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Introduction
Approximate time to complete: 3 minutes 
[bookmark: Sessionoverview]This elective self-study is part of your personalised pathway in the Early Career Teacher (ECT) Programme and focuses on continuing to enhance your understanding of using questioning as part of your teaching, an area identified for further focus through your personal professional reflection as well as discussions with your mentor. 
It builds on the core self-study by offering a range of examples and strategies to help your use of questioning when you’re teaching. Each example highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
The focus of this elective self-study is on the different ways that questioning can be used to enhance learning. It will furnish you with plenty of examples of how you can use questioning to assess understanding, active participation and break down problems and develop understanding. Questioning really is a versatile tool to have in your repertoire! 
The elective self-study will be structured into three distinct sections, as outlined in the graphic below. Each section focuses on a different aspect of questioning. This structure allows you to explore the theory, see its application through practical examples, and understand how these interconnected elements work together to support pupils to engage with learning and make progress. 
[image: This graphic depicts how the elective self-study will be structured into three distinct sections. Each section focuses on a different aspect of questioning. From left to right, the first circular image is labelled ‘1. Using questioning to assess understanding’, the middle circle is ‘2. Using questioning to activate participation’ and far right is ‘3. Using questioning to break down problems and develop understanding.’]
Applying your learning
To support you in your continued development, you’ll be prompted to apply the content of this self-study to a scenario that you might encounter in your school relating to the use of questioning. Take time to read the most appropriate scenario for your own phase or context and consider the question as you work through this self-study. At the end of the self-study, you’ll have an opportunity to reflect on what you have read and consider how you could apply this to the scenario. At the end, you’ll reflect on what you’ve learned. You’ll think about how it fits with your own experiences and what you might do differently in future.  


	EYFS
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	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 





[bookmark: EYFSScenariostart]EYFS scenario
	Miss. Cevik’s nursery class is exploring music and movement. They are singing nursery rhymes and action songs together, using instruments and moving in time with the music. The intended outcome is for pupils to engage in musical activities, performing songs and rhymes with others while attempting to move in time with the music.
As the children participate, Miss. Cevik notices that some pupils enthusiastically sing along but struggle to coordinate their movements with the beat, while others are hesitant to join in. She wants to support all children in developing confidence and rhythm.
As you read the content of the elective self-study, consider which approaches would be effective in helping Miss. Cevik to support her pupils to develop.





[bookmark: primaryscenariostart]Primary scenario 
	Mr. Learmonth’s Year 2 class is learning to spell words with contracted forms. They have been exploring contractions such as “don’t,” “can’t,” and “I’m,” discussing how the apostrophe replaces missing letters. The lesson aims to help pupils correctly spell these contractions and understand their meaning in sentences.
As Mr. Learmonth moves around the learning environment, he notices that some pupils are struggling to remember which letters are omitted in certain contractions, while others confuse them with similar-sounding words. He decides to adjust his approach to support their understanding.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr. Learmonth to support his pupils to develop their writing.





[bookmark: secondaryscenariostart]Secondary scenario
	Ms. Leighton’s Year 9 history class is analysing the causes of the French Revolution. They have read a short article and are discussing factors such as economic hardship, inequality, and political unrest. The goal is for pupils to justify their opinions using historical evidence.
During discussion, Ms. Leighton notices that some pupils give general statements like “People were poor,” without explaining why or how this led to revolution. Others hesitate to contribute, unsure of how to structure their responses. Others have written full responses and have met the objective of the lesson.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms. Leighton to support her pupils to develop their writing.





[bookmark: SENDscenariostart]SEND setting scenario
	Miss Willet’s class of pre-formal learners is exploring music and movement as part of their sensory curriculum. Using familiar songs and simple instruments, she encourages pupils to explore sound, rhythm, and movement through repetition and adult modelling. Some pupils smile and vocalise during songs, showing clear enjoyment, while others watch quietly or respond with small body movements. 
As the session progresses, Miss Willet observes that a few learners engage vocally but struggle to match movement to rhythm. Others are more passive, appearing unsure of how to join in. She wants to help each pupil feel successful and confident in their responses. 
As you read the content of the elective self-study, consider which approaches would be effective in helping Miss Willet to support her pupils to develop their writing.





