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Introduction
[bookmark: Sessionoverview]Approximate time to complete: 4 minutes 
This elective self-study is part of your personalised pathway in the Early Career Teacher Programme. It focuses on furthering your practice with regards to establishing effective routines and expectations, an area identified for further focus through your diagnostic reflection as well as discussions with your mentor.
In this elective self-study, you'll build on the theoretical knowledge on establishing effective routines and expectations from the core self-study by exploring practical examples that can help to drive your own classroom practice. Each example highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
The elective self-study will be structured into two distinct sections, as outlined in the graphic below. Each section focuses on a different aspect of establishing effective routines and expectations. You'll explore key research, see how it works in practice, and think about how to use the ideas in your own classroom


	







Applying your learning
As you work through this self-study, you’ll learn about practical strategies and key research. These will help you to plan purposeful ways establish, practice and reinforce routines and expectations with your pupils. To support you in this, you will be prompted to apply the content of this this self-study to a scenario that you might encounter in your school. 
Take time to read the most appropriate scenario for your own phase or context and consider the question as you work through this self-study. At the end of the self-study, you will have an opportunity to reflect on what you have read and learned; how it connects to your own experiences; and how you might apply it in future.


	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools may wish to delete any scenarios that are not relevant to their context. 



[bookmark: EYFSScenarioSTART]EYFS scenario
	Mr Pinnock, an Early Years teacher, has introduced a tidy-up routine in his classroom to help children transition from playtime to group activities. He uses a ‘Tidy-Up Song’ to signal when it’s time to put toys and materials away. While some children respond immediately to the song and start tidying up, others continue playing and don’t seem to recognise the cue. Mr Pinnock wonders what he could do to reinforce the tidy-up routine and ensure that all children are engaged in the transition.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Pinnock reinforce the tidy-up routine.



[bookmark: PrimaryScenarioSTART]
Primary scenario
	Mr Pinnock has introduced a routine for logging into the computers at the start of his primary computing lessons. Pupils are expected to line up quietly outside the computer suite, enter calmly, go directly to their assigned computer, log in using their username and password, and wait with hands off the keyboard until everyone is ready to begin. 
In the first few lessons, Mr Pinnock carefully explained and modelled the routine, practising it with the class. However, by the third lesson, some pupils are forgetting their passwords, others are clicking on random programs, and the overall noise level has increased, disrupting the start of the lesson.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Pinnock to ensure the routine becomes effective and consistent.



[bookmark: SecondaryScenarioSTART]

Secondary scenario
	Mr Pinnock has introduced a new routine for the start of his science lessons. Pupils are expected to enter the classroom quietly, take out their equipment, and begin a ‘Do Now’ task displayed on the board. For the first week, he carefully models the routine, provides reminders, and praises pupils who follow the instructions well. However, by the second week, some pupils are coming in noisily, forgetting their equipment, and starting conversations instead of focusing on the task. Mr Pinnock realises the routine is not yet fully embedded and decides to address the issue.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Pinnock to ensure the routine becomes effectively embedded.



[bookmark: APScenarioSTART]

Alternative provision scenario
	Mr. Pinnock teaches IT in an alternative provision setting, where pupils benefit from structure and consistency. Recognising the complexities of need within his class, including three pupils with ECHPs where ADHD is the primary need, Mr. Pinnock has designed a bespoke routine for starting lessons in the computer room. Pupils are expected to enter calmly, sit at their designated station, log in using their username and password, and complete a simple 'Do Now' task displayed on the board. While this routine initially worked well, some pupils have begun ignoring their seating plan, wandering around the room, or becoming frustrated when they encounter login issues. This disrupts the start of the lesson and affects the group’s focus.
Reflecting on these challenges, Mr. Pinnock considers the importance of knowing his pupils well and adapting his approach to support them effectively. He works closely with teaching assistants (TAs) to provide targeted support, ensuring independence is fostered over time. Subtle, individualised routines and expectations are also embedded to help pupils feel secure and able to engage positively.
As you read the content of the elective self-study, consider which approaches would ensure this routine becomes effective and supports Mr Pinnock’s pupils’ needs.



[bookmark: P16ScenarioSTART]

[bookmark: SENDScenarioSTART]SEND setting scenario
	Mr Pinnock, a teacher in a SEND setting, has introduced a tidy-up routine to help his pupils transition from sensory play to a group learning activity. He uses a visual cue, alongside a ‘Tidy-Up Song,’ to signal that it’s time to put toys and materials away. While some pupils respond immediately to the cue and start tidying up, others appear unsure of what to do or continue engaging with their play items. Mr Pinnock is considering how to adapt the routine to ensure all pupils understand and can participate in the transition.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Pinnock to reinforce the routine.
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[bookmark: Establishingeffectiveroutines]Establishing effective routines and expectations
Approximate time to complete: 6 minutes
A reminder of what the evidence says
The core self-study emphasised that routines are essential for building a positive classroom culture by minimising distractions, fostering a predictable environment, and reducing misbehaviour. As highlighted by Tom Bennet in the core self-study, routines act as a scaffold, helping all pupils flourish by providing the structure they need to thrive academically and behaviourally. Just as we teach subjects like maths or reading, behaviour must also be explicitly taught. Over time, reinforcing and revisiting routines ensures they remain effective, creating a supportive, inclusive environment where all pupils can feel secure and succeed.
What this looks like in practice 
Establishing effective routines and expectations is key to creating a structured, predictable learning environment. This helps all pupils feel secure, understand what is expected of them, and focus on their learning without unnecessary distractions. Clear routines set boundaries, promote positive behaviours, and establish a culture of high expectations that motivates pupils to achieve. As you will remember from your initial teacher training, expectations must be explicitly taught. 
This process involves clearly defining routines, explicitly teaching them to pupils, modelling them, and ensuring they are understood. Teachers reinforce these routines by modelling desired behaviours, practising them regularly, and providing positive feedback. Consistency is crucial, with real-time reinforcement of expectations and repeated use of expectation-focused language to embed them into daily practice. Importantly, teachers can draw on personal knowledge, IEPs, behaviour plans, or discussions with colleagues in their department and the SEND team. This helps them establish clear, effective routines and expectations that are understood by, and supportive of, all pupils.
As a teacher of a new class, there may be several challenges when establishing routines and expectations. These might include initial resistance from pupils, varied understanding of expectations, or the impact of external influences. Furthermore, challenges may also arise due to a lack of clarity when establishing routines and expectations, neglecting to practice routines in order to fully embed them and overloading pupils with too many instructions or steps. To address these challenges, it is essential to focus on the ‘active ingredients’ of the strategy, ensuring they are consistently applied and adapted to meet the needs of all pupils. 

Identifying the ‘active ingredients’
Active ingredients are key to establishing effective routines and expectations: 
· clear, sequential, and manageable instructions to support pupils with internalising and recognising the expectations of the teacher.
· modelling routines
· using visual, verbal or non-verbal aids to support all pupils and act as a prompt, for example use of a ‘tidy-up’ song, diagrams to indicate what a tidy writing corner looks like or snappy phrases such as ‘feet behind chairs’ 
· consistent practice to reinforce the expectations
Examples
	Schools should add exemplification relevant to their context to demonstrate what establishing effective routines and expectations could look like making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 



