

ECT Programme Y1 Elective self-study 1: Understanding different pupil needs
Adaptive practice
Estimated time to complete: 45 minutes
These self-study materials are intended for use as part of a school-led programme for early career teachers in their first year on the ECT programme. Opportunities for schools or trusts to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.




ECT Programme Y1 Elective self-study 1: Understanding different pupil needs 

2
Introduction
[bookmark: Sessionoverview]Approximate time to complete: 5 minutes
This elective self-study is part of your personalised pathway in the early career teacher (ECT) programme. It focuses on helping you deepen your understanding of pupil needs, especially how intelligence, motivation, and mindset can influence achievement.
This builds on your core self-study. You’ll explore practical strategies and examples to help you create an inclusive learning environment. Each example highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
This self-study is split into three sections, which you’ll see in the graphic below. Each one looks at a different part of understanding pupil needs. You’ll explore key research, see how it links to everyday practice, and think about how you might use it in your own teaching.
[image: A diagram with three connected circular shapes outlined in gradient colours, moving from left to right. Each circle contains a step in a sequence: ‘Pupil intelligence, motivation and mindset', ‘Building positive relationships with parents', and far right, 'Working with the SENCO and specialist colleagues'. The circles are linked by triangular connectors, visually indicating the progression through the steps.]
Applying your learning
To support you in applying what you’ve learned, you’ll be prompted to consider how this might look in your own learning environment. You’ll explore a scenario that reflects common challenges teachers face when trying to meet a range of pupil needs.
At the end, you’ll reflect on how the ideas you’ve read connect to your own teaching. You’ll think about how you can make your teaching more inclusive.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist -Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 


[bookmark: EYFSScenariostart]EYFS scenario 
	Mrs. Khan is welcoming a new pupil, Noah, into her EYFS setting. Noah’s parents are anxious about his transition into school, as he has struggled with separation in the past. At drop-off, Noah clings to his mother and refuses to enter the classroom, becoming visibly distressed. Mrs. Khan wants to reassure both Noah and his parents while also ensuring a smooth transition into the learning environment.
As you read through this elective self-study, consider how Mrs. Khan might build a trusting relationship with Noah’s parents to support his early learning experience. What strategies could she use to communicate effectively with them and involve them in Noah’s settling-in process? How might she adapt the learning environment to help Noah feel secure and develop confidence in his new setting?





[bookmark: primaryscenariostart]Primary scenario
	Mr. Taylor is teaching a Year 5 science lesson on forces and motion. He notices that one of his pupils, Maya, who has always been engaged in lessons, has started withdrawing from class discussions and putting minimal effort into her work. While her prior assessments indicate strong understanding, her recent progress has stalled. Mr. Taylor is unsure whether this change is due to difficulties with the subject matter or a decline in her motivation.
As you read through this elective self-study, consider how Mr. Taylor might determine whether Maya’s progress is being impacted by cognitive ability, motivation, or both. What formative assessment strategies could he use to identify the root cause of her struggles? How might he adapt his approach to re-engage her in learning while ensuring she is appropriately challenged?





[bookmark: secondaryscenariostart]Secondary scenario
	Mr. Robinson, a history teacher, has been reflecting on the inclusivity of his Year 8 learning environment. He notices that some pupils, particularly those with SEND, are disengaged during class discussions and group tasks. While they appear to understand the content, they rarely contribute or take part in whole-class activities. Mr. Robinson wants to ensure that all pupils feel valued and included in discussions while maintaining high expectations for their engagement.
As you read through this elective self-study, consider how Mr. Robinson might make his learning environment more inclusive. What strategies could he use to encourage participation from all pupils without putting them on the spot? How might he use scaffolding techniques to build their confidence in contributing while fostering independence?