[bookmark: APscenariostart]Alternative provision scenario
	Ms Dimitriou is leading a PSHE lesson with a group of Key Stage 3 pupils in an alternative provision setting. The focus of the session is on recognising and managing different emotions. The class begins with a short video clip showing a young person experiencing a range of emotions in various social situations. Pupils are then asked to identify the emotions they saw and relate them to times they’ve felt something similar. The intended outcome is for pupils to be able to name a range of emotions and describe strategies for managing them.
As the discussion progresses, Ms Dimitriou notices that some pupils are quick to identify basic emotions like “happy” or “angry,” but struggle to articulate more complex feelings such as “embarrassed” or “anxious.” Others remain silent or give brief answers, unsure how to contribute. She realises some pupils may not have the emotional vocabulary or confidence to explore these experiences in depth without more support.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dimitriou to support her pupils to develop their writing.
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[bookmark: AssessUnderstanding][bookmark: Usingprecisepraise]1. Using questioning to assess understanding 
Approximate time to complete: 11 minutes
A reminder of what the evidence says
Since questioning is a key part of high quality teaching, all pupils, including those with SEND, will benefit from the use of questioning. 
As considered in the core self-study, questioning is a fundamental tool for formative assessment. Understanding what pupils already know is essential in guiding what to teach next and identifying potential misconceptions before introducing new content. The ‘assess, plan, do, review’ cycle might already have helped you to best understand and respond to the learning needs of pupils with SEND (EEF, 2021). 
The core self-study for this module reminded you that checking prior knowledge engages pupils in learning, helping them to make connections between what they already know and new material. This aligns with evidence suggesting that recalling prior knowledge primes pupils for learning.
The evidence also suggests that the design and timing of questions influence their effectiveness. Carefully planned questions should be linked to specific learning objectives or prior knowledge to yield meaningful insights. Open-ended questions, which encourage pupils to explain their reasoning and make connections, are particularly valuable in uncovering misconceptions and assessing depth of understanding (Wiliam, 2018).
The evidence also suggests that placing key questions at strategic points in a lesson ensures that assessment is both timely and useful. These ‘hinge questions’ allow for real-time adjustments to teaching based on pupils’ responses. 
What this looks like in practice
You may already recognise that starting a lesson by asking pupils what they already know about a topic can help them recall prior knowledge and get them ready to learn. For example, you might ask, "Can anyone explain what we learned last time and how it connects to today’s topic?" This allows pupils to recall previous learning and gives you an insight into their existing understanding. It can also prime them to learn new information.
You may have experience of using open-ended questions to encourage deeper thinking. Instead of asking, "Is this correct?", you might ask, "Why do you think this is correct or incorrect?" This approach encourages pupils to explain their reasoning, making it easier to identify misconceptions. You might also follow up a pupil’s response with another question, such as "Can you give an example to support your answer?" to deepen their engagement. You will look at this in more detail later in this elective self-study.
Well-placed questions during key points in a lesson (such as after introducing a new concept or before moving on to a more complex idea) can help you decide whether to proceed or revisit earlier material. For example, you might ask, "What do you think will happen next?" or "Can you summarise the key idea so far?" to check understanding before continuing.
Gathering responses effectively is also important. You could use techniques like ‘think-pair-share,’ where pupils first consider a question individually, then discuss it with a partner before sharing their thoughts with the class. Asking a question and then selecting a pupil to answer ensures that all pupils remain engaged and do not rely on others to respond. Another approach is using mini whiteboards for pupils to write answers, allowing you to quickly assess understanding across the class. We will explore this more in the next section.
You can support pupils with SEND to answer questions in various ways, for example by requiring non-verbal answers or pairing children and asking more confident children to share what their partner said (EEF, 2021).
Questions might not always be asked and answered verbally. As you will know, questions form the basis of written forms of assessment such as quizzes and tests. It is just as important to carefully formulate these questions, ensuring that they match the taught content.
Identifying the ‘active ingredients’
These are the ‘active ingredients’ of effective questioning to assess understanding. Remember, that means the key elements that make an approach effective. 
Effective questioning to assess understanding:
· Has a clearly defined purpose, with teachers ensuring questions are linked to specific learning objectives or prior knowledge to accurately assess understanding. 
· Often features open-ended questions, with teachers encouraging pupils to explain their thinking, justify their answers, and make connections between ideas to reveal deeper understanding. 
· Is timed strategically, with teachers placing key questions at hinge points in a lesson to determine whether pupils are ready to progress or need further support.
· Encourages explanation and reasoning, with teachers asking follow-up questions that prompt pupils to elaborate on their answers and clarify their thought processes. 
