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Assessment for learning
Estimated time to complete: 45 minutes
This document is intended for those who design and deliver a school-led Early Career Teacher (ECT) programme. Opportunities for school-led providers to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants. 
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Introduction
Approximate time to complete: 3 minutes 
[bookmark: Sessionoverview]This elective self-study is part of your personalised pathway in the ECT programme and focuses on developing your practice with regards to communicating your belief in pupils' academic potential, an area identified for further focus through your diagnostic reflection as well as discussions with your mentor.
In this elective self-study, you'll build on the theoretical knowledge on developing your practice in relation to assessment and feedback from the core self-study by exploring practical examples that can help to drive your own classroom practice. Each example highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
The elective self-study will be structured into two distinct sections, as outlined in the graphic below. Each section focuses on a different aspect of communicating belief in pupils’ academic potential. This structure allows you to explore the theory, see its application through practical examples, and understand how these interconnected elements work together to support and motivate pupils.
[image: This graphic depicts how the elective self-study will be structured into distinct sections. It has 2 overlapping circles.  From left to right, the first circular image is labelled ‘1. Developing your reflective practice' and then 
 ‘2. working with others to develop your practice'
 incorrect.]
Applying your learning
To support you in your continued development, you’ll be prompted to apply the content of this self-study to a scenario that you might encounter in your school relating to the development of your practice in relation to assessment and feedback. At the end of the self-study, you will have an opportunity to reflect on what you have read and consider how you could apply this to the scenario.   
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 



[bookmark: EYFSScenariostart][bookmark: post16scenario]
EYFS scenario
	Ms Kapinski is an Early Years teacher who has recently begun using more structured observation notes and photo evidence of pupil work to capture how her pupils engage during continuous provision. After reviewing her documentation, she realises that while she’s gathering rich evidence of learning, she’s not consistently using it to inform what happens next. She’s also noticed some variation in how her feedback to pupils helps move their learning forward.
Following a discussion with her mentor, Ms Kapinski wants to develop her approach to using assessment information more responsively and embed more regular opportunities to reflect on what her evidence is telling her. She also recognises the benefit of working with others to refine how she interprets and uses this information in planning and feedback.
As you read the content of this elective self-study, consider which strategy would be effective in supporting Ms Kapinkski’s reflective development and use of assessment and feedback.





[bookmark: primaryscenariostart]Primary scenario 
	Mr Lewis is a primary teacher currently delivering a unit on rivers in geography. Over the past few lessons, he has gathered informal assessment information through class discussions, map-based activities, and written responses in pupils’ geography journals. However, after reviewing the work, he realises that some misconceptions about river features and processes were not addressed as effectively as they could have been. A few pupils also showed clear readiness to go deeper, but Mr Lewis didn’t capitalise on those opportunities.
He now wants to improve how he uses assessment to inform both his teaching and the feedback he gives. He also recognises the value of building regular reflection into his practice and working with colleagues to sharpen how he interprets and responds to assessment evidence.
As you read the content of this elective self-study, consider which strategy would be effective in supporting Mr Lewis’ reflective development and use of assessment and feedback.





[bookmark: secondaryscenariostart]Secondary scenario
	Mrs Finch is a secondary music teacher currently teaching a unit on composition to a Year 8 class. Throughout the unit, she’s gathered informal assessment information through listening tasks, group performances, and pupil reflections on their creative choices. On reviewing their progress, she notices that while many pupils are developing their ideas confidently, some are relying on repetition or struggling to apply the techniques introduced. She realises she could have made better use of this assessment information to target support and challenge more precisely.
Mrs Finch wants to develop a more consistent approach to reflecting on assessment and feedback in her music lessons. She’s particularly interested in how working with others might help her refine how she interprets pupil progress and responds in a more timely, effective way.
As you read the content of this elective self-study, consider which strategy would be effective in supporting Mrs Finch’s reflective development and use of assessment and feedback.





[bookmark: SENDscenariostart]SEND setting scenario
	Miss Freeman teaches in a SEND setting and has been running a weekly ‘School Shop’ activity with her class. The activity is designed to help pupils develop early counting skills while also practising social communication, such as turn-taking, making choices, and using polite transactional language.
After a half term of sessions, Miss Freeman reviews her notes and observations. She notices that while most pupils enjoy the routine and are improving their confidence in the social aspects, progress in numeracy is more varied. Some pupils are consistently over- or under-counting, and she realises that she hasn’t always adapted the activity in response to what these assessment moments were showing her.
Miss Freeman wants to develop a more reflective approach to how she uses assessment information from everyday activities like ‘School Shop’. She’s also keen to work with colleagues to explore how similar activities are adapted across the setting to support a wider range of needs.
As you read the content of this elective self-study, consider which strategy would be effective in supporting Miss Freeman’s reflective development and use of assessment and feedback.





[bookmark: APscenariostart]Alternative provision scenario
	Mr Holt teaches geography in an alternative setting and is currently delivering a short unit on weather and climate. He works with a small group of KS3 pupils who are often reluctant to speak in class, particularly during whole-class discussions. Despite his efforts to use questioning as a form of ongoing assessment, he’s found that pupils rarely respond in ways that give insight into their understanding. As a result, it has been difficult for Mr Holt to adapt his teaching in response to what pupils know or don’t yet grasp.
After reflecting on this challenge, Mr Holt realises he needs alternative ways to check for understanding that suit his pupils’ needs and preferences. He’s also aware that working with colleagues across the setting could help him explore different strategies that are more successful in similar contexts.
As you read the content of this elective self-study, consider which strategy would be effective in supporting Mr Holt’s reflective development and use of assessment and feedback.
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1. [bookmark: Developingreflective][bookmark: Usingprecisepraise]Developing your reflective practice
Approximate time to complete: 8 minutes 
A reminder of what the evidence says
The core self-study introduced the concept of reflective practice as a key driver of continuous professional development, with a particular emphasis on improving assessment and feedback. Grounded in the work of Sims et al. (2015), it highlighted how purposeful reflection enables teachers to identify strengths, respond to challenges, and make informed adjustments that more effectively support pupil learning. A range of practical strategies was explored, including journalling and digital tools, which can help make reflection a regular and sustainable part of teaching practice. The Education Endowment Foundation (EEF, 2021a) suggests that such self-monitoring promotes habit formation, making it more likely that reflection will lead to lasting changes in classroom practice. The study also introduced the potential role of artificial intelligence in supporting teacher reflection, as outlined by Harmer (2024). You may also recall the guidance for using AI effectively: it can produce errors, so apply professional judgement, and never input any information that identifies pupils or your school.
In the core self-study, Gibbs’ Reflective Cycle (1988) was used as a practical framework to support structured reflection on teaching experiences. You may already have been familiar with this model or encountered similar approaches before. The cycle encourages teachers to begin by describing what happened, then consider their feelings at the time, followed by an evaluation of what went well and what could have gone better. The theory outlines how reflection can help teachers explore why certain things happened, draw conclusions about how they might improve, and plan actions for future lessons. This approach supports ongoing professional development by promoting purposeful and focused reflection. Alongside individual reflection, you may already have experience of discussing your teaching with a mentor or colleague. These conversations can offer fresh perspectives, prompt new ideas, and help you explore more responsive and effective ways of using assessment and feedback in your practice.
What this looks like in practice
As a teacher, being a reflective practitioner is key to enhancing and developing your approach to assessment. Reflective practice allows you to build on what already works, identify areas for improvement, and explore new strategies that can strengthen how you assess pupils and respond to their needs. This can involve using a variety of ways to capture and revisit your reflections, such as keeping written notes, recording voice memos, or using digital tools like apps and online portfolios. These methods help make reflection a more consistent and purposeful part of your professional routine.
Collaboration also plays a vital role in this process. Engaging in conversations with mentors, colleagues, or peers can offer valuable feedback, challenge your assumptions, and introduce new ideas that support more effective assessment and feedback.
Importantly, reflection is not a one-off task but an ongoing process that continues throughout your teaching career. Taking action based on your reflections and then continuing to reflect on the impact of those actions is what leads to sustained and meaningful improvement. Whether you're refining familiar techniques or experimenting with new ones, developing as a reflective practitioner will help you make more informed, responsive choices in your use of assessment.
Identifying the ‘active ingredients’
The following active ingredients can be used when developing your reflective practice. By using these, you will ensure that practice is aligned with the evidence about and reflective practice:
· clarity of purpose: knowing why you are reflecting;
· regular and structured reflection: building reflection into routine using a clear model;
· use of recording tools: capturing reflections to track progress;
· collaboration and dialogue: sharing and discussing with others;
· feedback-seeking behaviour: actively inviting feedback on assessment practice; and
· responsive action and adaptation: using reflection to make purposeful changes.

