

ECT Programme Y1 Elective self-study 5:  Motivating pupils
Behaviour and relationships

Estimated time to complete: 45 minutes
These self-study materials are intended for use as part of a school-led programme for early career teachers in their first year on the ECT programme. Opportunities for school-led providers to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
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Introduction
Approximate time to complete: 5 minutes
This elective self-study is part of your personalised pathway in the Early Career Teacher Programme. It focuses on continuing to enhance your approach to motivating pupils, an area identified for further focus through your personal professional reflection as well as discussions with your mentor.
You'll build on the theoretical knowledge around motivating pupils from the core self-study, by exploring practical examples that can help to drive your own classroom practice. Each example highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
The elective self-study will be structured into two distinct sections, as outlined in the graphic below. Each section focuses on a different aspect of motivating pupils. You'll explore key research, see how it works in practice, and think about how to use the ideas in your own classroom.
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Applying your learning
As you work through this self-study, you’ll learn about practical strategies and key research. These will help you to plan purposeful ways to motivate pupils and support you in expressing belief in their academic potential through your day-to-day teaching. To guide you in this, you will be prompted to apply the content of this this self-study to a scenario that you might encounter in your school.
Take time to read the most appropriate scenario for your own phase or context and consider the question as you work through this self-study. At the end of the self-study, you will have an opportunity to reflect on what you have read and learned; how it connects to your own experiences; and how you might apply it in future. 
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist -Alternative provision


[bookmark: EYFSscenarioSTART]
	Schools may wish to delete any scenarios that are not relevant to their context. 




EYFS scenario
	Ms Dharma is leading a personalised story time session for her Year 2 pupils. She has included each child’s name and favourite animals in the story to draw them in. During the session, she notices that some pupils are eagerly participating, mimicking the animal sounds and answering her questions. However, one pupil, Ethan, remains quiet and hesitant. Ms Dharma wants to ensure all pupils, including Ethan, feel motivated and included in the activity.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?





[bookmark: PrimaryscenarioSTART]Primary scenario
	Ms Dharma is leading a personalised story time session for her Year 5 pupils. She has created a suspenseful story involving each pupil’s favourite hobbies and interests, such as skateboarding, painting, or football. Most of the pupils are eagerly joining in by suggesting what happens next in the story and explaining why their character might take a certain action. However, Ethan, a quieter pupil, is reluctant to contribute and appears hesitant to share his ideas in front of the group. Ms Dharma wants to ensure all pupils, including Ethan, feel motivated and included in the activity.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?





[bookmark: SecondaryscenarioSTART]Secondary scenario
	Ms Dharma has been working with her Year 7 pupils to build their skills in a new gymnastics unit. Many pupils were initially hesitant about activities involving balance and coordination, such as beam work or group routines. Over time, most pupils have grown more confident and are actively participating, encouraging each other to try new skills. However, one pupil, Ethan, still appears reluctant and tends to sit out or avoid attempting more challenging elements. Ms Dharma wants to ensure Ethan feels supported, motivated, and able to experience success in a way that builds his confidence.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?





[bookmark: APscenarioSTART]Alternative provision scenario
	Ms Dharma is teaching an art lesson in an alternative provision setting, where her Year 9 pupils often display challenging behaviours and struggle with focus and engagement. The lesson involves creating a mixed-media collage representing their personal goals or interests. While some pupils engage with the task, using magazine cut-outs and textured materials, Ethan becomes visibly frustrated, saying he "can’t think of anything to do" and begins to disengage. Ms Dharma wants to support Ethan while keeping the rest of the group motivated and focused on the task.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?