· Is coupled with effective response gathering, with teachers using techniques which ensure all pupils are engaged and that you have gained an insight into their individual understanding.
· Allows teachers to be responsive to answers, with teachers adapting teaching based on pupils’ responses, addressing misconceptions and reinforcing key concepts as needed.
These ‘active ingredients’ won’t vary but how they’re used might. As discussed earlier, it’s this blend of consistency and adaptability that makes an approach both robust and impactful.
Examples
	Schools should add exemplification relevant to their context to demonstrate effective questioning to assess understanding making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.  
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[bookmark: ActivateParticipation]2. Using questioning to activate participation 
Approximate time to complete: 11 minutes
A reminder of what the evidence says
As considered in the core self-study, questioning plays a crucial role in engaging pupils and supporting their learning. You may recall that research highlights the importance of using questioning to activate pupil participation, particularly during exposition. Questioning should be inclusive and designed to encourage participation.
The evidence suggests that whole-class responses allow teachers to assess collective understanding and address misconceptions efficiently (EEF, 2021d). Routines for asking and answering questions allow teachers to gather lots of information on which to base their decision-making in lessons. 
Selecting a pupil and then asking a question can cause other pupils not to think as they know they won’t have to answer the question. Asking a question and then asking a pupil to answer ensures that all pupils remain engaged by selecting individuals to answer after sufficient wait time, promoting thoughtful discussion.
The self-study also looked at the evidence about wait time, which suggests that providing pupils with sufficient time to process and articulate their thoughts leads to more reflective and considered responses (Rowe, 1986; EEF, 2021c). This wait time may depend on the kind of question that is asked. A simple recall question aimed at rapid recall of known facts will require less wait time than a more open-ended question that requires a longer answer.
What this looks like in practice
One way to encourage participation is by allowing wait time. Instead of immediately expecting an answer, you can pose a question, pause, and give pupils time to think. This approach ensures that a wider range of pupils, not just the quickest thinkers, have the opportunity to contribute.
You may have experience of using whole-class response techniques, such as asking pupils to discuss their thoughts with a partner before sharing with the group. Techniques like think-pair-share or using mini whiteboards allow all pupils to engage with the question, making participation visible and accessible. Instead of waiting for volunteers, you can say, "Discuss this in pairs. I'll call on a few of you to share your thoughts in a moment." After one pupil has answered, teachers can ask other pupils to provide follow-up contributions to ensure further engagement.
Multiple choice questioning allows teachers to quickly check for understanding while reducing the pressure pupils might feel when responding to open-ended questions. Hand gestures, or resources that signify a child’s choice of answer, can be used with a wide variety of multiple choice questions to see understanding across a group of pupils.
Approaches such as the above help you to avoid certain pitfalls such as pupils, shouting out, the same pupils always answering questions and pupils opting out of answering questions at all.
‘No hands up’ has become a popular policy. However, having children put their hands up can be useful as a signal by individuals that they have finished thinking and are ready to answer, helping the teacher to provide enough thinking time. This also gives teachers the opportunity to provide a further prompt so that these pupils are not disengaged whilst they wait for their peers to become ready.
Choral response is another way to engage pupils and ensure that there is widespread participation. Not all question types elicit answers that are suited to choral response, so questions must be planned carefully.
It is important to consider how pupils with SEND are included in questioning. Generic questioning may not address the varying needs and understanding levels of pupils with SEND. Tailored questions can help these pupils experience success and motivate them by matching their current levels of understanding. Questioning can be challenging for pupils with SEND who may need more time to think, struggle to articulate their thoughts, or feel underconfident. Specific warnings or alternative approaches may be necessary to ensure these pupils feel supported and included.
Identifying the ‘active ingredients’ 
Let’s consider the ‘active ingredients’ of effective questioning to activate participation.
Effective questioning to activate participation:
· Makes good use of wait time, with teachers providing a deliberate pause after asking a question to give all pupils the chance to process and articulate their thoughts. 
· Elicits whole-class responses, with teachers providing ways for all pupils to engage simultaneously through techniques like think-pair-share, mini whiteboards, or choral responses, making participation visible and inclusive. 
· Allows for 100% participation, with teachers creating an environment where answering questions is the norm, not a choice, ensuring that all pupils remain engaged. 
· Encourages thoughtful contributions, with teachers framing questions to promote deeper thinking, supporting pupils in developing well-reasoned answers. 
Remember, though the ‘active ingredients’ don’t change, the way they’re applied can (and should) be adapted depending on the context. This flexibility allows for professional judgement while maintaining fidelity to the approach.
Examples
	Schools should add exemplification relevant to their context to demonstrate how questioning to activate participation could look making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.  


Click here to return to Content page
[bookmark: Addressinglowlevelbehaviour][bookmark: DevelopUnderstanding][bookmark: Earlyywriting]
3. Using questioning to break down problems and develop understanding 
Approximate time to complete: 11 minutes
A reminder of what the evidence says
As considered in the core self-study, questioning plays a crucial role in helping pupils develop their understanding by engaging in dialogue and critical thinking. You may recall that research highlights how thoughtful and targeted questions support pupils in analysing, evaluating, and synthesising information (Coe et al., 2020). 
Asking pupils the right questions can also require them to explain and justify their answers, describe their thought processes, explore the implications of the things they have learned and to connect that learning with other ideas and knowledge (Coe et al., 2020).
When teachers ask questions that cause the kinds of responses outlined above, pupils are being encouraged to think more deeply about the things they have learned. These kinds of questions activate hard thinking (Coe et al., 2020).
The questions a teacher asks and the answers pupils give in response can be thought of as a dialogic way of teaching. The asking and answering of a question leads to back and forth dialogue between teachers and pupils. This dialogic approach causes a strengthening of pupils’ cognitive abilities and a greater depth of comprehension (Alexander, 2018).
What this looks like in practice 
As we saw when we looked at the evidence, effective questioning is more than simply eliciting correct answers; it involves prompting discussion and guiding pupils toward deeper understanding. As a result, this type of questioning plays a vital role in supporting pupils with SEND by addressing their specific needs and learning challenges. Well-structured questioning can encourage all pupils to think critically and articulate their reasoning.
In practice, this might look like beginning a lesson with a thought-provoking question that requires pupils to draw on prior knowledge. A teacher might ask, “Why do you think this happened?” or “What might be the consequences of this decision?” rather than simply seeking factual responses. This encourages pupils to explain their thinking and engage with the topic on a deeper level.
You may have experience of using follow-up questions to probe pupils’ reasoning further. For example, when a pupil gives an answer, responding with, “Can you explain why you think that?” or “What evidence supports your idea?” helps them refine their understanding and consider alternative perspectives.
We already know that effective questioning can also be used to scaffold problem-solving. For instance, if a pupil is struggling with a complex idea, breaking it down into a series of smaller, guiding questions can help them arrive at a solution independently. Instead of providing an immediate answer, asking “What do we already know about this?” or “What’s the first step we might take?” supports their ability to tackle challenges methodically – this links to what we know about teaching metacognitive approaches to pupils.
Another key aspect of this approach is allowing time for discussion. Rather than moving quickly from one question to the next, pausing to let pupils reflect, discuss with peers, or debate different viewpoints fosters a richer learning environment. Creating a culture where pupils feel comfortable questioning each other and challenging ideas helps to build critical thinking skills.
Questioning also allows teachers to check the thinking behind even correct answers. There is always the chance that pupils have given a correct answer by chance. It is worth finding out whether or not this is the case to ensure that misconceptions are not being embedded. Similarly, partially correct answers can be explored so that teachers can help pupils develop their understanding.
Identifying the ‘active ingredients’ 
These are the ‘active ingredients’ of effective questioning which breaks down problems and develops understanding.
Effective questioning which breaks down problems and develops understanding:
· Creates opportunities for discussion, with teachers protecting time for dialogue to allow pupils to explore ideas, consider different viewpoints, and refine their thinking. 
· Guides deeper thinking, with teachers using questions to prompt analysis, evaluation, synthesis of information and the exploration of the implications of what they have learned. 
· Encourages explanation and justification, with teachers asking pupils to explain their reasoning, justify their answers, and articulate their thought processes to reinforce understanding. 
· Breaks down complex problems, with teachers scaffolding learning by using smaller, targeted questions that help pupils navigate challenging concepts. 
· Connects ideas and knowledge, encouraging pupils to make links between new and existing knowledge.
As you’ll remember, the ‘active ingredients’ stay the same - it’s the delivery that shifts. Teachers may adapt how these are put into action to respond to different phases or pupil needs, but the core ingredients remain constant.
Examples
	Schools should add exemplification relevant to their context to demonstrate questioning can be used to break down problems and develop understanding.  The examples should make explicit links to the ‘active ingredients’, highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.  
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[bookmark: activitycasestudy]
Activity: case study
[bookmark: PrimaryCase][bookmark: SecondaryCase][bookmark: ScenariosEND]Approximate time to complete: 8 minutes
The final section of this self-study uses a case study to help you consolidate your understanding of how to use questioning effectively. 
[image: Document with solid fill]
Case study 
[bookmark: SecondaryPC]Read the case study first and then afterwards, listen to the podcast, where two presenters draw on the evidence in this self-study to explore how the teacher implements these approaches in practice. You may wish to make notes as you listen to share with your mentor. 

