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Introduction
Approximate time to complete: 3 minutes 
In this module you’ll build on the knowledge and understanding you developed during your initial teacher training (ITT) relating to ‘Assessment for learning’. You’ll be prompted to reflect on your current practice and to draw on what you already know and have experienced during your ITT as you progress through your personalised pathway and consider its application to your own context.. 
Once you have completed reading this self-study, you should take some time to reflect on the contents and your current practice. [Schools may wish to add details of reflection activities that ECTs could undertake as part of this process].
You’ll use the outcomes from your personal reflection along with your targets from your ITT and discussion with your mentor, to select 3 elective self-studies relating to different aspects of ‘Assessment for learning’. 

Here’s a reminder of how each of the self-studies fit into year 1 of the ECT Programme: 
[image: The diagram summarises how each of the self-studies for ECTs fit into year one of the programme. The diagram is read left to right as the arrow at the bottom indicates. The green box on the far left is labelled 'Core self-study' and leads onto the next stage, the blue larger box, which describes the actions for the completion - 'Diagnostic activities/personal professional reflection along with discussions with mentor to identify an area of practice to focus on and three elective self-studies to engage with (two in module one).
Moving right, we see the possible outcomes as three elective self-studies chosen, or two in module one. Closing the theory to practice gap is the label for the large arrow at the very bottom.
] 
Each elective self-study contains suggested action steps to guide your developing practice and you will work on these steps each week with your mentor.
What you will focus on in this core self-study
Assessment for learning lies at the heart of what we do as teachers. This core self-study builds on what you learned during your initial teaching training on the role of assessment in measuring progress, identifying gaps, and informing teaching decisions. To support you, this study will explore what the evidence and research tells us in relation to the following:
1. Designing effective assessments
2. Using assessment to check for prior knowledge and understanding 
3. Providing high-quality feedback
4. Making marking and feedback manageable
5. Developing your practice in relation to assessment and feedback
This self-study contains reflection points; you may wish to have a pen and notebook to hand to record your thoughts. 
There is no expectation for you to complete all of the content in one go – it has been designed so that you can work through one section at a time, if you choose. This will help you to manage your study at a time to suit you.  
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1. [bookmark: Section1]Designing effective assessments
Approximate time to complete: 10 minutes 
What the evidence says 
What is the role of assessment?
As you may recall from your teacher training, well-designed and effective assessments help you gauge pupils' understanding, identify misconceptions, and tailor your teaching to address gaps in knowledge. Assessments also provide valuable data for tracking progress, informing future planning, and ensuring that pupils are meeting learning objectives, effectively bridging the gap ‘between teaching and learning’ (Wiliam, 2013, p.15). It is helpful to understand that high-quality teaching alone does not guarantee that pupils will learn everything taught (Wiliam, 2013). 
Black and Wiliam (1998) define assessment as any activity by teachers or pupils, including peer and self-assessment, that provides feedback to adjust teaching and learning. As you’ve already considered, assessment becomes formative when the evidence gathered is used to adapt teaching within or across lessons to meet pupils' needs.
Given the role of assessment in shaping your teaching, it's important to consider which types best align with your purpose and accurately measure pupil understanding, as no single assessment method is sufficient on its own (Christodoulou, 2017). Christodoulou also notes that assessments designed for one purpose may not work well when used in a completely different way as “different purposes pull assessments in different directions”, (Christodoulou, 2017, p.56). You may consider this in your own practice, ensuring that the assessments you select align with your objectives so that the evidence gathered is meaningful and serves its intended purpose. Effective assessment also helps you avoid being over-influenced by misleading factors, such as how busy pupils appear (DfE, 2020), allowing you to make valid inferences about their learning. This, in turn, enables you to adapt your teaching, support pupil progress, and maintain control over the data used for future planning and decision-making.
Understanding the role and purpose of summative and formative assessment
Summative assessment
As you’ll know from your initial teacher training, summative assessments measure achievement against set standards through formal tests and exams. Understanding these assessments, along with their purpose, is essential for making informed decisions about what pupils have learned, tracking progress and reporting outcomes. Summative assessment measures pupils' learning at a specific point in time. While it plays a key role in tracking overall progress, it is not used to guide daily teaching like formative assessment (Harlen and James, 1997).
While formative and summative assessments can share similarities, understanding their differences helps you use them well. Knowing when to apply each type allows you to support pupils’ learning, track progress, and make informed teaching decisions.
According to Harlen and James (1997, p.350), summative assessment can be characterised in the following ways:
· measures learning at a specific time for reporting to parents, carers, teachers, pupils and other stakeholders;
· tracks overall progress but does not inform daily teaching like formative assessment;
· criterion-referenced: assesses performance against a fixed standard or criteria; and 
· norm-referenced: compares performance to peers, ranking pupils based on relative achievement
[Schools may wish to highlight any of these strategies that are used in their context]
Formative assessment
You’ll recall that while summative assessment checks what has been learned, formative assessment helps shape learning by providing evidence that allows you to adapt your teaching to support your pupils (Black and Wiliam, 1998).
Formative assessment is a powerful tool that helps you understand where your pupils are in their learning and what they need next. It can be helpful to understand that formative assessment benefits both teachers and pupils by determining the next steps in the learning process, as noted by Christodoulou (2017). 
Building on this, Wiliam (2013) outlines 3 key processes and 3 key roles that help structure and implement effective formative assessment. 
The 3 roles are: 
1. teacher
2. peer
3. student 
Wiliam presents the 3 key processes in the form of questions – these might be questions you ask yourself when are formatively assessing pupils too: 
1. Where is the learner going?
2. Where is the learner right now?
3. How will they get there?
In order to clarify each role within the process, Wiliam identified five overarching strategies. These can be used to help you integrate formative assessment into your teaching, ensuring that both you and your pupils play an active role in the learning process.
1. Clarifying, sharing, and understanding learning intentions and success criteria
Teachers clearly explain what pupils are learning and what success looks like, ensuring they understand the goals and outcomes of the lesson.
2. Eliciting evidence of learning
Teachers gather information about pupils’ understanding through questioning, discussions, and assessments to see what they know and what needs improvement.
3. Providing feedback that moves learning forward
Teachers give constructive feedback that helps pupils understand how to improve and make progress.
4. Activating students as instructional resources for one another
Peers support each other’s learning by giving feedback, explaining concepts, and working together to solve problems.
5. Activating students as owners of their own learning
Pupils take responsibility for their progress by reflecting on their work, setting goals, and identifying ways to improve.
The formative use of summative assessment
As discussed earlier, Christodoulou (2017) suggests that assessments designed for formative purposes do not easily translate into summative ones. However, Wiliam and Black (1996) argue that while not all assessments can serve both purposes, there is some overlap between formative and summative assessment. Black et al. (2004) suggest that, with careful planning, summative assessments can be used formatively to support learning. You may already be familiar with some of the following strategies, which can help make summative assessments a meaningful part of the learning process:
· Pupils can review their own work to reflect on strengths and areas for improvement, helping them plan revision more effectively.
· Encouraging pupils to create questions and mark answers helps them understand the assessment process and refine their learning.
· Using peer and self-assessment allows pupils to apply success criteria and rework their answers, turning exams into learning opportunities.
When thinking about how to use summative assessment data formatively, working with colleagues can help you decide how best to use this information to guide your teaching, identify gaps in learning, and plan targeted support for your pupils. National test results can be analysed at a schoolwide or departmental level to inform planning, while end-of-unit tests can provide a snapshot of how well a year group is progressing or how effectively a unit was designed. 
On a more granular level, class teachers can use mid-year summative assessment results to analyse class performance and pinpoint specific skill areas that need further development. As a class teacher, this insight will help you to in adapting your teaching to target these areas effectively and support pupil progress.
Formative assessment cycles
Formative assessment can be utilised at different points in the teaching cycle and in different formats. Wiliam, 2018 suggests that formative assessment operates on three cycles: long, medium, and short. Let’s unpick what each of these means: 
· Long cycle – Spans weeks to a year, mainly tracking progress and aligning curriculum, teaching, and assessment.
· Medium cycle – Runs for one to four weeks, using classroom assessment to support pupil engagement and teacher reflection.
· Short cycle – Takes place within or between lessons, allowing teachers to respond to pupils' needs in real time.
Understanding these different cycles could be particularly useful for structuring assessment strategies in your teaching resources, ensuring they support different stages of pupil progress. In the next section, you'll explore these formative assessment cycles in more depth and examine ways to implement them.