[bookmark: SENDscenarioSTART]SEND setting scenario
	Ms Dharma is leading a personalised story time session for her Year 2 pupils in a SEND setting. She has tailored the story to include each child’s name and their favourite sensory experiences, such as the sound of rain or the feeling of sand. During the session, most pupils are engaging actively, clapping their hands or mimicking the sounds described in the story. However, one pupil, Ethan, is watching quietly and seems unsure about how to participate. Ms Dharma wants to ensure all pupils feel motivated and included, while supporting Ethan in a way that matches his needs and preferences.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?
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[bookmark: Cultivating][bookmark: SecureSuccess]Securing success 
Approximate time to complete: 8 minutes 
A reminder of what the evidence says
The core self-study highlights the vital role of motivation in creating a positive learning environment where all pupils can thrive (Lazowski and Hulleman, 2016). Mccrea (2020) extends this idea by framing motivation as a mechanism for directing pupils’ attention towards learning, emphasising that fostering intrinsic motivation is key to sustaining engagement. Extrinsic motivation relies on external rewards or consequences, such as praise or avoiding detention. In contrast, intrinsic motivation comes from within and is rooted in personal values. Teachers can nurture this by modelling positive attitudes, such as persistence, to inspire pupils and encourage long-term commitment to learning.
To effectively secure success, tasks should incorporate a ‘desirable difficulty’ – a challenge that encourages effort without causing frustration (Bjork & Bjork, 2011). This balance ensures that tasks are both challenging and achievable, helping pupils experience meaningful success. McCrea’s five drivers of motivation build on this idea. Securing success highlights the importance of designing teaching that allows all pupils to experience success. This sense of achievement boosts their confidence and increases the likelihood of future engagement, helping to sustain motivation over time.
What this looks like in practice 
Securing success is integral to fostering motivation and creating a positive learning environment where all pupils can thrive. In practice, teachers can use strategies to balance extrinsic and intrinsic motivation, ensuring tasks are designed with ‘desirable difficulty’ to encourage effort while avoiding frustration. You will remember from your initial teacher training that it is important to plan for all pupils to be able to actively engage in your lesson. By addressing discomfort and modelling persistence, teachers create an inclusive and motivating learning environment. This helps all pupils, including those with some kind of SEND, engage actively in the lesson because they feel confident and valued. These approaches enable pupils to experience meaningful success, which reinforces motivation and supports long-term engagement and achievement.
As a teacher of a new class, one challenge you might face in securing success is understanding and addressing the diverse motivational needs of all of your pupils, while ensuring tasks are appropriately challenging yet achievable. Through trial and error, you can get to know your pupils’ strengths, preferences, and areas for development. This will help you refine your approach over time. Designing tasks with ‘desirable difficulty,’ explicitly modelling persistence, and normalising the discomfort of learning will allow you to create an environment where all pupils feel supported, valued, and motivated to succeed.
The next step is to explore the active ingredients that make these approaches truly effective in securing success and motivating pupils.
Identifying the active ingredients
These are the ‘active ingredients’ at the heart of any practical strategy for helping pupils succeed:
· modelling, where teachers demonstrate skills and behaviours they expect pupils to learn
· the use of positive language such as affirming pupils’ efforts and highlighting their progress, plays a vital role in building self-belief
· clear, explicit language clarifies expectations and goals 
· both verbal and written prompts and guidance help guide pupils’ thinking and actions
· scaffolding and breaking tasks into manageable steps - this step-by-step approach reduces the cognitive load, enabling pupils to concentrate on mastering one element at a time before progressing to the next
· tasks that contain ‘desirable difficulty’ and challenge pupils just enough to push them out of their comfort zone without causing frustration
· collaboration and peer support that provides opportunities for pupils to learn from one another, share ideas, and build social skills
· constructive feedback which focuses on guiding pupils towards improvement by highlighting strengths and identifying specific areas for growth
Examples
	Schools should add exemplification relevant to their context to demonstrate how securing success could look making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 