[bookmark: SENDscenariostart]SEND school scenario
	Miss Roberts is preparing her classroom to welcome Leo, a four-year-old with Severe Learning Difficulties (SLD). Leo has global developmental delay, limited verbal communication, and requires support with personal care and mobility. He is highly dependent on adult support to engage with daily routines and learning activities.
Leo is transitioning from a home environment, where he has been cared for full-time by his family. His parents are worried about how he will cope with the demands of school, particularly as he becomes distressed in unfamiliar settings and struggles to follow routines without one-to-one adult support.
On the first morning, Leo arrives in his wheelchair, looking around the new environment with wide eyes. As his parents prepare to leave, he becomes upset, vocalising loudly and trying to reach back toward them. He doesn’t yet understand what’s happening or why he’s being left.
As you read through this elective self-study, consider how Miss. Roberts might build a trusting relationship with Leo’s parents to support his early learning experience. 
What strategies could she use to communicate effectively with both Leo and his parents and involve them in Leo’s settling-in process? 
How might she adapt the learning environment to help Leo feel secure and develop confidence in his new setting?





[bookmark: APscenariostart]Alternative provision scenario
	Mrs. Wilson has a new pupil, Luke, joining her AP setting. He has been permanently excluded from his previous school due to persistently disruptive behaviour. Luke’s parents are concerned about his transition into the school, as Luke struggles with new places and new routines. 
In the initial meeting, Luke is very agitated and visibly distressed about being in the school setting. His mum is also upset and appears teary and emotional. Mrs. Wilson wants to reassure both Luke and mum alongside ensuring a smooth induction process into his new class.
As you read through this elective self-study, consider how Mrs. Wilson might build a positive relationship with Luke and his parents to support his transition into his new class. 
What strategies could she implement to ensure that she communicates effectively?
How might she adapt the learning environment to help Luke feel secure and develop confidence in his new setting?
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1. [bookmark: Pupil_intelligence_motiv_mindset][bookmark: Usingprecisepraise]Pupil intelligence, motivation and mindset
Approximate time to complete: 7 minutes
A reminder of what the evidence says
You’ll know from experience that pupils learn at different rates and need different types of support. A meta-analysis (Heyder & Steinmayr et al., 2020) found that while intelligence explains some differences in achievement, motivation matters too. Pupils who find learning tricky can still make progress when they’re well supported and encouraged to stay engaged.
Growth mindset research (Sisk et al., 2018) shows that while the overall impact is small, it may help pupils at risk of underachievement. Confidence-building alongside structured teaching can make a difference.
Formative assessment helps you spot gaps in understanding and signs that motivation may be a barrier. Pupils with a growth mindset may keep going when things are hard but this needs to sit alongside scaffolding and high expectations.
As pupils get older, study habits also matter. Research by Rabia et al. (2017) shows that habits like reading, note-taking and managing study time play a key role in helping pupils meet learning goals. Supporting pupils to build these routines can help them stay focused and keep moving forward.
What this looks like in practice
How pupils respond to learning will vary depending on their age and needs. In Early Years, curiosity and play often drive motivation. As pupils move through Primary and Secondary, clear explanations, structure and scaffolding help them build confidence and independence.
You’ll remember from training how formative assessment helps you spot gaps in understanding. It can also help you notice when motivation might be a barrier. If a pupil seems stuck, ask yourself: is it a lack of knowledge, or have they stopped believing they can do it? Low-stakes quizzes, pair talk, or short written tasks can help you find out.
It helps to keep reinforcing the link between effort and progress. Praise persistence, not just right answers. Model how you work through challenges. If a pupil is struggling, they may need clear steps, guided practice, and encouragement to keep going.
As pupils get older, they also benefit from strong study habits. Reading back through notes, managing time, and using planning strategies can help them stay focused (Rabia et al., 2017). You can scaffold these routines just as you would subject knowledge.
Finally, keep your expectations high. Avoid labels. Let pupils know they can improve, and make sure every task includes both support and challenge.
Identifying the ‘active ingredients’
The following examples outline practical strategies for helping to assess and understand pupil motivation and mindset As you review them, focus on these ‘active ingredients’, which include:
· Use formative assessment to identify barriers to learning: Use low-stakes tasks and questioning to check both understanding and motivation. Look for whether pupils are stuck because they don’t understand, or because they’ve lost confidence. Adapt your teaching based on what you notice.
· Reinforce the link between effort and success: Praise persistence and problem-solving, not just correct answers. Talk through how you tackle challenges and give feedback that highlights effort and next steps.
· Adapt scaffolding to meet pupil needs: Match your support to what pupils know and how confident they feel. Use prompts, examples, and clear explanations, then step back as they grow more independent. Keep the level of challenge high.
· Maintain high expectations for all pupils: Avoid labels and remind pupils that progress comes with effort and support. Set tasks that stretch everyone and show pupils you believe in what they can do. Support and challenge should go hand in hand for every learner.
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
	Schools should add exemplification relevant to their context to demonstrate how effective professional development might look in practice, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.