Now check your understanding!Which of the following best describes the role of formative assessment in teaching and learning?
a) It measures pupils’ achievement at a specific point in time for reporting purposes.
b) It provides feedback that allows teachers to adapt their instruction and support pupil progress.
c) It ranks pupils based on their performance compared to their peers.
d) It is primarily used to evaluate overall curriculum effectiveness rather than individual learning.
The correct answer is B. It provides feedback that allows teachers to adapt their instruction and support pupil progress.
Explanation:
Formative assessment is used to gather evidence during the learning process so that teachers can adjust their teaching and help pupils progress (Black & Wiliam, 1998). 
Unlike summative assessment (A), it is not just about measuring achievement at a fixed point. It also does not focus on ranking pupils (C) or evaluating the curriculum as a whole (D), but rather on shaping learning through ongoing feedback and instructional adjustments.
 


Time to reflect
	Take a moment now to consider the content of this section and reflect on the following:
· How do you currently use formative and summative assessments to gauge pupils’ understanding, and how has your approach developed since your initial teacher training?
· How has your understanding of effective formative assessment evolved since your initial teacher training? Can you recall an occasion where it had a positive impact in your classroom?
· Thinking about your current practice, what opportunities do you have to implement long, medium, and short-cycle formative assessments?
Note your responses and share them with your mentor at your next meeting. You may also wish to use this when completing your diagnostic reflection tool.