Click here to return to Content page


[bookmark: Maintaining][bookmark: BoostBuyin][bookmark: personalprofessionalreflection]Boosting buy-in
Approximate time to complete: 8 minutes 
A reminder of what the evidence says
In the core self-study, Mccrea’s (2020) five drivers of classroom motivation were introduced, encouraging teachers to reflect on how these apply in their practice. These are based on Monique Boekaerts’ eight ‘Principles of Motivation’ (2010).
Teachers were prompted to consider how they cater to pupils’ need for autonomy within the school’s structured setting, which can foster intrinsic motivation and engagement (Deci & Ryan, 2013). The core self-study covered the importance of boosting buy-in by explaining the purpose behind lesson choices and how these support pupils' long-term goals. Additionally, it highlighted the role of autonomy in motivation. While pupils may have limited control over curriculum content, teachers can still support a sense of ownership by offering choices in how they engage with the material and present their work.
Teachers also play a critical role in helping pupils develop metacognitive skills (‘learning to learn’ (EEF, 2021) skills), essential for making effective learning choices. For example, teachers can guide pupils in reflecting on how well specific choices align with their goals and learning habits. The core study explored how this reflective process supports autonomy and enhances motivation.
The core self-study also underscored the power of positive language in shaping pupils' attitudes and motivation. Teachers, as role models, can significantly influence all pupils' perceptions of learning and success through their words. This promotes a classroom culture that motivates pupils to engage and persevere.
What this looks like in practice
Boosting buy-in is integral to fostering a learning environment where pupils feel motivated and invested in their progress and is essential for fostering pupil motivation and commitment to learning. By helping pupils understand the value and relevance of their efforts, buy-in builds a stronger connection to their learning journey. This includes using language that explicitly focuses on the learning journey, helping pupils understand their development over time as well as their connection to the curriculum. Personalising learning makes content more meaningful and accessible, while linking goals to future success in school shows pupils the practical benefits of their effort. Furthermore, offering pupils choice enhances their sense of autonomy. Integrating relatable, relevant content that connects to their context also strengthens engagement and helps them feel more connected to the material.
Teachers with a new class may find it challenging to build buy-in because they lack detailed knowledge about their pupils’ individual needs, interests, and learning habits. Additionally, pupils may initially be hesitant to engage in reflective practices or take ownership of their learning due to unfamiliarity with the teacher or a lack of intrinsic motivation. One way to overcome this is to prioritise getting to know pupils through activities that reveal their interests, strengths, and goals. This level of understanding enables more meaningful personalisation of lessons and supports pupil engagement.
To effectively boost buy-in with your pupils, it is essential to understand the ‘active ingredients’ that make it impactful and how to thoughtfully integrate them into your practice. These ‘active ingredients’ ensure that pupils feel supported, motivated, and connected to their learning, fostering a sense of purpose and confidence that drives meaningful progress.
Identifying the active ingredients
These core ‘active ingredients’ underpin effective strategies for boosting pupil buy-in:
· personalisation tailored to pupils' individual interests and needs – this involves adapting content or activities to align with what each pupil values or enjoys 
· positive, motivating language that reinforces self-belief - using affirming and encouraging language helps pupils develop confidence in their abilities
· careers and goals-related activities to help pupils visualise their learning journey and see it as purposeful - pupils can understand the practical significance of their efforts, which increases their motivation to succeed
· encouraging pupil reflection - providing opportunities for pupils to think about their learning experiences helps them recognise their progress, identify areas for improvement, and develop a sense of ownership over their educational journey
· using language that emphasises goals - highlighting specific objectives focuses pupils on what they are working toward
· focusing on clear steps for achieving success - outlining actionable steps gives pupils a roadmap to follow, reducing uncertainty and empowering them
Examples
	Schools should add exemplification relevant to their context to demonstrate how ‘boosting buy in’ could look, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
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[bookmark: casestudy]
Activity: case study 
Approximate time to complete: 10 minutes
The case study below will enable you to consolidate your understanding of how to motivate pupils.
[image: Document with solid fill]
Case study 
Read through the case study and take time to reflect on the strategies used. Afterwards, listen to the podcast, where two presenters use the evidence to consider how the teacher implements these approaches in practice. You may wish to make notes as you listen to share with your mentor. 