	[image: Document with solid fill]Miss. Patel teaches in a school with a diverse pupil population. Many learners use English as an additional language, and while some are confident in expressing their thoughts, others experience challenges with vocabulary and sentence structure. A number of pupils also face speech and language delays, which can make it difficult for them to engage fully in discussions. However, they are naturally curious and eager to learn about the world around them.
To support all learners, Miss. Patel aims to help them express their ideas clearly, build confidence in speaking, and make connections between their own experiences and broader concepts. She creates opportunities for learners to articulate their thinking and engage meaningfully with new material.
Miss. Patel uses questioning to assess understanding, encourage participation, and support the development of ideas. To check comprehension, she might begin with a broad question related to the topic or learning objective and observe how learners respond. If they struggle, she offers prompts to guide their thinking and help them build on prior knowledge. She places hinge-questions at key points in the lesson to ensure learners are following before moving on to more complex ideas.
To activate participation, Miss. Patel uses a range of strategies that ensure every learner is engaged and able to contribute. She makes deliberate use of wait time after posing a question, giving all learners the opportunity to process and formulate their thoughts before anyone is asked to respond. Techniques such as think-pair-share, mini whiteboards, and choral responses are employed to elicit whole-class engagement, allowing participation to be visible, inclusive, and active.
Miss. Patel creates a classroom culture where responding to questions is expected and encouraged from all learners, not just a few. By ensuring that everyone has a way to share their ideas (whether through discussion, writing, or gestures) she maintains a high level of involvement throughout the lesson. Her questions are thoughtfully framed to encourage deeper contributions, supporting learners in giving well-reasoned answers and justifying their thinking. This approach not only promotes confidence in speaking but also fosters a shared sense of accountability and collaboration in learning.
To deepen understanding, Miss. Patel creates space for rich discussion by protecting time for learners to explore ideas, consider different perspectives, and refine their thinking through dialogue. She uses questioning not only to elicit responses but to guide learners toward deeper analysis, synthesis, and evaluation. Her questions prompt learners to reflect critically on new concepts, consider their implications, and connect them to what they already know. Rather than accepting surface-level answers, she encourages learners to explain their reasoning, justify their responses, and articulate the thinking behind their ideas.
When learners encounter complex or abstract material, Miss. Patel breaks down the content into manageable parts using smaller, targeted questions that scaffold understanding. This step-by-step approach helps learners navigate difficult concepts with confidence. She also actively draws connections between new and existing knowledge, prompting learners to identify patterns, link ideas, and apply prior learning to unfamiliar contexts. Through this responsive and dialogic use of questioning, Miss. Patel supports learners in developing a more coherent, flexible, and robust understanding of the material.


