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Introduction
Approximate time to complete: 5 minutes
This elective self-study is part of your personalised pathway in the Early Career Teacher Programme. It focuses on continuing to enhance your approach to building effective relationships with pupils, an area identified for further focus through your personal professional reflection as well as discussions with your mentor. 
You'll build on the theoretical knowledge on building effective relationships from the core self-study by exploring practical examples that can help to drive your own classroom practice. Each example highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
The elective self-study will be structured into three distinct sections, as outlined in the graphic below. Each section focuses on a different aspect of building effective relationships. You'll explore key research, see how it works in practice, and think about how to use the ideas in your own classroom.
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'Maintaining positive relationships' (purple outline).
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Applying your learning
As you work through this self-study, you’ll learn about practical strategies and key research. These will help you to plan and implement purposeful ways to build, maintain and protect relationships. To support you in this, you will be prompted to apply the content of this this self-study to a scenario that you might encounter in your school.
Take time to read the most appropriate scenario for your own phase or context and consider the question as you work through this self-study. At the end of the self-study, you will have an opportunity to reflect on what you have read and learned; how it connects to your own experiences; and how you might apply it in future. 

	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision


[bookmark: EYFSscenariostart]

	Schools may wish to delete any scenarios that are not relevant to their context. 





EYFS scenario
	During a Year 3 maths lesson, Amir begins act off-task when the class is working on problems about adding and subtracting money. Initially, he starts whispering jokes to the pupils sitting near him, causing some giggles and disrupting their focus. As the lesson progresses, he begins making exaggerated comments like, ‘This is way too easy for me – I don’t even need to try!’ and starts drawing on his workbook instead of completing the task. Despite a few reminders to stay focused, Amir continues the behaviour, which begins to distract the whole table.
Ms Ayling Lee decides she needs to address the behaviour and calmly tells Amir, ‘I need you to move to the quiet table for the rest of this activity so the rest of the class can concentrate.’ Amir reluctantly moves, looking sullen, and avoids making eye contact with her for the rest of the lesson. While the sanction helps restore order in the moment, Ms Ayling knows she needs to rebuild her positive relationship with Amir to ensure he feels supported and engaged in future lessons.
At the end of the day, Ms Ayling approaches Amir privately and says, ‘I know today didn’t go as well as it could have, but I want us to work together to make sure tomorrow is better. Can we talk about what happened? I really want to understand what made you feel distracted so I can help.’ Amir admits he felt frustrated because he didn’t understand part of the task but didn’t want to look like he was struggling. Ms Ayling listens carefully, reassures him that it’s okay to feel stuck, and they come up with a plan: Amir will ask for help next time, and Ms Ayling will check in with him early in the lesson to make sure he understands the task. Amir leaves the conversation feeling reassured and more positive.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.



[bookmark: Primaryscenariostart]

Primary scenario
	After a challenging Year 5 maths lesson, Ms Ayling Lee notices that one of her pupils, Amir, looks visibly upset. During the lesson, Amir struggled with a word problem involving fractions and eventually became frustrated, muttering under his breath and refusing to participate. Ms Ayling recalls that Amir usually enjoys maths but seems to have hit a confidence block today. She wants to address this situation thoughtfully to rebuild trust and support Amir's progress.
At the end of the school day, Ms Ayling approaches Amir calmly and says, ‘I noticed you seemed a bit upset earlier when we were working on fractions. Can we talk about what happened? I really want to understand how you’re feeling and figure out how I can help you next time.’
Amir hesitates at first but then explains that he felt overwhelmed because he didn’t understand the instructions. Ms Ayling listens closely, acknowledges his frustration, and reassures him that struggling is part of learning. Together, they agree on a plan: Ms Ayling will provide clearer worked examples in the next lesson, and Amir will try to ask for help when he feels stuck. They both leave the conversation feeling more positive about moving forward.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.


