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Introduction
Approximate time to complete: 3 minutes 
[bookmark: Sessionoverview]This elective self-study is part of your personalised pathway in the Early Career Teacher (ECT) Programme and focuses on continuing to enhance your understanding of how to plan effective practice and homework tasks, an area identified for further focus through your diagnostic as well as discussions with your mentor. 
It builds on the core self-study by offering a range of examples and strategies to help your use of explanations, models and examples. Each example highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
The focus is on ensuring that you ensure pupils have enough quality practice time so that they can really get to grips with the content you teach them. In this elective self-study you will look at how the time you spend in guided practice is just as important as the time given over to more independent practice. It also covers how to ensure that any homework you set is actually beneficial to pupils.
The elective self-study will be structured into three distinct sections, as outlined in the graphic below. Each section focuses on a different aspect of planning effective practice. This structure allows you to explore the theory, see its application through practical examples, and understand how these interconnected elements work together to support pupils to learn and make progress. 
[image: This graphic depicts how the elective self-study will be structured into three distinct sections. Each section focuses on a different aspect of planning effective practice. From left to right, the first circular image is labelled ‘1. Guided practice’, the middle circle is ‘2. Independent practice’, and far right is ‘3. Setting homework with a clear purpose.’]
Applying your learning
To support you in your continued development, you’ll be prompted to apply the content of this self-study to a scenario that you might encounter in your school relating to the planning of effective practice and homework. Take time to read the most appropriate scenario for your own phase or context and consider the question as you work through this self-study. At the end of the self-study, you’ll have an opportunity to reflect on what you have read and consider how you could apply this to the scenario. At the end, you’ll reflect on what you’ve learned. You’ll think about how it fits with your own experiences and what you might do differently in future. 

	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 






[bookmark: EYFSScenariostart]EYFS scenario
	Mrs. Jones’ nursery class is focusing on storytelling and narrative skills. The intended outcome is for pupils to tell simple stories and use full sentences to describe events and characters.
Mrs. Jones wants to use small world play with toy animals and natural materials to encourage children to invent their own stories about woodland creatures. 
Mrs. Jones knows already that some children can create elaborate stories, while others struggle to extend beyond simple actions or phrases. She wants to ensure all pupils are supported in developing their narrative skills.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mrs. Jones to support her pupils to develop.





[bookmark: primaryscenariostart]Primary scenario 
	Mr. Manning’s Year 4 class is learning about adding fractions with the same denominator. He knows that the pupils have previously been taught using pizza as a model for fractions. He decides to teach an input using pizza slices to teach adding fractions.
He plans to give explanations, models and lots of examples, and knows that he should give pupils plenty of guided practice as well as independent practice. He also knows that some pupils have found it difficult to understand fractions in their written form in the past.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr. Manning to support his pupils to develop.





[bookmark: secondaryscenariostart]Secondary scenario
	Mrs. Cockroft’s Year 9 science class is investigating current electricity. The lesson she is planning aims to teach pupils how to measure and record electric current in amperes. She plans to demonstrate how to use an ammeter and to introduce the language of amps and amperes. She also knows that pupils might incorrectly think that an ammeter affects the current in the circuit, and that the current is different at different points in the circuit.
Mrs. Cockroft plans to give explanations, models and lots of visual examples, and knows that she should give pupils plenty of guided practice as well as independent practice in order to avoid the misconceptions developing.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mrs. Cockroft to support her pupils to develop. 





[bookmark: SENDscenariostart]SEND setting scenario
	During a literacy session in a specialist provision for students with complex learning needs, Jamie, a Year 7 non-verbal pupil with autism and sensory processing difficulties, engages in a multisensory phonics activity. The teacher models matching textured letter cards to familiar objects (e.g., ‘s’ with sandpaper), using Makaton and visual prompts. Jamie then takes part in guided practice, supported by an adult using hand-over-hand techniques and verbal praise. As his confidence grows, Jamie moves to a short independent task, selecting the correct letter-sound card from a choice of two. A now/next board supported his understanding of the session structure. 
As you read the content of the elective self-study, consider which approaches would be effective in helping Jamie to develop further.





