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Adaptive Practice
Estimated time to complete: 45 minutes
This document is intended for those who design and deliver a school-led Early Career Teacher (ECT) programme. Opportunities for schools or trusts to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants. 
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Introduction
[bookmark: Sessionoverview]Approximate time to complete: 5 minutes
This elective self-study is part of your personalised pathway in the Early Career Teacher (ECT) Programme. In this elective self-study, you’ll focus on how to meet individual pupil needs without creating unnecessary workload. This area has been identified for further focus through your reflection and discussions with your mentor.
It builds on the core self-study by offering practical strategies and examples. These will help you adapt your teaching in ways that support all pupils, while keeping your planning manageable and expectations high. It also highlights the ‘active ingredients’ - the key elements that make a strategy effective – so that, regardless of your subject or phase, you can understand how they work and how to enact them in your own setting. 
The elective self-study will be structured into three distinct sections, as outlined in the graphic below. Each section explores a key aspect of adaptive practice: how to connect new content with what pupils already know, how to plan flexibly, and how to use technology to reduce workload. You’ll explore key research, see how it works in practice, and reflect on how to use these approaches in your own teaching.
[image: A diagram with three connected circular shapes outlined in gradient colours, moving from left to right. Each circle contains a step in a sequence: ‘Why adaptive practice?', ‘Connecting new content with pupils' prior knowledge', and far right, 'Managing workload through technology and high-quality resources'. The circles are linked by triangular connectors, visually indicating the progression through the steps.]
Applying your learning
To support you in your continued development, you’ll be prompted to apply the content of this self-study to a scenario that you might encounter in your school relating to  meeting individual needs and managing workload. At the end of the self-study, you’ll have an opportunity to reflect on what you have read and consider how you could apply this to the scenario.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist -Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 




[bookmark: EYFSScenariostart]EYFS scenario
	Miss Patel is planning a shared reading session with her reception class, introducing a new storybook rich in descriptive language and unfamiliar vocabulary. She is aware that some children in her class, particularly those with limited prior experience of books, EAL learners, and those with speech, language, and communication needs (SLCN), may struggle to access the text. Rather than waiting to address these challenges during the lesson, Miss Patel considers proactive strategies to prepare all children for success before engaging with the book.
As you progress through this elective self-study, consider how Miss Patel might anticipate potential barriers to literacy by preparing children with pre-teaching strategies, scaffolded vocabulary instruction, and visual or contextual support. 
How might she ensure that all children can engage meaningfully with the story, deepening their understanding of key vocabulary and narrative concepts before they encounter them in the text?





[bookmark: primaryscenariostart]Primary scenario
	Mr. Jones, a Year 5 teacher, is preparing to introduce a new history topic on the Industrial Revolution. He is keen to ensure that pupils can connect this new learning to their existing knowledge of chronology, technological advancements, and social change, but he feels uncertain about how to check their prior understanding effectively. His previous experiences have shown that some pupils retain misconceptions, while others lack foundational knowledge, leading to disengagement and difficulties in accessing new content.
Recognising the challenge, Mr. Jones approaches his mentor for guidance on how to structure his lesson to diagnose prior knowledge and anticipate misconceptions before pupils embark on new learning. 
As you engage with this self-study, consider how diagnostic questioning, retrieval tasks, and pre-teaching strategies could help Mr. Jones bridge gaps in pupils’ understanding and ensure they are ready to build accurate mental models of historical events.





[bookmark: secondaryscenariostart]Secondary scenario
	Mr. Khan is eager to streamline his lesson planning while maintaining high expectations for all pupils. He has noticed that his workload is increasing due to the time spent preparing differentiated materials, writing extensive feedback, and managing pupils’ varying levels of prior knowledge. He is considering how to incorporate AI-assisted lesson planning, digital tools, and high-quality textbooks to reduce workload while ensuring all pupils remain engaged and supported.
Mr. Khan discusses his concerns with his department head, who suggests trialling structured textbook use, AI-generated scaffolding prompts, and digital self-marking quizzes. He is keen to explore how these strategies can help him minimise preparation time, support independent learning, and improve learning environment management.
As you engage with this self-study, consider how AI-assisted planning, structured questioning, and the strategic use of textbooks can help teachers like Mr. Khan reduce unnecessary workload while ensuring that all pupils receive effective instruction and tailored support.





