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ECT Programme Y1
Seminar A: Creating a safe and predictable learning environment
Session outline
This document is intended for those who design and deliver a school-led Early Career Teacher (ECT) programme. It provides possible learning intentions that are aligned with the Initial Teacher Training and Early Career Framework and targets early career teachers. It also offers suggested activities and durations, as well as recommended references to support design and facilitation.	

 


Title of seminar: Seminar A: Creating a safe and predictable learning environment
Duration
90 minutes 
Delivery details 
This session is intended for face-to-face live session 
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[bookmark: Sessionoverview]Session overview 
This seminar intends to help ECTs to understand how to have high expectations of pupils and effectively manage pupil behaviour. Comprising three sections that address learning behaviours, building effective partnerships with parents and carers, and restoring relationships with pupils, each section focuses on one of these areas through a combination of presentations, discussions, practice, feedback, and reflection activities.
Designed to last 90 minutes, the seminar can be adapted to suit different contexts and needs. It is recommended that phase/subject specific examples are provided as appropriate throughout.
[bookmark: Learningintentions]Learning intentions 
· To reflect on ways to create a safe, predictable, and positive environment by teaching effective learning behaviours.
· To explore the importance of building strong, collaborative partnerships with parents and carers.
· To explore strategies for effective communication and engagement with parents and carers.
· To identify and apply effective techniques for conducting restorative conversations with pupils.

[bookmark: relatedframeworkstatements]Related ITTECF framework statements 
High Expectations 
1.7 High quality teaching is underpinned by positive interactions between pupils, their teachers and their peers.
1.8 Pupils’ experiences of school and their readiness to learn can be impacted by their home life and circumstances, particularly for EAL pupils, young carers, and those living in poverty.
1.d Seeking opportunities to engage parents and carers in the education of their children (e.g. proactively highlighting successes) and consider how this engagement changes depending on the age and development stage of the pupil.
1.f. Teaching and rigorously maintaining clear behavioural expectations (e.g. for contributions, volume level and concentration). 
Managing Behaviour 
7.2 A predictable and secure environment benefits all pupils, including younger pupils, but is particularly valuable for pupils with special educational needs.
7.3 The ability to self-regulate one’s emotions affects pupils’ ability to learn, success in school and future lives
7.5 Building effective relationships is easier when pupils believe that their feelings will be considered and understood.
7.m Consistently applying the school’s behaviour policy, including where individual pupils have an agreed tailored approach.
7.q Helping pupils to think through scenarios before they occur and using cues to help them recall agreed upon behaviours
Professional Behaviours 
8.4 Building effective relationships with parents, carers and families can improve pupils’ motivation, behaviour and academic success.
8.h Communicating with parents and carers proactively and making effective use of parents’ evenings to engage parents and carers in their children’s schooling.

Return to content page

[bookmark: sessioninputs]Session inputs
Introduction 
Timing: 10 minutes 
This section of the session should be used to set expectations and share the learning intentions for session. It could also be used as an opportunity for Early Career Teachers to check-in with their peers and link the session with how these issues are addressed at a school/Trust level. 
Any particular school/Trust documentation could be highlighted at this stage.
Section 1: Creating a safe, predictable and positive environment by teaching learning behaviours
Timing: 15 minutes 
This section of the session focuses on the different types of learning behaviours that ECTs will have encountered in the core self-study. These learning behaviours (emotional, social, cognitive) have been adapted from the Improving Behaviour in Schools Guidance Report (EEF, 2021). See appendix for more information.
Suggested activity
Outline a scenario that encompasses the learning intentions and reflects your context. ECTs will engage with this scenario during the seminar to deepen their understanding and apply their learning.
Example scenario
This example scenario can be used or adapted to align with school or Trust practice: 
	Charlie has recently become disruptive in Ms. Taylor’s lessons—talking over others, refusing instructions, and making sarcastic comments during group activities. Tensions in the classroom are rising, and several pupils have complained about feeling uncomfortable working with him.
One afternoon, Charlie storms out of the classroom after being reminded to follow the class rules. Ms. Taylor later learns that he’s been having difficulties at home. His parents have also expressed frustration, feeling out of the loop and unsure how to support him.
The following day, Charlie returns to school and avoids eye contact with Ms. Taylor. His peers remain cautious and distant. Ms. Taylor knows that something needs to change if the learning environment is to stay calm, supportive, and productive—for Charlie and for the rest of the class.