[bookmark: APscenariostart]Alternative provision scenario
	Mr Lewis is teaching a group of Year 9 pupils in an alternative provision setting, focusing on persuasive writing. The intended outcome is for pupils to write a short letter persuading the local council to improve recreational facilities in their area. After modelling a sample paragraph on the board and thinking aloud about persuasive techniques like rhetorical questions and emotive language, Mr Lewis supports the class in identifying examples within the model text. He provides scaffolds, including a word bank and sentence starters, and pupils begin planning their own letters.
As pupils begin independent writing, Mr Lewis notices that some students are copying from the model rather than applying the techniques independently, while others struggle to generate their own ideas or structure their arguments logically. He also observes that a few pupils are not engaging with the scaffolds provided, either ignoring them or not knowing how to use them effectively.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Lewis to support his pupils to develop.
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[bookmark: Section1][bookmark: Usingprecisepraise]Guided practice
Approximate time to complete: 11 minutes 
A reminder of what the evidence says
As considered in the core self-study, ensuring that pupils have sufficient guided practice before moving to independent practice is crucial for effective learning (Rosenshine, 2012). 
You may recall that guiding practice involves providing additional explanations, modelling extensively, and offering numerous examples (if you want to see more on this, see elective 1 in this module). The core self-study for this module reminded you that questioning to check and deepen understanding and correcting errors and misconceptions is a key part of guided practice (elective 4 in this module goes into this in more detail). Successful teachers who give more time in lessons over to guided practice also teach metacognitive approaches (for more on this, you can look at elective 2 in this module).
The evidence also suggests that moving from exposition to guided practice should be a structured and deliberate process, where responsibility for learning is gradually transferred from the teacher to the pupils (Fisher & Frey, 2008). By scaffolding learning through guided instruction, you ensure that pupils are active participants and set them up to be able to work collaboratively or independently. Pupils with SEND may require this handover of responsibility to be slower, and to be supported for longer by scaffolds.
What this looks like in practice
To provide pupils with structured support before they work on their own, you might start by introducing a new concept and carefully breaking it down into smaller, manageable steps. You then might model how to approach the task you have set, verbalising your thought process to make it explicit. 
At this point, you can model the metacognitive skills of drawing on their knowledge of themselves, the task and the strategies they already know, as well as planning, monitoring and evaluating their performance .
You then could provide a further, similar example, inviting pupils to work through it with you, asking them questions as you work through the example. These questions could focus on helping the pupils to remember the steps you took and the strategies you used, reminding them of any mnemonics you might have taught as memory aids. During this, you could also use targeted questions to check for understanding. These questions encourage pupils to think deeply and articulate their reasoning.
As you check for understanding during guided practice you might uncover some errors and misconceptions. Correcting these in a responsive way is an important element of guided practice. Once identified you could return to using explanations, modelling and examples to correct the misconceptions.
As pupils work through guided practice, they can be encouraged to reflect on their thinking: "What strategy did you use, and why?" or "How did you overcome difficulties?" These reflections help to solidify learning and build problem-solving skills, as well as give them a greater chance of being able to work independently later on.
As you’ll have experienced, it won’t be possible to remove scaffolds for everyone at the same time. Pupils with SEND, for example, may require scaffolds for longer than other pupils. There may be pupils who grasp concepts rapidly, and do not need as much guided practice. Allow these pupils to move to independent tasks once you are certain they have had the guidance they need to tackle it.
In this model of guided practice, we see how many elements of good teaching are woven together to benefit the pupils. Expositions do not stand alone; they are enhanced by questioning and shared work and your response to what you find as you work with pupils.
Identifying the ‘active ingredients’
These are the ‘active ingredients’ of effective guided practice.
Effective guided practice features:
· clear explanations and modelling, with teachers breaking down new concepts into manageable steps and explicitly demonstrating the thought process;
· scaffolding learning, with teachers providing structured support through worked examples and guided practice before pupils attempt tasks independently;
· frequent questioning, with teachers checking understanding through targeted questions and encouraging pupils to articulate their reasoning;
· correction of errors and misconceptions, with teachers responding to checks for understanding by providing additional explanations, models and examples; and 
· metacognitive strategies, with teachers encouraging pupils to reflect on their learning process, recognise effective strategies, and develop self-regulation. 
Though the ‘active ingredients’ don’t change, the way they’re applied can (and should) be adapted depending on the context. This flexibility allows for professional judgement while maintaining fidelity to the approach.