[bookmark: SENDscenariostart]SEND school scenario
	Miss Greene teaches in a specialist setting for pupils with moderate learning difficulties. She is preparing a science lesson on materials and their properties and wants to ensure that all pupils can access the key concepts through hands-on exploration and supported discussion. Her class includes pupils with varied cognitive profiles, sensory needs and communication styles. She often spends a significant amount of time adapting worksheets and sourcing extra visual materials, which adds to her planning workload and sometimes limits the time she has to focus on pupil thinking during the lesson.
After speaking with a colleague, Miss Greene is curious about how to make better use of existing resources, including tactile learning materials, symbol-supported visuals, and built-in scaffolds in specialist curriculum resources. She also wants to think more carefully about how to connect the new topic to pupils’ lived experiences and what they already know about familiar materials from daily routines.
As you engage with this self-study, consider how Miss Greene might reduce workload by embedding adaptable supports into core resources and routines. 
How might she use structured prompts, concrete materials and retrieval-based talk to help all pupils build on their existing knowledge and develop new understanding with confidence and independence?





[bookmark: APscenariostart]Alternative provision scenario
	Miss Green is planning a shared reading session with her Year 8 class in an AP environment, introducing a new story rich in descriptive language and complex vocabulary. She is aware that some pupils in her class, particularly those who are struggling readers, and those with speech, language, and communication needs (SLCN), may face challenges in fully engaging with the text. The class are reluctant readers and, in the past, have displayed challenging behaviour when Miss Green has tried to read with them. Some pupils will refuse to read, either shutting down and putting their head on the desk or walking out of the lesson. 
Rather than waiting to address these challenges during the lesson, Miss Green considers proactive strategies to prepare all pupils for success before they start to read the book.
As you progress through this elective self-study, consider how Miss Green might anticipate potential barriers to literacy by preparing pupils with pre-teaching strategies, scaffolded vocabulary instruction, and visual or contextual support. 
How might she ensure that all pupils can engage meaningfully with the story, deepening their understanding of key vocabulary and narrative concepts before they encounter them in the text?
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[bookmark: whyAP][bookmark: Usingprecisepraise]Why adaptive practice
Approximate time to complete: 6 minutes
A reminder of what the evidence says
You’ll remember from your initial teacher training that pupils learn best when expectations stay high and support is flexible. Adaptive teaching helps you do just that. It gives all pupils access to the same high-quality learning without needing to plan lots of different lesson versions (Eaton, 2022).
Instead of changing the content for different groups, you make small, targeted adjustments. These are based on what you notice in the moment and what pupils need to succeed.
Education South West outline three key parts of effective adaptive teaching:
· use formative assessment to spot needs and respond straight away;
· add scaffolds only when they are needed, so support is focused; and
· let the curriculum do the heavy lifting to keep workload manageable
A strong curriculum means fewer last-minute changes. But you will still need to plan for barriers and adjust as you go (Eaton, 2022).
Unlike older models of differentiation, which often meant more planning and lower expectations, adaptive practice helps you make smart, in-the-moment changes. It keeps things simpler for you and for your pupils.
What this looks like in practice
Adaptive teaching helps all pupils succeed without needing multiple versions of the same lesson. Instead, it focuses on flexible, high-quality instruction that supports different needs through smart planning and responsive teaching (Eaton, 2022). You can plan for likely barriers by:
· using formative assessment (for example: questioning or quick tasks) to check prior knowledge and spot misconceptions;
· pre-teaching key vocabulary or background knowledge for pupils who may struggle;
· including scaffolds like worked examples or models; and
· making the environment more accessible with seating choices, visuals, or larger print for pupils with SEND or EAL.
During teaching you can still make small changes as needed by:
· rephrasing instructions or checking understanding;
· offering temporary support like sentence starters or peer talk;
· adjusting challenge through prompting or guided examples; and
· using existing high-quality resources that already include scaffolds, like textbooks, to avoid creating extra materials (DfE, 2016).
Identifying the ‘active ingredients’
Next, you’ll explore some examples that demonstrate practical approaches to effective adaptive practice. As you review the relevant example, focus on these ‘active ingredients’ that can be thought of the as the behaviours or actions of the teacher that effectively put the theory into practice.
· Clarify learning intentions and activate prior knowledge: Set clear goals so pupils know what they’re working towards (EEF, 2021c). Make links to previous learning and what’s coming next. Use quick retrieval tasks, questions, or short discussions to check what pupils already know and identify any gaps (Eaton, 2022).
· Use responsive formative assessment to guide instruction: Check understanding regularly with whiteboards, quizzes, or simple routines like ‘Show Me’ or think-pair-share (Cox, 2021). Use responses to adjust in the moment; re-explain, model again, or offer a scaffold when needed.
· Model and scaffold learning before independent practice: Use ‘I do, we do, you do’ to guide pupils through new tasks (Fisher & Frey, 2004). Support pupils with sentence stems, worked examples, or checklists, then reduce support gradually. Plan for common challenges, such as tricky vocabulary.
· Support high-quality independent practice: Ensure pupils are ready before removing support (EEF, 2021h). Use tasks that include light scaffolds and allow for deeper challenge. Avoid creating extra versions. Use one task with built-in flexibility.
· Review, consolidate, and plan next steps: Use pupil work and peer feedback to check understanding. Show strong examples and clarify key ideas. Use what you learn to guide what happens next, some pupils may need to revisit learning before moving on (EEF, 2021h).
These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
	Schools should add exemplification relevant to their context to demonstrate how adaptive practice might look in practice, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.
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[bookmark: ConnectingNewContent]Connecting new content with pupils’ prior knowledge
Approximate time to complete: 7 minutes
A reminder of what the evidence says
You’ll remember from your initial teacher training that pupils learn best when new content links to what they already know. This helps reduce pressure on working memory and makes learning easier to understand and remember (Sweller, 1988).
Schema theory explains that pupils build mental frameworks to organise new ideas. These frameworks grow stronger when learning is connected and repeated. Instead of teaching ideas in isolation, you can help pupils link them across topics.
David Ausubel (1968) described it clearly. He said the most important thing in learning is what the learner already knows. We teach most effectively when we start from that point.
Misconceptions can get in the way. If we do not tackle them clearly, pupils may hold on to incorrect ideas even after being taught the right ones (EEF, 2021c).
As pupils’ understanding grows, they will need fewer scaffolds. Planning with prior knowledge in mind helps make new content more accessible and avoids unnecessary re-teaching later.
What this looks like in practice 
Effective adaptive teaching helps pupils connect new learning to what they already know. This reduces cognitive load and helps learning stick. Across all phases, this means building on existing schema, sequencing content carefully, and using retrieval to revisit key ideas. 
Click on your phase to see more: 
	EYFS
	Primary
	Secondary