[bookmark: Secondaryscenariostart]
Secondary scenario
	After a challenging Year 9 maths lesson, Ms Ayling Lee notices that one of her pupils, Amir, looks visibly frustrated. During the lesson, Amir struggled with a problem on simultaneous equations and eventually became disengaged, muttering under his breath and refusing to attempt further questions. Ms Ayling recalls that Amir usually participates actively but seems to have hit a confidence block today. She wants to address the situation thoughtfully to rebuild trust and support Amir's learning.
At the end of the lesson, Ms Ayling approaches Amir calmly and says, ‘I noticed you seemed frustrated earlier when we were working on simultaneous equations. Can we talk about what happened? I want to make sure you feel more confident and supported next time.’
Amir hesitates at first but then admits that he didn’t understand the steps involved and felt embarrassed when others finished before him. Ms Ayling listens carefully, reassures him that it’s okay to find new concepts challenging, and validates his feelings. Together, they agree on a plan: Ms Ayling will provide more step-by-step worked examples in the next lesson, and Amir will make a note of any questions he has to ask for help sooner. They both leave the conversation feeling more optimistic about future lessons.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.





[bookmark: SENDscenariostart]SEND setting scenario
	During a maths lesson in a SEND setting, Ms Ayling Lee notices that Amir, who is usually enthusiastic about learning, is not engaging with the activity. The class is practising counting objects, but Amir has pushed his counting cubes to the side and is sitting with his arms crossed, avoiding eye contact. When Ms Ayling gently encourages him to join in, he shrugs and begins tapping his pencil loudly on the table, distracting other pupils nearby. Recognising that Amir may be frustrated or overwhelmed, Ms Ayling decides to address the situation in a calm and supportive way.
After the lesson, Ms Ayling finds a quiet moment to sit with Amir in the sensory corner. She says softly, ‘I noticed you didn’t feel like counting today and that tapping your pencil was your way of showing how you were feeling. Can you show me with your fingers if the activity felt too hard or if something else upset you?’ Amir holds up two fingers, indicating it felt hard. Ms Ayling thanks him for sharing and reassures him that it’s okay to find things tricky. Together, they agree on a plan: in the next lesson, Amir will work with fewer objects to count, and Ms Ayling will sit with him for the first few minutes to help him get started.
Amir nods and gives a small smile, feeling reassured and understood.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.





[bookmark: APscenariostart]Alternative provision scenario
	During a Year 9 maths lesson in an alternative provision setting, Ms Ayling Lee notices that one of her pupils, Amir, becomes increasingly disruptive while working on simultaneous equations. After struggling with the first few questions, Amir starts loudly complaining, ‘This is pointless – I’ll never get this!’ He then slams his book shut and refuses to do any more work, instead distracting other pupils by making jokes and throwing a pen across the room. Ms Ayling knows that Amir often acts out when he feels overwhelmed or unsure of himself, and she wants to de-escalate the situation while supporting his learning.
At the end of the lesson, Ms Ayling waits until the other pupils have left and approaches Amir calmly. She says, ‘I noticed you were frustrated during the lesson today and that it led to some disruption. Can we talk about what happened? I want to understand how I can help make this work easier for you.’
Amir initially responds defensively, saying, ‘What’s the point? I’m rubbish at this anyway.’ Ms Ayling remains calm and patient, acknowledging his frustration but also pointing out that he’s capable of making progress with the right support. Over the conversation, she helps Amir identify what felt overwhelming and suggests a plan to provide extra support, such as breaking down problems into smaller steps and giving him more time to practise independently. Amir agrees to give it another try, and they end the conversation on a positive note.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.
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[bookmark: Cultivating]Cultivating positive relationships
Approximate time to complete: 8 minutes
A reminder of what the evidence says
The core self-study highlighted the importance of building teacher–pupil relationships based on trust and respect. These relationships improve pupils’ enjoyment of school and emotional wellbeing (Rathman et al., 2018). They also have a positive effect on academic outcomes and attendance (PISA, 2015).
Positive relationships foster a sense of belonging, boost motivation, and support effective behaviour management (EEF, 2021), underscoring the value of investing in them from the start of the year. Teachers can show respect and authenticity through simple, consistent actions such as greeting pupils by name, asking about their interests, giving full attention, and using positive body language. High-quality teaching, tailored to pupils' needs, also conveys respect and reinforces these relationships. 
The Establish-Maintain-Restore (EMR) framework (EEF, 2021) offers a structured approach to building and sustaining these connections. ‘Establish’ strategies focus on intentionally cultivating trust and understanding, often through check-ins, affirmations, and open communication. Moreover, understanding the broader context of each pupil’s life and family background can strengthen long-term positive relationships.
What this looks like in practice 
Cultivating positive relationships is key to creating a classroom atmosphere where pupils feel trusted, respected, and motivated to engage fully in their learning. You might recall discussing in your initial teacher training year how school well-being plays a crucial role in both academic achievement and long-term educational outcomes. This is why fostering positive relationships with pupils is essential as it helps create a supportive environment where they feel valued, engaged, and motivated to succeed. Building effective relationships also contributes to pupils' well-being by promoting a sense of security, belonging, and trust, which are vital for their emotional and social development. Additionally, getting to know your pupils on a deeper level is an important part of building strong relationships. It allows you to tailor your teaching to their individual needs, interests, and strengths. This, in turn, enhances both their learning experience and overall well-being.
As a teacher of a new class, it can be challenging to build positive relationships. It takes time to learn each pupil’s interests and needs, while also managing the demands of building trust and creating an inclusive environment.
To help with this, you might use strategies such as starting the year with surveys or questionnaires to learn about pupils’ backgrounds and interests. Making positive phone calls home and referencing personal details in early conversations can also help build connections.
These actions help pupils feel valued and seen. They build a sense of belonging and show your commitment to understanding and supporting each pupil’s unique strengths and challenges.
For pupils with some kind of SEND, these strategies are especially important. They offer consistency, a sense of security, and reinforce the teacher’s role in supporting their individual needs. In turn, this will strengthen relationships, creating a classroom atmosphere where pupils feel trusted, respected, and motivated to engage fully in their learning.
The next step is to explore the active ingredients that make these approaches truly effective in cultivating meaningful relationships and fostering a supportive classroom environment.
Identifying the active ingredients
These ‘active ingredients’ are the core elements that support teachers in cultivating relationships:
· using positive language that reinforces a welcoming atmosphere
· engaging in respectful communication, for example, maintaining eye-contact when talking, positive body language and not talking over pupils
· the recognition of individual pupil information with attention to specific details that conveys genuine interest 
· use of pupil names, ensuring they are correctly pronounced, when addressing individuals to demonstrate respect
Examples

	Schools should add exemplification relevant to their context that demonstrates what cultivating positive relationships could look like, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 



