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Session outline
This document is intended for those who design and deliver a school-led Early Career Teacher (ECT) programme. It provides possible learning intentions that are aligned with the Initial Teacher Training and Early Career Framework and targets early career teachers. It also offers suggested activities and durations, as well as recommended references to support design and facilitation.	

 


Title of seminar: Seminar E: Using assessment to inform teaching 
Duration
90 minutes 
Delivery details 
This session is intended for face-to-face live session.
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[bookmark: Sessionoverview]Session overview 
This seminar integrates elements from the Initial Teacher Training and Early Career Framework, including Classroom Practice, Adaptive Teaching and Assessment, highlighting the interconnected nature of effective teaching practices. 
This seminar aims to help early career teachers (ECTs) deepen their understanding of how formative assessment can be used to effectively inform teaching. ECTs will develop practical strategies for using formative assessment as a responsive teaching tool and apply these skills by planning for the use of hinge-point questions to assess understanding. Comprising of three sections, each focuses on one of these areas through a combination of presentations, discussions, practice, feedback, and reflection activities.
Designed to last 90 minutes, the seminar can be adapted to suit different contexts and needs. It is recommended that phase/subject specific examples are provided as appropriate throughout.
[bookmark: Learningintentions]Learning intentions 
· Consolidate understanding of how to use formative assessment to enhance lesson planning and teaching effectiveness. 
· Explore the role of questioning in assessing pupil understanding and guiding learning. 
· Develop practical strategies for using hinge-point questions as a formative assessment tool that supports all pupils. 
· Engage in composite practice by creating and refining a hinge-point question in order to assess understanding and respond to the needs of all pupils.
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[bookmark: relatedframeworkstatements]Related ITTECF framework statements 
Classroom practice
4.6. Questioning is an essential tool for teachers; questions can be used for many purposes, including to check pupils’ prior knowledge, assess understanding and break down problems
Stimulate pupil thinking and check for understanding, by: 
4.m) Including a range of types of questions in class discussions to extend and challenge pupils (e.g. by modelling new vocabulary or asking pupils to justify answers). Elaborate on and query pupil contributions to support pupils’ oral language skills, and knowledge development.
 4.n) Providing appropriate wait time between question and response where more developed responses are required
Adaptive teaching
5.1. Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success.
5.3. Seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of teaching. 
Develop an understanding of different pupil needs, by:
5a) Identifying pupils who need new content further broken down. 
5b) Making use of formative assessment.
Assessment
6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs
6.2. Good assessment helps teachers avoid being over-influenced by potentially misleading factors, such as how busy pupils appear. 
6.3 Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use.
6.4 To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect.
Avoid common assessment pitfalls, by: 
a) Planning formative assessment tasks linked to lesson objectives and thinking ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps). 
b) Drawing conclusions about what pupils have learned by looking at patterns of performance over a number of assessments (e.g. appreciating that assessments draw inferences about learning from performance).
c) Choosing, where possible, externally validated materials, used in controlled conditions when required to make summative assessments.
d) Using available evidence to accurately identify what is required for individuals to meet their next steps and use this understanding to guide teaching adjustments for sub-group and individual pupils
Make feedback manageable and effective, by: 
m) Recording data only when it is useful for improving pupil outcomes. 
n) Working with colleagues to identify efficient approaches to marking and alternative approaches to providing feedback (e.g. using whole class feedback or well supported peer- and self-assessment)
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[bookmark: sessioninputs]Session inputs
Introduction
Timing: 15 minutes 
This section of the session should be used to set expectations and share the learning intentions for session. It could also be used as an opportunity for ECTs to check-in with their peers and link the session with how these issues are addressed at a school/Trust level. Any particular school/Trust documentation could be highlighted at this stage.
Section 1: The role of formative assessment in informing teaching
Timing: 15 minutes 
The first section of the seminar revisits the role of formative assessment in informing teaching. ECTs will recall and consolidate their understanding of formative and summative assessment. They will also explore how assessment actively shapes learning, ensuring that checking for understanding is embedded throughout lessons
Suggested activity
Outline a scenario that encompasses the learning intentions and reflects your context. ECTs will engage with this scenario during the seminar to deepen their understanding and apply their learning.
Example scenario
This example scenario can be used or adapted to align with school or Trust practice: 
	Mrs Hamid has just introduced a new concept to her class. She planned a well-structured lesson with a clear learning objective and assumed that pupils would progress through the material at a similar pace as her pupils did last year. However, as she circulates the room, she notices significant variation in understanding. Some pupils complete tasks quickly, while others are struggling but not asking for help.​
Mrs Hamid had planned to move on to the next section of the topic, but she is now unsure whether all pupils have grasped the key ideas. She considers whether she should spend more time on the concept, move on as planned, or adapt her approach.​