[bookmark: Section2]Click here to return to Content page
2. Using assessment to check for prior knowledge and understanding
Approximate time to complete: 10 minutes 
What the evidence says
As you know, assessment is a vital part of teaching (Wiliam, 2010), providing essential insights that help you adapt your practice and ensure learning is effective. 
Assessment to inform teaching 
It's easy to see assessment as merely a final checkpoint in learning. However, when used effectively, it becomes a powerful tool for guiding progress and shaping future learning. Assessment is not just about measuring progress but about informing teaching decisions and a teacher’s next steps (Christodoulou, 2017). These decisions can be made proactively during the planning stage, guided by assessment data and reflection, or dynamically in the moment as you adapt your teaching using formative assessment strategies. Assessment helps teachers identify ‘learning gaps and address a pupil’s weakness (EEF, 2021, p.16). By using this evidence effectively, you can ‘adapt to pupils’ needs’ and ‘ensure that learning moves forward’ (EEF, 2021, p.14). 
Assessment is a valuable tool for checking prior knowledge and identifying misconceptions that may affect learning. However, it’s not just about spotting misconceptions - it’s essential to intervene promptly to prevent them from hindering progress. By understanding the misconceptions your pupils hold, you can address them effectively, ensuring they do not create barriers to future learning (EEF, 2021). 
It is important to note that misconceptions are not the same as mistakes. Misconceptions are beliefs which conflict with what is to be learned, rather than errors or knowledge gaps. It is an incorrect idea that pupils believe to be true (Chi & Roscoe, 2002). This occurs when pupils place information in the wrong category in their thinking and because they do not realise their understanding is incorrect, these misconceptions can be difficult to change. This is significant, because when teaching new content that conflicts with the pupil's prior beliefs, the teacher must ensure that the misconception is corrected before the new content can be effectively understood.
Formative assessment to move learning forward
You will already be familiar with the role of formative assessment in supporting learning. Formative assessment helps pupils act on feedback by making learning a continuous process of improvement. By giving timely and specific feedback, pupils can track their strengths and weaknesses while the learning is still relevant. This encourages them to reflect on their progress, build on successes and make necessary adjustments to improve (Sadler, 1989).
To gather accurate data that checks prior knowledge, identifies misconceptions and moves learning forward, it is important to choose the correct assessment method ‘elected and designed with reference to their purpose’ (Christodoulou, 2017, p.140). Let’s take a look at what some of these are.
Types of formative assessment
In section one of this self-study, you considered different formative assessment cycles and their role in effective assessment design. Let’s now look at how you can use different assessment methods to check pupils’ prior knowledge and understanding, helping you tailor your teaching to their starting points. We will start by looking at the different types of formative assessment.
Types of formative assessment
You can implement each formative assessment cycle using different methods, depending on your purpose and when you need to assess learning. By choosing the right type of formative assessment, you can gather valuable insights into your pupils’ progress and make informed decisions to support their development.
Long cycle formative assessment
Diagnostic assessments are a key example of long-cycle formative assessment, helping you evaluate pupils’ prior knowledge at the start of a topic. You may already have experience with these and know how they help identify what pupils already know, highlight gaps or misconceptions, and shape your planning to meet their needs.
They can be informal, such as questioning and discussion, or formal, using checklists, surveys, or standardised tests. You can use them with individuals, groups, or whole classes. Some of these methods will be discussed further in elective self-study 2.
According to the EEF (p. 10, 2021), with the information diagnostic assessments provide, teachers may: 
· decide to adjust the level of challenge of activities 
· reteach specific concepts or topics
· adjust curriculum content in the medium or long term
· provide pupils with feedback through which they can address their own areas for improvement
· decide whether pupils may need additional, targeted academic support
Diagnostic assessments can be used for individuals, small groups, whole classes or even whole cohorts. The key to making diagnostic assessments effective is by using the insights gained to shape your teaching and improve pupils’ learning outcomes.
Medium cycle formative assessment
Medium-cycle formative assessments, like unit tests, help your pupils understand what’s expected of them and how their work is measured. They also give you a chance to review previous learning or build on what they already know. For example, research by Goertz et al. (2009) found that testing at the end of a teaching block helped teachers decide whether to go over key content again or move on. When used formatively, these assessments do more than track progress, they help shape the next steps in learning. By sharing results with your pupils, highlighting their strengths, and identifying areas for improvement, you can help them take ownership of their learning and support one another.
Short cycle formative assessment
Short-cycle formative assessments take place minute by minute or day by day, helping you respond to pupils’ needs in real time. You may already be familiar with these, as they are used more frequently through questioning, discussions and quick checks for understanding.
By gathering evidence from all pupils, you can adapt your teaching immediately, ensuring they stay on track. Many teachers also use end-of-lesson assessments to assess learning and plan for the next lesson. When combined with effective feedback, short-cycle assessments empower pupils to reflect, improve, and take greater responsibility for their progress.
Formative assessment strategies
There are a variety of formative assessment strategies that can help you gather evidence of pupils' understanding, identify misconceptions, and adapt your teaching to support progress. You’ll probably be familiar with some of these already! 
These kinds of assessments, that are responsive and carried out in the moment, can help you to both measure and develop understanding. Many strategies that can be used formatively also include retrieval which in turn ‘strengthens the memory’ (Christodoulou, 2017, p.170). 
Some examples of formative assessment strategies include:
· Multiple choice questions - pupils select the correct answer from given options, helping teachers quickly assess understanding and identify misconceptions
· Hinge questioning - a key question checks pupils’ understanding at a pivotal moment, guiding the next teaching step
· Quizzes - short assessments test recall and understanding, providing insight into learning gaps and progress
· Peer and self-assessment - pupils evaluate their own or each other’s work
· Questioning - asking targeted questions to assess understanding and encourage deeper thinking
· Cold calling – call on pupils using names without them volunteering
· Live feedback - immediate, in-lesson feedback that can be both written and verbal
· Mini whiteboards - pupils write responses on mini whiteboards, allowing teachers to quickly check understanding across the class
You’ll find out more about some of these approaches in elective self-study 2.
[Schools may wish to highlight any of these strategies that are used in their context]
Now check your understanding!Which of the following best describes the key difference between long, medium, and short cycle formative assessments?
a) Long-cycle assessments happen daily, while short-cycle assessments occur over a term or year.
b) Medium-cycle assessments take place within or between lessons, while short-cycle assessments focus on whole units of work.
c) Short-cycle assessments occur in real-time within lessons, medium-cycle assessments track progress over weeks, and long-cycle assessments monitor learning over months or a year.
d) Long-cycle assessments provide immediate feedback during lessons, while short-cycle assessments focus on curriculum adjustments over a term.
The correct answer is C. Short-cycle assessments occur in real-time within lessons, medium-cycle assessments track progress over weeks, and long-cycle assessments monitor learning over months or a year.
Explanation: Formative assessment operates across different cycles to support learning (Wiliam, 2018). Short-cycle assessments take place minute by minute or day by day, allowing teachers to adapt their teaching in real time. Medium-cycle assessments occur within or between teaching units (over one to four weeks) and help review previous learning. Long-cycle assessments span across terms or a full year, primarily tracking progress and aligning curriculum, teaching, and assessment.





Time to reflect
	Take a moment now to consider the content of this section and reflect on the following:
· Can you recall a time when formative assessment helped you uncover a misconception or gap in prior knowledge? How did you adjust your teaching to address it?
· When using formative assessment, what factors influence your decisions on how to move learning forward? How do you ensure pupils receive the right support based on the evidence gathered?