Click here to return to Content page
[bookmark: Maintaining]Maintaining positive relationships
Approximate time to complete: 8 minutes
A reminder of what the evidence says
The core self-study emphasised that trust and respect in teacher-pupil relationships enhance pupils' school experience in multiple ways. You have already explored how, in the ‘Establish’ phase of the ‘Establish-Maintain-Restore’ framework, building these relationships fosters a sense of belonging and supports effective behaviour management (EEF, 2021). This section of elective self-study will build on the ‘Maintain’ aspect of the ‘Establish-Maintain-Restore’ framework, focusing on proactive ways to sustain positive teacher-pupil relationships. 
Effective maintenance of relationships involves regular, genuine actions - such as greeting pupils at the door, engaging in relationship check-ins, and providing a consistent ratio of positive to corrective interactions. By embedding these strategies authentically into daily routines, teachers help pupils feel valued and motivated, fostering a sense of belonging that supports both academic progress and behaviour management. Through this section of the elective self-study, you’ll explore practical ways to keep relationship quality high and ensure ongoing connection with your pupils.
What this looks like in practice
Maintaining positive relationships is key to creating a supportive and engaging classroom environment. When pupils feel valued, they are more likely to stay motivated and succeed.
You may remember from your initial training year that every pupil benefits from having a supportive relationship with at least one member of staff. These connections are vital for both well-being and academic success (EEF, 2021). As their classroom teacher, you play a central role in building and maintaining these relationships. Your support helps pupils feel secure, valued, and ready to engage in their learning.
Maintaining positive relationships with a new class can be challenging. It takes ongoing effort to personalise interactions, balance praise with constructive feedback, and ensure all pupils – including those with some kind of SEND – feel recognised and supported.
To manage this, you can use simple but effective strategies. Greeting pupils at the door helps them feel seen and welcomed. Sending positive postcards home celebrates their achievements, while using a 5:1 ratio of positive to corrective feedback helps create a supportive and encouraging environment.
Meaningful conversations during parents’ evenings, where you highlight specific progress and successes, can also strengthen connections with families. These actions build trust and boost pupils’ sense of belonging and confidence.
By putting these strategies into practice, you create the conditions for strong and lasting relationships. The next step is to explore what makes these approaches work – the active ingredients that help foster a thriving classroom environment.
Identifying the active ingredients
These ‘active ingredients’ are the core elements that helps teachers to maintain positive relationships:
· consistent use of positive language to maintain a welcoming atmosphere
· use of non-verbal communication
· calm tone of voice
· continuing to address pupils by name, ensuring accurate pronunciation 
· providing specific feedback that conveys a belief in pupils’ ability and potential 
· consistently focusing on the positive aspects of pupils’ efforts and achievements
· neutral language and a calm tone when addressing behaviour
Examples
	Schools should add exemplification relevant to their context to demonstrate how maintaining positive relationships could look, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
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Protecting and repairing relationships
Approximate time to complete: 8 minutes
A reminder of what the evidence says
The core self-study highlighted the importance of authentic teacher-pupil relationships that are built, maintained, and repaired through consistent, genuine actions. When these strategies are naturally integrated into classroom routines, pupils are more likely to feel respected and motivated, viewing these interactions as sincere. Effectively protecting and repairing relationships founded on trust and respect is essential for creating a supportive classroom environment where pupils feel valued and understood. These kinds of relationships motivate pupils by showing that their needs are acknowledged and their feelings matter. This creates a space where growth is supported with understanding rather than judgement.
Fundamental to positive relationships and their restoration is high-quality, adaptive teaching that meets all pupils' needs. Such teaching demonstrates respect by valuing pupils' time, recognising their individual needs, and expressing belief in their potential. Let’s return to the Establish-Maintain-Restore (EMR) as we consider the ‘restore’ phase and how this can support you when protecting and repairing relationships. Effective restoration involves reconnecting with pupils and discussing the cause of any negative interactions. It also includes expressing care and working together to find a way forward in a positive and constructive manner.
When repairing and restoring relationships, teachers must also be mindful of the various factors that can influence behaviour, both within and beyond school. While in-school factors, such as inconsistent expectations, can be managed with tailored support, external influences like family challenges or adverse childhood experiences (ACEs) are often outside a teacher's control. However, fostering strong in-school connections and a sense of belonging can help offset these external stressors, offering pupils a supportive and stable environment. 
What this looks like in practice 
Protecting and repairing relationships is key to fostering a positive learning environment where pupils feel respected and valued. As a teacher with a new class, you might face challenges in protecting and repairing relationships, especially when managing misunderstandings or conflicts. It’s important to handle these situations in ways that ensure pupils continue to feel respected and valued. You can overcome these challenges by holding restorative conversations, actively listening to pupils and validating their feelings. Behaviour reflection questions help pupils think critically about the impact of their actions. Using problem-solving language also encourages collaboration and keeps the focus on finding constructive solutions. By implementing these strategies, you can create a culture of respect, trust, and growth. This not only strengthens relationships but also supports a positive learning environment where pupils feel safe to learn from their mistakes and thrive.
Identifying the active ingredients
These are the ‘active ingredients’ that are core elements in practical approaches to protecting and repairing relationships:
· the use of positive language and a calm tone of voice to re-establish a safe environment 
· using verbal or written prompts that support growth and belief in pupils’ abilities 
· demonstrating empathy through active listening and skilful use of questions to elicit how the pupil is feeling
· creating opportunities for reflection that helps pupils develop their self-regulation
· guiding problem solving, for example, using restorative practices
Examples
	Schools should add exemplification relevant to their context to demonstrate how to protect and repair relationships. They should make explicit links to the active ingredients, highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
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[bookmark: casestudy]Activity: case study 
The case study below will enable you to consolidate your understanding of how to build, maintain and protect relationships. 
[bookmark: eyfspodcast][image: Document with solid fill]
Case study 
[bookmark: PrimaryPC][bookmark: SecondaryPC]Read through the case study and take time to reflect on the strategies used. Afterwards, listen to the podcast, where two presenters consider the evidence and explore how the teacher implements these approaches in practice. You may wish to make notes as you listen to share with your mentor. 
 