Examples
	Schools should add exemplification relevant to their context to demonstrate what guided practice looks like making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.  


Click here to return to Content page


[bookmark: Teachingembeddinglearning][bookmark: EarlyReading][bookmark: Section2]Independent practice
Approximate time to complete: 10 minutes 
A reminder of what the evidence says
Teachers should provide regular and structured practice so that:
· pupils retain and apply knowledge effectively over time
· pupils’ prior knowledge is taken into account
· content is broken into small steps to help manage cognitive load
The self-study for this module reminded you that alternating between short instructional inputs and immediate practice opportunities is a great way to do this (Rosenshine, 2012). 
Evidence suggests that independent practice allows pupils to embed their knowledge and skills, making them more automatic and effortless. This fluency is the foundation for critical thinking and problem solving (Rosenshine, 2012). 
Independent practice tasks should be planned based on pupils' prior knowledge and assessment information. Pupils' past performance can help teachers provide them with the right amount of practice time (Coe et al., 2020).
Independent practice tasks should closely match lesson intentions to ensure continuity between instruction and practice. When these tasks are well-pitched, they lead to high success rates (Rosenshine, 2012). Monitoring pupils during independent practice ensures they remain on track and do not internalise errors. 
Some pupils with SEND may need longer practice time or the opportunity to focus on a smaller number of important, clearly defined skills or concepts (EEF, 2021). They also may require scaffolds to help them successfully complete the same tasks that others can do independently.
What this looks like in practice   
What might alternating between short explanations and active pupil engagement look like in practice?
· starting with an introduction of a new concept using exposition and guided practice; and
· then immediately asking pupils to apply it through a task.
For instance, after a short explanation, pupils could work independently or in pairs to complete a related exercise before coming back together for further teaching on the next piece of content.
This could mean that a lesson looks like this:
	Cycle 1
	Cycle 2

	Explanation (with modelling and examples)
	Guided Practice 
	Independent Practice
	Explanation (with modelling and examples)
	Guided Practice 
	Independent Practice



To ensure that independent practice develops fluency you should set a well-matched task that aligns with the learning objectives, ensuring that pupils work at an appropriate level of challenge. The task that pupils are set should allow them to apply what they have learned through explanations and guided practice.
For example, a teacher uses prior assessment information to identify gaps in pupils' understanding and adjusts plans accordingly. They provide clear explanations, supported by visuals and demonstrations, to connect key concepts. Guided practice helps pupils apply learning by completing a partially completed diagram, before progressing to independent tasks where they create their own annotated versions. For those needing extra support, tailored resources such as vocabulary cards and images are provided, alongside additional time and practice opportunities. This ensures all pupils reinforce their understanding but still complete the independent task, addressing individual needs while maintaining overall learning objectives.
Whilst pupils are undertaking independent practice, you can circulate the room, observing their progress and offering brief guidance where needed. Intervening only when necessary prevents over-reliance on support and encourages self-sufficiency. 
The above is an example of how a teacher might activate hard thinking. Another way to do this is to plan tasks which inherently cause pupils to think hard.
As we have seen in the earlier example, some pupils will benefit from scaffolding during independent practice time. You will decide who needs support using your assessment data. This might include worked examples, reference materials, or structured prompts, but it is crucial that pupils have been explicitly taught how to use these supports before they apply them independently. Gradually removing scaffolds as pupils gain confidence ensures that they develop autonomy in their learning. 
Identifying the ‘active ingredients’ 
These are the ‘active ingredients’ of effective independent practice.
Effective independent practice:
· is provided within a lesson structure which alternates instruction and practice, where teachers have structured lessons so that short teaching segments are followed by immediate opportunities for pupils to practise new content;
· is based on the idea that content is broken into manageable steps in order to reduce cognitive load by introducing information gradually and ensuring each step is understood before progressing;
· follows effective expositions and guided practice, and pupils are not expected to work independently without such prior instruction; 
· activates hard thinking, so that pupils are more likely to remember what they have learned; 
· is informed by assessment, so that tasks are accurately pitched and provide the right level of challenge;
· ensures task alignment, with teachers designing independent tasks that directly relate to previous instruction, avoiding mismatched resources that could lead to confusion; 
· features teachers monitoring without over-intervening as they circulate the learning environment to observe progress, providing brief support when necessary while encouraging pupils to work independently;
· employs scaffolds which offer structured support where needed, ensuring pupils understand how to use scaffolds and gradually removing them as they become more confident; and
· features well-pitched tasks, so that pupils experience high success rates, with teachers using assessment data to ensure that tasks are appropriately challenging so that most pupils experience success without frustration or reliance on guesswork.
As you’ll remember, the ‘active ingredients’ stay the same - it’s the delivery that shifts. Teachers may adapt how these are put into action to respond to different phases or pupil needs, but the core ingredients remain constant.
Examples
	Schools should add exemplification relevant to their context to demonstrate how independent practice could look, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.  