[bookmark: EYFSembeddingschema]Early Years: Embedding schema through play
Start with play based on children’s interests. Rolling a ball can support ideas about movement; building walls introduces enclosure. Add descriptive language like fast, slow, near or far to build vocabulary and understanding. Respond to children’s actions, if they’re stacking, talk about balance or shape. Everyday conversations in play can introduce early concepts like heavy, light, push or pull.
[bookmark: Primarystructuringlessons]Primary: Structuring lessons to build connections
Focus attention using repetition or prompts like timelines. Link new ideas to earlier ones, for example, connect fractions to division, or lifecycles to habitats. Sequence content carefully, starting with local examples before wider contexts. Use retrieval regularly: try short quizzes or prompts like “What was the difference between the Stone Age and the Bronze Age?”
[bookmark: Secondaryapplyingschema]Secondary: Applying schema theory in subjects
Break complex content into clear steps and show models before independent work. Check prior knowledge through questions or short quizzes, map new content onto previous learning. Build independence with ‘I do, we do, you do’ routines. Start with sentence starters or guided examples, then step back. Plan spaced retrieval using quizzes, discussion, or review tasks to help pupils retain learning and reduce re-teaching (Kirschner et al., 2018).
Identifying the ‘active ingredients’ 
The following examples demonstrate practical approaches to effectively connecting new content with pupils’ prior knowledge. As you review the relevant example, focus on these ‘active ingredients’:
· Start with what pupils already know: Use retrieval tasks, diagnostic questions, or whole-class discussions to check prior understanding (EEF, 2021c). Look out for misconceptions and address them early (Sweller, 1988). Low-stakes quizzes or Q&A routines can help confirm key knowledge.
· Make links between new and familiar ideas: Show how new learning connects with what pupils already know to help build stronger schema (Ausubel, 1968). Use concept maps or simple comparisons to highlight links and revisit these connections across lessons.
· Sequence learning in small steps: Teach new content in a logical order, checking pupils understand before moving on (Kirschner et al., 2018). Use supports like sentence starters or guided examples and remove them gradually as confidence builds.
· Use retrieval to help learning stick: Plan regular opportunities for pupils to recall and apply learning (EEF, 2021c). Space retrieval over time to support memory (Sherrington & Stafford, 2018). Keep it varied: use questions, summaries, or peer discussion to make it engaging and effective.
Remember, these ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
	Schools should add exemplification relevant to their context to demonstrate how making links between prior learning and new learning might look in practice, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.
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[bookmark: ManagingWorkload]Managing workload through technology and high-quality resources
Approximate time to complete: 7 minutes
A reminder of what the evidence says
You’ll remember from the core module that effective teaching means keeping expectations high while managing workload in a sustainable way.
Research shows that technology and well-structured resources can save you time without lowering the quality of your teaching. The EEF’s 2025 Teacher Choices Trial found that AI-supported lesson planning saved teachers around 25 minutes a week without affecting learning outcomes (EEF, 2025b).
The DfE (2024) also found that assistive technology helps with everyday tasks like reading aloud, scribing or repeating instructions. This gives you more time to focus on things like feedback, questioning and supporting deeper thinking. Technology and structured materials can help you to:
· reduce the need for multiple worksheets by helping pupils access content on their own (DfE, 2024);
· save time on routine jobs so you can focus more on teaching and learning (DfE, 2024); and
· keep pupils engaged and working more independently, which supports behaviour and reduces disruption (DfE, 2024).
The DfE workload survey (2016) found that well-designed resources, such as textbooks and teacher guides, help teachers:
· give clear explanations and model ideas, reducing the need for extra talk;
· provide built-in scaffolds so you don’t have to plan separate materials; and
· share consistent approaches across the team, making planning more efficient (DfE, 2018).
You do not need to create everything yourself. Existing tools can help with tasks like quiz writing or discussion prompts. You can also plan strategic questions to support thinking and stretch pupils without extra preparation (Sherrington & Stafford, 2018).
What this looks in practice 
Technology and high-quality resources can help save time while supporting all pupils. Across phases, assistive tools and structured materials can reduce workload and promote independence.
Early Years: Technology can aid engagement and help children understand daily routines.
· visual supports like picture symbols or timetables reduce confusion and support choice-making;
· e-books and audio stories build early literacy by pairing spoken words with pictures;
· interactive tools such as mark-making apps and whiteboards make phonics more engaging; and
· sensory aids like noise-reducing headphones or fidget tools help pupils stay calm and focused.
Primary: High-quality resources support learning and reduce teacher workload.
· textbooks with explanations, diagrams, and scaffolded tasks reduce the need to create new materials;
· pupils can revisit retrieval questions, revise using summaries, and highlight key information;
· digital tools like voice input or audio recordings support planning and feedback; and
· online quizzes help you check understanding quickly and adjust teaching as needed.
Secondary: Technology can streamline planning and help meet diverse learning needs.
· AI tools generate questions, tasks, or revision ideas aligned with your curriculum;
· simulations in science or annotation tools in English help explain complex ideas; and