Start by introducing the scenario and encouraging ECTs to share their initial thoughts. You may also guide them to reflect on the following areas of practice, as these form the foundation of the session.
· High Expectations 
· Managing Behaviour 
· Professional Behaviours
To consolidate understanding of the learning behaviours, a suggested activity would be to begin with a retrieval activity that prompts ECTs to recall the three types of learning behaviours and some key information about each one. 
Any relevant school/Trust policy or training could also be referred to here.
Offer ECTs the chance to reflect on how they can apply this to their own teaching. If they feel they have already applied this to their teaching, they may reflect on the strategies they employ; what it looks like in their classroom; and whether they feel they can adapt or improve it moving forward. ECTs can then discuss their reflections with peers. 
Conclude this section by revisiting the scenario, allowing ECTs to apply the learning covered so far. Encourage them to reflect on what has been reinforced or deepened through peer discussion and the session’s content.
Section 2: Building effective partnerships with parents and carers
Timing: 20 minutes 
The second section of the seminar focuses on building effective partnerships with parents and carers and draws on information in the EEF’s Parental Engagement Guidance Report (EEF, 2021a). See appendix for more information.
Suggested activity 
Begin with a quotation from the EFF report to engage ECTs with the importance of parental communication: ‘For all age groups, well-designed school communications with parents can be effective for improving attainment and a range of other outcomes.’
Provide a summary of the EEF’s guidance with regards to communicating with parents and carers. At this point you may wish to refer to the school/Trust policy on communicating with parents and carers.
Discuss the success criteria for making communication effective. There is a suggested list in the appendix. Any particular school/Trust documentation could be highlighted at this stage.
Share a context specific non-example of a transcript of a telephone call home to a parent / carer. ECTs must consider why this is not a good example and how they would improve it based on the content of the session so far and the success criteria.
Section 3: Restoring relationships with pupils 
Timing: 30 minutes 
The third section of the seminar focuses on selecting on how to effectively restore relationships with pupils. This is based on the Establish, Maintain, Restore framework (EEF, 2021b). 
Suggested activity 
Begin with a retrieval activity on the EMR framework which was covered in the core self-study: ECTS can discuss each element and aim to recall the definitions. See appendix for more information.
The main focus of this section is the ‘restore’ phase. Engage ECTs with this phase and discuss what this looks like – you may refer to context specific examples or school/Trust policies. Provide a success criteria for effectively restoring relationships. Suggested list in appendix.
The main activity in the section allows ECTs to put their learning and understanding into practice. ECTs can write a script of a restorative conversation with a pupil based on a scenario suitable to your setting and context. ECTs will receive feedback from a peer to adapt and improve their work. Provide feedback guidance appropriate to the task.
The section will end by giving ECTs an opportunity to engage in some reflection where they consider the content of this section; how they will use this to move forward in their practice; and what the impact might be. 
Moving forward 
Timing: 10 minutes 
Give participant times to reflect on their learning from the session and identify some actions they will take to develop their practice as a result. This is also an opportunity to flag next steps on the programme including dates for any live sessions and take any remaining questions.
Return to content page
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[bookmark: Appendix]Appendix 
Section 1
Learning behaviours (EEF, 2021) Improving behaviour in schools:
Emotional
Emotional learning behaviours focus on the development of pupils' internal resilience and well-being, enabling them to engage effectively with learning. This includes:
· Inner voice: Encouraging positive self-talk and internal motivation.
· Mental well-being: Supporting emotional health to manage stress and challenges.
· Dealing with setbacks: Building resilience and perseverance.
· Self-esteem: Fostering a positive sense of self-worth and confidence.
· Self-worth: Helping pupils feel valued and capable.
· Self-competence: Developing belief in their ability to succeed.
Social
Social learning behaviours emphasise interaction and relationships, which are critical for collaboration and a positive learning environment. This includes:
· Pupil/teacher relationship: Building trust and mutual respect between pupils and teachers.
· Pupils' relationships with their peers: Encouraging supportive peer interactions.
· Collaborative learning: Promoting teamwork and shared responsibility in learning tasks.
· Bullying: Addressing and preventing behaviours that harm relationships and well-being.
Cognitive
Cognitive learning behaviours focus on the mental processes required for effective learning, enhancing problem-solving and critical thinking. This includes:
· Motivation: Inspiring pupils to engage actively in their learning.
· Growth mindset: Encouraging the belief that abilities can improve with effort.
· Working memory/cognitive load: Managing mental resources for efficient learning.
· Teacher/pupil dialogue: Facilitating meaningful interactions to deepen understanding.
· Teacher modelling: Demonstrating behaviours or strategies for pupils to emulate.
Additional notes to aid delivery:
· The ‘general climate for learning can be improved through the explicit teaching of learning behaviours, reducing the need for teachers to constantly ‘manage’ misbehaviour’.
· A learning behaviour is any behaviour that supports learning.
· Pupils who can manage their own behaviour will be less likely to misbehave in school.
· Unlike managing misbehaviour, fostering learning behaviours actively engages pupils in the content and context of lessons.
· Teaching learning behaviours can improve both academic achievement and cognitive skills.
· Strengthening learning behaviours equips pupils with motivation, determination, and social-emotional skills that benefit them beyond the classroom.
· Research supports teaching behaviours for learning as a means to enhance classroom dynamics and pupil outcomes.
Section 2
EEF, 2021 EEF_Parental_Engagement_Guidance_Report.pdf
Summary of the guidance with regards to communicating with parents and carers:
· Face-to-face meetings, phone calls, or text messages are often more impactful than letters or emails, especially for delivering important information to families who may be less connected to the school.
· Tailor messages to individual families and frame them positively, such as celebrating successes or highlighting achievements.
· Share factual information about the child's progress, homework, and upcoming tasks. 
· Keep the content of communication accessible to ensure parents feel confident in supporting their child’s learning.
Suggested success criteria for effective communication with parents / carer:
· Empathy - Understanding and acknowledging parents’ and pupils’ challenges shows that you care about their perspective and value their role. Empathy fosters trust and reassures parents that their concerns will be taken seriously. Pupils with some kind of SEND: This approach also acknowledges the unique challenges faced by parents and pupils with some kind of SEND.
· Positivity - Starting with or including positive observations about the child creates a constructive tone. Highlighting strengths reassures parents that the teacher recognises their child's potential, making them more receptive to feedback.
· Understanding - Demonstrating an effort to understand the underlying causes of an issue - rather than just addressing the symptoms—leads to more targeted, effective solutions. Parents appreciate when teachers take the time to consider the broader context, including home and external factors. Pupils with some kind of SEND: Take time to understand the root causes of challenges faced by pupils with some kind of SEND. Consider factors such as their individual needs, home environment, and any external circumstances. This holistic approach helps tailor more effective support strategies.
· Collaboration - Involving parents in the problem-solving process strengthens the partnership between home and school. When teachers and parents work together, the child benefits from consistent support across both environments. A collaborative approach ensures parents feel valued in decision-making.
· Clear suggestions and solutions - Providing actionable advice gives parents a concrete way to support their child, rather than leaving them unsure of what to do. This clarity empowers parents to make meaningful contributions to their child’s progress and success. Pupils with some kind of SEND: Offer specific, actionable advice tailored to the child’s specific SEND needs. 
· Plans to follow up or monitor - Setting a follow-up plan ensures accountability and demonstrates the teacher’s commitment to resolving the issue. Regular check-ins also keep parents informed and involved, reinforcing the partnership and allowing for adjustments as needed.
· Specific details - Providing specific, factual details (e.g., missed assignments, areas of improvement, or examples of behaviour) helps parents understand the situation clearly. Vague or generalised feedback can confuse or frustrate parents, while specific examples create transparency and a starting point for action.
· Accessibility - Effective communication is clear, concise, and free of jargon. Messages should also be accessible to parents of different backgrounds, including those who may not speak the primary language fluently or who face other barriers. Ensuring accessibility ensures that all parents can engage meaningfully.
Notes on what a non-example transcript of a phone call to a parent / carer could include. The focus of the call is a lack of homework:
· Lack of positivity: The call begins with a problem-focused tone, without any acknowledgment of the pupil’s strengths or positive behaviour.
· No empathy or exploration: The teacher dismisses the pupil’s reasons for not doing homework and doesn’t explore potential challenges or underlying issues.
· Vague suggestions: The teacher provides no actionable strategies or support for the parent to help the pupil improve, relying instead on generic advice.
· Missed partnership opportunity: The conversation doesn’t establish a collaborative approach, leaving the parent feeling solely responsible for resolving the issue.
· Unclear follow-up: There’s no plan for follow-up communication or monitoring progress, which limits accountability and support for the pupil’s improvement.
Suggested success criteria for effectively restoring relationships:
· Use a calm, neutral tone
· Display empathy
· Use of active listening and skilful use of questions to gauge how the pupil is feeling
· Reinforce behavioural expectations
· Clear explanations of behaviour
· Opportunities for reflection
· Provide feedback
· Collaborate with the pupil and guide problem solving
· Set clear expectations and plan for a follow up
· End on a positive note