Click here to return to Content page
[bookmark: Addressinglowlevelbehaviour][bookmark: Section3][bookmark: Earlyywriting]
Setting homework with a clear purpose
Approximate time to complete: 10 minutes 
A reminder of what the evidence says
As considered in the core self-study, homework is most effective when it has a clear purpose and aligns with learning environment learning. The self-study for this module reminded you that effective homework serves multiple purposes: it reinforces learning, prepares pupils for upcoming content, and fosters personal development, such as time management and perseverance. The self-study also looked at the evidence about homework effectiveness and suggested that quality matters more than quantity.
The evidence also suggests that homework is particularly beneficial for pupils who can work independently, with research indicating that it is generally more effective for secondary-aged pupils (Hattie, 2008). However, factors such as parental support and study conditions influence its impact for all age groups. Parents play a crucial role in supporting homework completion by helping pupils establish routines, encouraging engagement, and promoting perseverance.
Homework clubs can be a good alternative if there are issues with parental support or study conditions at home. Homework clubs can have a positive impact on academic achievement for all pupils including those with SEND (EEF, 2021). 
What this looks like in practice 
In practice, this could mean setting a short, structured task that builds on the lesson content. After a class discussion, a short homework task might be to summarise key points in their own words.
If homework is used for preparation, it might involve reading a short text or watching a video to introduce an upcoming topic so that pupils come to school with some foundational information on which to build new learning. Revision can be seen as a form of preparation too, with pupils revisiting prior learning so that they can build on it once in school. Homework could focus on learning key vocabulary, helping pupils to better understand new topics at school. 
You might set homework which develops pupils’ personal attributes, for example their time management, perseverance, and self-confidence. For example, asking pupils to create a revision timetable, or flashcards to help with memorising information.
Some pupils may need additional support to ensure that homework tasks benefit them. Providing clear instructions and examples to guide pupils through the task is a good way to ensure that they can access the task regardless of the levels of parental support they receive. Such instructions and examples can help parents too, enabling them to understand the task and provide support to pupils.
For younger pupils or those who struggle with independent learning, homework might constitute activities that are guided by scaffolding. The scaffolds act as a support making an independent task into one which is guided, albeit not directly by a teacher. For instance, rather than setting a research project, a structured task with prompts, guiding questions and suggested sources can help pupils complete the task more effectively. 
Parents don’t need to help with the content of homework but they can reinforce homework routines and provide motivational support without taking on an instructional role. Providing parents with information and guidance can help them to do this such as training sessions, written guidance and video content.
You may have already experienced how providing feedback can enhance homework effectiveness. If homework is never checked, the quality of it could dip, and some pupils may feel it is pointless to complete it at all. Setting time aside to go through homework tasks with pupils, providing verbal feedback or opportunities for peer- or self-assessment could help pupils to value homework. As with other learning opportunities, the provision of feedback and the response to it, gives pupils an all-important opportunity to improve.
Identifying the ‘active ingredients’ 
These are the ‘active ingredients’ of planning and providing effective homework.
Effective homework:
· has a clear purpose, with teachers setting homework that either reinforces learning, prepares pupils for new content, or supports personal development;
· prioritises quality over quantity, with teachers setting shorter, more frequent tasks because meaningful engagement is more important than the amount of homework given; 
· is followed up by feedback, with pupils receiving feedback through teacher comments, peer review, or self-assessment that helps them improve; 
· considers independent learning abilities and structured tasks and scaffolded support is provided to ensure all pupils benefit; and 
· recognises the role of parental support, and parents are prepared to help by establishing routines, reinforcing motivation, and encouraging perseverance rather than taking on an instructional role; and
· takes place in suitable study conditions, with it being more effective when pupils have a quiet, structured environment for learning (schools support this by providing guidance on study habits and, where possible, access to additional resources). 
These ‘active ingredients’ won’t vary but how they’re used might. As discussed earlier, it’s this blend of consistency and adaptability that makes an approach both robust and impactful.
Examples
	Schools should add exemplification relevant to their context to demonstrate what effective homework, home learning or pre-learning looks like making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources.
Video exemplification should last no longer than 2-3 minutes.  