· assistive tech like speech-to-text enables pupils with SEND to take part in written tasks, boosting independence and reducing the need for extra versions of the same work.
Remember, that when using AI to create any resources, you should always check the accuracy and ensure that you are compliant with school policies. 
Identifying the ‘active ingredients’
Look at these ‘active ingredients’ that will support effective use of technology and high-quality resources:
· Use high-quality textbooks and structured resources to save planning time: Select textbooks with clear explanations, worked examples, and well-sequenced lessons to reduce the need for creating resources. Use textbook questions in class to check understanding or provide challenge.
· Embed assistive technology to support access and independence: Use tools like text-to-speech for reading difficulties and speech-to-text for pupils who find writing tricky. Visual supports such as symbol cards or timetables can help pupils with SEND understand routines and language.
· Use AI and digital tools to reduce preparation time: AI can help generate quick prompts, quizzes, or revision activities. Digital retrieval tools help assess what pupils know so you can adapt teaching quickly. Online annotation tools support cloze reading without needing printed copies. Remember to use caution when using AI – checking for accuracy and appropriate content for pupils. 
· Support personalised learning without increasing workload: E-books with audio and adaptive platforms can meet individual needs without extra planning. Tools like digital reminders or speech-to-text help pupils manage tasks and build independence.
· Use technology to support teaching, not replace it: Teach pupils how to use tools and resources independently. Keep teacher explanation, questioning, and feedback central. Review your digital tools regularly to make sure they align with curriculum goals and simplify, not complicate, your workload (EEF, 2021i).
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases or in different contexts. 
Examples 
	Schools should add exemplification relevant to their context to demonstrate how the use of high-quality resources and technology to manage workload might look in practice, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.
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[bookmark: activitycasestudy][bookmark: ScenariosEND]Activity: case study 
Approximate time to complete: 8 minutes
Read the case study below in which a teacher adapts teaching in the moment and builds on what pupils already know to meet their pupils’ needs whilst also supporting their own workload.
[image: Document with solid fill]Case study
Afterwards, listen to the podcast discussion, where two presenters explore the approaches and consider the related evidence. You may wish to make notes as you listen and share them with your mentor.
	This case study explores how one early career teacher, Mr Broadbent, improves how he introduces new content by drawing more intentionally on what pupils already know. His approach is grounded in classroom routines and guided by what the Education Endowment Foundation (EEF) describes in two key publications: Metacognition and Self-Regulated Learning: Guidance Report (2021h) and Cognitive Science Approaches in the Classroom: Evidence Review (2021m). These provide practical insight into why activating prior knowledge matters, and how to do it in a manageable way.
Starting with one focused question
Rather than rethinking every sequence of lessons, Mr Broadbent narrows his focus to one clear question:
How can I use what pupils already know to help them learn new content more effectively, without increasing my workload?
He recalls from his initial training that building on prior knowledge is critical for learning, but he also wants strategies that feel realistic in a busy timetable.
Turning to the research
Mr Broadbent revisits the Metacognition and Self-Regulated Learning guidance report, where the EEF recommends activating prior knowledge as a key step in helping pupils plan and monitor their thinking. He also reads the Cognitive Science Approaches in the Classroom evidence review, which highlights how low-stakes quizzes, short recall tasks, and targeted feedback can strengthen memory and surface misconceptions.
He decides to test a few approaches over a short series of lessons.
Planning a manageable change
First, he introduces short, low-stakes quizzes at the start of lessons – one or two multiple choice or true/false questions, sometimes with an image to label or a definition to recall. This becomes a routine part of the lesson starter.
He also builds in time for brief whole-class discussions to explore links between the current topic and what pupils already know, using concept maps and sentence stems like ‘This links to…’ or ‘Last time we saw…’.
When pupils struggle, he uses guided examples and sentence starters to scaffold responses, removing these gradually as confidence grows.
Gathering insights from the classroom
Over the next few weeks, Mr Broadbent uses quick written reflections and peer discussions to see what pupils remember. He also begins to spot where misunderstandings are emerging – for example, pupils misusing a key term or confusing a previous concept.
Rather than moving on, he uses one of the next starter tasks to revisit that area, helping to clear up confusion before it becomes embedded.
Reflecting and adjusting
This approach doesn’t require extra marking or creating different tasks for each pupil. Instead, it allows Mr Broadbent to sequence learning more effectively, using retrieval practice and real-time feedback to decide when to move forward – and when to pause.
He reflects that these small changes have made a big difference. Pupils are more confident in discussions and seem quicker to grasp new ideas because they’re building on secure foundations.
Sharing what he’s learned
At the next department meeting, Mr Broadbent shares how combining ideas from the EEF guidance and evidence review helped shape his approach. He emphasises that retrieval doesn’t need to be formal or time-consuming. Even simple routines, used well, can strengthen learning and reduce workload in the long run.