	Starting with a new class, Mrs Patel is keen to build a motivating and inclusive environment where all pupils, including those with some form of SEND, feel confident to participate and succeed. She knows that in order to secure success for every pupil, she needs to design tasks that are challenging enough to encourage effort but supported well enough to avoid frustration.
To achieve this, she introduces a structured approach that allows all pupils time to think before participating. Tasks are broken into manageable steps, beginning with a short writing phase where pupils record their initial ideas in response to a clear and purposeful prompt. This thinking time helps pupils feel more prepared and confident, especially when moving into discussion or group work.
The prompts she uses are carefully designed to involve desirable difficulty. They are thought-provoking and require effort but are achievable with appropriate support. Mrs Patel scaffolds responses by providing sentence starters, word banks or visual prompts to guide pupils’ thinking. She uses clear and explicit language when setting expectations so that pupils understand exactly what is being asked of them.
Collaboration is built into the routine. After writing, pupils share their ideas in pairs or small groups, giving them the chance to refine their thinking and practise using key vocabulary. Mrs Patel moves between groups to listen, offer encouragement and provide immediate, focused feedback to help pupils improve or build on their ideas.
Throughout, she models how to tackle tasks by thinking aloud, showing how to approach tricky ideas or revise an answer. Her use of positive language helps normalise effort and struggle as part of the learning process. Pupils are praised not only for correct answers but also for their willingness to try, take risks and support each other.
By combining manageable challenge with scaffolding, modelling and collaboration, Mrs Patel creates a climate where all pupils feel motivated, valued and capable. Over time, she sees an increase in participation and a greater sense of ownership among pupils. Although her approach continues to evolve, Mrs Patel is confident she is creating the conditions for every pupil to secure success.


[image: Headphones outline]
Case study podcast 

Now, listen to the podcast where two presenters explore the case study in more detail, drawing on the evidence in this self-study. As you listen, pay attention to the discussion about how Mrs Patel used ‘active ingredients’ to motivate her pupils. These ‘active ingredients’ include:
· scaffolding
· use of positive language 
· breaking tasks into manageable steps 
· encouraging pupil collaboration
· providing feedback; allowing thinking time 
· modelling
· using clear and explicit language 
Reflect on how you could adapt these strategies to your own context to motivate all the pupils in your classroom. Make notes and share them with your mentor at your next meeting. 
[image: ECTP1 Behaviour and relationships - Elective Self Study 5 - Case Study Podcast]
Click here to listen: Motivating pupils
Please note that this podcast has been created using generative AI. Significant attention was given to ensuring that the generated content was appropriately linked to the original materials and aligned with the framework statements. In developing this AI generated resources, we adhered to strict ethical and legal considerations. Please see the ‘use of artificial intelligence’ section for further details.
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[bookmark: applyyourlearning][bookmark: Scenarios]Applying your learning: scenarios
Approximate time to complete: 8 minutes
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in motivating pupils and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision




	Schools should delete any scenarios that are not relevant to their context.
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[bookmark: EYFSscenarioEND]

EYFS scenario
	Ms Dharma is leading a personalised story time session for her Year 2 pupils. She has included each child’s name and favourite animals in the story to draw them in. During the session, she notices that some pupils are eagerly participating, mimicking the animal sounds and answering her questions. However, one pupil, Ethan, remains quiet and hesitant. Ms Dharma wants to ensure all pupils, including Ethan, feel motivated and included in the activity.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?
Here are some options that can support your reflection:
A. Provide Ethan with a visual prompt, like a picture of his favourite animal, and gently encourage him to make the sound when it comes up in the story.
B. Focus on the other pupils who are participating enthusiastically to maintain the group’s energy and momentum.
C. Pause the activity to discuss how being quiet is also a valid way to participate, ensuring Ethan feels comfortable without pressure.