Note your responses and share them with your mentor at your next meeting. You may also wish to use these notes when completing your reflection.
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3. Providing high quality feedback
Approximate time to complete: 10 minutes 
What the evidence says
Now you have explored different assessment strategies, it’s important to consider what comes next: feedback. Feedback follows learning and assessment, providing pupils with the guidance they need to reflect, improve, and move their learning forward.
Hattie & Timperley (2007), in their work on feedback, suggested that ‘Feedback can only build on something; it is of little use when there is no initial learning or surface information. Feedback is what happens second.’  (Hattie & Timperley, 2007, p.104). This highlights the importance of ensuring your teaching and assessment provide pupils with a strong foundation. Before feedback can be effective, pupils need something meaningful to build on.
Building on this idea, Wiliam (2018) suggests that effective feedback should function as a feedback loop, ensuring pupils not only receive information about their performance but also understand how to improve. He uses the analogy of a thermostat to explain four key steps:
1. Setting a goal (desired temperature).
2. Checking the current state (thermometer reading).
3. Comparing the two (thermostat adjusting based on the difference).
4. Taking action to close the gap (heating or cooling system responding).
Traditionally, feedback focused on what pupils got wrong. Wiliam (2018) argues it must also provide clear goals and steps for improvement. This highlights the true purpose of feedback: not just identifying mistakes but guiding pupils towards improvement. 
Feedback to improve learning
You’re already aware that teacher feedback plays a crucial role in helping pupils understand their progress and how to improve. Clear, timely feedback not only corrects misconceptions but also builds confidence, encouraging pupils to take ownership of their learning.
To deliver feedback effectively and achieve the best outcomes for pupils, it's important to understand the different types of feedback and their impact on learning. Hattie and Timperley (2007) identified four key types:
1. Task Feedback – Focuses on a specific piece of work, telling pupils what they got right or wrong and how to improve.
· Example: “You’ve used some great descriptive language in your writing. To improve, try varying your sentence lengths for more impact.”
2. Subject Feedback – Helps pupils develop skills they can apply across different tasks in a subject, rather than just one piece of work.
· Example: “When solving equations, remember to balance both sides. This method will help you in more complex algebra problems.”
3. Self-Regulation Feedback – Encourages pupils to plan, monitor, and take control of their own learning with prompts and guidance.
· Example: “You checked your work for errors—great! Next time, try explaining your thought process to justify your answers.”
4. Personal Feedback – Focuses on the pupil as a person rather than their work. This type of feedback is often vague and unhelpful.
· Example: “You’re really good at English!” (This is vague and doesn’t give the pupil any actionable steps to improve.)
Adapted from Hattie and Timperley (2007)
For feedback to be most effective, it should focus on the task, subject, or self-regulation, rather than making general personal comments.
The EEF (2021) builds upon this by explaining that feedback can be defined as 'information given by a teacher to pupil(s) about their performance that aims to improve learning.' Their work highlights key factors that influence how feedback is delivered and received.
Feedback can:
· focus on different content: the task undertaken, the underlying processes related to a specific subject, or a pupil’s self-regulation;
· be delivered in different methods: verbally or written;
· be directed to different people: whole class; specific groups; or individuals; or
· be delivered at different times: during a lesson, immediately after a lesson, or sometime after a lesson.
(EEF, 2021)
[Schools may wish to highlight how these strategies are used in their context]
To enhance your understanding of effective feedback, let’s take a closer look at the EEF’s 6 recommendations for using teacher feedback to improve pupil learning. These are grouped into three key areas: principles, methods, and implementation. In this self-study, we will focus on the first 2.


Principles:
1. lay the foundations for effective feedback;
2. [bookmark: _Hlk145421980]deliver appropriately timed feedback that focuses on moving learning forward; and
3. plan for how pupils will receive and use feedback
Methods:
1. carefully consider how to use purposeful, and time-efficient, written feedback; and
2. carefully consider how to use purposeful verbal feedback.
Adapted from EEF (2021)
Reflecting on how and when you provide feedback can help ensure it is purposeful, time-efficient, and has the greatest impact on pupil learning.

Engaging pupils with feedback
When giving feedback, it’s important to consider the factors that affect how pupils engage with and act on it. You may have experienced a time when you give feedback to a pupil but they don’t seem to apply it to their work. It can be frustrating, so let’s start by looking at why pupils may or may not engage with feedback. According to the EEF (2021), factors that may influence a pupil’s use of feedback include: 
· Pupil motivation and desire for feedback: Pupils need to be open to feedback for it to be effective. Consider how you explain its benefits and ensure it helps move their learning forward.
· Self-confidence and self-concept: Pupils' belief in their abilities affects how they respond to feedback. Overconfident pupils may ignore it, while those lacking confidence may feel discouraged if goals seem unattainable.
· Trust in the teacher: Pupils are more likely to act on feedback when they trust your intentions. If they see feedback as support rather than criticism, they will engage with it more positively.
· Working memory: Pupils can only process a limited amount of information at once. Make sure your feedback is clear, concise, and manageable to avoid cognitive overload.
We have considered why pupils may or may not engage with feedback, now let’s consider the following strategies which outline how you can help pupils prepare for receiving and acting on feedback by focusing on the following:
· Explain the purpose of feedback – Emphasise that feedback is there to support progress, not to criticise.
· Model how to use feedback – Highlight and celebrate when pupils improve their work based on feedback.
· Keep feedback clear and focused – Include task, subject, and self-regulation advice without overwhelming pupils.
· Ensure feedback is accessible – Use clear language, legible handwriting, and appropriate detail so pupils can understand and act on it.
(EEF, 2021)
Careful planning is required to provide time and opportunities for pupils to use the feedback given and take actions to develop their knowledge and understanding.
Feedback to support self-regulation
As you will know from your initial teacher training, metacognition plays a crucial role in effective teaching and learning. It is the ability to monitor and take control of one’s own learning, making it a key part of self-regulated learning. Metacognition works alongside cognition (how we process and understand information) and motivation (the willingness to apply these skills). When pupils develop metacognitive skills, they can engage more effectively with feedback, using it to reflect on their progress and adjust their learning strategies.
You’ll already know from your own practice that feedback can shape pupils’ confidence and progress. As mentioned previously, Hattie and Timperley (2007) identified four levels of feedback focused on task, subject, self-regulation and personal. 
Personal feedback, such as telling a pupil they are ‘good’ at a subject, does little to support progress and can even harm confidence. Self-regulation feedback, however, helps pupils take control of their learning by encouraging them to plan, monitor, and evaluate their work. For example, instead of correcting a pupil’s work, you might say: “You already know the key features of an argument’s opening. Check whether you’ve included them in your first paragraph.” Such, feedback Hattie and Timperley (2007) suggest can have major influences on self-efficacy, self-regulatory proficiencies, and pupils’ self-belief. 
Activity 
Take a moment to consider the examples of feedback for self-regulation outlined below (EEF, 2021, p. 22-23). Consider your own subject as you review the examples: 
· How do the examples provided illustrate effective self-regulation feedback?
· How do you currently support pupils in developing self-regulation through feedback? Are there opportunities to provide more prompts that encourage reflection and independent problem-solving?
Make a note of your thoughts and share them with your mentor at your next meeting. 
	In art, pupils are painting self-portraits. The teacher is helping children to practise completing activities in a given time. He explains: “At the end of today I’m going to put the portraits up for our exhibition, so we need to think about finishing in the next 15 minutes - do you think you’ll be able to finish? If you haven’t started on your eyes, make a start now.”