[image: Headphones outline]
Activity: Case study podcast 
Now, listen to the podcast discussion accompanying this case study. You’ll hear two presenters draw on the evidence in this self-study to unpack the teacher’s approaches. 
As you listen, consider how responsive, adaptive teaching can be used to meet individual needs, without increasing workload.
Reflect on how you might integrate these strategies into your own practice.
[image: ECTP Adaptive Practice Elective self study 3 Case study]
Click here to listen to Meeting individual needs and workload 
Please note that this podcast has been created using generative AI. Significant attention was given to ensuring that the generated content was appropriately linked to the original materials and aligned with the framework statements. In developing this AI generated resource, we adhered to strict ethical and legal considerations. Please see the ‘use of artificial intelligence’ section for further details.
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[bookmark: applyyourlearning][bookmark: Scenarios]Applying your learning: scenarios
Approximate time to complete: 8 minutes
Now that you’ve completed the elective self-study, revisit the scenarios you examined before engaging with this content. Reflect on the relevant scenario again, considering the strategies and ‘active ingredients’ from the examples provided. 
Consider how these elements can also support you in meeting individual needs without increasing your workload. Discuss your thoughts with your mentor to explore how to apply these approaches effectively in your own context.
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist -Alternative provision



	Schools should delete any case studies that are not relevant to their context.






[bookmark: EYFSScenarioEnd]EYFS scenario
	Miss Patel is planning a shared reading session with her reception class, introducing a new storybook rich in descriptive language and unfamiliar vocabulary. She is aware that some children in her class, particularly those with limited prior experience of books, EAL learners, and those with speech, language, and communication needs (SLCN), may struggle to access the text. Rather than waiting to address these challenges during the lesson, Miss Patel considers proactive strategies to prepare all children for success before engaging with the book.
Reflect on the content of this elective self-study as you consider how Miss Patel might adapt her teaching to meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Pre-teach key vocabulary using visual and auditory scaffolds.
Miss Patel could introduce a few key words before the reading session using picture cards, gestures or short audio clips. This would help build familiarity and reduce cognitive load during the story. Using tools like talking tins or voice-recording buttons would allow children to rehearse and revisit the words in their own time. This approach strengthens schema while avoiding the need to create extra differentiated resources.
B) Use structured routines to activate prior knowledge.
To help children connect new ideas to what they already know, Miss Patel might start with a brief group discussion or use a simple retrieval game. For example, she could talk about familiar animals or settings from previous stories. This helps children link the new book to earlier experiences, making it easier to follow the story and understand new language without additional one-to-one support.
C) Embed flexible scaffolds during the reading session.
She could plan simple supports like sentence stems, guided prompts or actions to help children join in. For those with SLCN or EAL, visual cues or partner talk could offer extra support without singling them out. These scaffolds can be reused across stories and reduced over time as children grow in confidence, helping to keep the session inclusive without adding to planning workload.