Click here to return to Content page

2. [bookmark: BuildPosRelations]Building positive relationships with parents 
Approximate time to complete: 6 minutes
A reminder of what the evidence says
When parents are involved in their child’s learning, it often leads to better outcomes but many parents aren’t always sure how to help. Clear and practical communication really matters. Instead of asking parents just to ‘support with homework,’ it helps to suggest specific things like shared reading or simple number games (EEF, 2021g). These give parents something concrete to try at home.
For pupils with SEND, it’s important that teachers, parents and any specialist staff work closely together (EEF, 2021c). Regular chats, whether that’s a quick conversation at pick-up or a more formal meeting, can help spot what’s getting in the way of learning and keep support joined up at home and in school.
It helps to make communication clear and easy to access. Try to avoid jargon and use a few different ways to stay in touch with families. Even small changes, like a quick check-in at the door or offering flexible meeting times, can make a big difference to how confident and involved parents feel.
What this looks like in practice 
Building strong relationships with parents is one of the most effective ways to support pupil learning, but it doesn’t have to mean big, formal meetings. In most classrooms, it’s the small, everyday interactions that make the biggest difference. You might already be sharing a quick update at the door, sending a short message, or offering a suggestion that helps parents support learning at home. These regular touchpoints help build trust and show that home and school are working together.
If parents know what their child is learning and how they can help, they’re more likely to feel confident getting involved. This might mean showing them how to ask questions during reading or how to turn a walk to school into a chance to practise number facts (EEF, 2021g). For some, a video or text message will work best. For others, a chat at the end of the day will feel more personal.
You’ll also notice that when parents feel listened to, they’re more willing to work in partnership, especially if their child has SEND. The SEND Code of Practice (DfE, 2014) reminds us that parents should be part of the support process, not just kept informed. Sharing progress, however small, helps families stay connected and reinforces the message that they play a key role in their child’s learning.
Identifying the ‘active ingredients’ 
The following examples outline practical strategies for building strong partnerships with parents and carers. As you review the relevant example, focus on these ‘active ingredients’, which include:
· Make early, helpful communication the norm: Speak with parents before problems arise. Share simple, specific ideas, like asking questions during reading or playing counting games. Use clear, friendly language so they feel confident getting involved.
· Focus on home learning, not just school news: Shared reading and number games have more impact than general homework reminders (EEF, 2021g). Show parents how to support learning using short videos, guides, or informal sessions.
· Involve parents in SEND support regularly: Parents should help shape goals and review progress (DfE, 2014). Aim to meet at least three times a year, with quick check-ins and flexible ways to stay in touch.
· Build trust by listening and adapting: Not all parents feel confident. Offer more than one way to talk, by phone, email or in person, and take time to listen. Show them their views matter when making decisions about their child’s support (DfE, 2014).
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
	Schools should add exemplification relevant to their context to demonstrate how effective professional development might look in practice, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.


Click here to return to Content page


3. [bookmark: WorkingWithSENCO]Working with the SENCO and specialist colleagues 
Approximate time to complete: 7 minutes
A reminder of what the evidence says
Pupils with SEND are best supported when teachers work closely with the SENCO, teaching assistants (TAs), and external specialists (DfE, 2021). Support works best when it builds on classroom teaching, not when it replaces it (Davis et al., 2004; EEF, 2021c). The SEND Code of Practice (DfE, 2014) also says teachers should lead this process, working with others to find the right balance of challenge and support:
· keep responsibility with the teacher – the teacher leads learning where SENCOs, TAs and specialists offer guidance (Farrell et al., 2010)
· use support that’s based on research – work with the SENCO to choose strategies that are effective, not just familiar
· talk regularly with colleagues – quick check-ins help support stay matched to pupils’ needs (Gallagher et al., 2019)
· plan across all levels – work together on whole-class, group and one-to-one support where specialists like SLTs and educational psychologists can help plan next steps
Some conditions make this work better (McLeskey et al., 2017; Cullen et al., 2020):
· agree shared goals – this keeps everyone focused (Gallagher et al., 2019)
· coordinate support – regular check-ins help teams stay on track
· build trust through teamwork – when teachers act on advice, support is more likely to work (McLeskey et al., 2017)
· give TAs clear roles and training – TAs need structure to support learning well (Sharma & Salend, 2016)
What this looks in practice 
It’s not always easy to bring advice from the SENCO or specialist staff into your everyday teaching. Pupils might get support outside your lesson, but it can feel disconnected. You’ll remember from your training that support works best when class teaching and interventions are joined up. The SEND Code of Practice (DfE, 2014) says all teachers are responsible for pupils with SEND, not just the SENCO:
· speak with the SENCO early – start the year by discussing pupil needs or raise concerns as they come up and use assessment and reports to guide your planning.
· use strategies that work – the EEF (2021h) highlights scaffolding and teaching thinking skills as helpful for all pupils, especially those with SEND
· link support to your teaching – match your classroom teaching with any external support; if a therapist is working on vocabulary, use the same words in class
· use TAs effectively – TAs should support your teaching, not replace it and make sure they know the lesson goal and the support pupils need (EEF, 2025a)
· make small adjustments – visuals, extra time, and clear instructions can make a big difference to participation (EEF, 2021c)
· keep in touch with parents – share helpful strategies for home to support learning and strengthen home, school links (EEF, 2021g)
Identifying the ‘active ingredients’ 
The following examples outline practical strategies for helping you work well with the SENCO and specialist staff. As you review the relevant example, focus on these ‘active ingredients’, which include:
· Start early and keep talking: Speak to the SENCO at the start of the year or when concerns arise. Use assessment and previous information to shape your teaching. Keep communication open to review what’s working.
· Connect specialist support with your teaching: Make sure interventions link to what’s happening in class. Use advice from therapists or specialists when planning and include scaffolding so all pupils can access learning (EEF, 2025).
· Make sure TA support is planned: TAs should add to your teaching, not replace it (Farrell et al., 2010). Share lesson goals and clarify their role. Aim for support that builds independence, not dependency (EEF, 2025).
· Use simple, research-informed strategies: Small changes, like extra time, visuals, or structured talk, can help pupils stay focused. Teach thinking strategies step by step. Keep expectations high and avoid lowering challenge or fixing pupils in ability groups too soon.
These components won’t change in themselves and you would expect to see them looking very similar across different phases or contexts. 
Examples 
	Schools should add exemplification relevant to their context to demonstrate how effective professional development might look in practice, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.



Click here to return to Content page


[bookmark: applyyourlearning][bookmark: ScenariosEND][bookmark: Scenarios]Applying your learning: scenarios
Approximate time to complete: 8 minutes
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in creating a positive, predictable and safe learning environment and discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist -Alternative provision



	Schools should delete any scenarios that are not relevant to their context.