Click here to return to Content Page


[bookmark: Practisingandreinforcingroutines]Practising and reinforcing routines 
Approximate time to complete: 6 minutes
A reminder of what the evidence says
In the core self-study, the focus on practising and reinforcing routines highlights the importance of mastering classroom expectations through systematic guidance and feedback. Introducing routines gradually at the start of the school year helps prevent pupils from feeling overwhelmed (Archer and Hughes, 2011). To support this, using positive feedback is essential for encouraging pupils and reinforcing the routines effectively.
As the year progresses, it’s crucial to remain vigilant and continue to reinforce routines. Regularly revisiting and practising these routines helps reinforce high expectations. This approach emphasises that maintaining effective routines is an ongoing process. Therefore, the cycle of teaching, practising, reinforcing, and maintaining routines is vital for ensuring their quality and efficiency in the classroom. By being precise in instruction and consistent in practice, teachers can cultivate a structured environment that promotes success for all pupils.
What this looks like in practice 
Establishing and practising consistent routines is key to creating a productive classroom environment that reinforces high expectations and helps pupils internalise effective habits. As you may recall from your initial teacher training, routines are the building blocks of the classroom culture. Structured routines, such as starting lessons with a ‘Do Now’ and ending with clear exit routines, set the tone for learning and add structure and purpose to the lesson. These practices highlight the importance of every moment of learning, fostering prompt engagement at the start and promoting orderly, purposeful conclusions. This approach not only creates a predictable learning environment but also reinforces high expectations.
Similarly, smooth and efficient transitions between tasks or locations help maintain focus and minimise disruptions. Whether moving between activities or transitioning to a different space, these moments provide opportunities to reinforce high standards for attention and behaviour. Practised transitions build pupils’ adaptability and respect for learning time, ensuring that effort and engagement are consistently prioritised.
Another essential component of classroom routines is the regular reinforcement of task procedures and behaviour expectations. Clear signals - both verbal and non-verbal - help capture pupils’ attention and create a predictable environment where expectations are consistently communicated and practised. This approach not only ensures that pupils remain focused but also builds their confidence and motivation, showing them that their efforts are valued and that their teacher believes in their ability to succeed.
As a teacher of a new class, practising and reinforcing routines can be challenging. Pupils may resist if they’re not used to your style and structure, and it can be hard to balance the time spent on routines with the need to cover the curriculum. However, practising routines and reinforcing expectations helps pupils understand what is expected of them. This leads to smoother transitions, better engagement, and more effective use of learning time.
By incorporating the ‘active ingredients’ into the daily practice of routines, teachers can create a structured and supportive learning environment where expectations are clear, and routines are consistently reinforced for maximum effectiveness.
Identifying the ‘active ingredients’
Active ingredients are key to practising and reinforcing routines:
· clarifying expectations using consistent language 
· repeating key language and instructions
· positive language praise, encourage and motivate pupils
· providing clear signals such as prompts or hints to remind pupils of expectations 
· use of timers and countdowns to signal the start or end of a task
Examples
	Schools should add exemplification relevant to their context to demonstrate what practising and reinforcing routines could look like, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
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[bookmark: ScenariosEND][bookmark: Applyingyourlearning][bookmark: Scenarios]Applying your learning: scenarios
Approximate time to complete: 8 minutes 
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in establishing effective routines and expectations and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



[bookmark: EYFSScenarioEND]
	Schools may wish to delete any scenarios that are not relevant to their context.





EYFS scenario
	Mr Pinnock, an Early Years teacher, has introduced a tidy-up routine in his classroom to help children transition from playtime to group activities. He uses a ‘Tidy-Up Song’ to signal when it’s time to put toys and materials away. While some children respond immediately to the song and start tidying up, others continue playing and don’t seem to recognise the cue. Mr Pinnock wonders what he could do to reinforce the tidy-up routine and ensure that all children are engaged in the transition.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Pinnock reinforce the tidy-up routine.
Here are some options that can support your reflection:
A. Remind children verbally to start tidying up when the song begins, providing a gentle prompt to those who continue playing.
B. Model the tidying-up process by actively joining in while the song plays, demonstrating where items should go and encouraging all children to follow his lead.
C. Use praise selectively, highlighting and rewarding children who begin tidying up straight away to motivate others to join in next time.



[bookmark: PrimaryScenarioEND]

Primary scenario
	Mr Pinnock has introduced a routine for logging into the computers at the start of his primary computing lessons. Pupils are expected to line up quietly outside the computer suite, enter calmly, go directly to their assigned computer, log in using their username and password, and wait with hands off the keyboard until everyone is ready to begin. 
In the first few lessons, Mr Pinnock carefully explained and modelled the routine, practising it with the class. However, by the third lesson, some pupils are forgetting their passwords, others are clicking on random programs, and the overall noise level has increased, disrupting the start of the lesson.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Pinnock to ensure the routine becomes effective and consistent.
Here are some options that can support your reflection:
A. Provide visual memory aids by displaying a large step-by-step guide for logging in at the front of the room and at each computer station, reinforcing the expectations.
B. Pause the class, explicitly reteach the logging-in routine, modelling it again step by step and allowing pupils to practise while monitoring and giving positive feedback.
C. Introduce a 'quiet zone timer' where pupils work in silence during the login process and earn points as a class for meeting the expectations consistently.




