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ECT Programme Y1
Seminar C: Working in partnership with stakeholders
Session outline
This document is intended for those who design and deliver a school-led Early Career Teacher (ECT) programme. It provides possible learning intentions that are aligned with the Initial Teacher Training and Early Career Framework and targets early career teachers. It also offers suggested activities and durations, as well as recommended references to support design and facilitation.

 


Title of seminar: Seminar C: Working in partnership with stakeholders
Duration
90 minutes 
Delivery details 
This session is intended for face-to-face live session.
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[bookmark: Sessionoverview]Session overview 
This seminar integrates elements from the Initial Teacher Training and Early Career Framework, including High Expectations, Adaptive Teaching, Managing Behaviour and Professional Behaviours, highlighting the interconnected nature of effective teaching practices. 
This seminar intends to help early career teachers (ECTs) understand how to work effectively with teaching assistants and other adults in the classroom to maximise pupil support and learning. ECTs will develop practical strategies for building strong professional relationships through effective conversations and apply these skills by planning a structured conversation with stakeholders about a pupil. Comprising of three sections, each focuses on one of these areas through a combination of presentations, discussions, practice, feedback, and reflection activities.
Designed to last 90 minutes, the seminar can be adapted to suit different contexts and needs. It is recommended that phase/subject specific examples are provided as appropriate throughout.
[bookmark: Learningintentions]Learning intentions 
· Explore how to work effectively with TAs and other adults within the classroom, to maximise pupil support and learning outcomes.
· Understand how positive relationships contribute to pupil well-being and progress.
· Learn practical approaches to build and maintain strong relationships through effective conversations with colleagues, parents, and carers to support all pupils.
· To engage in composite practice by applying and developing the strategies explored in this session by planning an activity that involves a structured conversation with stakeholders about a pupil. 




[bookmark: relatedframeworkstatements]Related ITTECF framework statements 
High expectations
1.5. A culture of mutual trust and respect supports effective relationships
Communicate a belief in the academic potential of all pupils, by:
1.d. Seeking opportunities to engage parents and carers in the education of their children (e.g. proactively highlighting successes) and consider how this engagement changes depending on the age and development stage of the pupil.
Adaptive teaching
5.7. Pupils with SEND are likely to require additional or adapted support; working closely with colleagues, parents/carers, and pupils to understand barriers to learning and identify effective strategies is essential.
Develop an understanding of different pupil needs, by:
5c) Working closely with the Special Educational Needs Co-ordinator (SENCO) and other SEND specialists or expert colleagues.
5d) Working closely with the Designated Safeguarding Lead
Provide opportunity for all pupils to experience success, by: 
5i) Making effective use of teaching assistants and other adults in the classroom
Managing behaviour
Build trusting relationships, by: 
l) Liaising with parents, carers and colleagues to better understand pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations
Professional behaviours
8.4 Building effective relationships with parents, carers and families can improve pupils’ motivation, behaviour and academic success. 
8.5. Teaching assistants (TAs) can support pupils more effectively when they are prepared for lessons by teachers, and when TAs supplement rather than replace support from teachers.
8.6. SENCOs, pastoral leaders, careers advisors and leaders and other specialist colleagues also have valuable expertise and can ensure that appropriate support is in place for pupils.
Build effective working relationships, by: 
8f) Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school. 
8g) Seeking ways to support individual colleagues and working as part of a team. 
8h) Communicating with parents and carers proactively and making effective use of parents’ evenings to engage parents and carers in their children’s schooling. 
8i) Working closely with the SENCO and other professionals supporting pupils with additional needs, making explicit links between interventions delivered outside of lessons with classroom teaching. 
8j) Drawing on guidance from expert colleagues, sharing the intended lesson outcomes with teaching assistants ahead of lessons. 
8k) Ensuring that support provided by teaching assistants in lessons is additional to, rather than a replacement for, support from the teacher. 
8l) Knowing who to contact with any safeguarding, or any pupil mental health concerns
Return to content page

[bookmark: sessioninputs]Session inputs
Introduction 
Timing: 15 minutes 
This section of the session should be used to set expectations and share the learning intentions for session. It could also be used as an opportunity for ECTs to check-in with their peers and link the session with how these issues are addressed at a school/Trust level. Any particular school/Trust documentation could be highlighted at this stage.
Section 1: Working effectively with teaching assistants
Timing: 15 minutes 
The first section of the seminar explores how to work effectively with teaching assistants, focusing on their role in supporting pupil learning. It will also cover strategies that help teachers collaborate with TAs to maximise their impact in the classroom.
Suggested activity
Outline a scenario that encompasses the learning intentions and reflects your context. ECTs will engage with this scenario during the live seminar to deepen their understanding and apply their learning.
Example scenario
This example scenario can be used or adapted to align with school or Trust practice: 
	Miss Saadawi has just received a phone call from a concerned parent regarding their child, who has ADHD. The parent explained that their child is finding it difficult to concentrate during independent tasks because the TA frequently talks to them while they are working. Additionally, the child has mentioned that the TA sometimes completes parts of their work if they are taking too long, which the parent worries is preventing them from developing independence.​
Miss Saadawi values the TA’s support and knows they have the best intentions, but she recognises that this approach may not be the most effective way to support the pupil’s needs. She wants to address the issue in a way that maintains a positive working relationship while ensuring the pupil receives the right support.​






Start by introducing the scenario and encouraging ECTs to share their initial thoughts. You may also guide them to reflect on the following areas of practice, as these form the foundation of the session.
· High Expectations 
· Adaptive Teaching 
· Managing Behaviour 
· Professional Behaviours
Move on to consider how to effectively work with TAs in the classroom. Some suggested questions are as follows:
· How can you maximise the role of a TA to improve pupil outcomes?
· What strategies can you use to ensure your communication with a TA is purposeful and focused on improving pupil outcomes?
Based upon the responses given, you may wish to spend more time exploring each aspect in more detail. See appendix for more information.