[bookmark: PrimaryScenarioEnd]Primary scenario
	Mr. Jones, a Year 5 teacher, is preparing to introduce a new history topic on the Industrial Revolution. He is keen to ensure that pupils can connect this new learning to their existing knowledge of chronology, technological advancements, and social change, but he feels uncertain about how to check their prior understanding effectively. His previous experiences have shown that some pupils retain misconceptions, while others lack foundational knowledge, leading to disengagement and difficulties in accessing new content.
Reflect on the content of this elective self-study as you consider how Mr. Jones might adapt his teaching to meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Use retrieval and low-stakes assessment to check what pupils know.
Mr. Jones could start the unit with a short, low-pressure quiz or discussion to explore what pupils remember from earlier topics. He might ask timeline-based questions or use multiple-choice tasks to uncover misconceptions. This helps him tailor support during the topic, rather than needing to create separate lessons or activities for different groups.
B) Build on existing schema through clear connections.
To help pupils link new learning to familiar ideas, Mr. Jones might revisit concepts from earlier topics, such as transport, inventions, or Victorian life. He could use a concept map or class discussion to draw out these links. This reduces cognitive load and helps pupils see the Industrial Revolution as part of a wider story, rather than a standalone topic.
C) Use structured resources to support consistency and reduce planning time.
He might draw on a high-quality textbook or department resource that includes clear visuals, timelines and source material. These shared tools support all pupils without the need to plan from scratch. Annotation prompts, scaffolded questions and paired reading tasks can be reused across lessons, helping Mr. Jones focus his energy on questioning and feedback, rather than resource creation.





[bookmark: SecondaryScenarioEnd]Secondary scenario
	Mr. Khan is eager to streamline his lesson planning while maintaining high expectations for all pupils. He has noticed that his workload is increasing due to the time spent preparing differentiated materials, writing extensive feedback, and managing pupils’ varying levels of prior knowledge. He is considering how to incorporate AI-assisted lesson planning, digital tools, and high-quality textbooks to reduce workload while ensuring all pupils remain engaged and supported.
Mr. Khan discusses his concerns with his department head, who suggests trialling structured textbook use, AI-generated scaffolding prompts, and digital self-marking quizzes. He is keen to explore how these strategies can help him minimise preparation time, support independent learning, and improve learning environment management.
Reflect on the content of this elective self-study as you consider how Mr. Khan might meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Use high-quality textbooks to build consistency and reduce planning time.
Mr. Khan could select key textbook tasks that match curriculum goals and include clear models, diagrams and stretch questions. He might build routines around how pupils use the textbook, such as paired reading, annotation or retrieval activities, to reduce the need for bespoke worksheets while keeping expectations high for all learners.
B) Introduce digital tools that support independence.
AI-assisted planning tools could help generate quiz questions, writing prompts or review tasks. Mr. Khan might use these to support pupils working at different stages, without needing to create multiple differentiated versions. Speech-to-text and text-to-speech features can help pupils with additional needs engage more confidently with written content.
C) Automate feedback where possible to save time.
Self-marking quizzes or digital tasks can give pupils quick feedback while allowing Mr. Khan to focus on deeper discussion and targeted support. He might review class responses to spot common misconceptions, allowing him to adapt teaching in real time without marking every task in detail.





[bookmark: SENDScenarioEnd]SEND school scenario
	Miss Greene teaches in a specialist setting for pupils with moderate learning difficulties. She is preparing a science lesson on materials and their properties and wants to ensure that all pupils can access the key concepts through hands-on exploration and supported discussion. Her class includes pupils with varied cognitive profiles, sensory needs and communication styles. She often spends a significant amount of time adapting worksheets and sourcing extra visual materials, which adds to her planning workload and sometimes limits the time she has to focus on pupil thinking during the lesson.
After speaking with a colleague, Miss Greene is curious about how to make better use of existing resources, including tactile learning materials, symbol-supported visuals, and built-in scaffolds in specialist curriculum resources. She also wants to think more carefully about how to connect the new topic to pupils’ lived experiences and what they already know about familiar materials from daily routines.
Reflect on the content of this elective self-study as you consider how Miss Greene might meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Adapt core resources rather than designing new ones.
Miss Greene could identify textbook or scheme-based resources that already include scaffolded tasks and symbol-supported visuals. Instead of creating new worksheets, she might use these materials with light-touch changes such as chunking, highlighting or providing tactile objects alongside key tasks.
B) Build on pupils’ everyday experiences.
She could link new learning about materials to familiar routines, such as using metal spoons, plastic containers or soft fabrics in the school environment. Talking about these objects before the lesson, or integrating them into routine tasks, can reduce cognitive load and help pupils access the learning without additional preparation.
C) Use simple retrieval-based routines to activate prior knowledge.
Miss Greene might begin the lesson with a short object-matching task or discussion using real items or visuals from earlier lessons. These routines can be reused across topics, reducing planning time while helping pupils make links and revisit concepts regularly.



