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Introduction
Approximate time to complete: 3 minutes
[bookmark: Sessionoverview]This elective self-study is part of your personalised pathway in the Early Career Teacher (ECT) programme and focuses on continuing to enhance your approach to enhancing all pupils’ literacy.
It builds on the related core self-study by offering a range of examples and strategies to help you enhance all pupil’s literacy skills. It also highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
The elective self-study will be structured into three distinct sections, as outlined in the graphic below. Each section focuses on a different aspect of enhancing all pupils’ literacy. This structure allows you to explore the theory, see its application through practical examples, and understand how these interconnected elements work together to support an effective classroom climate.
[image: This graphic depicts how the elective self-study will be structured into three distinct sections. From left to right, the first circular image is labelled ‘1. Developing language’, the middle circle is ‘2. Developing reading’, and far right is ‘3. Developing writing'.
]
Applying your learning
To support you in your continued development, you will be prompted to apply the content of this this self-study to a scenario that you might encounter in your school relating to enhancing the literacy skills of all pupils. Take time to read the most appropriate scenario for your own phase or context and consider the question as you work through this self-study. At the end of the self-study, you will have an opportunity to reflect on what you have read and consider how you could apply this to the scenario.  
	EYFS
	Primary
	Secondary
	Specialist- SEND setting
	Specialist-Alternative provision


[bookmark: eyfsscenario][bookmark: eyfsscenariostart] 
	Schools should delete any scenarios that are not relevant to their context. 


EYFS scenario
	Mr. Brady has provided his reception class with some images of the desert to use as a stimulus for them to craft a sentence about what conditions are like in that environment. This is part of a wider topic on understanding the features of different environments. He had previously asked them to write a sentence of what it might be like in a rainforest and was disappointed that most pupils had struggled to complete this, lacking the key words needed to highlight this environment. He thinks that by providing them with a visual stimulus they will be able to produce a more effective sentence. 
As Mr Brady circulates the room to monitor the pupils writing he is again disappointed to note that not only are the pupils struggling to come up with key words for the features of a desert they are also struggling to start their sentence. 
As you read the content of the elective self-study, consider what approaches Mr Brady could use to ensure that his pupils are able to craft more effective sentences. 





[bookmark: primaryscenariostart]Primary scenario
	Year 4 teacher Mr Brady is reading the book ‘The Land of Roar’ by Jenny McLachlan with his class. Using their reading sessions across the half term he has been reading both with and to the pupils, giving them opportunities to read aloud, to be read to and for some small sections of silent reading. The class have completed the first two chapters of the story and Mr Brady wants to assess their comprehension of the text. He sets them a series of comprehension-based questions ranging from the key attributes of the characters to asking them to provide a summary of the main points within the chapters and some predictions of what they think might happen next.   
Mr Brady reads through the responses from the class and is disappointed to realise that there are some misconceptions amongst the pupils about the characters and some of the summaries of the first two chapters are missing some vital key points. 
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Brady to ensure that his pupils are better able to answer the comprehension questions.   





[bookmark: secondaryscenariostart]Secondary scenario
	Mr Brady has just begun teaching the subject of social influence to his year 12 psychology class. This topic contains a lot of key terminology as well as several concepts that require the consideration of different perspectives such as explanations for obedience and resistance to social influence as well as the role of social influence processes in social change. Mr Brady has pre taught much of the key vocabulary. 
Mr Brady has noticed that when posing certain questions or statements verbally to the pupils that their responses often lack the integration of the key terminology despite this being explicitly taught. Mr Brady has also noticed that his pupils struggle to sufficiently extend their responses and often answer in short, simple sentences. 
As you read the content of the elective self-study consider which approaches would be effective in helping Mr Brady to support his class to produce more detailed verbal responses which include key vocabulary.  





[bookmark: SENDscenariostart]Specialist - SEND setting scenario
	Mr Brady teaches 8 pupils in a mixed year 7 and 8 class in a SEND school. The pupils in the class are working well below this level.  To engage them in reading, he has been exploring ‘The Twits’ by Roald Dahl, a book with simple yet engaging language, humour, and vivid descriptions that can help to support their comprehension needs.
Over the half term, Mr Brady has carefully structured reading sessions, incorporating a mix of approaches. He reads aloud to the class, using exaggerated voices and expressive storytelling to bring the characters to life. Pupils have also had opportunities to follow along with visual aids, join in with repetitive phrases, and engage in short, supported reading sessions in pairs or small groups, using his two teaching assistants to support with this. To reinforce understanding, he has used role-play, puppetry, and simple sequencing activities.
After completing the first two chapters, Mr. Brady sets a series of comprehension tasks to assess their understanding, asking the pupils a mix of questions such as the keys details of Mr Twit, ordering picture cards to retell the events and matching words to character emotions. 
However, when reviewing the pupils’ responses, he notices some key challenges. Many struggle to recall important story details independently, and some are unsure about the differences between the two main characters. 
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Brady to improve the comprehension skills of his pupils. 





[bookmark: APscenariostart]Specialist - Alternative provision scenario
	Mr Brady, a teacher in a primary alternative provision, works with a mixed-age group of 6 pupils, ranging from year 3 to year 5. Each pupil in his class has faced significant challenges, including disrupted education and some have additional learning needs. The pupils are all at different stages of learning to write effectively and Mr Brady wants to ensure that he caters to the varying needs of the class when he approaches any writing tasks. 
He has noticed that one of the biggest challenges is motivating the pupils to write as often they lack confidence with some staring blankly at their paper and others fidgeting or becoming disruptive to avoid the task. Mr Brady has tried giving the pupils the chance to choose the topics they write about and has also provided some writing frames and prompts to get them started. However, there is still a lot of reluctance in the class. 
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Brady to support his class to complete their writing tasks.
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[bookmark: Developinglanguage][bookmark: Usingprecisepraise]Developing language
Approximate time to complete: 8 minutes
A reminder of what the evidence says
As you will already know the development of language is crucial for learning across all phases and a focus on high-quality talk and discussion should be prioritised as part of this. Talk helps teachers assess pupil understanding, develop speaking and listening skills as well as supporting pupils to also develop their reading and writing skills. Ofsted (2024) recommends schools plan spoken language progression as they do for reading, as it enhances communication skills and curriculum understanding (EEF, 2021). 
To improve talk quality, pupils need opportunities for dialogue with peers and teachers as classroom interactions can often involve closed questions with short responses. Lauren Resnick’s (2018) ‘Accountable Talk’ framework emphasises accuracy, reasoning, and respectful listening. Robin Alexander’s (2004) ‘’Dialogic Teaching’ promotes collective, reciprocal, supportive, cumulative, and purposeful talk, using strategies to stimulate thinking and deepen understanding.
As you will be aware from your initial teacher training vocabulary instruction is essential for the development of language, requiring both implicit and explicit teaching strategies (EEF, 2021). Implicit teaching involves modelling words in context, while explicit teaching focuses on direct explanations and repeated exposure. Teachers will need to select vocabulary using the tiered system (Beck & McKeown, 1985), balancing general academic (Tier 2) and subject-specific (Tier 3) terms. 
What this looks like in practice
Developing pupils general and subject specific oracy skills should be a high priority for all teachers, promoting a word rich classroom environment in which multiple opportunities are facilitated for the pupils to interact with adults and peers as well as to discuss and debate. In some subject areas the development of good communication skills is a fundamental part of the curriculum, for example in English or history the ability to construct, articulate and consider a variety of different viewpoints and perspectives.  
It can be taken for granted that the discussion that takes place in lessons is implicitly developing pupils' language, vocabulary and wider communication skills but there is a need to ensure that this is carefully planned to maximise the impact it can have and that it is explicitly taught. 
You may already be familiar with the idea that talk should be modelled in the same way as reading and writing. This requires the deliberate sequencing of talk activities, alongside reading and writing tasks so that vocabulary can be practised and ideas for writing can be developed. Strategies such as ‘talk partners’ or ‘turn and talk’ can provide a structured approach to peer-to-peer discussion. Similarly, having structured group discussion can be enhanced by giving individual pupils specific roles to undertake or giving them a specific question to answer within the discussion. 
You should also ensure that approaches that explicitly aim to develop vocabulary are related to current topics in the curriculum as this provides opportunities to practise the new vocabulary. We can teach word meanings at the start of a topic and then revisit them throughout meaning pupils are more likely to comprehend the content being taught during lessons. It also means they are regularly exposed to vocabulary throughout the topic, making it more memorable. They can hear it being used in context and have multiple opportunities to apply it during speaking and listening, reading, and writing. 
There are several ways that new words can be explicitly taught, including the use of graphic organisers, such as the Frayer model. This helps facilitate deep understanding and concept analysis and allows the presentation of new words in a specific format so that pupils can quickly recognise and learn the words. This is an approach that can be used across phases and subjects. Focusing on etymology and morphology can also support pupils to increase the breadth and depth of their vocabulary. 
The use of questioning in the classroom also plays a vital part in developing high quality talk. You should build into your lessons the use of broad, open questions that require pupils to reason, argue and explain as well as probing pupils with follow up questions that require extension of an answer or building upon a pupil response, either as the teacher or by passing it to another pupil, to move dialogue forward. Where pupils may still need support in developing their responses the use of sentence starters and prompts to help them structure and extend their answers can be a useful tool as well as allowing sufficient wait time for pupils to formulate their responses. 
Identifying the ‘active ingredients’
The following examples demonstrate practical approaches to support the teaching of language development. Choose the most relevant phase or setting and reflect on how the ‘active ingredients’ are applied. As you review the relevant example, focus on these ‘active ingredients’, which include:
· Select the appropriate Tier 2 or Tier 3 words that are needed for the pupils to be able to access the text or that they need to learn to understand specific concepts or use in their written work. 
· Say the word carefully and model what effective use of the word looks like through talk, including pronunciation and use within a subject specific sentence. Ensure the pupils are given opportunities to repeat this. 
· Use a visual support such as a graphic organiser to model the word, explore the definition and pupil friendly description as well as exploring the etymology and morphology and synonyms and antonyms. 
· Provide immediate interaction with the new vocabulary, building opportunities for pupils to interact with the words in different contexts. 
Though the active ingredients don’t change, the way they’re applied can — and should — be adapted depending on the context. This flexibility allows for professional judgement while maintaining fidelity to the approach.
Examples
	Schools or trusts should include exemplification relevant to their context to illustrate approaches to developing language. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.