These ingredients won’t vary as they are the key components that may reflective practice effective, but they may look different depending on the context or phase in which you work. 
Examples 
	Schools should add exemplification relevant to their context to demonstrate what developing reflective practice could look like, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes. 



2. [bookmark: WorkingwithOthers]
Working with others to develop your practice 
Approximate time to complete: 8 minutes 
A reminder of what the evidence says
The core self-study explored the role of collaboration in developing assessment practices and wider professional growth. The core study highlighted that working with others helps teachers stay connected to current thinking and evidence-informed approaches. As Cordingley (2015) notes, networks such as Teaching School Alliances, subject associations and university-linked centres of excellence offer opportunities to share expertise, co-construct resources and reflect on practice. These connections support ongoing professional learning and help teachers remain responsive to changes in pedagogy.
You also considered the value of peer support. As the EEF (2021) notes, working with colleagues who understand similar classroom contexts can enhance professional development and lead to improved outcomes for pupils. Simms (2021) emphasises that collaboration can encourage meaningful changes in practice by creating space for reflection, dialogue and feedback. Activities such as coaching, joint planning and shared CPD were identified as effective routes to improving practice. For example, co-developing success criteria, testing quiz formats or reviewing marking strategies allowed for analysis and refinement of assessment methods.
The core study also highlighted the importance of collaboration within the school itself. Working with colleagues, mentors or leaders fosters a deeper understanding of the school’s values and aims. This engagement supports a culture of shared development, reinforcing both assessment practice and professional identity.
What this looks like in practice   
As a teacher, working with others can create meaningful opportunities to improve your assessment practice in a sustained and focused way. Engaging with networks such as colleagues within your school, those working across a trust, other ECTs, and contributors on online platforms allows you to access up-to-date research and evolving classroom strategies. These professional connections open up opportunities to learn from the experiences of others, explore emerging approaches, and take part in shared practice opportunities.
This kind of collaborative professional development supports both subject-specific and pedagogical improvement. For example, in geography, you might work with a colleague to co-design success criteria for evaluating case studies in a Year 10 unit on urbanisation, ensuring consistency in how pupils are guided to structure their responses. Pedagogically, you might adapt your approach to low-stakes retrieval by trialling geographical recall quizzes based on strategies discussed in a trust-wide subject meeting or shared via an online ECT network. Regular interaction with networks also encourages the exchange of resources and practical tools, such as model responses comparing weather hazards, peer assessment checklists or feedback routines for extended writing. These collaborations help you to trial and refine approaches that align with your classroom context and develop over time.
Importantly, this shared work allows for depth and continuity. Rather than one-off training sessions, these collaborative experiences enable you to revisit, adapt and embed what you have learned over time. By keeping in touch with research-informed practices and new innovations in assessment, you are more likely to develop approaches that are both effective and sustainable in the long term.
Identifying the ‘active ingredients’ 
The following active ingredients can be used when developing practical approaches to working with others to develop your practice. They will ensure your collaboration with others remains effective by being aligned with what evidence tells us works. 
· collaboration and dialogue: sharing and discussing ideas with others;
· has a shared purpose: agreeing on a clear focus for improvement;
· access to research and evidence: drawing on current guidance to inform decisions;
· professional trust: feeling safe to take risks and share honestly;
· ongoing reflection: regularly reviewing and adjusting practice;
· subject and context awareness: tailoring approaches to subject and pupil needs;
· practical application: trying out and refining strategies in the classroom;
· sustained engagement: maintained over time, not in isolated moments; and
· access to wider networks: learning from practitioners beyond your immediate setting.
Examples 
	 Schools should provide context-specific examples of collaborative practice, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: 
Video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources.
Video exemplification should last no longer than 2-3 minutes.