[bookmark: APScenarioEnd]Alternative provision scenario
	Miss Green is planning a shared reading session with her Year 8 class in an AP environment, introducing a new story rich in descriptive language and complex vocabulary. She is aware that some pupils in her class, particularly those who are struggling readers, and those with speech, language, and communication needs (SLCN), may face challenges in fully engaging with the text. The class are reluctant readers and, in the past, have displayed challenging behaviour when Miss Green has tried to read with them. Some pupils will refuse to read, either shutting down and putting their head on the desk or walking out of the lesson.
Rather than waiting to address these challenges during the lesson, Miss Green considers proactive strategies to prepare all pupils for success before they start to read the book.
Reflect on the content of this elective self-study as you consider how Miss Green might meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Pre-teach key vocabulary using multimodal supports.
Miss Green could introduce a small number of key words before the lesson using images, short video clips or audio definitions. Tools like talking tins or text-to-speech apps can help pupils revisit the words in their own time. This approach supports schema building without needing multiple versions of resources.
B) Use short retrieval routines to link to earlier learning.
To help pupils connect to previous topics or themes, Miss Green might begin with a short quiz, true or false activity or group recall task. This helps pupils activate what they already know and reduces anxiety about unfamiliar material, without creating new content from scratch.
C) Provide flexible scaffolds during reading.
She could plan sentence starters, paired talk or teacher modelling that supports reluctant readers without making them feel exposed. Visual summaries or guided annotations could also support access while keeping the reading task consistent for all learners.







	Reflections:
Take a moment to think about your own learning environment, the pupils you teach and the adults who support them. Consider your development in relation to these since your initial teacher training: 
· What has changed in the way you check prior knowledge or respond to what pupils need during lessons?
· How are you now using tools, routines or resources to reduce workload while still meeting individual needs?
Share your reflections with your mentor. 
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[bookmark: personalprofessionalreflection]Approximate time to complete: 2 minutes
Why adaptive practice?
You’ll remember from your initial teacher training that pupils learn in different ways and at different paces. Adaptive teaching helps all pupils succeed without lowering expectations or planning multiple lessons. Instead, it focuses on small, flexible changes based on what pupils need.
Before the lesson, you can plan for adaptation by checking prior knowledge, pre-teaching key vocabulary, and using scaffolds like worked examples. You might also adjust seating or provide visuals to support pupils with SEND or EAL.
During the lesson, continue making responsive adjustments. This could mean rephrasing instructions, using a sentence stem, or giving a quick prompt. These in-the-moment strategies help pupils stay on track and reduce the need for extra planning.
By combining careful planning with responsive teaching, you can create a more inclusive learning environment, without adding to your workload.
Connecting new content with pupils’ prior knowledge
You’ll remember from your initial teacher training that pupils learn best when new ideas build on what they already know. This helps reduce cognitive load and supports long-term understanding. Using approaches like retrieval practice, sequencing, and linking back to earlier content means pupils can form stronger mental connections, or schemas, which helps them remember and apply learning more easily.
In your teaching, this might mean:
· checking what pupils already know before introducing something new
· using low-stakes quizzes and recap questions
· linking topics clearly and revisiting key ideas over time
This approach also helps you spot and tackle misconceptions before they become barriers. Whether it’s through talk and play in the early years or model texts and worked examples in secondary, connecting learning to prior knowledge helps you support all pupils without needing to start from scratch, or add to your workload.
Managing workload through technology and high-quality resources
You don’t have to do it all from scratch. Research shows that using technology and well-structured resources can save you time while keeping learning high-quality. Tools like assistive tech and AI platforms can cut down on tasks like creating quizzes, reading texts aloud, or repeating instructions, freeing you up to focus on questioning, feedback and pupil thinking (EEF, 2025b; DfE, 2024).
Instead of creating new materials for every lesson, you can:
· use shared resources like textbooks and model examples
· lean on department resources for consistency and clarity
· try AI tools to speed up planning or support retrieval (ensuring you exercise due care and attention to accuracy). 
This approach helps you meet individual needs more efficiently. With the right resources and tools, you’ll reduce workload without lowering expectations, making adaptive teaching more sustainable in your day-to-day practice.
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Approximate time to complete: 2 minutes
	The following next steps are suggestions of how early career teachers could implement the learning from this elective self-study and align with the associated Mentor Support materials. Schools may wish to adapt this to meet the needs of their context and their ECTs.  