	Ms Lawson teaches a diverse group that includes pupils with a range of needs, including several with some form of SEND. From the outset of working with a new group, she focuses on building positive, trusting relationships to create an environment where every pupil feels respected, valued, and safe to participate.
She takes time to learn about each pupil’s interests, background, strengths, and any barriers they may face. This knowledge shapes her daily interactions, helping her respond with empathy and build rapport. Ms Lawson believes that when pupils feel known and understood, they are more likely to engage and meet expectations.
Her approach aligns with the Establish–Maintain–Restore (EMR) framework (EEF, 2021), which provides a structure for developing strong relationships from the very beginning. She intentionally builds in opportunities to connect as part of her daily routines, recognising that strong relationships don’t happen by accident.
In the Establish phase, Ms Lawson greets pupils warmly by name, remembers key details about their lives, and checks in regularly - particularly with those who may need additional support. These small moments are built into transitions, informal conversations, and breaktimes. For pupils who may find school challenging, these early efforts communicate that they are seen, welcome, and valued.
By laying this groundwork early, Ms Lawson fosters an environment where pupils feel safe, motivated, and ready to engage.


[image: Headphones outline]
Activity: Case study podcast 
Now, listen to the podcast in which two presenters explore the case study in further detail. As you listen, consider the discussion around how Ms. Lawson uses the EMR framework to build relationships with her pupils. Reflect on the ‘active ingredients’ that are discussed such as:
· use of pupil names
· remembering specific pupil information
· intentional actions that help to build strong and effective relationships that lead to a positive learning environment
Reflect on how you can adapt these strategies to your own context in order to create and maintain a positive and trusting learning environment that supports all pupils and makes them feel valued, motivated and supported.

[image: Behaviour and relationships - Elective Self Study 4 - Case Study Podcast]
Click here to listen to: Building effective relationships

Please note that this podcast has been created using generative AI. Significant attention was given to ensuring that the generated content was appropriately linked to the original materials and aligned with the framework statements. In developing this AI generated resources, we adhered to strict ethical and legal considerations. Please see the ‘use of artificial intelligence’ section for further details.
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[bookmark: Scenarios]Applying your learning: scenarios
Approximate time to complete: 8 minutes
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in building effective relationships and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision




	Schools should delete any scenarios that are not relevant to their context.
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[bookmark: EYFSScenarioEND]EYFS scenario
	During a Year 3 maths lesson, Amir begins to act silly when the class is working on problems about adding and subtracting money. Initially, he starts whispering jokes to the pupils sitting near him, causing some giggles and disrupting their focus. As the lesson progresses, he begins making exaggerated comments like, ‘This is way too easy for me – I don’t even need to try!’ and starts drawing on his workbook instead of completing the task. Despite a few reminders to stay focused, Amir continues the behaviour, which begins to distract the whole table.
Ms Ayling Lee decides she needs to address the behaviour and calmly tells Amir, ‘I need you to move to the quiet table for the rest of this activity so the rest of the class can concentrate.’ Amir reluctantly moves, looking sullen, and avoids making eye contact with her for the rest of the lesson. While the sanction helps restore order in the moment, Ms Ayling knows she needs to rebuild her positive relationship with Amir to ensure he feels supported and engaged in future lessons.
At the end of the day, Ms Ayling approaches Amir privately and says, ‘I know today didn’t go as well as it could have, but I want us to work together to make sure tomorrow is better. Can we talk about what happened? I really want to understand what made you feel distracted so I can help.’ Amir admits he felt frustrated because he didn’t understand part of the task but didn’t want to look like he was struggling. Ms Ayling listens carefully, reassures him that it’s okay to feel stuck, and they come up with a plan: Amir will ask for help next time, and Ms Ayling will check in with him early in the lesson to make sure he understands the task. Amir leaves the conversation feeling reassured and more positive.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Ayling m restore and maintain her relationship with Amir to support his learning.
Here are some options that can support your reflection:
A) Ms Ayling acknowledges Amir’s behaviour but also focuses on understanding the reasons behind it, encouraging him to ask for help when he feels unsure in future.
B) Ms Ayling listens to Amir’s concerns, validates his frustration, and collaborates with him to create a plan for support and engagement during future lessons.
C) Ms Ayling provides Amir with a short reflection task to help him think about the impact of his behaviour and gives him specific praise for how he can improve next time.