	In mathematics, pupils have been given a problem to solve. One child does not know where to start. The teacher prompts them to review and plan: “Look at our display of strategies that we’ve used to solve problems we’ve tackled in the past. I think one of those could help you to solve this problem”. 

	Pupils in PE are trying a shot put. One throws a personal best, but her following effort only reaches half the distance. The teacher asks her: “Why do you think that attempt was less successful? What should you do differently next time?’” The pupil identifies that she was holding the shot put in the base of her middle fingers for her better attempt, rather than her palm. She is asked to try again and monitor the difference.

	A geography class is approaching their examinations. They created individual revision plans at the start of term but, having just marked pupil mock papers, the teacher suspects that some pupils may only be revising the topics they are already strong in. She feeds back to one pupil who is struggling: “Review which questions you struggled on in the mock exam. Amend your revision plan to give more priority to your areas of weakness.”

	A psychology student has submitted an essay which is of a much poorer quality than their previous attempt. The teacher asks them to consider: “Thinking about your preparation, and with reference to the assessment objectives, what three things did you do differently this time which has resulted in a poorer outcome?” Once these are identified, the pupil will be asked to remedy these shortcomings in a re-drafted essay.





Now check your understanding!Which type of feedback is most effective in helping pupils become independent learners by encouraging them to plan, monitor, and evaluate their own work?
a) Task feedback – focuses on specific work, identifying errors and areas for improvement.
b) Subject feedback – helps pupils apply learning strategies across different tasks in a subject.
c) Self-Regulation feedback – supports pupils in taking control of their own learning and improving their ability to reflect and adjust.
d) Personal feedback – provides general praise or criticism but lacks specific guidance for improvement.
The correct answer is C. Self-Regulation feedback – supports pupils in taking control of their own learning and improving their ability to reflect and adjust.
Explanation: 
Self-regulation feedback is the most effective in helping pupils become independent learners because it encourages them to reflect on their learning, monitor their progress, and make adjustments to improve (Hattie & Timperley, 2007). 
Unlike task feedback (option A), which focuses on a specific piece of work, or subject feedback (option B), which helps develop broader skills, self-regulation feedback empowers pupils to take ownership of their learning. Personal feedback (option D) is the least effective, as it often lacks actionable guidance.







Time to reflect

	Take a moment now and consider the content of this section and reflect on the following:
· Can you recall a time when your feedback helped a pupil take greater ownership of their learning? What impact did it have?
· How do you currently ensure your feedback is clear, purposeful, and accessible? Are there any strategies from this section you could incorporate into your practice?
· What factors influence how your pupils engage with and act on feedback? How might you adapt your approach to make feedback more effective?