Click here to return to Content page
[bookmark: activitycasestudy]
Activity: case study
[bookmark: ScenariosEND]Content coming soon
This section is currently being developed and will be available by 1st September 2025. It will include key materials to consolidate your self-study and support your development. Please check back after the publication date for the most up-to-date resources.

Click here to return to Content page


[bookmark: applyyourlearning][bookmark: Scenarios]Applying your learning: scenarios
Approximate time to complete: 8 minutes 
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in developing effective guided practice, independent practice and homework opportunities and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context.



[bookmark: EYFSscenarioend]EYFS scenario
	Mrs. Jones’ nursery class is focusing on storytelling and narrative skills. The intended outcome is for pupils to tell simple stories and use full sentences to describe events and characters.
Mrs. Jones wants to use small world play with toy animals and natural materials to encourage children to invent their own stories about woodland creatures. 
Mrs. Jones knows already that some children can create elaborate stories, while others struggle to extend beyond simple actions or phrases. She wants to ensure all pupils are supported in developing their narrative skills.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs. Jones to support her pupils to develop. 
Here are some options that can support your reflection:
A) She guides pupils through storytelling by co-creating a short narrative, using sentence starters and prompting questions like, “What happens next?” to help them structure their ideas step by step.
B) She sets up a storytelling station where children independently create and record their own stories using picture prompts, word banks, and voice-recording devices to build confidence in narrative skills.
C) She provides parents with a simple storytelling guide, encouraging them to co-create bedtime stories with their child by asking open-ended questions and extending their child’s responses with new ideas.


[bookmark: Primarycenarioend][bookmark: Primaryscenarioend]
Primary scenario
	Mr. Manning’s Year 4 class is learning about adding fractions with the same denominator. He knows that the pupils have previously been taught using pizza as a model for fractions. He decides to teach an input using pizza slices to teach adding fractions.
He plans to give explanations, models and lots of examples, and knows that he should give pupils plenty of guided practice as well as independent practice. He also knows that some pupils have found it difficult to understand fractions in their written form in the past.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr. Manning to support his pupils to develop. 
Here are some options that can support your reflection:
A) He guides pupils through solving fraction addition problems step by step, using sentence stems like “First, I add the numerators…” and checking understanding with targeted questions.
B) He provides faded examples, beginning with problems that include worked-out steps, followed by partially completed examples, and finally asking pupils to solve problems independently, reducing support gradually.
C) He provides a worksheet with pictorial representations of pizzas divided into fractions, where pupils can colour in and label slices to visualise addition. Parents are encouraged to discuss and check answers together.