[bookmark: SecondaryScenarioEND]

Secondary scenario
	Mr Pinnock has introduced a new routine for the start of his science lessons. Pupils are expected to enter the classroom quietly, take out their equipment, and begin a ‘Do Now’ task displayed on the board. For the first week, he carefully models the routine, provides reminders, and praises pupils who follow the instructions well. However, by the second week, some pupils are coming in noisily, forgetting their equipment, and starting conversations instead of focusing on the task. Mr Pinnock realises the routine is not yet fully embedded and decides to address the issue.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Pinnock to ensure the routine becomes effectively embedded.
Here are some options that can support your reflection:
A. Acknowledge the problem and give a brief reminder about the routine at the start of the next lesson, focusing on the importance of quiet entry and preparation.
B. Explicitly reteach the routine, modelling each step again and giving pupils the chance to practise it, followed by immediate feedback and reinforcement.
C. Introduce a reward system for pupils who follow the routine perfectly, using incentives to motivate others to improve their behaviour.






[bookmark: SENDScenarioEND]SEND setting scenario
	Mr Pinnock, a teacher in a SEND setting, has introduced a tidy-up routine to help his pupils transition from sensory play to a group learning activity. He uses a visual cue, alongside a ‘Tidy-Up Song,’ to signal that it’s time to put toys and materials away. While some pupils respond immediately to the cue and start tidying up, others appear unsure of what to do or continue engaging with their play items. Mr Pinnock is considering how to adapt the routine to ensure all pupils understand and can participate in the transition.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Pinnock to reinforce the routine.
Here are some options that can support your reflection:
A. Use individualised verbal and visual prompts for pupils who are unsure, reinforcing the routine with gentle, step-by-step instructions as the song plays.
B. Model the tidying-up process by joining the pupils, showing them where items belong, and providing hands-on support for those who need extra help.
C. Praise pupils who begin tidying up independently while providing alternative sensory cues, such as a gentle touch or a movement, for those who are still engaged in play.





[bookmark: APScenarioEND]Alternative provision scenario
	Mr. Pinnock teaches IT in an alternative provision setting, where pupils benefit from structure and consistency. Recognising the complexities of need within his class, including three pupils with ECHPs where ADHD is the primary need, Mr. Pinnock has designed a bespoke routine for starting lessons in the computer room. Pupils are expected to enter calmly, sit at their designated station, log in using their username and password, and complete a simple 'Do Now' task displayed on the board. While this routine initially worked well, some pupils have begun ignoring their seating plan, wandering around the room, or becoming frustrated when they encounter login issues. This disrupts the start of the lesson and affects the group’s focus.
Reflecting on these challenges, Mr. Pinnock considers the importance of knowing his pupils well and adapting his approach to support them effectively. He works closely with teaching assistants (TAs) to provide targeted support, ensuring independence is fostered over time. Subtle, individualised routines and expectations are also embedded to help pupils feel secure and able to engage positively.
Reflect on the content of the elective self-study as you consider which approaches would ensure this routine becomes effective and supports Mr Pinnock’s pupils’ needs.
Here are some options that can support your reflection:
A. Acknowledge the problem and give a brief reminder about the routine at the start of the next lesson, focusing on the importance of quiet entry and preparation. Mr. Pinnock uses this as an opportunity to rebuild trust with his pupils by calmly addressing the challenges they are facing. He reminds them of the importance of the routine while keeping the tone supportive and non-confrontational. For example, he might explain how following the routine helps everyone get the most out of the lesson and reduces frustration.
B. Reteach the routine in small, manageable steps, practising each stage with the class, and offering immediate, personalised feedback to pupils to build confidence and consistency. Recognising the complexities of need in his class, Mr. Pinnock breaks down the routine into incremental stages. He models each step- from calmly entering the room to successfully logging in - and provides immediate feedback tailored to individual pupils. 
C. Adapt the routine by incorporating additional support, such as creating visual prompts (e.g., usernames and passwords on cards at each workstation) and introducing a buddy system to assist with login issues. To address specific barriers, Mr. Pinnock collaborates with TAs to prepare visual aids that simplify the process, such as colourful cards with login details placed discreetly at each station. For pupils struggling with trust or frustration, he introduces a buddy system, pairing them with a peer or TA who can provide gentle assistance when needed. This fosters independence while ensuring support is available.



