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Mentor Programme
Seminar: Programme introduction for mentors
Session outline
This document is intended for those who design and deliver a school-led Early Career Teacher Entitlement (ECTE) programme. It provides materials to introduce the programme to mentors. It also offers suggested activities and durations, as well as recommended references to support design and facilitation 		Suggested time to complete: 90 minutes

 


Seminar title: Programme introduction for mentors
Duration
90 minutes 
Delivery details 
This session is intended for face-to-face live session 
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[bookmark: Sessionoverview]Session overview  
This seminar intends to introduce mentors to the programme. Comprising three sections that address the programme structure and the role of mentors, engaging with the observation and feedback model and managing well-being and workload, each section focuses on one of these areas through a combination of presentations, discussions, practice, feedback, and reflection activities.
Designed to last 90 minutes, the seminar can be adapted to suit different contexts and needs. It is recommended that phase/subject specific examples are provided as appropriate throughout.
[bookmark: Learningintentions]Learning intentions 
· To explore the structure of the National Institute of Teaching programme for Year 1 of the ECT Programme.
· To discuss the role and responsibilities of an early career teacher mentor.
· To explore the observation and feedback model used in Year 1 of the ECT Programme to support the development of early career teachers.
· To consider how mentors can manage their own well-being as well as supporting early career teachers in managing their well-being. 
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[bookmark: sessioninputs]Session inputs
Introduction 
Timing: 15 minutes 
This section of the session should be used to set expectations and share the learning intentions for session. It can also provide an opportunity for mentors to check in with their peers and discuss how these issues are approached within their school or Trust. Any particular school/Trust documentation could be highlighted at this stage.
Section 1: Programme structure
Timing: 15 minutes 
This section of the session focuses on the structure of the ECT programme and the role of mentors.
Suggested activity
Provide mentors with an overview of years 1 and 2 of the ECT programme. Include a breakdown of how each module is structured with regards to self-studies and live sessions and how early career teachers (ECTs) should allocate their time so that mentors can support them with this. Any particular school/Trust documentation could be highlighted at this stage.
The programme will focus on the following modules in year 1, with one area addressed each half term:
· Behaviour and relationships
· Memory and learning 
· Planning and delivery 
· Subject and curriculum
· Assessment for learning
· Adaptive practice

	Any particular school or Trust documentation could be highlighted at this stage. Schools or trusts may wish to deliver the modules in a different sequence to align with the school or trust’s professional development priorities. However, all ECTs must start with ‘Behaviour and relationships’ to support them to establish a positive, structured learning environment that fosters pupil engagement, wellbeing, and academic success at the very start of the academic year. 



Provide an overview of the mentor programme for year 1 and the plan for any mentor support in year 2.
Give an overview of the mentor roles and responsibilities and provide clarification and guidance where necessary. Any particular school or Trust documentation could be highlighted at this stage.
You may wish to discuss the three aspects of coaching according to Berne (1966) and elicit ideas from mentors with regards to what could fall under each heading: Administrative; Professional, Psychological. See appendix for more information.
Prompt mentors to consider their first meeting with their mentees: what was / will be on the agenda? Upon reflection, would they add anything else? Allow mentors time to reflect and discuss with colleagues – they could consider standard items such as a place to meet and then move onto other items that further support their ECT such as discussing any challenges from the ITT year.
Section 2: Engaging with the observation and feedback model 
Timing: 35 minutes (including break)
The second section of the seminar focuses on observation and feedback and how mentors will use this as part of their weekly interaction with ECTs.
Suggested activity 
Begin with a quotation from Bambrick-Santoyo to introduce the focus and prompt discussion: “Lock in frequent and regular observations – by receiving weekly observations and feedback, a teacher gets as much development in one year as most receive in twenty.”​
Introduce the observation and feedback model and discuss the principles of effective feedback according to the EEF (2021). The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016), however, your school or trust may have their own model for observation and feedback. See appendix for more information on Bambrick-Santoyo. 
Engage mentors with the observation and feedback model used within the school/Trust and encourage them to consider previous experiences as well as initial thoughts on this model. You may wish to spend some time going through each stage of the process, explaining what this looks like and the rationale behind it as well as posing questions that prompt reflection and discussion.
Include an activity where mentors can reflect on elements of the observation and feedback model. A suggested activity is to provide mentors with an example transcript of a mentor meeting and ask mentors to evaluate how successful it is. This could be a group task where mentors analyse different parts of the transcript, identify strengths and areas for improvement, and discuss how they would move forward in their role as a mentor.
Key points 
End this section of the session with a summary of the main points: 
· Feedback is crucial to moving our early career teachers' practice forward and should increasingly link different elements together. 
· Praise should focus on a specific behaviour or action at a precise moment in the lesson.
· Preparing what you will say in advance is key; it helps mentors to probe and identify areas for development effectively.
· Summarising the area for development helps to refine a precise action step.
· Feedback and the actions that arise from it must be planned.
· Follow-ups help the ECTs embed actions into practice.
Section 3
Timing: 15 minutes 
The final section of the seminar considers what we mean by well-being and considers strategies to support ECTs manage workload and well-being.
Suggested activity 
Begin by asking mentors to think about what they understand by the term ‘well-being’ and what it means to them.
Introduce this quotation from the DfE: Summary and recommendations: teacher well-being research report, DfE 2019: The International Labour Organisation defines workplace well-being broadly as:
“all the related aspects of working life, from the quality and safety of the physical environment, to how workers feel about their work, their working environment, the climate at work and work organisation.”
Discuss some factors that can affect teacher’s well-being. This might be context specific or taken from this DfE report: Teachers Well-being at work in schools and further education providers. 
See appendix for more information on factors that affect well-being.
Allow time for mentors to reflect and then discuss their own attitudes to well-being. You may wish to pose some questions here or refer to any school or Trust specific well-being guidance or initiatives with regards to supporting ECTs.