Return to content page


Developing reading
A reminder of what the evidence says
You will already be familiar with the fundamental importance of reading to classroom learning and to accessing the curriculum. Disciplinary literacy recognises that reading skills are both general and subject specific (EEF, 2021c). For example, the requirement to decode words is a general skill, whereas the requirement to consider the author and their context when the text was written is subject specific. In Biology, a pupil may read an informational text about photosynthesis and assume that it is an authoritative account, suppressing thoughts about the author, whereas, in the English classroom, a pupil could read with an active awareness of the author.
The Reading House (EEF, 2021) identifies key components that support reading development, with comprehension as the ultimate goal. Crucial to this is background knowledge, which is essential for making inferences, as understanding words depends on prior experiences and domain knowledge (EEF, 2021). Good readers will build mental models of a text’s meaning (Oakhill et al., 2015), requiring different strategies for fiction and informational texts.   
Vocabulary plays a crucial role in reading comprehension, as limited word knowledge often hinders understanding (Beck, 1982). Words take on different meanings in context, requiring deep vocabulary knowledge for accurate mental models (Oakhill et al., 2015). Effective readers monitor their comprehension, adjusting reading speed and looking up unfamiliar words to ensure understanding.
Explicitly teaching reading comprehension strategies helps pupils engage actively with texts and key strategies such as questioning, activating prior knowledge, summarising, clarifying, and predicting all support the development of comprehension (EEF, 2021d). Teachers should provide structured instruction and extensive practice to develop these skills.
What this looks like in practice 
As discussed, background knowledge and vocabulary development are fundamental to reading comprehension and are needed to enable pupils to make accurate inferences about a text.  You will need to consider the explicit teaching of both of these as well as building in opportunities to activate the prior knowledge and vocabulary that pupils already have. 
One important way that reading comprehension can be developed is through text exposure and there is a need to ensure that pupils have access to high-quality varied texts above instructional level so that they can challenge their knowledge and vocabulary and to build engagement in reading. Texts should be carefully selected to support the teaching of broad, rich knowledge, with comprehension strategies serving as supports to tackle with complexity and richness. Text selection can have an impact, both on pupils’ abilities to use comprehension strategies, and on opportunities to build new knowledge.
Pupils need to be able to monitor their understanding of a text as they read, ensuring they remain focused while processing the text. The following strategies can be taught to pupils to help them to monitor their comprehension:
· Activating prior knowledge – what do you know about where/when this story is set or the characters in this book?
· Prediction – Look at the front cover and the title. What do you think might happen in the story?
· Inference – What does this picture suggest about the content of the text?
· Questioning – Note any questions about any part of the text you are unsure about
· Clarifying – What does this word/phrase mean here?
· Summarising – Tell your partner the key points from the text. 
The use of certain frameworks and structures, such as reciprocal reading, can be valuable assets to the teaching of general reading comprehension skills. They provide ways to explicitly teach reading and can be used across phases and age groups. They must be modelled to pupils to enable them to use them correctly and over time the initial scaffolding will need to be removed to allow the pupils to move from guided to independent practice, from novice to expert. 
Metacognition is another area important to the development of reading comprehension. Articulating the processes required to accurately unpick and subsequently comprehend a text is crucial to the overall development of pupils reading comprehension. You can use a “think aloud” to explicitly teach pupils different strategies when reading. This helps to make the implicit strategies of a good reader explicit to pupils, providing them with techniques they can apply independently.  
Crucially pupils also need to hear what good reading looks like, including both fluency and prosody and as teachers there is a need to ensure that this is used as a strategy to support comprehension development. 
Identifying the ‘active ingredients’ 
The ‘active ingredients’ that will help you to develop reading skills in your pupils include: 
· Modelling and scaffolding specific comprehension strategies including questioning, activating prior knowledge, summarising, clarifying, and predicting.
· Using guided practice to support novice readers to unpick and comprehend a text, gradually releasing responsibility as they become more independent.
· Modelling what good reading looks like, focusing on fluency and prosody to enhance comprehension.
· Use ‘think aloud’ to model the process of reading and develop metacognition skills.
These active ingredients won’t vary — but how they’re used might. As discussed earlier, it’s this blend of consistency and adaptability that makes an approach both robust and impactful.
Examples
	[bookmark: Section2EYFS][bookmark: Section2Primary]Schools or trusts should include exemplification relevant to their context to illustrate approaches to developing reading. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.
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[bookmark: developingwriting]

Developing writing
A reminder of what the evidence says
Developing writing is essential across all subjects, requiring structured instruction in different text forms such as essays and lab reports (Beck, 2013). The Simple View of Writing (EEF, 2021c) highlights three key components: text generation (idea formation and sentence construction), transcription (spelling, handwriting, and typing), and executive function (planning and self-monitoring) and acknowledges that writing places a high demand on working memory, meaning difficulties in one area can impact overall writing performance.
Transcription involves both the physical and cognitive aspects of writing. Handwriting fluency and spelling proficiency are crucial, as inefficient letter formation can hinder writing development. Spelling strategies evolve from phonetic approaches in early years to morphological and etymological strategies in secondary school. Explicit modelling of spelling processes will support learning.
Text generation requires motivation, purpose, and an understanding of text structures. Teaching pupils how texts are organised improves their writing quality (Santangelo & Graham, 2016) and exposure to exemplary texts and teacher modelling will help pupils develop their writing style.
Executive function supports the writing process, including planning, drafting, revising, editing, and publishing. Teaching writing strategies explicitly and gradually transferring responsibility to pupils enhances their ability to produce structured, coherent texts (EEF, 2021) with modelling and practice being key to successful writing instruction.
What this looks in in practice 
Writing is a challenging activity as it combines the expression of meaning (text generation) with the physical skills of handwriting (transcription) and spelling as well as placing demands on the cognitive load of pupils. 
As you will recall from the core self-study language provides the foundation for effective writing. By developing pupils’ capability to formulate and articulate increasingly sophisticated sentences verbally, in the first instance, we provide them with the springboard to express their ideas later in writing. Such language skills could be developed through storytelling, group reading, role-play or discussion-based activities. 
When considering planning writing activities there are a series of stages that can assist teachers in supporting pupils to understand that writing is not a single event, rather it is a process. By thinking of a writing task as being made up of five stages, planning, drafting, revising, editing and publishing, teachers can then consider which strategies to employ to support pupils to undertake each of these stages of the writing process. For example, teachers could make use of a graphic organiser such as a timeline to support planning out chronological writing whereas a different type of organiser, such as a fishbone diagram may work well for planning cause and effect. Teachers can model the use of these organisers to help pupils to develop their understanding of text structures and apply this to their own writing, using these organisers as valuable planning.
Further to this it may be necessary to provide pupils with word level, sentence level and whole text level instruction, focusing on the micro elements of writing, before tackling longer tasks. In addition, you can also consider what words may signal a transition within a particular text structure and specifically teach these to pupils to support their writing development. For example, the words consequently, because and since are transitional worlds for writing about cause and effect.  
Pupils should be supported to monitor and review their writing, and the use of checklists can be a helpful tool for facilitating this as well as providing opportunities for peer and self-assessment. 
Identifying the ‘active ingredients’ 
Let’s look at the ‘active ingredients' that will support the teaching of writing:
· Explicitly model each stage of the writing process (planning, drafting, revising, editing and publishing) with opportunities for guided practice allowing pupils to take increased responsibility for this over time.
· Use visual aids, such as graphic organisers to support the development of planning, making use of different organisers depending on the nature of the writing. For example, a fishbone diagram can help with planning and cause and effect. 
· Provide checklists for pupils to monitor their writing.
· Focus on word, sentence and whole text level development of writing, leading to higher quality responses.
Again, these underlying active ingredients will remain the same but may look different depending on your phase or context. 
Examples
	[bookmark: Section1EYFS][bookmark: Section3EYFS]Schools or trusts should include exemplification relevant to their context to illustrate approaches to developing writing. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.
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[bookmark: activitycasestudy]Activity: case study 
[bookmark: ScenariosEND]Approximate time to complete: 8 minutes
The case study below will enable you to consolidate your understanding of how to enhance all pupils’ literacy skills, considering the development of language, reading and writing. 
[image: Document with solid fill]
Case study 
Read the case study then listen to the accompanying podcast discussion, where two presenters discuss Miss. Walker’s approach and draw on the evidence in the self-study. As you read, consider what these approaches could look like in your own phase.
You may wish to make notes as you listen to share with your mentor. 
	Miss. Walker is a reflective teacher committed to ensuring that all pupils, regardless of their starting points, become confident, capable users of language. She believes that literacy is the gateway to learning across the curriculum, and she plans and delivers her teaching to develop pupils’ skills in language, reading, and writing through carefully selected, evidence-informed strategies.
At the start of each unit of work, Miss. Walker identifies key Tier 2 and Tier 3 vocabulary, words that are either cross-curricular and academic (Tier 2) or subject-specific (Tier 3). She ensures these are introduced before pupils encounter them in texts or writing tasks. 
Miss. Walker models each word carefully, paying attention to pronunciation, using it within a subject-specific sentence, and explaining its relevance. Pupils are then encouraged to repeat the word and use it in their own sentences, supporting accurate recall and use.
To deepen understanding, she uses visual supports such as graphic organisers, each word is explored with a definition, a pupil-friendly explanation, morphology and etymology (for example: “photo” meaning “light”), and examples of synonyms and antonyms. This helps pupils build a network of meaning and connect new vocabulary to their existing knowledge.
Pupils are given immediate interaction opportunities with new vocabulary through matching games, sentence construction tasks, and short writing challenges that require using the new words in context. These strategies ensure that vocabulary is not just introduced but internalised through active use.
When approaching reading tasks, Miss. Walker explicitly models comprehension strategies, such as questioning, summarising, clarifying, predicting, and activating prior knowledge. Before reading a new passage, she guides pupils in recalling what they already know, making predictions about the content, and identifying any new or challenging vocabulary.
For more complex texts, she uses guided reading sessions, providing scaffolded support as pupils practise strategies in real time. She gradually releases responsibility, allowing pupils to become increasingly independent in analysing and understanding texts.
To enhance fluency and comprehension, Miss. Walker models expressive, fluent reading, focusing on prosody, the rhythm, tone, and intonation that bring meaning to the text. She uses “think aloud” strategies to reveal her own thought process as she reads, helping pupils develop their own metacognitive reading strategies.
In writing lessons, Miss. Walker breaks down the writing process into clear, explicitly modelled stages, planning, drafting, revising, editing, and publishing. Each stage is demonstrated and practised through guided activities, with pupils gradually taking more responsibility as their confidence grows.
She makes extensive use of graphic organisers to support planning. For example, she uses fishbone diagrams to map out cause-and-effect relationships in an explanatory text. Pupils are given checklists to help them self-monitor and review their work during the drafting and editing stages.
Finally, Miss. Walker focuses on writing at the word, sentence, and whole-text levels, helping pupils develop precision in vocabulary choice, sentence structure, and paragraphing. Through consistent modelling, scaffolding, and responsive feedback, she supports her pupils in producing writing that is thoughtful, clear, and increasingly sophisticated.
Miss. Walker’s approach ensures literacy is not just taught but embedded deeply, language, reading, and writing are treated as interdependent, essential tools for learning and expression across the curriculum.


[image: Headphones outline]
Activity: Case study podcast 
Now, listen to the podcast in which the two presenters draw on the evidence in this self-study to explore the case study in further detail. 
As you listen, reflect on how Miss. Walker uses a range of strategies to enhance all pupils’ literacy skills. These include:
· explicit vocabulary instruction
· explicit modelling of reading comprehension strategies
· guided reading
· modelling reading fluency
· breaking down the writing process into clear stages
Reflect on how you can adapt these strategies to your own context to enhance all pupils’ literacy skills. 
[image: ECTP Year 1 - S&C - Elective Self Study 5 - Case Study Podcast]
Click here to listen: Enhancing all pupils' literacy
 
Please note that these podcasts have been created using generative AI. Significant attention was given to ensuring that the generated content was appropriately linked to the original materials and aligned with the framework statements. In developing this AI generated resource, we adhered to strict ethical and legal considerations. Please see the ‘use of artificial intelligence’ section for further details. 
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[bookmark: applyingyourlearning][bookmark: Scenarios]Applying your learning: scenarios
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in enhancing all pupil’s literacy and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist -SEND schools
	Specialist -Alternative provision




· 

[bookmark: eyfsscenarioend]EYFS scenario
	Mr. Brady has provided his reception class with some images of the desert to use a stimulus for them to craft a sentence about what conditions are like in that environment. This is part of a wider topic on understanding the features of different environments. He had previously asked them to write a sentence of what it might be like in a rainforest and was disappointed that most pupils had struggled to complete this, lacking the key words needed to highlight this environment. He thinks that by now providing them with a visual stimulus they will be able to produce a more effective sentence. 
As Mr Brady circulates the room to monitor the pupils writing he is again disappointed to note that not only are the pupils struggling to come up with key words for the features of a desert they are also struggling to start their sentence. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to ensure that his pupils are able to craft more effective sentences. 
Here are some options that can support your reflection:
A. Explicitly teach some of the key vocabulary that is associated with the characteristics of the desert. 
B. Model what a good sentence looks like using some of the key terms that you would expect the pupils to use. 
C. Give the pupils the chance to verbally rehearse their sentence before writing it down. 





[bookmark: Primarycenarioend][bookmark: Primaryscenarioend]Primary scenario
	Year 4 teacher Mr Brady is reading the book ‘The Land of Roar’ by Jenny McLachlan with his class. Using their reading sessions across the half term he has been reading both with and to the pupils, giving them opportunities to read aloud, to be read to and for some small sections of silent reading. The class have completed the first two chapters of the story and Mr Brady wants to assess their comprehension of the text. He sets them a series of comprehension-based questions ranging from the key attributes of the characters to asking them to provide a summary of the main points within the chapters and some predictions of what they think might happen next.   
Mr Brady reads through the responses from the class and is disappointed to realise that there are some misconceptions amongst the pupils about the characters and some of the summaries of the first two chapters are missing some vital key points. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to ensure that his pupils are better able to answer the comprehension questions.   
Here are some options that can support your reflection:
A. Question the pupils at key points during the reading of the text, asking them about the features of the characters or what has happened within the plot. 
B. Pick out key terms within the text to focus on and pre-teach the meaning of these words. 
C. Use guided practice and annotate the text alongside the pupils, picking out the key features of the story. 











[bookmark: Secondaryscenarioend]Secondary scenario
	Mr Brady has just begun teaching the subject of social influence to his year 12 psychology class. This topic contains a lot of key terminology as well as several concepts that require the consideration of different perspectives such as explanations for obedience and resistance to social influence as well as the role of social influence processes in social change. Mr Brady has pre taught much of the key vocabulary. 
Mr Brady has noticed that when posing certain questions or statements verbally to the pupils that their responses often lack the integration of the key terminology despite this being explicitly taught. Mr Brady has also noticed that his pupils struggle to sufficiently extend their responses and often answer in short, simple sentences. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to support his class to produce more detailed verbal responses which include key vocabulary.  
Here are some options that can support your reflection:
A. Give the pupils opportunities to interact with the key terminology before asking them for key questions. This might involve some retrieval of the key vocabulary or through reading some texts where the key terms are used. 
B. Provide the class with the list of key vocabulary that they must include in their responses and ensure that this terminology will support them to extend their answers. 
C. Model the type of expected verbal responses to the pupils before going on pose the questions and statements to them.





