


ECT programme Y1 Elective self-study 1: Designing effective assessment
Assessment for learning
Estimated time to complete: 45 minutes
This document is intended for those who design and deliver a school-led Early Career Teacher (ECT) programme. Opportunities for school-led providers to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants. 
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Introduction
[bookmark: Sessionoverview]Approximate time to complete: 4 minutes 
This elective self-study is part of your personalised pathway in the Early Career Teacher (ECT) Programme and focuses on continuing to enhance your understanding of how to design effective assessments. 
This self-study builds on the core self-study content by offering practical examples and strategies for designing effective assessments. Each example highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
The elective self-study will be structured into two distinct sections, as outlined in the graphic below. Each section focuses on a different aspect of designing effective assessments. This structure allows you to explore the theory, see its application through practical examples, and understand how these interconnected elements work together to support pupils through assessment. 
[image: his graphic depicts how the elective self-study will be structured into distinct sections. From left to right, the first circular image is labelled ‘1. planning and implementing formative assessments aligned to learning objectives, the second circle is ‘2. Planning and implementing assessments that promote independence and self regulation ]
Applying your learning
To support you in your continued development, you’ll be prompted to apply the content of this self-study to a scenario that you might encounter in your school relating to designing effective assessments. At the end of the self-study, you’ll have an opportunity to reflect on what you have read and consider how you could apply this to the scenario.  
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 




[bookmark: EYFSScenariostart]EYFS scenario
	Ms Lee is a nursery teacher working with a group of 3–4 year-olds during numeracy sessions. Recently, she’s been helping the children explore number recognition and counting through games, songs, and hands-on activities. While the children enjoy the tasks, Ms Lee notices they often rely on her to confirm if they are ‘right’ rather than having a go or checking for themselves.
To support greater independence and early self-regulation, she wants to plan assessment more deliberately — helping children begin to think about what they’re learning, spot when they’re getting better, and feel proud of their efforts. She’s exploring ways to do this in playful, age-appropriate ways.
As you read the content of the elective self-study, consider how Ms Lee could plan and use assessment effectively to support independence and self-regulation in early numeracy learning. 





[bookmark: primaryscenariostart]Primary scenario 
	Ms Lee, a primary PE teacher, is midway through a unit on gymnastics. While pupils are improving their routines, she notices that many rely on her to tell them what went well and what to improve. Ms Lee wants to help them become more independent and self-aware in their learning.
To address this, she wants to try a new approach and use assessment to encourage pupils to reflect on their performance, engage with feedback, and begin setting their own improvement goals. She is considering how best to support this shift in her PE lessons.

As you read the content of the elective self-study, consider how Ms Lee could plan and use assessment effectively to support pupil independence and self-regulation. 





[bookmark: secondaryscenariostart]Secondary scenario
	Mr Wilson teaches Food Technology at a secondary school. His Year 9 class are midway through a project on designing and preparing healthy lunches. While pupils are generally engaged, Mr Wilson notices that many rely on his feedback at each stage rather than using the success criteria or reflecting on their own progress.
To support greater independence and self-regulation, Mr Wilson wants to plan assessment more deliberately — helping pupils take ownership of their learning, reflect on their performance, and make informed decisions about how to improve. He’s considering which assessment approaches might best support this shift.
As you read the content of the elective self-study, consider how Mr Wilson could plan and use assessment effectively to support independence and self-regulation in Food Technology.





[bookmark: SENDscenariostart]SEND setting scenario
	Mr Ibrahim teaches in a SEND setting and is working with a small group of pupils on the concept of halves. The pupils are using practical resources — like fruit, playdough, and shape puzzles — to explore how things can be shared equally. Mr Wilson notices that the pupils often look to him for confirmation rather than checking their own thinking or using prompts.
He wants to plan assessment in a way that supports their growing independence — helping them recognise when they’ve achieved something, reflect on their learning, and start to express what they want to get better at.
As you read the content of the elective self-study, consider how Mr Wilson could plan and use assessment effectively to support independence and self-regulation in this SEND setting.





[bookmark: APscenariostart]Alternative provision scenario
	Mr Coombs teaches Year 9 Computer Science in an alternative provision setting. Many of his pupils have had disrupted educational experiences and often struggle with low confidence and motivation. In lessons, they tend to avoid tasks if they feel they might get things wrong, and they regularly ask Mr Coombs to check their work before moving on.
Mr Coombs wants to plan assessment more carefully — in a way that builds confidence and supports independence, without making pupils feel like they’re failing. He’s thinking about how to help them reflect on their progress in manageable steps, so they begin to take more ownership of their learning and feel a sense of success.
As you read the content of the elective self-study, consider how Mr Coombs could plan and use assessment effectively to support independence and self-regulation, while maintaining motivation and confidence in this alternative provision setting.
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1. [bookmark: Section1][bookmark: Usingprecisepraise]Planning and implementing formative assessments aligned to learning objectives
Approximate time to complete: 7 minutes 
A reminder of what the evidence says
The core self-study emphasised that effective assessment is essential for responsive teaching. You may recognise from your own practice that strong teaching does not guarantee learning - assessment provides the evidence needed to check understanding and adapt teaching accordingly (Wiliam, 2013). 
Wiliam identifies five key formative assessment strategies. The most pertinent to this section of the self-study is clarifying, sharing, and understanding learning intentions and success criteria. It may be helpful to remember that clearly explaining what pupils are learning (and what success looks like) supports their understanding of lesson goals and outcomes, and encourages greater engagement with the learning process.
You may also be familiar with the idea that not all assessments serve the same purpose. Christodoulou (2017) notes that tools created for one aim may not work reliably in another, so selecting assessments that match your intent ensures meaningful evidence and avoids relying on superficial cues (DfE, 2020).
The self-study also distinguished between summative and formative assessment. Summative assessment, as Harlen and James (1997) explain, captures learning at a specific point for reporting, whereas formative assessment is ongoing and adaptive.
Wiliam (2018) describes three cycles of formative assessment: short (within lessons), medium (across weeks), and long (over terms). You may already draw on these cycles to reflect, plan, and respond to pupils’ needs. In addition, the core self-study highlighted the value of using summative assessment data in a formative way.
What this looks like in practice
As a teacher, planning for assessment is integral to making learning purposeful, responsive, and aligned with both curriculum intent and learning objectives. You may already look ahead at a unit of work to decide where assessment opportunities sit best - thinking carefully about what to assess, when, and how. It is useful to consider how each assessment connects to specific learning intentions and outcomes, ensuring that tasks are not only well-timed but also meaningful and focused.
You may recognise from your own setting how working with colleagues to interpret assessment data can help identify learning gaps, inform targeted support, and guide next steps in planning to promote long-term progress. These conversations can also help you decide which assessment types - formative or summative - are most appropriate at different points in a unit.
You may already use formative assessment routinely to adapt teaching as learning unfolds. Planning with this in mind allows you to design tasks that align with pupils’ needs and the subject or topic assessment objectives. It is useful to remember that making learning intentions and success criteria explicit supports pupils in understanding the purpose of each task or assessment and what success looks like. This shared clarity helps build pupil confidence, ownership, and engagement, making assessment an embedded and purposeful part of everyday teaching.
Identifying the ‘active ingredients’
These are the ‘active ingredients’ that will ensure planning and implementing formative assessments aligned to learning objectives. Whatever the context or phase of teaching, the ‘ingredients’ remain constant as they are the core elements that make the strategies effective. They include:
· Alignment with curriculum intent and assessment objectives: Clearly identify what pupils need to know and be able to do and match tasks to intended outcomes. Link learning to assessment and objectives.
· Forward planning of assessment points across a unit: Integrate assessment naturally into the teaching sequence
· Clarity of learning intentions and success criteria: Share what pupils are learning, why it matters, and how success will be measured. Use pupil-friendly language to make objectives accessible
· Collaboration with colleagues to plan assessment. Engage in discussions about assessment , where it should be used, how any why. 
· Selection of appropriate assessment types and tools: Choose methods suited to the specific purpose (diagnostic, formative, summative.
· Pupil ownership of learning and assessment: Involve pupils in understanding objectives, criteria, and their own progress.

Remember, the ‘active ingredients’ stay the same, it’s the delivery that shifts. Teachers may adapt how these are put into action to respond to different phases or pupil needs, but the core ingredients remain constant.