[image: Headphones outline]
Activity: Case study podcast 	
Now, listen to the podcast in which two presenters explore the case study in further detail, drawing on the evidence in this self-study and the active ingredients outlined earlier. 
As you listen, reflect on how Miss. Patel applied the ‘active ingredients’ of the three purposes of questioning covered in this elective self-study:
· Encouraging explanation and reasoning
· Allowing for 100% participation
· Encouraging thoughtful contribution
Reflect on how you can adapt these strategies to your own context. What challenges might you case and how would you overcome them?
[image: ECTP Year 1 - Memory & Learning - Elective Self Study 4 - Case Study Podcast]

Click here to listen: Questioning as an essential tool for teachers
Please note that this podcast has been created using generative AI. Significant attention was given to ensuring that the generated content was appropriately linked to the original materials and aligned with the framework statements. In developing this AI generated resources, we adhered to strict ethical and legal considerations. Please see the ‘use of artificial intelligence’ section for further details.
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[bookmark: applyyourlearning][bookmark: Scenarios]Applying your learning: scenarios
Approximate time to complete: 8 minutes
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in using effective questioning techniques and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	[bookmark: EYFSscenarioend]Schools should delete any scenarios that are not relevant to their context.



EYFS scenario
	Miss. Cevik’s nursery class is exploring music and movement. They are singing nursery rhymes and action songs together, using instruments and moving in time with the music. The intended outcome is for pupils to engage in musical activities, performing songs and rhymes with others while attempting to move in time with the music.
As the children participate, Miss. Cevik notices that some pupils enthusiastically sing along but struggle to coordinate their movements with the beat, while others are hesitant to join in. She wants to support all children in developing confidence and rhythm.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Miss. Cevik to support her pupils to develop.
Here are some options that can support your reflection:
A) She asks, “How does the music make you want to move?” and follows up with, “Can you show me a way to move to this beat?” encouraging pupils to think about rhythm and movement.
B) She uses call-and-response, singing a simple line and encouraging pupils to repeat it back, reinforcing participation and engagement while making it easier for all pupils to join in.
C) She asks, “What happens when we clap slowly? And quickly?” and follows up with, “How do you think our bodies know when to move fast or slow with the music?”


[bookmark: Primarycenarioend][bookmark: Primaryscenarioend]
Primary scenario
	Mr. Learmonth’s Year 2 class is learning to spell words with contracted forms. They have been exploring contractions such as “don’t,” “can’t,” and “I’m,” discussing how the apostrophe replaces missing letters. The lesson aims to help pupils correctly spell these contractions and understand their meaning in sentences.
As Mr. Learmonth moves around the learning environment, he notices that some pupils are struggling to remember which letters are omitted in certain contractions, while others confuse them with similar-sounding words. He decides to adjust his approach to support their understanding.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr. Learmonth to support his pupils to develop their writing.
Here are some options that can support your reflection:
A) During his explanation he asks, “What is the contracted form of ‘do not’?” and asks them to write their answer on their mini whiteboard. 
B) He asks, “What two words make up ‘didn’t’?” and follows up with, “Which letter is missing?” prompting pupils to break contractions down into their original words.
C) He asks, “Why do we use contractions in writing?” and follows up with, “How does using ‘don’t’ instead of ‘do not’ change the tone of a sentence?” encouraging pupils to think about contractions in context.