[bookmark: PrimaryscenarioEND]Primary scenario
	Ms Dharma is leading a personalised story time session for her Year 5 pupils. She has created a suspenseful story involving each pupil’s favourite hobbies and interests, such as skateboarding, painting, or football. Most of the pupils are eagerly joining in by suggesting what happens next in the story and explaining why their character might take a certain action. However, Ethan, a quieter pupil, is reluctant to contribute and appears hesitant to share his ideas in front of the group. Ms Dharma wants to ensure all pupils, including Ethan, feel motivated and included in the activity.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?
Here are some options that can support your reflection:
A. Provide Ethan with a prompt or sentence starter, such as, "If I were the character, I would..." to help him feel confident in sharing his ideas when it's his turn.
B. Allow the pupils who are eager to share to take the lead, ensuring the session maintains its energy and pace for the majority.
C. Reassure Ethan that observing and thinking quietly is just as valuable as contributing aloud, allowing him to participate at his own comfort level.





[bookmark: SecondaryscenarioEND]Secondary scenario
	Ms Dharma has been working with her Year 7 pupils to build their skills in a new gymnastics unit. Many pupils were initially hesitant about activities involving balance and coordination, such as beam work or group routines. Over time, most pupils have grown more confident and are actively participating, encouraging each other to try new skills. However, one pupil, Ethan, still appears reluctant and tends to sit out or avoid attempting more challenging elements. Ms Dharma wants to ensure Ethan feels supported, motivated, and able to experience success in a way that builds his confidence.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?
Here are some options that can support your reflection:
A. Pair Ethan with a supportive partner and assign them a simpler balance task, such as holding a static pose together, to help him feel successful before progressing to more challenging activities.
B. Encourage Ethan to observe the activity for now and offer praise for his understanding and readiness to join when he feels comfortable.
C. Focus on the pupils who are actively participating to keep the energy high and use their progress as an example to motivate Ethan indirectly.





[bookmark: APscenarioEND]Alternative provision scenario
	Ms Dharma is teaching an art lesson in an alternative provision setting, where her Year 9 pupils often display challenging behaviours and struggle with focus and engagement. The lesson involves creating a mixed-media collage representing their personal goals or interests. While some pupils engage with the task, using magazine cut-outs and textured materials, Ethan becomes visibly frustrated, saying he "can’t think of anything to do" and begins to disengage. Ms Dharma wants to support Ethan while keeping the rest of the group motivated and focused on the task.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?
Here are some options that can support your reflection:
A. Provide Ethan with a structured template, such as an outline of a goal he’s mentioned in the past (e.g., a football or a favourite hobby), and encourage him to personalise it with materials he chooses.
B. Allow Ethan to take a break and observe the others working, reassuring him that he can join back in when he feels ready.
C. Focus on praising and highlighting the work of the more engaged pupils to model positive behaviour, hoping Ethan will be inspired to re-engage.





[bookmark: SENDscenarioEND]SEND setting scenario
	Ms Dharma is leading a personalised story time session for her Year 2 pupils in a SEND setting. She has tailored the story to include each child’s name and their favourite sensory experiences, such as the sound of rain or the feeling of sand. During the session, most pupils are engaging actively, clapping their hands or mimicking the sounds described in the story. However, one pupil, Ethan, is watching quietly and seems unsure about how to participate. Ms Dharma wants to ensure all pupils feel motivated and included, while supporting Ethan in a way that matches his needs and preferences.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?
Here are some options that can support your reflection:
A. Provide Ethan with a tactile prop, such as a soft piece of fabric representing the story’s rain scene, and gently encourage him to interact with it when it appears in the story.
B. Focus on the pupils who are actively participating to maintain their engagement, ensuring the activity continues at a lively pace.
C. Pause the session to reassure the group that listening and observing are also valuable ways to enjoy story time, giving Ethan space to feel comfortable.