Examples 
	Schools should add exemplification relevant to their context to on what planning and implementing formative assessments aligned to learning objectives 
could look like, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes. 
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2. [bookmark: Section2]Planning and implementing assessments that promote independence and self-regulation
Approximate time to complete: 7 minutes 
A reminder of what the evidence says
In the core self-study, you explored how formative assessment helps you understand where pupils are in their learning and what they need next. Drawing on the work of Christodoulou (2017) and Wiliam (2013), the study outlined how effective formative assessment involves clarifying learning intentions, eliciting evidence of understanding, and providing feedback that moves learning forward.
You also examined how pupils can be activated as instructional resources for one another and, crucially for this elective, as owners of their own learning. This means helping pupils take responsibility for their progress by reflecting on their work, setting goals, and identifying ways to improve.
While formative and summative assessments are typically designed for different purposes, Wiliam and Black (1996) suggest there can be overlap. With careful planning, summative assessments can be used formatively to support learning. Strategies that help include: pupils reviewing their own work to identify areas for improvement, creating and marking questions to deepen understanding, and using peer and self-assessment to apply success criteria and revise responses.
What this looks like in practice   
As a teacher, assessment is integral to supporting pupils’ independence and self-regulation. You may recall from the core self-study that formative assessment helps pupils understand where they are in their learning and what they need to do next. Many of the strategies you may already use - such as sharing learning objectives, discussing success criteria, or encouraging reflection -  create the foundations for pupils to take greater ownership of their learning.
You may have used checklists or self-assessment prompts to support pupils in reviewing their work. You may also be familiar with peer assessment routines that encourage pupils to engage thoughtfully with success criteria. This elective study aims to build on those practices by focusing on how assessment can be planned and implemented in ways that more deliberately foster independence. For example, incorporating regular opportunities for pupils to reflect on their progress over time, set their own targets, or identify patterns in their performance can strengthen self-regulation.
The shift here is not necessarily in adopting something completely new, but in making aspects of the assessment process more visible and shared with pupils. For instance, you may already use assessment evidence to inform your teaching. Developing this further might involve guiding pupils to interpret that evidence for themselves — helping them understand how feedback relates to their goals, or how to use that information to decide on next steps.
Through small, deliberate changes - such as involving pupils more actively in reviewing progress, discussing learning aims, and responding to feedback -  assessment can become a tool not only for tracking learning, but for teaching the skills that underpin independent, self-aware, and motivated learners.
Identifying the ‘active ingredients’ 
The following active ingredients will help with effective planning and implementing of assessments that promote pupils’ independence and self-regulation:
· Alignment with curriculum intent and assessment objectives: Identify what pupils need to know and do. Match assessment tasks to these outcomes and make objectives explicit to pupils.
· Clarity of learning intentions and success criteria: Share what pupils are learning, why it matters, and how success will be measured. 
· Use of success criteria and checklists: Provide clear tools to support pupil reflection. Encourage pupils to identify strengths, spot areas for development, and act on feedback.
· Selection of assessment tools that support reflection and revision: Choose methods that give pupils space to demonstrate understanding, think metacognitively, reflect and make improvements over time such as checklists and success criteria.
· Use of models and exemplars: Share examples of high-quality work to help pupils understand expectations and apply success criteria effectively to their own work.
· Purposeful use of peer and self-assessment: Build routines where pupils regularly review their own and others’ work against success criteria.
· Feedback that moves learning forward, with time for response: Pupils to receive focused, actionable feedback. 
Teachers may adapt how these are put into action to respond to different phases or pupil needs, but the core actions or behaviours of the teacher will remain constant.



Examples 
 
	Schools should add exemplification relevant to their context to demonstrate what planning and implementing assessments that promote independence and self-regulation could look like, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources.
Video exemplification should not last longer than 2-3 minutes. 
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[bookmark: Scenarios]Applying your learning: scenarios
Approximate time complete: 8 minutes 
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in designing effective assessments and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision




	Schools should delete any scenarios that are not relevant to their context.
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[bookmark: EYFSscenarioend]EYFS scenario
	Ms Lee is a nursery teacher working with a group of 3–4 year-olds during numeracy sessions. Recently, she’s been helping the children explore number recognition and counting through games, songs, and hands-on activities. While the children enjoy the tasks, Ms Lee notices they often rely on her to confirm if they are ‘right’ rather than having a go or checking for themselves.
To support greater independence and early self-regulation, she wants to plan assessment more deliberately — helping children begin to think about what they’re learning, spot when they’re getting better, and feel proud of their efforts. She’s exploring ways to do this in playful, age-appropriate ways.
Reflect on the content of the elective self-study as you consider how Ms Lee could plan and use assessment effectively to support independence and self-regulation in early numeracy learning. 
Here are some options that can support your reflection:
A) Provide number mats and simple picture prompts so children can choose a number to practise, then talk with an adult afterwards about how they did and what they want to try next.
B) Set up a ‘number expert’ role where one child helps a partner count objects, using visual cues and adult-guided questions to support feedback.
C) Keep observational notes on each child’s counting and number recognition, and use this to plan targeted next steps for future activities.