[bookmark: EYFSScenarioEnd]EYFS scenario
	Mrs. Khan is welcoming a new pupil, Noah, into her EYFS setting. Noah’s parents are anxious about his transition into school, as he has struggled with separation in the past. At drop-off, Noah clings to his mother and refuses to enter the classroom, becoming visibly distressed. Mrs. Khan wants to reassure both Noah and his parents while also ensuring a smooth transition into the learning environment.
Reflect on the content of the elective self-study as you consider how Mrs. Khan might use evidence-informed approaches to support Noah’s transition and build strong relationships with his family.
Here are some options that can support your reflection:
A) Use visual routines to build predictability.
Mrs. Khan could introduce a ‘now and next’ visual schedule to help Noah feel more in control of his day. This supports self-regulation and reduces anxiety by making transitions feel more predictable. It also gives his parents a tool they can talk through with him before drop-off.
B) Create a short home-school communication loop.
Mrs. Khan could agree with Noah’s parents to share quick daily updates, such as a brief note or photo showing Noah engaged in an activity. This reassures parents, builds trust, and encourages positive conversations about school at home.
C) Invite Noah’s parents to a settling-in session.
By offering a short, low-key classroom visit where Noah’s parents can stay and play alongside him, Mrs. Khan helps strengthen the home-school connection. This gives Noah a bridge between home and school and helps him begin to explore the learning environment with confidence.
D) Use structured talk strategies to support communication.
Drawing on the elective’s focus on language and interaction, Mrs. Khan could model simple sentence starters like ‘I am playing with…’ or ‘Can I have…?’ to support Noah’s early communication. This helps him feel heard and builds confidence in social routines from the start.





[bookmark: primaryscenarioend]Primary scenario
	Mr. Taylor is teaching a Year 5 science lesson on forces and motion. He notices that one of his pupils, Maya, who has always been engaged in lessons, has started withdrawing from class discussions and putting minimal effort into her work. While her prior assessments indicate strong understanding, her recent progress has stalled. Mr. Taylor is unsure whether this change is due to difficulties with the subject matter or a decline in her motivation.
Reflect on the content of the elective self-study as you consider how Mr. Taylor might use assessment and classroom strategies to understand and respond to Maya’s change in engagement.
Here are some options that can support your reflection:
A) Use low-stakes diagnostic tasks to explore understanding.
Mr. Taylor could introduce a short retrieval task or concept check that focuses on key ideas from the current topic. If Maya demonstrates understanding in a more private, low-pressure setting, it may indicate that her mindset or motivation, not cognitive load, is the main barrier.
B) Reinforce the link between effort and success.
Drawing on the elective’s focus on mindset, Mr. Taylor might introduce learning environment language that praises persistence rather than correctness (for example: “You kept going even when it felt tricky”). This helps Maya feel recognised for her effort and may rebuild her confidence in the learning process.
C) Create peer talk routines that normalise struggle.
Mr. Taylor could pair Maya with a supportive peer for structured reasoning tasks, where both pupils explain their thinking aloud. This helps her see that making mistakes and talking through confusion is a normal part of learning, not a sign of failure.
D) Use a reflection journal to build self-awareness.
As part of a wider focus on metacognition, Mr. Taylor might introduce a short learning log where pupils note what helped them in the lesson. This can give Maya space to reflect on her learning habits and help Mr. Taylor spot patterns that might be affecting her progress.





[bookmark: secondaryscenarioend]Secondary scenario
	Mr. Robinson, a history teacher, has been reflecting on the inclusivity of his Year 8 learning environment. He notices that some pupils, particularly those with SEND, are disengaged during class discussions and group tasks. While they appear to understand the content, they rarely contribute or take part in whole-class activities. Mr. Robinson wants to ensure that all pupils feel valued and included in discussions while maintaining high expectations for their engagement.
Reflect on the content of the elective self-study as you consider how Mr. Robinson could use learning environment strategies to support inclusive participation while building confidence and independence for all pupils.
Here are some options that can support your reflection:
A) Use structured talk prompts to support participation.
Mr. Robinson could introduce sentence starters like ‘I think… because…’ or ‘One reason for this is…’ to give pupils, especially those with SEND, a clear structure for sharing ideas. This reduces the pressure of speaking out and helps pupils feel more prepared to contribute.
B) Provide low-stakes rehearsal opportunities.
Before whole-class discussions, Mr. Robinson might give pupils a chance to rehearse their responses in pairs or small groups. This gives less confident pupils space to try out their ideas and feel more ready to share with the class if they choose to.
C) Use scaffolding that fades over time.
Mr. Robinson could start with more support, such as guided questions, vocabulary banks, or visual prompts, but gradually reduce this as pupils grow in confidence. This approach helps build independence without lowering expectations.
D) Check understanding through written responses before oral ones.
To reduce performance anxiety, Mr. Robinson might use short written tasks before asking for verbal responses. This helps all pupils, including those with SEND, organise their thinking and engage in discussion in a way that feels safe and manageable.