[bookmark: SENDscenarioend]SEND school scenario
	Mr Brady teaches 8 pupils in a mixed year 7 and 8 class in a SEND school. The pupils in the class are working well below this level.  To engage them in reading, he has been exploring ‘The Twits’ by Roald Dahl, a book with simple yet engaging language, humour, and vivid descriptions that can help to support their comprehension needs.
Over the half term, Mr Brady has carefully structured reading sessions, incorporating a mix of approaches. He reads aloud to the class, using exaggerated voices and expressive storytelling to bring the characters to life. Pupils have also had opportunities to follow along with visual aids, join in with repetitive phrases, and engage in short, supported reading sessions in pairs or small groups, using his two teaching assistants to support with this. To reinforce understanding, he has used role-play, puppetry, and simple sequencing activities.
After completing the first two chapters, Mr. Brady sets a series of comprehension tasks to assess their understanding, asking the pupils a mix of questions such as the keys details of Mr Twit, ordering picture cards to retell the events and matching words to character emotions. 
However, when reviewing the pupils’ responses, he notices some key challenges. Many struggle to recall important story details independently, and some are unsure about the differences between the two main characters. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to improve the comprehension skills of his class. 
Here are some options that can support your reflection:
A. Make greater use of guided practice, working through some questions with the pupils before giving them the chance to answer some independently.
B. Use a think aloud to model the process of responding to a comprehension question, making the implicit explicit.
C. Activate the pupil’s prior knowledge through some simple retrieval questions before setting the comprehension questions. 




[bookmark: apscenarioend]Alternative provision scenario
	Mr Brady, a teacher in a primary alternative provision, works with a mixed-age group of six pupils, ranging from year 3 to year 5. Each pupil in his class has faced significant challenges, including disrupted education and some have additional learning needs. The pupils are all at different stages of learning to write effectively and Mr Brady wants to ensure that he caters to the varying needs of the class when he approaches any writing tasks. 
He has noticed that one of the biggest challenges is motivating the pupils to write as often they lack confidence with some staring blankly at their paper and others fidgeting or becoming disruptive to avoid the task. Mr Brady has tried giving the pupils the chance to choose the topics they write about and has also provided some writing frames and prompts to get them started. However, there is still a lot of reluctance in the class. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to support his class to complete their writing tasks. 
Here are some options that can support your reflection:
A. Focus on word and sentence level development before moving on to extended pieces of writing.
B. Use guided practice to support the pupils through the writing process, completing a class write, made up of a collaboration of the ideas, vocabulary and sentences of all members of the class. This can provide a starting point for later independent writing. 
C. Provide pupils with some visual aids to use as prompts for their writing.













	Reflections:
Now think about your own classroom and pupils and how you enhance the literacy of all pupils. 
Consider how you’ve developed in your practice since your initial teacher training and how you can continue to develop in this area.
Share your reflections with your mentor at your next meeting. 
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Approximate time to complete: 2 minutes
Developing language is essential for learning, and this development should include a focus on high-quality talk and discussion. Classroom talk should be prioritised to assess understanding, develop speaking and listening skills, and support overall literacy development. To improve talk quality, pupils need opportunities for structured dialogue with peers and teachers, using strategies such as ‘turn and talk’ or frameworks such as 'Accountable Talk' (Resnick, 2018) and 'Dialogic Teaching' (Alexander, 2004)
Vocabulary instruction is also crucial, using both implicit and explicit strategies. It is important to make use of use the tiered system to select vocabulary, balancing general academic and subject-specific terms, and utilising tools like the Frayer model to deepen word understanding when introducing new vocabulary. 
Reading development is fundamental to accessing the whole curriculum with comprehension being the ultimate aim. Good readers build mental models of a text’s meaning and novice readers need the implicit made explicit to enable access to texts. Explicit teaching of reading comprehension strategies such as questioning, activating prior knowledge, summarising, clarifying, and predicting can help students actively engage with texts and aid understanding.
Writing can be physically challenging and places great strain on working memory. The Simple View of Writing includes text generation, transcription, and executive function, all skills which need to be mastered to become a fluent writer. Transcription involves the physical and cognitive aspects of writing, like handwriting and spelling. Text generation requires motivation, purpose, and an understanding of text structures so as to come up with ideas of what to write about. Executive function supports the writing process through planning, drafting, revising, editing, and publishing. Key to any successful writing is explicit instruction, practice and feedback. 
In conclusion, enhancing the literacy skills of all pupils is the responsibility of all teachers regardless of phase or subject specialism. Pupils need to be explicitly taught not only vocabulary but also strategies to help them to access and comprehend a text and to write effectively.
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[bookmark: nextsteps]Next steps
Approximate time to complete: 2 minutes
The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated mentor session materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  
Observing expert practice
If possible, work with your mentor to arrange an opportunity for you to observe a colleague teaching a lesson that exemplifies approaches to a specific aspect teaching literacy. This does not need to be an English lesson. It could be vocabulary instruction, structured talk, reading comprehension or writing composition. You may need to meet with the colleague in advance to identify a suitable part of the lesson to observe for no more than 10 minutes. 