Note your responses and share them with your mentor at your next meeting. You may also wish to use these notes when completing your reflection.
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4. Making marking and feedback manageable 
Approximate time to complete: 10 minutes 
What the evidence says
We’ve established that feedback plays a crucial role in pupils’ learning. As it’s so valuable, teachers give feedback frequently. Therefore, it’s important to use marking and feedback strategies that are effective, time-efficient, and manageable. Choosing the right approach can ensure your feedback supports learning without adding unnecessary workload.
We often assume that written feedback is the most effective way of supporting pupils and responding to their learning but ‘written marking is only one form of feedback’ (EEF, 2021, p. 34). 
Collaborating with colleagues and peers offers valuable support by sharing insights, experiences, and practical strategies, enhancing your understanding of feedback methods. This collaboration enables you to refine your approach, ensuring feedback is more effective in supporting pupil learning and improving outcomes (EEF, 2021a). When deciding on a feedback method, the key is ensuring it aligns with the principles of effective feedback outlined earlier:
1. Deliver appropriately timed feedback that focuses on moving learning forward.
2. Plan for how pupils will receive and use feedback. 
The method itself can vary, but what matters most is that it supports learning and enables pupils to act on it.
When considering how feedback can support learning, it is useful to return to Dylan Wiliam’s concept of the feedback loop. For feedback to be effective, it must close the loop and move learning forward (Wiliam, 2018). Both written and verbal feedback have their place - some methods work better for certain subjects or tasks, and as a teacher, you are best placed to decide which approach will have the greatest impact. By choosing the right method, whether written or verbal, you ensure that feedback doesn’t just highlight gaps but actively helps pupils close them, completing the loop.
Written feedback
Written feedback is often seen as time-consuming, but it comes in many forms and doesn’t have to add to your workload. When used well, it gives pupils clear, actionable guidance that helps them move forward. This section looks at different types of written feedback and how you can use them efficiently to make the biggest impact.
Time-efficient options for written feedback could include (EEF, 2021, p. 36):
Live marking: Feedback is given during rather than after the lesson. This could be to individuals, small groups or the whole class – for example using tools such as a visualiser. Providing immediate feedback can prevent misconceptions from embedding. 
Coded marking: Teachers create codes linked to success criteria to provide quick, focused feedback. For example:
For example, codes could be in the form of letters that correlate to aspects of a high-quality essay: 
· R: Does this answer refer to the question?
· E: Does this offer clear evidence to substantiate your argument? 
· C: Does this address the causes and consequences of key events? 
· A: Does this analyse and present both sides of the argument? 
· P: How can you proofread this to make your point more clearly?
Pupils then respond to these codes, redrafting their work accordingly. Over time, they can use the codes to plan and assess their own work. 
‘Thinking like the teacher’: Pupils review and edit their own work before submission, anticipating teacher feedback. Providing success criteria, scaffolds, and models helps guide their self-assessment. This encourages metacognition and reduces the need for extensive written comments.
Written comments: These can focus on task, subject, or self-regulation but should be timely, specific, and actionable. Pupils need protected time to act on it effectively.
These strategies help you balance the time you spend on marking with the impact on pupils' learning, ensuring your feedback is both efficient and meaningful. By choosing the right approach, you can make written feedback work for both you and your pupils.
Verbal feedback
While written feedback plays an important role, it’s not the only way you can support pupils’ learning. Verbal feedback can be just as powerful - offering immediate, interactive guidance that helps pupils adjust their thinking in real time. 
[bookmark: _qv7f31cjzfqg]You can give verbal feedback in many ways. It might be pre-planned and structured, like whole-class feedback, or spontaneous and immediate, such as a quick prompt to an individual or group (EEF, 2021, p. 38).
Approaches for verbal feedback could include (EEF, 2021, p. 40):
Targeting verbal feedback at the learning intentions being taught: Use the language of learning intentions in your feedback so pupils can link where they are now to their next steps. A ‘pre-flight checklist’ outlining success criteria at the start of a task can help structure feedback throughout the lesson. 
‘Action points’: Linked to working memory and the cognitive load of receiving feedback (Sweller et al, 1998) pupils may find it challenging to process detailed verbal feedback. Encourage them to write it down or record it so they can revisit and act on it later. Ensure time is given for pupils to act on feedback and close the feedback loop. 
Verbal feedback using a visualiser: Verbal feedback can feel abstract, but using a visualiser to display pupil work makes it more concrete. This allows for real-time modelling and discussion linked directly to the learning intentions.
Video or audio recording: Digital feedback methods, such as video or audio recordings, became popular during school closures and remain useful. Pupils can replay feedback, helping them apply it to future tasks and develop self-regulation skills (EEF, 2018).
By balancing written and verbal feedback, you can create a sustainable feedback routine that supports learning while maintaining your own well-being.
Now check your understanding!Which statement best describes the most important factor when choosing a feedback method?
a) Written feedback is always the most effective as it provides pupils with a record of their progress.
b) The key is ensuring feedback aligns with effective principles, enabling pupils to act on it and move learning forward.
c) Verbal feedback is preferable as it is immediate and allows for real-time adjustments to learning.
d) Live marking should always be used as it prevents misconceptions from embedding.
The correct answer is B. The key is ensuring feedback aligns with effective principles, enabling pupils to act on it and move learning forward.
Explanation: The most effective feedback is not determined by the method used but by how well it supports learning and allows pupils to take action (Wiliam, 2018; EEF, 2021). Option A, written feedback can be valuable, however, it is only one form of feedback and not always the best choice. Opion C, verbal feedback can be powerful, but its effectiveness depends on how it is delivered and how pupils use it. Finally, option D, live marking is useful but is just one of many strategies that teachers can use. The key is aligning feedback with principles that focus on clarity, timing, and pupil engagement to complete the feedback loop.

Time to reflect

	Take a moment to consider the content of this section and reflect on the following:
· How do you currently balance written and verbal feedback in your teaching? Are there strategies from this section you could incorporate to make feedback more effective and manageable?
· Can you recall a time when using a particular feedback method, such as live marking, coded marking, or verbal feedback, helped a pupil engage more with their learning? What impact did it have?

Note your responses and share them with your mentor at your next meeting. You may also wish to use these notes when completing your reflection.
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[bookmark: Motivatingpupils][bookmark: Section5]5. Developing your practice in relation to assessment and feedback
Approximate time to complete: 10 minutes 
What the evidence says
What is professional development and why does it matter?
Professional development is any planned activity that helps teachers improve their skills (EEF, 2021a). It can include workshops, expert-led discussions, or one-to-one coaching. 
It may seem that professional development is just another add-on to your already demanding teaching practice, but research shows its significant impact on both teaching quality and pupil learning, especially where it is sustained and linked to classroom practice (Cordingley et al., 2015). 
Engaging in professional development helps you refine your techniques, set new goals, and deepen your understanding of effective teaching strategies. Over time, it shapes your habits, allowing you to continuously adapt and improve your practice. Rather than being an extra task, professional development serves as a valuable tool for growth, ensuring that you stay informed, reflective, and equipped to support your pupils' progress (Sims et al, 2021).
What’s the best way to engage with research?
Being research literate helps teachers make informed decisions that improve learning and professional development. Research evidence in education comes from various sources, including school data and large-scale studies (EEF, 2024), and can support effective teaching.
Engaging with research can also enhance assessment and feedback practices. To support educators when engaging with research, the EEF (2024) created the CLAIMS framework: a tool for evaluating the reliability, relevance, and biases in research. The CLAIMS framework is summarised below. 
You can also read more on it in Module F, Adaptive Practice:
· Conclusions – Selective evidence and bias
· Limitations – Weaknesses and clear explanation
· Applicability – Relevance to your setting
· Independence – Neutrality and vested interests
· Methods – Clarity and appropriateness of approach
· Sample population – Size, diversity, and reliability
Adapted from EEF, 2024.
Engaging with research can greatly enhance your teaching practice. By critically evaluating research using frameworks like CLAIMS, you can ensure that the evidence you apply is credible, applicable, and genuinely beneficial to your pupils' learning.
Listen to Emily as she explains how she engages with research as a way of informing her practice. 
[image: TH Engaging with research]
Click to watch Emily discuss how she uses research to inform her practice
Developing your reflective practice
Being a reflective practitioner is essential for continuous growth and improvement in teaching. This is because reflection helps you identify strengths, address challenges, and refine your approach to better support pupil learning (Sims et al., 2015). Reflective tasks could include working alongside peers, engaging with research and receiving feedback. 
When focusing on developing and refining an approach to assessment and feedback, being a reflective practitioner can help you ensure that your assessment strategies are purposeful and your feedback is clear, timely, and actionable. One way of supporting this reflective approach is through structured methods such as journalling, where teachers regularly record and review their use of assessment with their pupils the outcomes and how they might develop or improve in this area. Guidance from the EEF (2021b) posits that this kind of self-monitoring strengthens attention to practice because it supports habit formation, increasing the likelihood increasing the likelihood that the reflection is sustained, purposeful, and leads to meaningful changes in classroom practice.
In addition to journalling, teachers can embed regular reflection into their practice by using technology. This might include recording lessons through video or audio, allowing them to revisit and analyse key teaching moments. Digital tools such as voice notes, reflection apps, or online teaching portfolios can also be used to document insights and track progress over time, helping to make reflection a consistent and accessible part of professional growth. 
As technology continues to evolve, artificial intelligence (AI) is becoming an increasingly prominent tool in everyday life, including in education. You could ask an AI platform to suggest reflective questions or alternative approaches (Harmer, 2024). This can help you consider why the data might be limited and how your methods could be adjusted to better inform teaching and learning.
However, it’s important to use AI with care. Never enter any information that identifies your school or individual pupils and always remember that AI can be inaccurate or make assumptions. Use your own professional judgement to decide what is relevant and appropriate to your context.
[Schools may wish to highlight how the use of AI is approached in their context]
By regularly evaluating the impact of your assessments and the effectiveness of your feedback, either through personal reflection or discussions with colleagues, you can refine your approach. This helps ensure that your teaching strategies effectively meet pupils' needs and support their progress.
Take a look at Gibbs' Reflective Cycle (1988). It’s a structured model for reflection and could be used by teachers to analyse experiences and improve their practice as suggested by the EEF (2021b).