Click here to return to Content page
[bookmark: Applyingyourlearning][bookmark: Scenarios]Applying your learning: scenarios
Approximate time to complete: 5 minutes
Approximate time complete: 8 minutes 
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you developing your practice in relation to assessment and feedback and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context.







[bookmark: EYFSscenarioend]EYFS scenario
	Ms Kapinski is an Early Years teacher who has recently begun using more structured observation notes and photo evidence of pupil work to capture how her pupils engage during continuous provision. After reviewing her documentation, she realises that while she’s gathering rich evidence of learning, she’s not consistently using it to inform what happens next. She’s also noticed some variation in how her feedback to pupils helps move their learning forward.
Following a discussion with her mentor, Ms Kapinski wants to develop her approach to using assessment information more responsively and embed more regular opportunities to reflect on what her evidence is telling her. She also recognises the benefit of working with others to refine how she interprets and uses this information in planning and feedback.
Reflect on the content of the elective self-study as you consider which strategy would be effective in supporting Ms Kapinkski’s reflective development and use of assessment and feedback.
Here are some options that can support your reflection:
A) Begin a weekly reflection journal (written, audio, or digital) focused on how assessment is informing next steps in learning. Use Gibbs’ Reflective Cycle to guide her thinking and track patterns over time.
B) Invite a colleague to take part in a short joint inquiry. They each agree to trial a feedback strategy over a two-week period, then meet to discuss what worked, what was challenging, and how they might refine their approaches.
C) Work with her phase leader to co-develop an observation framework for assessing learning through play. Use this to review documentation collaboratively and identify how feedback and provision might be adjusted more responsively.


[bookmark: Primarycenarioend]


[bookmark: Primaryscenarioend]Primary scenario
	Mr Lewis is a primary teacher currently delivering a unit on rivers in geography. Over the past few lessons, he has gathered informal assessment information through class discussions, map-based activities, and written responses in pupils’ geography journals. However, after reviewing the work, he realises that some misconceptions about river features and processes were not addressed as effectively as they could have been. A few pupils also showed clear readiness to go deeper, but Mr Lewis didn’t capitalise on those opportunities.
He now wants to improve how he uses assessment to inform both his teaching and the feedback he gives. He also recognises the value of building regular reflection into his practice and working with colleagues to sharpen how he interprets and responds to assessment evidence.
Reflect on the content of the elective self-study as you consider which strategy would be effective in supporting Mr Lewis’ reflective development and use of assessment and feedback.
Here are some options that can support your reflection:
A) Start a weekly reflection journal (written, voice memo, or digital) focused on how assessment has influenced teaching decisions. Use a structured model such as Gibbs’ Reflective Cycle to guide thinking and identify one small change to try each week.
B) Invite a colleague to co-plan a task that checks pupils’ understanding of river processes. After teaching it, meet to discuss what it revealed about pupil thinking and how the task might be adapted.
C) Select an assessment task used in the rivers unit and refine it based on his own reflections or insights from a colleague. Adjust it to better expose misconceptions, prompt deeper thinking, or inform feedback more effectively.





[bookmark: Secondaryscenarioend]Secondary scenario
	Mrs Finch is a secondary music teacher currently teaching a unit on composition to a Year 8 class. Throughout the unit, she’s gathered informal assessment information through listening tasks, group performances, and pupil reflections on their creative choices. On reviewing their progress, she notices that while many pupils are developing their ideas confidently, some are relying on repetition or struggling to apply the techniques introduced. She realises she could have made better use of this assessment information to target support and challenge more precisely.
Mrs Finch wants to develop a more consistent approach to reflecting on assessment and feedback in her music lessons. She’s particularly interested in how working with others might help her refine how she interprets pupil progress and responds in a more timely, effective way.
Reflect on the content of the elective self-study as you consider which strategy would be effective in supporting Mrs Finch’s reflective development and use of assessment and feedback.
Here are some options that can support your reflection:
A) Mrs Finch could begin a weekly reflection journal (written, audio, or digital) focused on how assessment is shaping her lesson planning and feedback. Using a structured model such as Gibbs’ Reflective Cycle would help her track patterns over time and make purposeful changes.
B) She could work with a colleague in the music department to co-plan a formative assessment task for composition. After teaching it, they could meet to review how pupils responded and how the task might be refined to better support musical development.
C) Mrs Finch might revisit a composition assessment task she’s already used with Year 8 and adapt it based on her own reflections or feedback from a colleague. She could focus on how the task might more clearly reveal pupils’ understanding of structure, texture, or technique, and use that information to improve feedback and future planning.