Key points 
End this section of the session with a summary of the main points: 
· Well-being includes many aspects of working life: health, relationships with others, purpose, environment, security
· Well-being is the balance point between an individual’s resource pool and the challenges faced: the psychological, social and physical 
· Individuals should monitor their well-being and consider how they maintain a suitable balance
Next steps
Timing: 5 minutes 
Give participant times to reflect on their learning from the session and identify some actions they will take to develop their practice as a result. 
This is also an opportunity to flag next steps on the programme including dates for any live sessions and take any remaining questions.
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Appendix 
[bookmark: Appendix]Section 1
Additional information on programme structure:
Each half-term, full time ECTs will engage with a core self-study and reflect on the content, together the suggested time this should take is approximately 90 minutes. The reading covered and the result of the reflection will guide discussions between the ECT and mentor with regards to which electives will be selected. ECTs will then select three elective pathway self-studies, each taking 45 minutes, to be completed within the half term. In half-term 1, the suggestion is to select two elective self-studies. 
If they are being offered to ECTs, schools should add details here about the structure of live seminars or sessions. The live seminar outlines are available to support you with the planning of these.
If you are using the NIoT seminar materials, you may want to include the following information: 
The seminars will adopt a scenario-based approach in which ECTs will have the opportunity to connect different aspects of their teaching – such as planning, assessment, and behaviour management – into a more cohesive and effective practice. By integrating these elements, ECTs will develop their adaptive expertise, helping them make better-informed decisions in real time and making their teaching more responsive to individual needs.
Coaching contract Berne (1966): 
 In principle, there are three aspects to any coaching contract:
· Administrative – the logistics and process under which the coaching will take place
· Professional – the objectives of the coaching programme and the roles and responsibilities of the parties; and
· Psychological – what the parties expect over and above the explicit expectations set out in the written contract.
Some examples may include:
Administrative 
· Time – precious to all of us, respecting each other’s time will create a good working relationship. Define how long you’ll meet for, how often, and develop a shared understanding of the meeting structure.
· Location – this requires thought upfront, rather than the location where mentoring takes place being treated as an afterthought. Ask yourself, where will you be free of distractions and able to speak frankly, and to think clearly? What is the most stimulating environment for you?
· Observations – you will also need to plan how you will identify when lesson drop-ins will happen.
Professional
· Roles - What are the expectations for the mentor and the ECT? What needs to be done/completed in advance of the meeting?
· Communication - How do we each prefer to communicate? How will we work together? What are our ground rules?
· Observation and feedback model – Develop a shared understanding of the programme model and its purpose as developmental and supportive rather than evaluative
Psychological
· Motivations – what are your motivations for being a mentor? What are their motivations for being a teacher?
· Ideals – what do they think a great teacher does? This can be helpful to manage any unrealistic expectations they have of themselves, for example, great teachers provide written marking in all children's books at the end of each day ready for the next lesson.
· Well-being – How will you manage your well-being as an ECT and how can I support you to manage your well-being?

Section 2
Feedback guidance:
According to the EEF Teacher_Feedback_to_Improve_Pupil_Learning.pdf  (2021) the principles of effective feedback include:
· Lay the foundations for effective feedback
· Deliver appropriately timed feedback that focuses on moving learning forward
· Plan for how individuals will receive and use feedback
Observation and feedback model: the model used by the NIoT is based on Bambrick-Santoyo (2016):
· Praise strengths
· Probe areas for development
· Set precise actions
· Plan based on actions
· Practice based on plan
· Follow-up
Section 3
Well-being:
· The International Labour Organisation defines workplace well-being broadly as: all the related aspects of working life, from the quality and safety of the physical environment, to how workers feel about their work, their working environment, the climate at work and work organization.
· As a mentor, it is important to be mindful of the impact of teaching on the well-being of ECTs and support them with regards to this. Some of these issues are listed on the slide but more can be found in the guidance report.
· It is important to consider how best to re-balance your resource pool against the challenges faced – especially as mentor, but also consider how you can support ECT to balance their well-being
· Bearing this in mind, the ECT live session will have an enhanced focus on well-being.
The 2019 DfE report identifies these factors as impacting well-being:
· high workload and limited work–life balance 
· a lack of funding 
· insufficient opportunities for development and progression
· a lack of support from senior managers, particularly in terms of managing pupils’ behaviour
· pressure from external bodies
· The report also highlights that ‘new teachers report higher occupational well-being than experienced teachers.’
· Well-being at work is more than just liking your own job.
· Occupational well-being is like an eco-system. It consists of inter-related elements and is shaped by an individual as well as those around them. 
· Levels of low or high well-being are rarely due to just one factor.
· Here we consider factors impacting well-being as physical, social and psychological.
· Research by Green et al (2018) shows that teachers work hard at high speed to tight deadlines and expend the most discretionary effort when compared to a range of other occupations.​
· A teacher with low health and well-being may lack the physical, social and psychological resources to deliver a lesson which effectively enables children to succeed.​
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