[bookmark: Secondaryscenarioend]Secondary scenario
	Mrs. Cockroft’s Year 9 science class is investigating current electricity. The lesson she is planning aims to teach pupils how to measure and record electric current in amperes. She plans to demonstrate how to use an ammeter and to introduce the language of amps and amperes. She also knows that pupils might incorrectly think that an ammeter affects the current in the circuit, and that the current is different at different points in the circuit.
Mrs. Cockroft plans to give explanations, models and lots of visual examples, and knows that she should give pupils plenty of guided practice as well as independent practice in order to avoid the misconceptions developing.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs. Cockroft to support her pupils to develop. 
Here are some options that can support your reflection:
A) She asks pupils to work in pairs to measure current at different points in a simple series circuit using an ammeter, whilst she provides prompts and corrects misconceptions in real-time.
B) She asks pupils to build their own circuits with different components and record current measurements, comparing values to reinforce understanding that current remains constant in a series circuit.
C) She asks pupils to complete a homework task which features circuit diagrams involving ammeters and multiple choice questions featuring true and false statements about each circuit. At the beginning of the next lesson, she reviews the homework giving the correct answers and providing reasoning for each possible answer. Pupils self-mark their work.





[bookmark: SENDscenarioend]SEND setting scenario
	During a literacy session in a specialist provision for students with complex learning needs, Jamie, a Year 7 non-verbal pupil with autism and sensory processing difficulties, engages in a multisensory phonics activity. The teacher models matching textured letter cards to familiar objects (e.g., ‘s’ with sandpaper), using Makaton and visual prompts. Jamie then takes part in guided practice, supported by an adult using hand-over-hand techniques and verbal praise. As his confidence grows, Jamie moves to a short independent task, selecting the correct letter-sound card from a choice of two. A now/next board supported his understanding of the session structure. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Jamie to develop further.
Here are some options that can support your reflection:
A) The teacher models letter-matching while thinking aloud: “I feel the sandpaper - rough! That means this is ‘s’.” They encourage Jamie to explore textures while repeating key sounds, reinforcing the learning process.
B) To support gradual independence, the teacher increases Jamie’s choice options from two to three letter-sound cards. They monitor without over-intervening, allowing Jamie time to engage before offering brief, timely prompts.
C) A take-home sensory phonics pack includes textured letter cards and a simple matching game. Parents receive a short guide on encouraging engagement without pressure, reinforcing Jamie’s learning through familiar routines.






[bookmark: APscenarioend]Alternative provision scenario
	Mr Lewis is teaching a group of Year 9 pupils in an alternative provision setting, focusing on persuasive writing. The intended outcome is for pupils to write a short letter persuading the local council to improve recreational facilities in their area. After modelling a sample paragraph on the board and thinking aloud about persuasive techniques like rhetorical questions and emotive language, Mr Lewis supports the class in identifying examples within the model text. He provides scaffolds, including a word bank and sentence starters, and pupils begin planning their own letters.
As pupils begin independent writing, Mr Lewis notices that some students are copying from the model rather than applying the techniques independently, while others struggle to generate their own ideas or structure their arguments logically. He also observes that a few pupils are not engaging with the scaffolds provided, either ignoring them or not knowing how to use them effectively.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Lewis to support his pupils to develop.
Here are some options that can support your reflection:
A) Mr Lewis pauses the class and re-models how to use a sentence starter and word bank, breaking the process into steps and explicitly linking each one to their writing goal. 
B) He checks understanding by using cold call questioning: “Why did I use a rhetorical question here?” encouraging pupils to articulate reasoning and deepen comprehension.
C) He circulates, offering brief, targeted prompts to encourage self-reflection, such as “What persuasive technique have you used here? How could you make your point stronger?”




[bookmark: P16scenarioend]


	Reflections:
Now think about your own learning environment and pupils and how you use effective guided practice, independent practice and homework opportunities.
Consider how you’ve developed in your practice since your initial teacher training and how you can continue to develop in this area.
Share your reflections with your mentor at your next meeting. 