[bookmark: Secondaryscenarioend]Secondary scenario
	Ms. Leighton’s Year 9 history class is analysing the causes of the French Revolution. They have read a short article and are discussing factors such as economic hardship, inequality, and political unrest. The goal is for pupils to justify their opinions using historical evidence.
During discussion, Ms. Leighton notices that some pupils give general statements like “People were poor,” without explaining why or how this led to revolution. Others hesitate to contribute, unsure of how to structure their responses. Others have written full responses and have met the objective of the lesson.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms. Leighton to support her pupils to develop their writing. 
Here are some options that can support your reflection:
A) She asks, “What specific economic problems did France face?” then follows up with, “How do you think these problems affected different groups of people?” encouraging pupils to explain and justify their reasoning.
B) She uses mini whiteboards, asking all pupils to write one reason for the revolution and hold it up, ensuring everyone participates and providing a visual snapshot of understanding.
C) She asks open-ended and probing questions that encourage pupils to think critically and make connections. For example, “What do you think would have happened if these economic hardships had not occurred? Could the revolution have still happened?”





[bookmark: SENDscenarioend]SEND setting scenario
	Miss Willet’s class of pre-formal learners is exploring music and movement as part of their sensory curriculum. Using familiar songs and simple instruments, she encourages pupils to explore sound, rhythm, and movement through repetition and adult modelling. Some pupils smile and vocalise during songs, showing clear enjoyment, while others watch quietly or respond with small body movements. 
As the session progresses, Miss Willet observes that a few learners engage vocally but struggle to match movement to rhythm. Others are more passive, appearing unsure of how to join in. She wants to help each pupil feel successful and confident in their responses. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Miss Willet to support her pupils to develop their writing.
Here are some options that can support your reflection:
A) Miss Willet asks, “What do you notice about the beat?” and uses visuals to support responses. She waits before offering prompts, allowing pupils time to process and demonstrate their understanding.
B) She introduces a call-and-response technique: “Can you tap like this?” while demonstrating a simple rhythm. Pausing briefly encourages pupils to listen, process, and attempt their own rhythmic movements.
C) Miss Willet models tapping slowly to a beat and asks, “What happens when I move too fast?” Encouraging pupils to explore the difference reinforces rhythm awareness in small, manageable steps.






[bookmark: APscenarioend]Alternative provision scenario
	Ms Dimitriou is leading a PSHE lesson with a group of Key Stage 3 pupils in an alternative provision setting. The focus of the session is on recognising and managing different emotions. The class begins with a short video clip showing a young person experiencing a range of emotions in various social situations. Pupils are then asked to identify the emotions they saw and relate them to times they’ve felt something similar. The intended outcome is for pupils to be able to name a range of emotions and describe strategies for managing them.
As the discussion progresses, Ms Dimitriou notices that some pupils are quick to identify basic emotions like “happy” or “angry,” but struggle to articulate more complex feelings such as “embarrassed” or “anxious.” Others remain silent or give brief answers, unsure how to contribute. She realises some pupils may not have the emotional vocabulary or confidence to explore these experiences in depth without more support.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Dimitriou to support her pupils to develop their writing.
Here are some options that can support your reflection:
A) Ms Dimitriou asks open-ended questions like, “Can you explain why someone might feel embarrassed in this situation?” and follows up to prompt pupils to justify and clarify their thinking, adapting based on their responses.
B) She uses a deliberate pause after asking, “What emotions did you notice in the video?” then invites all pupils to share ideas through a think-pair-share, ensuring every student has the opportunity to contribute.
C) Ms Dimitriou breaks the concept into smaller steps by asking, “How does someone’s body language show they feel anxious? What might happen next?” encouraging pupils to analyse and link ideas before moving on.




[bookmark: P16scenarioend]


	Reflections:
Now think about your own learning environment and pupils and how you use effective questioning techniques.
Consider how you’ve developed in your practice since your initial teacher training and how you can continue to develop in this area.
Share your reflections with your mentor at your next meeting. 