[bookmark: PrimaryScenarioEND]Primary scenario
	After a challenging Year 5 maths lesson, Ms Ayling Lee notices that one of her pupils, Amir, looks visibly upset. During the lesson, Amir struggled with a word problem involving fractions and eventually became frustrated, muttering under his breath and refusing to participate. Ms Ayling recalls that Amir usually enjoys maths but seems to have hit a confidence block today. She wants to address this situation thoughtfully to rebuild trust and support Amir's progress.
At the end of the school day, Ms Ayling approaches Amir calmly and says, ‘I noticed you seemed a bit upset earlier when we were working on fractions. Can we talk about what happened? I really want to understand how you’re feeling and figure out how I can help you next time.’
Amir hesitates at first but then explains that he felt overwhelmed because he didn’t understand the instructions. Ms Ayling listens closely, acknowledges his frustration, and reassures him that struggling is part of learning. Together, they agree on a plan: Ms Ayling will provide clearer worked examples in the next lesson, and Amir will try to ask for help when he feels stuck. They both leave the conversation feeling more positive about moving forward.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Ayling m restore and maintain her relationship with Amir to support his learning.
Here are some options that can support your reflection:
A) Ms Ayling acknowledges Amir’s frustration and focuses on addressing his behaviour, helping him understand the importance of managing emotions during challenging tasks.
B) Ms Ayling listens to Amir’s feelings, validates his frustration, and collaboratively works with him on a plan to improve his understanding and confidence in the future.
C) Ms Ayling provides Amir with extra practice questions and offers targeted feedback to help him feel more prepared for similar problems in the next lesson.





[bookmark: SecondaryScenarioEND]Secondary scenario
	After a challenging Year 9 maths lesson, Ms Ayling Lee notices that one of her pupils, Amir, looks visibly frustrated. During the lesson, Amir struggled with a problem on simultaneous equations and eventually became disengaged, muttering under his breath and refusing to attempt further questions. Ms Ayling recalls that Amir usually participates actively but seems to have hit a confidence block today. She wants to address the situation thoughtfully to rebuild trust and support Amir's learning.
At the end of the lesson, Ms Ayling approaches Amir calmly and says, ‘I noticed you seemed frustrated earlier when we were working on simultaneous equations. Can we talk about what happened? I want to make sure you feel more confident and supported next time.’
Amir hesitates at first but then admits that he didn’t understand the steps involved and felt embarrassed when others finished before him. Ms Ayling listens carefully, reassures him that it’s okay to find new concepts challenging, and validates his feelings. Together, they agree on a plan: Ms Ayling will provide more step-by-step worked examples in the next lesson, and Amir will make a note of any questions he has to ask for help sooner. They both leave the conversation feeling more optimistic about future lessons.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Ayling m restore and maintain her relationship with Amir to support his learning.
Here are some options that can support your reflection:
A) Ms Ayling acknowledges Amir’s frustration and focuses on addressing his behaviour, helping him understand the importance of managing emotions during challenging tasks.
B) Ms Ayling listens to Amir’s feelings, validates his frustration, and collaboratively works with him on a plan to improve his understanding and confidence in the future.
C) Ms Ayling provides Amir with extra practice questions and offers targeted feedback to help him feel more prepared for similar problems in the next lesson.