As you observe your colleague, consider the following:
· How does the teacher explicitly teach vocabulary to support pupils to access new content?
· What strategies does the teacher implement to support pupils to develop their reading comprehension skills?
· What strategies does the teacher implement to support pupils to develop their writing skills?
You may wish to share your observation notes with your mentor at your next interaction. 
Actions
Identify an upcoming lesson you are going to teach and consider one or more of the following actions that you could implement to enhance the literacy skills of the pupils.
· Plan to explicitly pre-teach new Tier 2 or Tier 3 vocabulary using a graphic organiser.  
· Plan to use a specific strategy for developing comprehension, such as activating prior knowledge, prediction or summarising.
· Plan to model each of the processes of effective writing, guiding pupils with a series of sequential steps. Start with the planning stage. 
Discuss how you will implement this with your mentor, in your next weekly meeting, using the contents of this elective self-study to support your planning including identifying the active ingredients for the action and how these will be enacted in the classroom.
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Related Initial Teacher Training and Early Career Framework statements 
Subject and curriculum
Learn that…
3.10. Every teacher can improve pupils’ literacy, including by explicitly teaching reading, writing and oral language skills specific to individual disciplines.                       
3.12. Pupils' oral language skills can be supported by teaching new words and how to use and understand words within sentences or longer texts. This can help to address speech and language difficulties, especially for children in their early school years.
Learn how to…
Develop pupils’ literacy, by:
3.p. Teaching unfamiliar vocabulary explicitly and planning for pupils to be repeatedly exposed to high-utility and high-frequency vocabulary in what is taught.
3.q.  Modelling strategies that encourage active comprehension by asking questions, making predictions, and summarising when reading. 
3.r. Promoting reading for pleasure (e.g. by using a range of whole class reading approaches and regularly reading high-quality texts to children).
3.s. Teaching, modelling, and requiring high quality oral language, sometimes known as oracy, recognising that spoken language underpins the development of reading and writing (e.g. where appropriate, develop pupils’ responses to questions into full sentences).
3.t. Teaching different forms of writing by modelling planning, drafting and editing.
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[bookmark: useofAI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
Advisory note on the use of generative Artificial Intelligence (AI) in this unit
Throughout this elective unit, generative artificial intelligence (AI) and large language models (LLMs) are referenced as potential tools to support your teaching practice. However, it’s important to note that the evidence base for the effectiveness of specific tools in classroom settings is still emerging, and their impact may vary depending on context and use. 
You might use generative artificial intelligence to help you plan, support teaching assistants, or create clear resources for pupils. It can’t replace your professional judgement, but it can save time and help you create a more effective learning environment. Whenever AI is mentioned, there are some important considerations to bear in mind: Does it align with your school’s policies? Any use of AI should match your school’s acceptable use and safeguarding policies. If you’re unsure, speak with your mentor or a senior leader first.
· Are you keeping data safe? Don’t input any personal data about yourself, colleagues, pupils, or families. Always check that anything the AI generates doesn’t accidentally breach copyright or data protection laws.
· Have you checked what the AI has produced? Always review, edit and proofread AI-generated content before using it. AI can sometimes provide inaccurate or inappropriate information, even if it looks convincing at first glance.
· Are you clear on how your input is being used? Some tools use what you type in to help improve their systems. Are you comfortable with the prompts or questions you’re putting in, and with how the tool may reuse them? If not, look at the tool’s terms and settings before going ahead.
For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials
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