[bookmark: Summary]Summary
Approximate time to complete: 1 minute
[bookmark: personalprofessionalreflection]Questioning is a fundamental tool for formative assessment, enabling teachers to gauge pupils' prior knowledge, uncover misconceptions, and guide instruction (Wiliam, 2018). Effective questioning connects previous learning to new material, priming pupils for deeper engagement. Open-ended questions encourage reasoning, while ‘hinge questions’ strategically placed within lessons allow teachers to adjust teaching in real-time.
Questioning also plays a key role in activating pupil participation (EEF, 2021c). Providing sufficient wait time (Rowe, 1986) encourages reflective responses and inclusive engagement. Whole-class strategies think-pair-share and choral responses help teachers assess collective understanding. Cold calling maintains engagement by ensuring all pupils are prepared to answer. While random name generators can be ineffective, ‘no hands up’ policies should be balanced with strategies that allow pupils to signal readiness.
Furthermore, questioning supports deeper thinking by prompting analysis and critical discussion (Coe et al., 2020). It fosters cognitive development through a dialogic approach (Alexander, 2018). Well-structured questioning scaffolds problem-solving, requiring pupils to justify answers, consider implications, and connect learning. Follow-up questions, such as “What evidence supports your idea?”, refine understanding and develop reasoning. Breaking complex problems into smaller guiding questions promotes metacognitive skills.
Allowing discussion time encourages reflection and debate, strengthening comprehension. Checking the reasoning behind correct answers prevents misconceptions from being embedded. Questioning, when used effectively, is a powerful tool for assessment, participation, and deeper learning.
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[bookmark: Nextsteps]Next steps
Approximate time to complete: 8 minutes
	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  


Observing expert practice 
If possible, work with your mentor to arrange an opportunity for you to observe a colleague in your school or trust teaching a lesson that exemplifies a range of questioning techniques. You may need to meet with the colleague in advance to identify a suitable part of the lesson to observe for no more than 10 minutes. 
As you observe your colleague, consider where you notice the following:
· How does the teacher use questioning to assess pupils’ understanding and link questions to specific learning objectives? Look for strategies where questions focus on prior knowledge or current content to gauge pupils' comprehension.
· What questioning techniques are employed to encourage reasoning and deeper thinking? Consider how open-ended questions and follow-up prompts are used to elicit explanations, justifications, and connections between ideas.
· How does the teacher use questions strategically during the lesson to identify readiness to progress? Observe how key questions are positioned at critical moments in the lesson to determine pupils’ preparedness or areas requiring further support.
· How does the teacher ensure all pupils actively participate in questioning activities? Examine strategies such as wait time, whole-class response techniques, and inclusive participation methods to promote engagement.
You may wish to share your observation notes with your mentor at your next meeting. 
Actions
Identify an upcoming lesson you are going to teach and consider one or more of the following actions that you could implement:
· plan to ask targeted questions that assess pupils’ understanding, ensuring these are clearly linked to specific learning objectives and designed to reveal both strengths and misconceptions
· plan strategies to encourage all pupils to participate actively in classroom discussions, ensuring 100% participation when you ask questions
· plan to use carefully structured questions to deconstruct complex concepts, enabling pupils to connect new learning to prior knowledge and supporting deeper comprehension
· plan for opportunities for pupils to justify their answers, explain their reasoning, and reflect on their learning to enhance critical thinking and self-awareness
Discuss how you will implement this with your mentor in your next weekly meeting. You may wish to choose a different action that meets the need and priorities in your own setting. 
Use the contents of this elective self-study to support your planning including identifying the ‘active ingredients’ for the action and how these will be enacted in the learning environment.  
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[bookmark: RelatedITTECFStatements]
Related Initial Teacher Training and Early Career Framework statements 
Classroom practice 
Learn that…
4.6. Questioning is an essential tool for teachers; questions can be used for many purposes, including to check pupils’ prior knowledge, assess understanding and break down problems.
Learn how to…
Stimulate pupil thinking and check for understanding, by:
4.l. Planning activities around what you want pupils to think hard about.
4.m. Including a range of types of questions in class discussions to extend and challenge pupils (e.g. by modelling new vocabulary or asking pupils to justify answers).
4.n. Providing appropriate wait time between question and response where more developed responses are required.
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[bookmark: AI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials 
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