[bookmark: Summary]Summary
Approximate time to complete: 1 minute 
[bookmark: personalprofessionalreflection]Guided practice is essential for effective learning, bridging direct instruction and independent work (Rosenshine, 2012). It involves modelling, questioning, and providing multiple examples to support pupils. Teachers should scaffold learning, ensuring a structured transition of responsibility from teacher to pupil (Fisher & Frey, 2008). Effective guided practice incorporates metacognitive strategies, encouraging pupils to reflect on their learning. Teachers should check for understanding, correct misconceptions, and use targeted questioning to deepen comprehension.
Independent practice helps pupils retain knowledge and develop fluency, enabling critical thinking (Rosenshine, 2012). Tasks should align with lesson objectives and be informed by assessment data to ensure appropriate challenge (Coe et al., 2020). Lessons should balance instruction with practice, alternating between guided and independent tasks to reinforce learning. Scaffolding may be used initially but should be gradually removed as pupils gain confidence. Monitoring pupils’ work prevents the internalisation of errors while promoting autonomy.
Homework is most effective when purposeful and closely linked to classroom learning (Hattie, 2008). Quality matters more than quantity, with shorter, frequent tasks yielding better results. Homework can consolidate knowledge, prepare pupils for new content, or develop personal skills such as time management. Clear instructions, scaffolds, and parental guidance improve effectiveness. Parents should support routines rather than content. Feedback on homework ensures engagement and improvement. Structured approaches, such as guided worksheets, can help younger or struggling pupils complete tasks effectively. Providing feedback enhances homework’s impact, reinforcing its value in learning.
Click here to return to Content page



[bookmark: Nextsteps]Next steps
Approximate time to complete: 8 minutes
	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  


Observing expert practice 
If possible, work with your mentor to arrange an opportunity for you to observe a colleague in your school or trust teaching a lesson that exemplifies effective guided practice, independent practice and homework-setting. You may need to meet with the colleague in advance to identify a suitable part of the lesson to observe for no more than 10 minutes. 
As you observe your colleague, consider where you notice the following:
· What strategies does the teacher employ to transition pupils from guided practice to independent practice effectively? Look for approaches such as scaffolding support, using worked examples, or providing structured frameworks.
· How does the teacher ensure independent practice is meaningful and aligned with prior instruction? Consider how tasks are designed to build on guided practice and promote deeper thinking without introducing mismatched resources.
· What methods does the teacher use to structure lessons that alternate between instruction and practice? Note how teaching segments are followed by immediate opportunities for pupils to apply new learning.
· How does the teacher incorporate purposeful homework into lesson cycles to reinforce or extend learning? Observe how homework tasks are connected to classroom content and supported with feedback or scaffolding.
You may wish to share your observation notes with your mentor at your next meeting. 
Actions
Identify an upcoming lesson you are going to teach and consider one or more of the following actions that you could implement:
· plan to structure guided practice sessions with clear explanations, modelling with narrated thought-processes, questioning to check for understanding and the use of scaffolding to gradually lead pupils from guided practice to independent practice;
· plan independent practice tasks that are directly aligned with prior instruction, ensuring they activate critical thinking and provide appropriate challenge to solidify learning; or
· plan purposeful homework tasks that either reinforce prior learning, prepare pupils for upcoming content, or encourage application, accompanied by follow-up feedback to support improvement.
Discuss how you will implement this with your mentor in your next weekly meeting. You may wish to choose a different action that meets the need and priorities in your own setting. 
Use the contents of this elective self-study to support your planning including identifying the ‘active ingredients’ for the action and how these will be enacted in the learning environment.  
Click here to return to Content page
[bookmark: RelatedITTECFStatements]
Related Initial Teacher Training and Early Career Framework statements 
Classroom practice 
Learn that…
4.8. Practice is an integral part of effective teaching; ensuring pupils have repeated opportunities to practise, with appropriate guidance and support, increases success.
4.11. Homework can improve pupil outcomes, particularly for older pupils, but it is likely that the quality of homework and its relevance to main class teaching is more important than the amount set.
Learn how to…
Plan effective lessons, by: 
4.b. Enabling critical thinking and problem solving by first teaching the necessary foundational content knowledge.
4.c. Removing scaffolding only when pupils are achieving a high degree of success in applying previously taught material.
4.d. Providing sufficient opportunity for pupils to consolidate and practise applying new knowledge and skills.
4.e. Breaking tasks down into constituent components when first setting up independent practice (e.g. using tasks that scaffold pupils through meta-cognitive and procedural processes). 
Stimulate pupil thinking and check for understanding, by:
4.l. Planning activities around what you want pupils to think hard about.
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[bookmark: AI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials 
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