[bookmark: SENDscenarioend]SEND setting scenario
	Miss Freeman teaches in a SEND setting and has been running a weekly ‘School Shop’ activity with her class. The activity is designed to help pupils develop early counting skills while also practising social communication, such as turn-taking, making choices, and using polite transactional language.
After a half term of sessions, Miss Freeman reviews her notes and observations. She notices that while most pupils enjoy the routine and are improving their confidence in the social aspects, progress in numeracy is more varied. Some pupils are consistently over- or under-counting, and she realises that she hasn’t always adapted the activity in response to what these assessment moments were showing her.
Miss Freeman wants to develop a more reflective approach to how she uses assessment information from everyday activities like ‘School Shop’. She’s also keen to work with colleagues to explore how similar activities are adapted across the setting to support a wider range of needs.
Reflect on the content of the elective self-study as you consider which strategy would be effective in supporting Miss Freeman’s reflective development and use of assessment and feedback.
Here are some options that can support your reflection:
A) Miss Freeman could start a weekly reflection log (written or audio) focused on what she learns from observing pupils during ‘School Shop’. Using a model like Gibbs’ Reflective Cycle would help her consider what’s working, where pupils are struggling, and what she might change the following week.
B) She could arrange to work with a colleague to co-develop a visual support or adapted task within the ‘School Shop’ routine. Together, they could plan how to target a specific skill (e.g. counting with one-to-one correspondence or making a request) and review how pupils respond.
C) Miss Freeman might choose to revisit how she records what pupils are doing during ‘School Shop’ and refine her approach based on her reflections or a discussion with a colleague. She could adjust her observation template or tracking method to better capture progress in both numeracy and communication.





[bookmark: APscenarioend]Alternative provision scenario
	Mr Holt teaches geography in an alternative setting and is currently delivering a short unit on weather and climate. He works with a small group of KS3 pupils who are often reluctant to speak in class, particularly during whole-class discussions. Despite his efforts to use questioning as a form of ongoing assessment, he’s found that pupils rarely respond in ways that give insight into their understanding. As a result, it has been difficult for Mr Holt to adapt his teaching in response to what pupils know or don’t yet grasp.
After reflecting on this challenge, Mr Holt realises he needs alternative ways to check for understanding that suit his pupils’ needs and preferences. He’s also aware that working with colleagues across the setting could help him explore different strategies that are more successful in similar contexts.
Reflect on the content of the elective self-study as you consider which strategy would be effective in supporting Mr Holt’s reflective development and use of assessment and feedback.
Here are some options that can support your reflection:
A) Mr Holt could begin a weekly reflection log (written or digital) focused on how assessment is used in his lessons. Using a structured model such as Gibbs’ Reflective Cycle would help him reflect on what hasn’t worked, why that might be, and what he could try differently.
B) He could collaborate with a colleague in the alternative setting to co-develop a non-verbal or low-pressure assessment task, such as matching activities, exit slips, or visual organisers. After using it, they could meet to review how well it captured pupil understanding.
C) Mr Holt might revisit a recent lesson where questioning was used and refine the assessment approach based on his reflections or feedback from a colleague. He could trial an alternative strategy (e.g. mini whiteboards, visual prompts, or structured response cards) and evaluate its impact on pupil engagement and understanding.




[bookmark: P16scenarioend]