Observing  
If possible, arrange with your mentor to observe a colleague. Choose a lesson where they are using adaptive strategies to meet individual needs, employing technology or linking new content to pupils’ prior learning. As you watch, consider the following:
· How does the teacher activate prior knowledge before introducing new content? Are they using quizzes, discussion, or visual prompts to check what pupils already know?
· What scaffolds are built into the task (for example: worked examples, sentence stems) so that all pupils can access the learning without creating multiple versions?
· How does the teacher adapt in the moment without needing extra materials, for example, rephrasing a question or modelling under a visualiser?
· What resources or tools are being used to streamline planning or reduce marking, such as high-quality textbooks, knowledge organisers, or digital tools?
· How does the teacher maintain high expectations for all pupils while using these adaptations?
Afterwards, discuss your observations with your mentor. Reflect on what strategies helped make the lesson inclusive and manageable and think about what you could try in your own setting.
Actions
Choose an upcoming lesson where you want to make sure all pupils can access the learning, without increasing your planning workload. The aim is to build in support that’s purposeful, flexible, and supports independence over time. Here are some approaches to consider or discuss with your mentor:
· Plan how you will apply adaptive practice to support pupil success. Plan three specific strategies to help you respond to pupil needs during lessons, without lowering expectations or increasing workload. Think about how and when you’ll apply these strategies in upcoming teaching.
· Plan how you will connect new content with pupils’ prior knowledge. Choose two or three ways to help pupils link new learning with what they already know. Identify a topic you’re teaching soon where you can try this approach.
· Plan how you will use structured resources and technology to manage workload. Choose one or two approaches to reduce planning time while keeping learning accessible and inclusive. Map out where and how you’ll use these strategies in an upcoming unit or topic.
Discuss how you will implement this with your mentor, in your next weekly meeting, using the contents of this elective self-study to support your planning including identifying the active ingredients for the action and how these will be enacted in the classroom.
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Related Initial Teacher Training and Early Career Framework statements  
Adaptive teaching 
Learn that…
5.4. 	Adaptive teaching is less likely to be valuable if it causes the teacher to artificially create distinct tasks for different groups of pupils or to set lower expectations for particular pupils. 
5.5. 	Flexibly grouping pupils within a class to provide more tailored support can support learning, but care should be taken to monitor its impact on attainment, behaviour, engagement and motivation, particularly for low attaining pupils.
Learn how to…
Meet individual needs without creating unnecessary workload, by:
· 5.k. Making use of well-designed resources (for example: textbooks, manipulatives).
· 5.l. Planning to connect new content with pupils' existing knowledge or providing additional pre-teaching if pupils lack critical knowledge.
· 5.m. Building in additional practice or removing unnecessary expositions.
· 5.n. Reframing questions to provide greater scaffolding or greater stretch.
· 5.o. Considering carefully whether intervening within lessons with individuals and small groups would be more efficient and effective than planning different lessons for different groups of pupils.
Professional behaviours 
Learn how to…
Manage workload and wellbeing, by:
· 8.n. Understanding the right to support (for example: to deal with misbehaviour, or support pupils with SEND).
· 8.o. Collaborating with colleagues to share the load of planning and preparation and making use of shared resources (for example: textbooks).
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[bookmark: AI]Use of artificial intelligence
This document includes content created using generative artificial intelligence (gen AI). The original materials were developed by the NIoT team, drawing on a comprehensive evidence base and decades of teaching and leadership experience. Some scenarios, case studies, and example programme materials were generated with the assistance of AI, guided by thoughtfully crafted human prompts informed by extensive expertise and a deep understanding of the framework content. Additionally, AI-generated content was used to create podcast formats. Every output was rigorously quality assured and edited by an expert in early career teaching to ensure accuracy, relevance, and alignment with the framework. 
[bookmark: Bookmark1][bookmark: AdvisoryonAI]Advisory note on the use of generative Artificial Intelligence (AI) in this unit
Throughout this elective unit, generative artificial intelligence (AI) and large language models (LLMs) will be referenced as potential tools to support your teaching practice. However, it’s important to note that the evidence base for the effectiveness of specific tools in classroom settings is still emerging, and their impact may vary depending on context and use. 
You might use generative artificial intelligence to help you plan, support teaching assistants, or create clear resources for pupils. It can’t replace your professional judgement, but it can save time and help you create a more effective learning environment. Whenever AI is mentioned, there are some important considerations to bear in mind: Does it align with your school’s policies? Any use of AI should match your school’s acceptable use and safeguarding policies. If you’re unsure, speak with your mentor or a senior leader first.
· Are you keeping data safe? Don’t input any personal data about yourself, colleagues, pupils, or families. Always check that anything the AI generates doesn’t accidentally breach copyright or data protection laws.
· Have you checked what the AI has produced? Always review, edit and proofread AI-generated content before using it. AI can sometimes provide inaccurate or inappropriate information, even if it looks convincing at first glance.
· Are you clear on how your input is being used? Some tools use what you type in to help improve their systems. Are you comfortable with the prompts or questions you’re putting in, and with how the tool may reuse them? If not, look at the tool’s terms and settings before going ahead.
We would also advocate for all users of AI to have a good understanding of how the technology works before using it. For further information regarding safe and ethical use of gen AI in education, see https://www.gov.uk/government/collections/using-ai-in-education-settings-support-materials 
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