Start by introducing the scenario and encouraging ECTs to share their initial thoughts. You may also guide them to reflect on the following areas of practice, as these form the foundation of the session.
· Classroom practice
· Adaptive teaching
· Assessment
Begin by encouraging ECTs to reflect on their existing knowledge and experiences of formative and summative assessment. Build on their responses by highlighting the key differences between the two and the various ways they can be used. You may wish to revisit or share a concise overview adapted from Black and Wiliam (1996). To extend this further, explore Wiliam’s framework, which outlines three key processes and the roles of the teacher, peer, and student in structuring and implementing effective formative assessment. See appendix for more information.
Conclude this section by revisiting the scenario, allowing ECTs to apply the learning covered so far. Encourage them to reflect on what has been reinforced or deepened through peer discussion and the session’s content.
Section 2: Using hinge-point questions to assess understanding and inform teaching
Timing: 15 minutes 
In the second section, ECTs will deepen their understanding of how use to hinge-point questions as a formative assessment tool.
Suggested activity 
To support ECTs’ understanding of hinge-point questions as a formative assessment tool, share a video of Dylan Wiliam explaining their purpose and key features. Encourage ECTs to take notes while watching, then facilitate a group discussion to compile a list of key features that can inform their planning. See appendix for more information.
To further develop an understanding of what makes an effective hinge-point question, you may wish to provide your own model example.
Conclude this section by revisiting the scenario, allowing ECTs to apply the learning covered so far. Encourage them to reflect on what has been reinforced or deepened through peer discussion and the session’s content.
Section 3: Planning for assessing understanding
Timing: 40 minutes 
In the final section of the seminar, ECTs will engage in a practice activity where they plan a hinge-point question that can be used in an upcoming lesson. 
Suggested activity 
Using a lesson plan, ECTs will identify a lesson where a hinge-point question could be effectively implemented and plan for its use. Drawing on the knowledge and strategies from the session, they will consider key factors such as the learning objective, the content to be covered, and the optimal placement of the hinge-point question within the lesson. They will also reflect on what they aim to assess through the question and the decisions they will make based on the feedback received. Once these elements have been established, ECTs will design their own hinge-point question to support pupil understanding and inform responsive teaching.
ECTs will present their plan to a peer and receive feedback to adapt and improve it. Provide feedback guidance appropriate to the task.
The section will end by giving ECTs an opportunity to engage in some reflection where they consider the content of this section; how they will use this to move forward in their practice; and what the impact might be. 
Moving forward 
Timing: 5 minutes 
Give participant times to reflect on their learning from the session and identify some actions they will take to develop their practice as a result. 
This is also an opportunity to flag next steps on the programme including dates for any live sessions and take any remaining questions.
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[bookmark: Appendix]Appendix 
[bookmark: Appendix1]Section 1 
The role of formative assessment in informing teaching
Wiliam (2013) outlines three key processes and three key roles (teacher, peer, student) that help structure and implement effective formative assessment, as shown in the table below.
	 
	Where is the learner going? 
	Where is the learner right now? 
	How to get there? 

	Teacher 
	1. Clarifying, sharing and understanding learning intentions and success criteria. 
	2. Eliciting evidence of learning. 
	3. Providing feedback that moves learning forward. 

	Peer 
	
	4. Activating students as instructional resources for one another. 

	Student 
	
	5. Activating students as owners of their own learning. 


Adapted from Wiliam (2013, p.16) 
Wiliam identified five strategies to effectively integrate formative assessment into a teacher’s practice, ensuring that both teachers and pupils are active in the learning process. 
1. Clarifying, sharing, and understanding learning intentions and success criteria
Teachers clearly explain what pupils are learning and what success looks like, ensuring they understand the goals and outcomes of the lesson.
2. Eliciting evidence of learning
Teachers gather information about pupils’ understanding through questioning, discussions, and assessments to see what they know and what needs improvement.
3. Providing feedback that moves learning forward
Teachers give constructive feedback that helps pupils understand how to improve and make progress.
4. Activating students as instructional resources for one another
Peers support each other’s learning by giving feedback, explaining concepts, and working together to solve problems.
5. Activating students as owners of their own learning
Pupils take responsibility for their progress by reflecting on their work, setting goals, and identifying ways to improve.
Formative and summative assessment
Adapted from Black and Wiliam, 1996 pp537-538
Summative assessment
· ‘judge the extent of pupils’ learning of the material in a course, for the purpose of grading, certification and evaluation of purpose’ or even for researching the effectiveness of a curriculum.  
· These summative judgements have a ‘shared meaning’ for teachers.
· Examples include end of unit assessments, end of term tests, end of programmes examinations such as GCSE and A levels.
Formative assessment
· ‘forms the basis for successful action in improving performance’. 
· It provides useful information for teachers and pupils, which gives them a better idea about what they should do next. 
· Examples can include assessments that check prior knowledge that inform the teachers actions in moving forward with new content or addressing gaps in knowledge or misconceptions, hinge point questions that help the teacher to identify where next to go in the lesson or end of lesson assessments such as exit tickets that inform planning for future lessons.
· An assessment becomes formative if it informs action, therefore, summative assessment can be used formatively if they inform teachers actions in the future – for example, adjusting how a topic is taught to future cohorts based on the assessment and outcomes of previous pupils
[bookmark: Appendix2]Section 2
Using hinge-point questions to assess understanding and inform teaching
Sources: https://youtu.be/Mh5SZZt207k
Key points
Hing-point questions:
· Provide an opportunity for critical understanding 
· Provide quick feedback 
· Keeps lesson flow uninterrupted 
· Engage all pupils at once 
· Generate reliable data 
· Fit seamlessly into the lesson 
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