[image: A diagram of a diagram
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Adapted from Gibbs, 1998
By working through each stage, you can identify strengths, address challenges, and plan for future improvements. Below is a breakdown of the cycle and how each step can support your professional growth:
· Description – Start by objectively recalling what happened in the lesson or situation. Focus on the key details without adding personal interpretation.
· Feelings – Reflect on your emotions and thoughts at the time. Understanding how your feelings influenced your response can help you manage similar situations more effectively in the future.
· Evaluation – Identify what worked well and what didn’t. Discussing this stage with colleagues or your mentor can provide fresh insights and alternative strategies for improvement.
· Analysis – Consider why certain aspects were successful or challenging. This helps deepen your understanding of teaching strategies, pupil responses, and classroom dynamics.
· Conclusion – Think about what you could have done differently. Recognising areas for growth enables you to refine your approach and improve future teaching practice.
· Action Planning – Decide how you will adapt and improve if faced with a similar situation again. This could involve observing another teacher or engaging in deliberate practice with your mentor. This links directly to your own continuous professional development.
By engaging in this type of structured reflection, you can build on successes, address challenges, and continually enhance your teaching practice. While self-reflection is essential, working with others, such as mentors, colleagues, or peers, can significantly enrich the process. These collaborative conversations offer fresh perspectives, practical strategies, and emotional support, helping you to refine your practice when designing and implementing effective assessments. 
Working with others to develop your practice
Working with others is a vital part of developing your practice as a teacher. It helps you stay up to date with current thinking, remain aware of evidence-informed approaches, share best practice and stay reflective in your day-to-day work with regards to assessment. 
Collaborating with colleagues, mentors, professional networks, or subject associations allows you to share ideas, receive constructive feedback, and learn from a range of experiences. For example, you might share effective quiz questions with a colleague to explore what best supports pupil recall or understanding, compare approaches to marking extended responses, co-design success criteria, or discuss how pupils have responded to different types of feedback. These connections can also motivate you, boost your confidence, and help you navigate challenges with greater clarity.
A network is a group of professionals or organisations connected by a shared purpose, often working together to support development and improve practice. Cordingley (2015, p. 11) identifies several examples of such networks, including Teaching School Alliances, academy chains, networks based on shared interests (such as the Challenge Partnerships), and university centres of excellence. You may find it helpful to seek advice from your mentor, subject lead, or other ECTs about useful networks to join that focus on assessment practices and updates.
The EEF (2021) notes that peer support is particularly valuable because teachers often benefit from working with others who understand the same challenges and context. Whether through coaching, regular check-ins with fellow teachers, or participating in training with a colleague, working together can strengthen professional development and lead to improved outcomes for pupils, as it can help to ‘encourage practice change’ (Simms, 2021, p. 18).
Collaboration and peer support can also facilitate focused development in specific areas of your practice, such as how you plan formative assessment within a unit of work or how you embed these strategies into your day-to-day teaching. Working closely with others within your school also encourages deeper engagement with the wider life of the school community, helping you to develop a stronger understanding of its culture, values, and shared goals. 


Now check your understanding! Which statement best reflects the role of professional development in teaching?
a) It mainly provides theoretical knowledge, with limited impact on daily classroom practice.
b) It helps teachers refine their skills, deepen their understanding, and continuously improve their teaching.
c) It is most effective when undertaken individually, as teachers know their own professional needs best.
d) It should focus on learning new teaching methods rather than reflecting on existing practice.
The correct answer is B. It helps teachers refine their skills, deepen their understanding, and continuously improve their teaching.
Explanation:
Professional development is a key factor in improving teaching quality and pupil learning. Engaging in structured and ongoing professional development enables teachers to refine techniques, reflect on their practice, and stay informed about evidence-based strategies (EEF, 2021). Effective professional development is not just about acquiring new knowledge but also about adapting and applying insights to enhance classroom practice.