[bookmark: SENDscenarioend]SEND school scenario
	Miss. Roberts is preparing her classroom to welcome Leo, a four-year-old with Severe Learning Difficulties (SLD). Leo has global developmental delay, limited verbal communication, and requires support with personal care and mobility. He is highly dependent on adult support to engage with daily routines and learning activities.
Leo is transitioning from a home environment, where he has been cared for full-time by his family. His parents are worried about how he will cope with the demands of school, particularly as he becomes distressed in unfamiliar settings and struggles to follow routines without one-to-one adult support.
Reflect on the content of the elective self-study as you consider how Miss. Roberts might use evidence-informed approaches to support Leo’s transition and build strong relationships with his family.
Here are some options that can support your reflection:
A) Use familiar sensory objects to create a bridge from home to school.
Miss. Roberts could ask Leo’s family to bring in a familiar object, like his favourite cushion or toy. Using this as part of his morning routine can offer reassurance and comfort, helping Leo begin to associate school with a sense of safety.
B) Introduce a consistent, visual routine using symbols.
A photo-based ‘now and next’ board, paired with simple Makaton signs, could help Leo begin to understand what will happen during the day. Over time, this predictability supports self-regulation and builds Leo’s trust in the new environment.
C) Offer structured, calm sensory regulation opportunities.
Miss. Roberts might use a low-stimulation calm area with soft lighting, sensory toys, and a trusted adult nearby to help Leo settle. This space supports emotional regulation and gives him time to adjust before engaging in tasks.
D) Build early trust through proactive communication with parents.
Sharing short daily updates, photos, and simple explanations through an app like Class Dojo could help reassure Leo’s parents and maintain a consistent home, school link. This strengthens trust and makes them feel part of the journey.





[bookmark: APscenarioend]Alternative provision scenario
	Mrs. Wilson has a new pupil, Luke, joining her alternative provision (AP) setting. He has been permanently excluded from his previous school due to persistently disruptive behaviour. Luke’s parents are anxious about the transition, as he struggles with unfamiliar places and new routines.
At the initial meeting, Luke is visibly agitated and reluctant to enter the room. His mum is tearful and concerned about how he’ll settle. Mrs. Wilson wants to reassure them both and ensure Luke’s induction is calm, safe, and supportive.
Reflect on the content of the elective self-study as you consider how Mrs. Wilson might use evidence-informed approaches to support Luke’s transition and build strong relationships with his family.
Here are some options that can support your reflection:
A) Use visual routines to build predictability.
Mrs. Wilson could create a visual timetable for Luke, including key staff and daily activities. Sharing this with him and his parents before his first full day would help reduce anxiety and make transitions feel more manageable.
B) Create a tailored induction process.
To support Luke’s transition, Mrs. Wilson could offer home visits or staggered starts. One-to-one sessions in a calm, low-pressure space could help Luke build trust with a key adult before joining the full class.
C) Start planning support early.
Mrs. Wilson could meet with the SENCO during the induction period to discuss Luke’s previous behaviour, explore any unmet needs, and plan early support. This might include check-ins, behaviour coaching, or a personalised support plan, reviewed regularly to adjust what’s needed.