	Reflections:
Now think about you can develop your practice in relation to assessment and feedback.
Consider how you’ve developed in your practice since your initial teacher training and how you can continue to develop in this area.
Share your reflections with your mentor at your next meeting. 
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[bookmark: Summary]Summary
Approximate time to complete: 2 minutes 
[bookmark: personalprofessionalreflection]Reflective practice is a key driver for enhancing assessment and feedback in teaching. It enables practitioners to build on strengths, identify areas for development, and make informed changes that support pupil progress. Models such as Gibbs’ Reflective Cycle provide structured guidance for evaluating experiences, exploring contributing factors, and implementing improvements. This cyclical approach promotes sustained professional development through focused reflection.
Practical methods, including journalling, voice recordings, and digital tools, help embed reflection into daily teaching routines. These tools support consistency and make it easier for teachers to revisit and build on their insights over time.
Collaboration significantly enhances this process. Engaging with colleagues, mentors, and professional networks fosters dialogue, feedback, and the exchange of ideas. Structured activities such as joint planning, peer coaching, and shared CPD provide opportunities to refine assessment strategies and align them with current pedagogical thinking.
Lesson Study is one such model, offering a structured format for planning, observing, and evaluating teaching with a focus on pupil understanding. This collective inquiry strengthens professional insight and supports sustained improvement.
Participation in wider professional networks also promotes the exchange of research-informed practices and resources. From co-designing success criteria to adapting retrieval strategies, collaboration helps teachers trial, embed and refine approaches suited to their classroom contexts.
Integrating reflective practice with collaborative development creates a responsive and sustainable model for professional growth. It encourages curiosity, innovation, and informed decision-making qualities essential for continually improving assessment and feedback practices.

Click here to return to Content page


[bookmark: Nextsteps]Next steps
Approximate time to complete: 2 minutes 
	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  


Reflect and observe expert practice
1. Select a recent lesson where you used assessment to inform your teaching or to check pupils’ understanding. Using a reflective model, such as Gibbs’ Reflective Cycle, complete a short, written reflection exploring:
· what happened in the lesson and how assessment was used;
· what worked well and what could have been improved; and
· any changes you would make next time based on what the assessment revealed.

2. Following your reflection, work with your mentor to arrange an opportunity for you to observe a colleague who uses assessment in a way that aligns with the aspect you want to improve. You may need to meet with the colleague in advance to identify a suitable part of the lesson to observe for no more than 10 minutes. 

As you observe your colleague, consider where you notice the following:
1. how assessment is being used in real time to check understanding, respond to misconceptions, or guide the direction of the lesson;
2. whether the teacher makes purposeful adaptations based on assessment information (e.g. reshaping explanations, re-teaching, using targeted questioning);
3. how pupils are encouraged to engage with feedback during the lesson;
4. any specific techniques or routines that make assessment and feedback feel embedded rather than ‘added on’; and
5. how the teacher reflects-in-action — making responsive, in-the-moment decisions based on what they notice about pupils’ learning.
Share your observation notes and reflections with your mentor at your next meeting. 


Suggested actions
Consider one or more of the following actions you could take to reflect on your use of assessment and develop your practice through collaboration with others. Discuss these with your mentor and identify one that you will undertake:
· Keep a short reflection journal over the course of a week, making brief notes after each lesson where assessment was used. Focus on how it helped you understand pupil learning, any adaptations you made in response, and emerging patterns or questions. At the end of the week, review your notes and identify one area of your assessment practice you'd like to develop further; 
· Work with a colleague to co-develop an assessment task (e.g. a quiz, success criteria, or exit ticket) that is designed to check for understanding of a key concept in your subject. Discuss how the task will inform next steps in teaching; or 
· Select an assessment task you have already used and refine it based on your own reflections or reflections from collaboration with colleagues. Consider what the task revealed about pupil learning, and adapt it to improve its diagnostic value, clarity, or level of challenge.
Discuss your reflections with your mentor in your next weekly meeting. You may wish to choose a different action that meets the needs and priorities in your own setting. 
Use the contents of this elective self-study to support your planning including identifying the active ingredients for the action and how these will be enacted in the classroom.  
Click here to return to Content page
[bookmark: ITTECFStatements]
Related Initial Teacher Training and Early Career Framework statements 
Assessment
Learn that…
8.1. Effective professional development is likely to be sustained over time, building knowledge, motivating staff, developing teaching techniques, and embedding practice.
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement.
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.7. Engaging in high-quality professional development can help teachers improve.
8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently. 
Learn how to…
Develop as a professional, by:
8.a. Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice.
8.b. Strengthening pedagogical and subject knowledge by participating in wider networks and as part of the lesson preparation process. 
8.c. Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment.
8.d. Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications.
8.e. Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement. 
Click here to return to Content page
[bookmark: UseofAI]
Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials 
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