[bookmark: P16ScenarioEND]


	Reflections:
Now think about your own classroom and pupils and how you establish effective routines and expectations.
Consider how you’ve developed in your practice since your initial teacher training and how you can continue to develop in this area.
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[bookmark: Summary]Summary
[bookmark: personalprofessionalreflection]Approximate time complete: 2 minutes 
Routines are foundational in creating a structured, positive classroom culture where pupils can focus on learning with a sense of security and predictability. By establishing clear, consistent routines, teachers reduce distractions and help pupils feel confident in knowing what is expected of them. Effective routines not only support academic focus but also enhance pupils' emotional self-regulation, enabling them to manage stress and maintain concentration, which is vital for long-term success in the classroom (Blakemore, 2018; Ursache et al., 2012).
Aligned with the school's ethos, well-structured routines that are clearly taught, modelled, and practised by teachers create a cohesive learning environment, benefiting all pupils. For pupils with additional needs, predictable routines reduce anxiety and build confidence, allowing them to engage more fully in their learning (EEF, 2021). This structured approach is strengthened by a proactive cycle of establishing, practising, and reinforcing expectations over time, which helps maintain high-quality, efficient routines and keeps pupils engaged.
By embedding high expectations within routines, teachers communicate clear standards for behaviour, focus, and self-management. Through consistent reinforcement and real-time feedback, pupils internalise expectations, making routines a natural part of their daily experience. Strategies such as clear, sequential instructions, positive reinforcement, and regular practice are essential for creating an environment where pupils feel valued, motivated, and ready to learn. High expectations thus become a shared framework in the classroom, promoting respect, accountability, and a sense of community. This consistent approach not only drives engagement and productivity but also fosters a positive, inclusive atmosphere where all pupils, regardless of need, can succeed.
Click here to return to Content Page


[bookmark: Nextsteps]Next steps
Approximate time complete: 2 minutes 

	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  



Observing  
If possible, work with your mentor to arrange an opportunity for you to observe a colleague teaching a lesson that demonstrates the teacher establishing and reinforcing effective routines and expectations. You may need to meet with the colleague in advance to identify a suitable part of the lesson to observe for no more than 10 minutes.
As you observe your colleague, consider the following:
· How does the teacher explicitly teach routines to establish clear expectations?
· What methods are used to practice and reinforce these routines throughout the lesson?
· In what ways does the teacher reinforce task routines and behaviour expectations to maintain a positive learning environment? 
Actions
Think of an upcoming lesson you are going to teach and consider one or more of the following actions:
· Plan how you will explicitly teach a routine that you wish to use at the start or end of your lesson, ensuring that every pupil understands the expectations and feels encouraged to contribute and participate. 
· Plan for how you will reinforce a routine for transitions between activities, maintaining momentum and minimising disruptions.
· Plan for how you will use positive language to reinforce expectations and praise pupils who are meeting them.
Discuss how you will implement this with your mentor in your next weekly interactions, using the contents of this elective self-study to support your planning including identifying the active ingredients for the action and how these will be enacted in the classroom.  
Click here to return to Content Page
[bookmark: RelatedITTECFstatements]
Related Initial Teacher Training and Early Career Framework statements 
High Expectations 
Demonstrate consistently high behavioural expectations, by: 
1f) Teaching and rigorously maintaining clear behavioural expectations (e.g. for contributions, volume level and concentration).
Managing behaviour
Learn that:
7.1 Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment. 
7.2 A predictable and secure environment benefits all pupils, including younger pupils, but is particularly valuable for pupils with special educational needs.
7.9. Teaching typically expected behaviours will reduce the need to manage misbehaviour.
7.10  Pupils who need a tailored approach to support their behaviour do not necessarily have SEND and pupils with SEND will not necessarily need additional support with their behaviour
Develop a positive, predictable and safe environment for pupils, by: 
c) Giving manageable, specific and sequential instructions. 
d) Checking pupils’ understanding of instructions before a task begins. 
e) Using consistent language and non-verbal signals for common classroom directions. 
Establish effective routines and expectations, by: 
h) Creating and explicitly teaching routines in line with the school ethos that maximise time for learning (e.g. setting and reinforcing expectations about key transition points). 
i) Practising school and classroom routines at the beginning of the school year.
j) Reinforcing established school and classroom routines (e.g. by articulating the link between time on task and success). 
k) Working with the SENCO, other SEND specialists or expert colleagues if a pupil needs more intensive support with their behaviour to understand how the approach may need to be adapted to their individual needs.
Click here to return to Content Page



[bookmark: AI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials
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