	Reflections:
Now think about your own pupils, classroom routines, and how you respond to different learning needs. Consider how you notice when a pupil’s motivation dips or when they might need a confidence boost. How do you respond in the moment, and how do you follow it up?
Think about how you’ve worked with the SENCO, a TA, or a pupil’s parent to help join up support. Have you had opportunities to share strategies, check in on progress or reinforce routines at home? Are there small changes you could make to strengthen these partnerships?
Reflect on how your practice has changed since your initial teacher training. What do you now understand more clearly about the links between motivation, mindset and learning? What would you still like to explore or refine?
You can use your next mentor meeting to talk through your reflections. 




[bookmark: Summary]Summary
[bookmark: personalprofessionalreflection]Approximate time to complete: 2 minutes
Pupil intelligence, motivation and mindset
You’ll know from your classroom experience that pupils don’t all learn in the same way or at the same pace. While intelligence can explain some differences, motivation and mindset also shape how pupils learn. Research shows that pupils who find things tricky can still make good progress if they’re supported to stay engaged (Heyder & Steinmayr et al., 2020).
Growth mindset interventions tend to have a small impact overall, but they may be more useful for pupils who are disadvantaged or at risk of falling behind (Sisk et al., 2018). That means helping pupils believe they can improve is worth doing, but it needs to sit alongside good teaching and the right level of challenge.
As pupils get older, they rely more on motivation and habits. If a pupil seems stuck, it might be a knowledge gap, or it might be low confidence. Use assessment to explore what the barrier is, and adjust your support so pupils stay motivated and keep moving forward.
Building positive relationships with parents 
When parents are involved in their child’s learning, it can lead to better outcomes. But many parents aren’t sure how to help. Clear and simple communication makes a difference. Rather than asking parents to ‘support learning,’ it helps to offer specific ideas, like sharing a book or playing a counting game (EEF, 2021g).
For pupils with SEND, strong communication between teachers, parents and specialists is key (EEF, 2021c). Short chats or regular meetings can help spot barriers early and keep support joined up between home and school.
It helps to make your communication easy to understand and easy to access. Avoid jargon and use more than one way to keep in touch. Even small things, like saying hello at the door or offering different times for meetings, can help parents feel more confident and more connected to what their child is doing in school.
Working with the SENCO and specialist colleagues
Pupils with SEND do best when teachers work closely with the SENCO, teaching assistants, and specialist staff (DfE, 2021). Support works best when it builds on learning environment teaching, not when it replaces it (EEF, 2021c). Teachers lead the learning, with support from others to make sure pupils get the right balance of challenge and help (DfE, 2014).
Quick check-ins with the SENCO can help you spot what’s working and where support needs to shift. It’s also important to use strategies backed by research, not just what’s been used before. When everyone plans together, whole-class, small-group, and one-to-one support can be better joined up.
For this to work well, teams need clear goals and regular communication. TAs are most effective when they have training and know what their role is in each lesson. If communication breaks down, support can drift away from what’s actually being taught. Taking the time to plan together helps make sure everyone is pulling in the same direction.
Click here to return to Content page



[bookmark: Nextsteps]Next steps
Approximate time to complete: 2 minutes
	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  