[bookmark: SENDScenarioEND]SEND setting scenario
	During a maths lesson in a SEND setting, Ms Ayling Lee notices that Amir, who is usually enthusiastic about learning, is not engaging with the activity. The class is practising counting objects, but Amir has pushed his counting cubes to the side and is sitting with his arms crossed, avoiding eye contact. When Ms Ayling gently encourages him to join in, he shrugs and begins tapping his pencil loudly on the table, distracting other pupils nearby. Recognising that Amir may be frustrated or overwhelmed, Ms Ayling decides to address the situation in a calm and supportive way.
After the lesson, Ms Ayling finds a quiet moment to sit with Amir in the sensory corner. She says softly, ‘I noticed you didn’t feel like counting today and that tapping your pencil was your way of showing how you were feeling. Can you show me with your fingers if the activity felt too hard or if something else upset you?’ Amir holds up two fingers, indicating it felt hard. Ms Ayling thanks him for sharing and reassures him that it’s okay to find things tricky. Together, they agree on a plan: in the next lesson, Amir will work with fewer objects to count, and Ms Ayling will sit with him for the first few minutes to help him get started.
Amir nods and gives a small smile, feeling reassured and understood.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Ayling m restore and maintain her relationship with Amir to support his learning.
Here are some options that can support your reflection:
A) Ms Ayling acknowledges Amir’s frustration by gently asking him about how he felt and adapting the activity to make it more manageable for him.
B) Ms Ayling listens to Amir’s non-verbal cues, validates his feelings, and collaborates with him to create a plan for more tailored support during future lessons.
C) Ms Ayling provides Amir with calming strategies, such as using a sensory tool, and gives him positive feedback for trying again in the next lesson.





[bookmark: APScenarioEND]Alternative provision scenario
	During a Year 9 maths lesson in an alternative provision setting, Ms Ayling Lee notices that one of her pupils, Amir, becomes increasingly disruptive while working on simultaneous equations. After struggling with the first few questions, Amir starts loudly complaining, ‘This is pointless – I’ll never get this!’ He then slams his book shut and refuses to do any more work, instead distracting other pupils by making jokes and throwing a pen across the room. Ms Ayling knows that Amir often acts out when he feels overwhelmed or unsure of himself, and she wants to de-escalate the situation while supporting his learning.
At the end of the lesson, Ms Ayling waits until the other pupils have left and approaches Amir calmly. She says, ‘I noticed you were frustrated during the lesson today and that it led to some disruption. Can we talk about what happened? I want to understand how I can help make this work easier for you.’
Amir initially responds defensively, saying, ‘What’s the point? I’m rubbish at this anyway.’ Ms Ayling remains calm and patient, acknowledging his frustration but also pointing out that he’s capable of making progress with the right support. Over the conversation, she helps Amir identify what felt overwhelming and suggests a plan to provide extra support, such as breaking down problems into smaller steps and giving him more time to practise independently. Amir agrees to give it another try, and they end the conversation on a positive note.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Ayling m restore and maintain her relationship with Amir to support his learning.
Here are some options that can support your reflection:
A) Ms Ayling acknowledges Amir’s frustration and focuses on discussing how managing his emotions during lessons can help him stay focused and better manage challenging tasks.
B) Ms Ayling listens to Amir’s concerns, validates his feelings, and works collaboratively with him to create a plan that breaks down tasks into smaller, more manageable steps to rebuild his confidence.
C) Ms Ayling provides Amir with additional practice questions and uses targeted, positive feedback to help him consolidate his understanding and prepare for future lessons.






