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ECT Programme Mentor Support Materials – Behaviour and relationships elective self-study 1
Communicating belief in pupils’ academic potential
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	

 


Introduction
These optional mentor support materials include an overview of the ECT content for elective self-study 1: Communicating belief in pupils’ academic potential from the module: ