t want to fail." These pupils are not only disengaged from practical activities but also shy away from routines and expectations, even when subtly introduced. Mrs. Lee recognises that these responses stem from a mixture of anxiety, a lack of confidence, and unmet needs, which, if not addressed, could hinder their emotional well-being and readiness for future opportunities.
Mrs. Lee reflects on her strategies to better meet the specific needs of her learners, ensuring that they feel supported without fostering dependency. Knowing her pupils well, she collaborates with teaching assistants (TAs) to provide targeted support that promotes independence over time. For example, TAs may work alongside pupils to help them interpret and follow instructions while gradually encouraging them to engage independently. She also builds subtle, individualised routines and expectations tailored to each pupil, recognising the importance of consistency and predictability for learners with ADHD.
Reflect on the content of the elective self-study and consider which approaches would best help Mrs. Lee to increase engagement and participation in her PE lessons. How can these strategies be tailored to the specific needs of learners in alternative provision, supporting their personal growth, confidence, and readiness for future challenges?
Here are some options that can support your reflection:
A. Encourage all learners to try each activity using a ‘No Opt Out’ approach:
Mrs. Lee fosters an inclusive environment by gently encouraging every learner to participate in each station. She offers differentiated options, such as simplified versions of the tasks, to ensure that every learner can engage at a level that feels manageable and enjoyable. For example, she might offer a seated version of a throwing activity for a pupil who feels overwhelmed. She reminds them that participation, in any form, is a positive step forward, helping to build trust and confidence.
B. Praise effort and small successes:
Mrs. Lee focuses on celebrating each learner’s effort, regardless of the outcome. She acknowledges moments of bravery, such as attempting an unfamiliar activity or showing resilience after initial hesitation. By reframing success as trying and engaging, she helps pupils feel a sense of achievement. For instance, when a pupil with ADHD attempts to follow the sequence of an activity even if not perfectly executed, she ensures this effort is recognised to build their self-esteem.
C. Provide clear, step-by-step guidance:
Mrs. Lee adapts her instructions to be simple and incremental, breaking down each activity into manageable steps. For instance, when introducing a balance activity, she might guide learners to first place one foot on a stable surface before progressing to the full movement. This scaffolding helps learners feel more comfortable, reduces anxiety, and encourages them to engage at their own pace.
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	Reflection:
Now think about your own classroom and pupils and how you communicate your belief in your pupils’ academic potential.
Consider how you’ve developed in your practice since your initial teacher training and how you can continue to develop in this area. Make a note of your reflections to share with your mentor. 
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[bookmark: Summary]Summary
Approximate time complete: 2 minutes 
[bookmark: personalprofessionalreflection]High expectations in the classroom play a pivotal role in shaping pupil achievement and fostering an inclusive environment (Murdock-Perriera & Sedlacek, 2018). Effective communication of these expectations can significantly impact pupil motivation and performance, reinforcing the belief that every pupil can succeed. Establishing a culture of high expectations requires teachers to model consistent standards and encourage active participation from all learners.
Research indicates that maintaining high expectations is linked to improved pupil outcomes, a concept known as the Pygmalion Effect (Rubie-Davies et al., 2014). To cultivate this environment, educators can employ various strategies, such as the ‘No Opt Out’ approach, which promotes accountability and engagement among pupils. By normalising mistakes as valuable learning opportunities, teachers can empower pupils to navigate and reframe challenges. This is crucial for overcoming challenges and enhancing resilience.
Additionally, timely and specific feedback is essential for motivating pupils and guiding their progress. Feedback should focus on particular areas for improvement and can be grounded in clear success criteria to help pupils understand their learning objectives. This targeted feedback not only aids in skill development but also fosters a sense of ownership over the learning process.
In conclusion, creating a classroom culture centred on high expectations, active participation, and constructive feedback is fundamental for enhancing pupil learning experiences. By integrating these elements, teachers can cultivate an inclusive environment where all pupils feel valued and empowered to reach their full potential. This approach underscores the idea that with the right support and belief in their abilities, every pupil can thrive.
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[bookmark: Nextsteps]Next steps
Approximate time complete: 2 minutes 
	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  


Observing others 
Work with your mentor to arrange an opportunity for you to observe a colleague teaching a lesson that demonstrates high expectations for all pupils by communicating their belief in pupils’ academic potential. You may need to meet with the colleague in advance to identify a suitable part of the lesson to observe for no more than 10 minutes.  As you observe your colleague, consider the following:

· How does the teacher demonstrate a belief in their pupils’ academic potential?
· What strategies are used to encourage contributions and participation from all pupils?
· How does the teacher provide timely feedback to motivate pupils?

You may wish to share your reflections with your mentor at your next interaction. 
 Suggested actions
Select an upcoming lesson you are going to teach. Discuss the following actions with your mentor and identify one that you will implement in that lesson:
· Plan how you will incorporate opportunities for participation and how you will normalise mistakes as valuable learning opportunities.
· Plan to use strategies throughout the lesson that set clear expectations for participation; this helps pupils see they are capable of contributing, thinking critically, and succeeding.
· Plan to use strategies that create a safe environment where pupils feel comfortable taking risks, knowing their efforts will be valued and supported with constructive feedback.
Discuss how you will implement this with your mentor, in your next weekly interactions, using the contents of this elective self-study to support your planning including identifying the active ingredients for the action and how these will be enacted in the classroom.  
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[bookmark: ITTECFStatements]
Related Initial Teacher Training and Early Career Framework statements 
High Expectations 
Learn that…
1.1 Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.
1.2 Teachers are key role models, who can influence the attitudes, values and behaviours of their pupils.
1.3 Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils from their starting points is essential.
1.4 Setting clear expectations can help communicate shared values that improve classroom and school culture.
Learn how to…
Communicate a belief in the academic potential of all pupils, by: 
1.a. Using intentional and consistent language that promotes challenge and aspiration. 
1.b. Setting tasks that stretch pupils, but which are achievable, within a challenging curriculum. 
1.c. Creating a positive environment where making mistakes and learning from them and the need for effort and perseverance are part of the daily routine. 
Demonstrate consistently high behavioural expectations, by: 
1.e Creating a culture of inclusion, respect and trust in the classroom that supports all pupils to succeed (e.g. by modelling the types of courteous behaviour expected of pupils).
Professional Behaviours
Learn how to…
Build effective working relationships, by: 
8f) Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school.
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[bookmark: AI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials 
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