Reflections
	Now think about your own classroom and pupils and how you build effective relationships.
Consider how you’ve developed in your practice since your initial teacher training and how you can continue to develop in this area.
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[bookmark: summary]Summary 
Approximate time to complete: 2 minutes
Effective teacher-pupil relationships are crucial for fostering a positive and supportive classroom environment. These relationships, built on trust and respect, not only enhance pupils' emotional well-being but also contribute significantly to their academic success and engagement. Research highlights the importance of these relationships in promoting a sense of belonging, boosting motivation, and improving behaviour management. Teachers who show consistent, genuine actions help create an atmosphere where pupils feel respected and valued. This includes greeting pupils by name, showing interest in their lives, and using a positive tone and body language.
The Establish-Maintain-Restore (EMR) framework offers a structured approach for building, sustaining, and repairing these vital relationships. The ‘Establish’ phase focuses on intentionally cultivating trust through open communication, affirmations, and an understanding of each pupil’s background. By incorporating strategies like regular check-ins and personal interactions, teachers can create a strong foundation of respect and understanding. These efforts are especially beneficial for pupils with some kind of SEND as they provide consistency and reinforce the teacher's commitment to supporting their individual needs.
Maintaining positive relationships requires ongoing effort, with strategies such as personalised greetings, frequent relationship check-ins, and a consistent balance of positive to corrective interactions. These practices help maintain a supportive classroom environment where pupils feel motivated and valued. This is essential for both their emotional development and academic progress. Furthermore, maintaining these relationships is key to ensuring pupils feel a sense of belonging, which can significantly improve behaviour and overall engagement.
When disruptions to relationships occur, whether due to a conflict or other issues, teachers must use thoughtful strategies to repair and restore connections which protect the relationship. This involves actively listening to pupils, demonstrating empathy, and collaboratively problem-solving to move forward. Acknowledging pupils’ feelings and using restorative language helps pupils see mistakes as opportunities for growth, rather than focusing solely on misbehaviour. This approach fosters a culture of respect, trust, and collaboration, enabling pupils to re-engage with learning.
By adopting the principles of the EMR framework, teachers can ensure that relationships are not only protected but also strengthened over time, creating a classroom environment that is conducive to learning and personal growth.
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Next steps
Approximate time to complete: 3 minutes

	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  



Observing  
If possible, work with your mentor to arrange an opportunity for you to observe a colleague teaching a lesson or having an interaction with a pupil that demonstrates them establishing, maintaining or restoring a relationship. You may need to meet with the colleague in advance to identify a suitable part of the lesson/interaction to observe for no more than 10 minutes.

As you observe your colleague, consider any of the following:
· What actions or language does the teacher use to create a welcoming and inclusive environment?
· How does the teacher make an effort to engage with pupils individually, showing interest in their lives or learning needs?
· How does the teacher incorporate restorative practices, such as actively listening to the pupil’s perspective and offering solutions for moving forward?
 
Actions
Identify an upcoming lesson you are going to teach and consider one or more of the following actions relating to building effective relationships:
· Plan how you can establish relationships through greeting pupils at the start of each lesson.
· Select three strategies you will use to maintain relationships with your pupils. Plan out how and when you will use them.
· Consider how you can use reflective conversations to repair any disruptions in relationships and re-engage pupils in a supportive way.  Script out a restorative conversation.

Discuss how you will implement this with your mentor, in your next weekly interactions, using the contents of this elective self-study to support your planning including identifying the active ingredients for the action and how these will be enacted in the classroom.  
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[bookmark: ITTECFStatements]Related Initial Teacher Training and Early Career Framework statements 
High Expectations 
Learn that…
1.5 A culture of mutual trust and respect supports effective relationships.
1.7 High quality teaching is underpinned by positive interactions between pupils, their teachers and their peers.
1.8 Pupils’ experiences of school and their readiness to learn can be impacted by their home life and circumstances, particularly for EAL pupils, young carers, and those living in poverty.
Learn how to…
Communicate a belief in the academic potential of all pupils, by: 
1.d Seeking opportunities to engage parents and carers in the education of their children (e.g. proactively highlighting successes) and consider how this engagement changes depending on the age and development stage of the pupil.
Demonstrate consistently high behavioural expectations, by: 
1.e Creating a culture of inclusion, respect and trust in the classroom that supports all pupils to succeed (e.g. by modelling the types of courteous behaviour expected of pupils).
Managing Behaviour
Learn that…
7.5 Building effective relationships is easier when pupils believe that their feelings will be considered and understood.
Learn how to…
Build trusting relationships, by: 
7l) Liaising with parents, carers and colleagues to better understand pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations. 
7m) Consistently applying the school’s behaviour policy, including where individual pupils have an agreed tailored approach.
Professional Behaviours
Learn that…
8.4 Building effective relationships with parents, carers and families can improve pupils’ motivation, behaviour and academic success.

Learn how to…
Build effective working relationships, by: 
8.g Seeking ways to support individual colleagues and working as part of a team. 
8.h Communicating with parents and carers proactively and making effective use of parents’ evenings to engage parents and carers in their children’s schooling.
8.l Knowing who to contact with any safeguarding, or any pupil mental health concerns.
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[bookmark: furtherreading][bookmark: AI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials 
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