[bookmark: Primarycenarioend][bookmark: Primaryscenarioend]


Primary scenario
	Ms Lee, a primary PE teacher, is midway through a unit on gymnastics. While pupils are improving their routines, she notices that many rely on her to tell them what went well and what to improve. Ms Lee wants to help them become more independent and self-aware in their learning.
To address this, she wants to try a new approach and use assessment to encourage pupils to reflect on their performance, engage with feedback, and begin setting their own improvement goals. She is considering how best to support this shift in her PE lessons.
Reflect on the content of the elective self-study as you consider how Ms Lee could plan and use assessment effectively to support pupil independence and self-regulation. 
Here are some options that can support your reflection:
A) Provide pupils with a checklist to use during and after practice, and give them time to set individual improvement goals based on their reflections.
B) Introduce structured peer assessment, where one pupil takes on the role of ‘the teacher’ and uses success criteria to give focused feedback on a partner’s routine.
C) Offer pupils written feedback after each session that identifies one area of strength and one area to improve, to inform their next performance.






[bookmark: Secondaryscenarioend]Secondary scenario
	Mr Wilson teaches Food Technology at a secondary school. His Year 9 class are midway through a project on designing and preparing healthy lunches. While pupils are generally engaged, Mr Wilson notices that many rely on his feedback at each stage rather than using the success criteria or reflecting on their own progress.
To support greater independence and self-regulation, Mr Wilson wants to plan assessment more deliberately — helping pupils take ownership of their learning, reflect on their performance, and make informed decisions about how to improve. He’s considering which assessment approaches might best support this shift.
Reflect on the content of the elective self-study as you consider how Mr Wilson could plan and use assessment effectively to support independence and self-regulation in Food Technology.
Here are some options that can support your reflection:
A. Provide pupils with success criteria and a self-assessment checklist at key stages of the project, and build in time for them to set goals and reflect on their progress.
B. Pair pupils and assign one as a ‘chef mentor’ to observe and give feedback during practical work using a simplified version of the success criteria.
C. Mark each stage of the project with written teacher feedback outlining what went well and what to improve before pupils move on to the next task.





[bookmark: SENDscenarioend]SEND setting scenario
	Mr Ibrahim teaches in a SEND setting and is working with a small group of pupils on the concept of halves. The pupils are using practical resources — like fruit, playdough, and shape puzzles — to explore how things can be shared equally. Mr Wilson notices that the pupils often look to him for confirmation rather than checking their own thinking or using prompts.
He wants to plan assessment in a way that supports their growing independence — helping them recognise when they’ve achieved something, reflect on their learning, and start to express what they want to get better at.
Reflect on the content of the elective self-study as you consider how Mr Wilson could plan and use assessment effectively to support independence and self-regulation in this SEND setting.
Here are some options that can support your reflection:
A) Use simple visual success criteria (e.g. ‘Is it in two equal parts?’) with symbols or pictures, and support pupils to check their own work and say what they’re proud of.
B) Create a visual continuum on the board (e.g. ‘I’m just starting’, ‘I’m getting better’, ‘I can do it!’) and help pupils move their picture to show how confident they feel after each activity.
C) Observe each pupil during the activity and give immediate verbal praise and correction to reinforce their understanding of halves.





[bookmark: APscenarioend]Alternative provision scenario
	Mr Coombs teaches Year 9 Computer Science in an alternative provision setting. Many of his pupils have had disrupted educational experiences and often struggle with low confidence and motivation. In lessons, they tend to avoid tasks if they feel they might get things wrong, and they regularly ask Mr Coombs to check their work before moving on.
Mr Coombs wants to plan assessment more carefully — in a way that builds confidence and supports independence, without making pupils feel like they’re failing. He’s thinking about how to help them reflect on their progress in manageable steps, so they begin to take more ownership of their learning and feel a sense of success.
Reflect on the content of the elective self-study as you consider how Mr Coombs could plan and use assessment effectively to support independence and self-regulation, while maintaining motivation and confidence in this alternative provision setting.
Here are some options that can support your reflection:
A) Provide pupils with a personalised progress tracker where they record each completed step in a coding task, and add short reflections on what went well and what they want to try next.
B) Create a visual confidence scale in the classroom and support pupils to place a marker at the end of each lesson showing how confident they felt, followed by a short discussion in pairs or with the teacher.
C) Give each pupil written feedback at the end of the week, highlighting successes and targets, and use this to plan the next lesson’s task for them.