Section 3
EEF: Improving behaviour in schools
Establish, Maintain Restore:
Establish
Definition: Focuses on intentional practices to build a positive relationship with each pupil, fostering trust, connection, and understanding from the start.
Practical strategies:
· Dedicate time during lessons to check in with pupils.
· Show interest in pupils' hobbies and preferences.
· Use positive communication techniques, including:
· Open-ended questions
· Affirmations
· Reflexive listening
· Validation
· Referencing pupil-specific information
· Constructive feedback
Maintain
Definition: Proactively ensures that the quality of relationships remains strong through consistent and positive interactions over time.
Practical strategies:
· Greet pupils at the door.
· Conduct regular relationship check-ins (e.g., asking how they are doing).
· Maintain a 5-to-1 ratio of positive to negative interactions.
· Send positive notes home to celebrate achievements (if aligned with school or departmental practices).
Restore
Definition: Focuses on repairing the relationship after a negative interaction, emphasising reconnection and understanding.
Practical strategies:
· Apply the R3 framework: Reconnect, Repair, Restore.
· Discuss the cause of the negative interaction openly.
· Seek to understand the reasons behind the challenge.
· Communicate care and commitment to the pupil’s success.
· Engage in mutual problem-solving to find a constructive way forward.
· Let go of the past incident and start with a clean slate.
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