Observing  
If possible, arrange to observe a colleague who is adapting their teaching to meet different pupil needs. This could include how they use assessment to check understanding, how they build motivation and confidence, or how they work with others, like the SENCO or a TA, to support pupils with SEND. 
As you observe, consider the following:
· How does the teacher check for understanding? Watch how they use questioning, written tasks, or talk routines to spot gaps in knowledge or confidence.
· How are pupils supported to stay motivated? Look out for examples of praise linked to effort, chances to rehearse ideas, or clear links between success and persistence.
· What scaffolding strategies are in place? Notice if the teacher uses sentence starters, worked examples, or modelling and how this support is gradually reduced.
· How is specialist support used in the learning environment? See how the teacher works with the TA or SENCO. 
· How do all pupils stay involved in the learning? Watch how grouping is used especially those who may need more support.
Bring your notes to your next mentor meeting and talk through what you noticed and how you might try out something similar in your own learning environment.
Actions
Identify an upcoming lesson where you want to focus on better understanding and supporting different pupil needs. Choose one or more of the strategies below to help you plan purposeful, inclusive teaching that draws on the evidence in this unit:
· Plan for motivation as well as understanding. Plan three strategies you will use to better identify and respond to variations in pupil motivation, mindset, or confidence. Think about where and how you will apply these strategies in your own teaching;
· Plan how you will build stronger relationships with parents to support learning. Plan three strategies you will use to communicate clearly and work in partnership with parents and carers. Identify how you will put these strategies into practice and how they will help support pupil progress; or
· Plan how you will work effectively with the SENCO and specialist colleagues. Plan one practical step you will take to strengthen your collaboration with the SENCO or specialist staff to better support pupils with SEND. Map out how and when you will apply it.
Discuss how you will implement this with your mentor, in your next weekly meeting, using the contents of this elective self-study to support your planning including identifying the ‘active ingredients’ for the action and how these will be enacted in the classroom.
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Related Initial Teacher Training and Early Career Framework statements  
Adaptive teaching 
Learn that…
5.2. 	Pupils are likely to learn at different rates and to require different levels and types of support from teachers to succeed.
5.3. 	Seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of teaching. 
5.7. 	Pupils with SEND are likely to require additional or adapted support; working closely with colleagues, parents/carers, and pupils to understand barriers to learning and identify effective strategies is essential.
Learn how to…
Develop an understanding of different pupil needs, by:
· 5.a. Identifying pupils who need new content further broken down.
· 5.b. Making use of formative assessment.
· 5.c. Working closely with the Special Educational Needs Co-ordinator (SENCO) and other SEND specialists or expert colleagues. 
· 5.d. Working closely with the Designated Safeguarding Lead.
· 5.e. Supporting pupils with a range of additional needs and using the SEND Code of Practice: 0 to 25 years, which provides guidance on effective school systems and approaches for identifying and supporting the special educational needs of pupils with SEND. 
· 5.f. Utilising existing opportunities to engage with parents and carers to better understand pupils’ individual needs (for example: meetings with parents). 
Professional behaviours 
Learn that…
8.3. 	Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.6. 	SENCOs, pastoral leaders, careers advisors and leaders and other specialist colleagues also have valuable expertise and can ensure that appropriate support is in place for pupils.
Learn how to…
Build effective working relationships, by:
· 8.h. Communicating with parents and carers proactively and making effective use of parents’ evenings to engage parents and carers in their children’s schooling.
· 8.i. Working closely with the SENCO and other professionals supporting pupils with additional needs, making explicit links between interventions delivered outside of lessons with classroom teaching.
· 8.l. Knowing who to contact with any safeguarding, or any pupil mental health concerns.
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[bookmark: AI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on a comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
Advisory note on the use of generative Artificial Intelligence (AI) in this unit
Throughout this unit, gen AI and large language models (LLMs) will be referenced as potential tools to support your teaching practice. However, it’s important to note that the evidence base for the effectiveness of specific tools in classroom settings is still emerging, and their impact may vary depending on context and use. 
You might use gen AI to help you plan, support teaching assistants, or create clear resources for pupils. It can’t replace your professional judgement, but it can save time and help you create a more effective learning environment. Whenever AI is mentioned, there are some important considerations to bear in mind: Does it align with your school’s policies? Any use of AI should match your school’s acceptable use and safeguarding policies. If you’re unsure, speak with your mentor or a senior leader first.
· Are you keeping data safe? Don’t input any personal data about yourself, colleagues, pupils, or families. Always check that anything the AI generates doesn’t accidentally breach copyright or data protection laws.
· Have you checked what the AI has produced? Always review, edit and proofread AI-generated content before using it. AI can sometimes provide inaccurate or inappropriate information, even if it looks convincing at first glance.
· Are you clear on how your input is being used? Some tools use what you type in to help improve their systems. Are you comfortable with the prompts or questions you’re putting in, and with how the tool may reuse them? If not, look at the tool’s terms and settings before going ahead.
We would also advocate for all users of AI to have a good understanding of how the technology works before using it.  For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials
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