	Reflections:
Now think about your own classroom and how you motivate all pupils.
Consider how you’ve developed in your practice since your initial teacher training and how you can continue to develop in this area. 
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[bookmark: summary]Summary 
Approximate time to complete: 2 minutes
Pupil motivation can be enhanced through two key strategies: securing success and boosting buy-in. Motivated pupils are more likely to engage with their learning and achieve meaningful academic success. Intrinsic motivation, which is driven by personal values and feelings of achievement, plays a central role in fostering this engagement. Teachers can cultivate intrinsic motivation by designing tasks that are both challenging and achievable, offering a ‘desirable difficulty’ that encourages effort without leading to frustration. Acknowledging and addressing the discomfort that often accompanies learning further sustains motivation, helping pupils see it as a natural part of the process.
Securing success involves creating opportunities for pupils to experience meaningful achievements, thereby building their confidence and motivation for future tasks. Teachers play a critical role in facilitating this process through clear communication, scaffolding tasks, and providing constructive feedback. Approaches such as modelling, explicit goal-setting, and reflection time allow pupils to assess their progress and feel supported in their learning. For pupils with some kind of SEND, these strategies offer additional support, making tasks accessible and ensuring that all pupils can succeed.
Boosting buy-in is another essential strategy for fostering pupil motivation. This involves helping pupils understand the relevance of their learning and making connections between their efforts and future success. Personalising learning by aligning tasks with pupils’ interests and providing opportunities for autonomy can significantly enhance engagement. Positive language, both verbal and written, plays a vital role in reinforcing pupils’ self-belief. It helps create a classroom culture that encourages perseverance and engagement. Offering pupils choices and linking goals to their future aspirations helps them feel more ownership over their learning. This sense of control can increase their motivation and strengthen their commitment to academic progress.
Using these strategies in the classroom creates a learning environment where pupils feel valued, empowered, and motivated to succeed. When teachers focus on personalised learning and set clear, achievable goals, they build stronger connections with their pupils. This strengthens engagement and supports long-term academic success.
Click here to return to Content page


[bookmark: Nextsteps]Next steps
Approximate time to complete: 3 minutes

	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  



Observing  
If possible, work with your mentor to arrange an opportunity for you to observe a colleague teaching a lesson that demonstrates strategies for motivating pupils. You may need to meet with the colleague in advance to identify a suitable part of the lesson/interaction to observe for no more than 10 minutes.

As you observe your colleague, consider any of the following:
· How does the teacher create an environment where pupils feel that their learning is relevant and connected to their goals?
· What strategies does the teacher use to offer pupils choices or personalisation in their learning, and how do these approaches impact pupil engagement and motivation? 
Actions
Think of an upcoming lesson you are going to teach and consider one or more of the following actions:
· Plan the strategies you will use to enable pupils to experience meaningful success in a specific task or activity, helping them feel confident in their ability to engage and learn. This may include modelling, breaking instruction into smaller chunks or using scaffolds. 
· Design a collaborative task that provides opportunities for pupils to learn from one another, share ideas, and build social skills. 
· Reflect on an upcoming series of lessons and consider how you can boost buy-in by tailoring material to align with pupils’ interests. This may include designing specific resources or scripting an explanation that draws on subject or themes that pupils enjoy. 
· Select an upcoming lesson or sequence of lessons and explore where you can highlight the relevance of the learning to pupils’ goals and aspirations, helping them see the connection between their efforts and future success.
Discuss how you will implement this with your mentor in your next weekly interactions, using the contents of this elective self-study to support your planning including identifying the active ingredients for the action and how these will be enacted in the classroom.  
Click here to return to Content page
[bookmark: ITTECFStatements]
Related Initial Teacher Training and Early Career Framework statements 
High Expectations 
Learn how to…
Demonstrate consistently high behavioural expectations, by: 
1h) Acknowledging and praising pupil effort and emphasising progress being made
Managing Behaviour
Learn that…
7.4. Teachers can influence pupils’ resilience and beliefs about their ability to succeed, by ensuring all pupils have the opportunity to experience meaningful success. 
7.6. Pupils are motivated by intrinsic factors (related to their identity and values) and extrinsic factors (related to reward).
7.7. Pupils’ investment in learning is also driven by their prior experiences and perceptions of success and failure.

Learn how to…
Motivate pupils, by: 
7n) Supporting pupils to master challenging content, which builds towards long-term goals. 
7o) Providing opportunities for pupils to articulate their long-term goals and helping them to see how these are related to their success in school. 
7p) Helping pupils to journey from needing extrinsic motivation to being motivated to work intrinsically.

Click here to return to Content page


[bookmark: AI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials 
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