Time to reflect 

	Take a few minutes now and consider the content of this section and reflect on the following:
· How do you currently engage with professional development? Do you actively seek opportunities to refine your teaching practice, or do you find it difficult to prioritise?
· Can you recall a time when professional development influenced your teaching? How did it impact your approach and, ultimately, pupil learning?
Note your responses and share them with your mentor at your next meeting. You may also wish to use these notes when completing your reflection.
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[bookmark: Summary]Summary
Approximate time to complete: 2 minutes 
[bookmark: personalprofessionalreflection]Effective assessment is central to high-quality teaching, enabling educators to gauge pupil understanding, identify misconceptions, and adapt their approach to meet learning needs. Both summative and formative assessments play a role. While summative assessments track overall progress at specific points, formative assessments provide ongoing insights that shape learning in real time. Wiliam (2013) highlights that assessment serves as a bridge between teaching and learning, ensuring that effective instruction leads to meaningful pupil progress.
Formative assessment cycles operate on different timescales: long, medium, and short. Each cycle provides valuable data to inform planning and teaching. Strategies such as hinge questioning, peer and self-assessment, and live feedback help teachers gather insights and make informed adjustments to their teaching. Checking prior knowledge and addressing misconceptions is also a crucial aspect of assessment, preventing gaps from becoming barriers to learning.
Feedback is most effective when it moves learning forward rather than simply identifying mistakes. Hattie & Timperley (2007) categorise feedback into four levels: task, subject, self-regulation, and personal. Wiliam’s (2018) feedback loop reinforces the idea that feedback should not only inform pupils of their current position but also provide clear guidance on how to improve. Selecting the most appropriate assessment method is key to ensuring feedback is both manageable and meaningful.
Professional development plays a vital role in refining assessment and feedback practices. Engaging with research helps teachers stay informed about best practices, but it is essential to critically evaluate studies for credibility, relevance, and applicability. The EEF’s CLAIMS framework provides a useful tool for assessing research validity before applying findings to teaching practice.
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[bookmark: Nextsteps]Next steps
Congratulations! You have now completed the core study for Assessment for learning. Please look carefully at your next steps. 
Personal professional reflection 
Schools should plan some form of reflection activity for early career teachers to complete, possibly in collaboration with their mentors. They should have the opportunity to reflect on the content of the core self-study and identify any possible areas for development. This should take around 30 minutes for ECTs to complete. It could include mentor discussion, reviewing notes, referring to their career entry development profile (CEDP) or other ITT targets. The related mentor support materials provide a framework for this discussion.
Mentors and ECTs should use the outcomes to jointly select three further elective self-studies to read for this module. 
Elective self-study
Following your personal professional reflection , choose 3 elective self-studies from a choice of 5 each relating to different aspects of Assessment for learning. These will provide further examples on how to develop your practice with regards to assessment. Each elective self-study contains suggested action steps to help develop your practice and you will work on these steps with your mentor.
[image: A diagram of a company
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Make accurate and productive use of assessment
Learn that…
6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs. 
6.2. Good assessment helps teachers avoid being over-influenced by potentially misleading factors, such as how busy pupils appear. 
6.3. Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use. 
6.4. To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect. 
6.5. High quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve. 
6.6. Over time, feedback should support pupils to monitor and regulate their own learning. 
6.7. Working with colleagues to identify efficient approaches to assessment is important; assessment can become onerous and have a disproportionate impact on workload.
Learn how to…
Avoid common assessment pitfalls, by: 
· 6a) Planning formative assessment tasks linked to lesson objectives and thinking ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps).
· 6b) Drawing conclusions about what pupils have learned by looking at patterns of performance over a number of assessments (e.g. appreciating that assessments draw inferences about learning from performance). 
· 6c) Choosing, where possible, externally validated materials, used in controlled conditions when required to make summative assessments.
· 6d) Using available evidence to accurately identify what is required for individuals to meet their next steps and use this understanding to guide teaching adjustments for sub-group and individual pupils. 
Check prior knowledge and understanding during lessons, by: 
· 6e) Using assessments to check for prior knowledge and pre-existing misconceptions. 
· 6f) Structuring tasks and questions to enable the identification of knowledge gaps and misconceptions (e.g. by using common misconceptions within multiple-choice questions). 
· 6g) Prompting pupils to elaborate when responding to questioning to check that a correct answer stems from secure understanding.
· 6h) Monitoring pupil work during lessons, including checking for misconceptions. 
Provide high quality feedback, by: 
· 6i) Focusing on specific actions for pupils and providing time for pupils to respond to feedback. 
· 6j) Appreciating that pupils’ responses to feedback can vary depending on a range of social factors (e.g. the message the feedback contains or the age of the child). 
· 6k) Scaffolding self-assessment by sharing model work with pupils, highlighting key details. 
· 6l) Thinking carefully about how to ensure feedback is specific and helpful when using peer- or self-assessment. 
Make feedback manageable and effective, by: 
· 6m) Recording data only when it is useful for improving pupil outcomes. 
· 6n) Working with colleagues to identify efficient approaches to marking and alternative approaches to providing feedback (e.g. using whole class feedback or well supported peer- and self-assessment). 
· 6o) Using verbal feedback during lessons in place of written feedback after lessons where possible. 
· 6p) Understanding that written marking is only one form of feedback. 
· 6q) Reducing the opportunity cost of marking (e.g. by using abbreviations and codes in written feedback). 
· 6r) Prioritising the highlighting of errors related to misunderstandings, rather than careless mistakes when marking
Fulfil wider professional responsibilities
Learn that…
8.1. Effective professional development is likely to be sustained over time, building knowledge, motivating staff, developing teaching techniques, and embedding practice. 
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement. 
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.7. Engaging in high quality professional development can help teachers improve.
8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently
Learn how to…
Develop as a professional, by:
· 8.a. Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice.
· 8.b. Strengthening pedagogical and subject knowledge by participating in wider networks and as part of the lesson preparation process. 
· 8.c. Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment.
· 8.d. Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications.
· 8.e. Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement.
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