Click here to return to Content page

[bookmark: P16scenarioend]


	Reflection:
Now think about your own classroom and pupils and how you design effective assessments.
Consider how you’ve developed in your practice since your initial teacher training and how you can continue to develop in this area.
Share your reflections with your mentor at your next meeting.
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[bookmark: Summary][bookmark: personalprofessionalreflection]Summary
Approximate time complete: 3 minutes 
Effective assessment is central to responsive teaching and plays a crucial role in ensuring that learning is taking place. It provides the evidence needed to adjust instruction in line with pupils’ understanding and supports the identification of next steps. Formative assessment strategies are particularly valuable in this process, especially when they involve clarifying, sharing, and securing understanding of learning intentions and success criteria. When pupils have a clear sense of what they are learning and how success will be recognised, they are more likely to engage meaningfully with the learning process.
Assessment must also be aligned with its intended purpose. Tools designed for formative use do not always translate effectively to summative functions and vice versa. However, with careful planning, assessment can serve both roles. Formative use of summative assessment can include opportunities for pupils to review their own work, engage in peer and self-assessment, and reflect on patterns in their performance.
Planning for assessment within a sequence of learning supports purposeful teaching and provides timely checkpoints for feedback and reflection. Clearly defined objectives, shared success criteria, and well-matched assessment tasks help to ensure that evidence gathered is both relevant and actionable. Collaborative interpretation of assessment data can also enhance teaching by identifying learning gaps and informing targeted support.
When assessment practices actively involve pupils—through reflection, self-assessment, and goal setting—they contribute to the development of independence and self-regulation. Encouraging pupils to understand the purpose behind tasks, monitor their own progress, and act on feedback fosters ownership and confidence. Ultimately, assessment becomes not only a means of tracking achievement but a tool for cultivating the habits of self-aware, motivated learners who are equipped to manage their own progress over time.
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[bookmark: Nextsteps]Next steps
Approximate time complete: 3 minutes 
	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. 
Schools may wish to adapt this to meet the needs of their context and their ECTs.  


Observing expert practice 
If possible, work with your mentor to arrange an opportunity for you to observe a colleague in your school or trust teaching a lesson that exemplifies effective assessment design and implementation. You may need to meet with the colleague in advance to identify a suitable part of the lesson to observe for no more than 10 minutes. 

As you observe your colleague, consider where you notice the following:
· How does the teacher ensure alignment between assessment tasks and curriculum intent? 
· How are learning intentions and success criteria shared and reinforced? 
· How are success criteria and checklists used to support peer and self-assessment? 
· How does the teacher provide feedback that moves learning forward? 
You may wish to share your observation notes with your mentor at your next meeting. 
Actions
Identify an upcoming lesson you will teach and consider one or more of the following actions you could take to demonstrate how you have designed and used effective assessment:
· plan to incorporate open-ended questions that encourage pupils to explore and expand their use of language;
· plan an assessment task that is clearly linked to the lesson’s learning objectives and success criteria, ensuring pupils understand what they are aiming for and how their work will be judged; 
· plan to incorporate peer and self-assessment using clear success criteria, enabling pupils to identify strengths in their work and set focused targets for improvement; or
· plan to give pupils time to respond to feedback within the lesson, using a structured reflection task or checklist to guide revisions and support independent progress.
Discuss how you will implement this with your mentor in your next weekly meeting. You may wish to choose a different action that meets the need and priorities in your own setting. 
Use the contents of this elective self-study to support your planning including identifying the active ingredients for the action and how these will be enacted in the classroom.  

Click here to return to Content page
[bookmark: RelatedITTECFStatements]
Related Initial Teacher Training and Early Career Framework statements 
Assessment
Learn that…
6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs.
6.2. Good assessment helps teachers avoid being over-influenced by potentially misleading factors, such as how busy pupils appear.
6.3. Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use.
Learn how to…
Avoid common assessment pitfalls, by:
6.a. Planning formative assessment tasks linked to lesson objectives and thinking ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps).
6.b. Drawing conclusions about what pupils have learned by looking at patterns of performance over a number of assessments (e.g. appreciating that assessments draw inferences about learning from performance).
6.c. Choosing, where possible, externally validated materials, used in controlled conditions when required to make summative assessments.
6.d. Using available evidence to accurately identify what is required for individuals to meet their next steps and use this understanding to guide teaching adjustments for sub-group and individual pupils.
Click here to return to Content page


[bookmark: AI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials 
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