Offer ECTs the chance to reflect on how they can apply this to their own teaching. If they feel they have already applied this to their teaching, they may reflect on the strategies they employ; what it looks like in their classroom; and whether they feel they can adapt or improve it moving forward. ECTs can then discuss their reflections with peers. 
Conclude this section by revisiting the scenario, allowing ECTs to apply the learning covered so far. Encourage them to reflect on what has been reinforced or deepened through peer discussion and the session’s content.

Return to content page

Section 2: Effective professional conversations
Timing: 20 minutes 
In the second section, participants will deepen their understanding of how to engage in professional conversations. The focus will be on how to effectively communicate with various stakeholders using a model for effective conversations.
Suggested activity 
Start by encouraging ECTs to reflect on their existing knowledge and experiences of communicating with parents and carers. Build on their responses by highlighting key considerations for effective communication in these interactions. See appendix for more information.
Encourage ECTs to recognise that the starting point for any conversation is understanding the ‘beliefs’ people bring into it. Explain how these beliefs can influence problem-solving and shape the direction of the discussion. See appendix for more information.
To further develop an understanding of how to engage in effective professional conversations, use a model to support you in this. See appendix for more information.
Conclude this section by revisiting the scenario, allowing ECTs to apply the learning covered so far. Encourage them to reflect on what has been reinforced or deepened through peer discussion and the session’s content.



Section 3: Planning for a pupil-focused conversation
Timing: 35 minutes 
In the final section of the seminar, ECTs will engage in a practice activity where they plan a conversation with a parent or carer. 
Suggested activity 
ECTs will identify a situation where they may need to communicate with a parent or carer. Using the knowledge and strategies from the session, they will script the conversation, ensuring they clarify its purpose, plan key discussion points, and consider the desired outcome.
ECTs will deliver their script to a peer and receive feedback to adapt and improve it. Provide feedback guidance appropriate to the task.
The section will end by giving ECTs and opportunity to engage in some reflection where they consider the content of this section; how they will use this to move forward in their practice; and what the impact might be. 
Moving forward 
Timing: 5 minutes 
This is also an opportunity to flag next steps on the programme including dates for any live sessions and take any remaining questions.
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[bookmark: Appendix]Appendix 
[bookmark: Appendix1]Section 1 
The role of the teaching assistant
Source: Teaching Assistant Interventions | EEF
· Supporting pupil progress
· Enhancing, not replacing, teacher input
· Collaborative planning
· Communication
· Preparing pupils for learning
· Delivering targeted interventions

Effective strategies
Source: TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
· Ensure TAs have the lesson plan in advance
· Share the intended learning outcomes
· Provide an overview of skills to be learned or practised
· Make TAs a visible part of teaching
· Rotate roles
· Use TAs for ‘teaching triage’
· Assign TAs a supplementary focus
· Guide TAs in effective practice
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[bookmark: Appendix2]Section 2
Communicating with parents and carers
Sources: 
· Carroll et al (2017). SEN support: A rapid evidence assessment
· SEND code of practice (2018). Advice template
· EEF (2021a) . Parental engagement | EEF

Key points:
· Engaging with parents of pupils with SEND is key
· Parental engagement has a positive impact on average of 4 months’ additional progress
· Different strategies for parental engagement should be tailored to the age of the pupil
· Communication with parents and carers can help to refine your approach with pupils
· Tailoring communication to encourage a positive dialogue, making it clear how parents can support their child’s learning 
Exploring beliefs
Source: adapted from Educational leaders’ problem-solving for educational improvement: Belief validity testing in conversations
In some conversations, challenges arise when stakeholders have differing views on an issue. 
When having professional conversations, it’s important to understand how beliefs influence problem-solving. 
People’s beliefs affect:
· How they define a problem – What they see as the issue and why it matters.
· How they explain a problem – What they think caused it.
· How they think it should be solved – What they believe will fix it.
Professional and problem-solving conversations need to acknowledge that the different participants in the conversation often have different underlying beliefs about the nature of the issue as well as what should be done about the issue. 
Issues arising in schools can be tackled in a way that either bypasses the beliefs of others or engages them. This approach is built on the assumption that it is better to engage fellow professionals than bypass them. This in turn involves all stakeholders in acknowledging that their beliefs may be challenged.
Beliefs can be based on assumptions rather than facts.
Conversations can get stuck if people focus only on surface-level causes. Seek to encourage deeper reflection on what might be influencing the issue.
Different people will see problems in different ways - listening and asking questions can help uncover solutions that work for everyone.
Model for professional conversations
The NIoT has developed a model based adapted from this paper: Educational leaders’ problem-solving for educational improvement: Belief validity testing in conversations. However, you may also choose to use a model developed by your school or Trust. The model is structured around four key areas.
· Respect: Value all opinions: am I really hearing everyone?
· Validity: Seek accurate info: how can I test if my beliefs are correct?
· Commitment: Make decisions together: Is everyone genuinely on board?
· Reflection
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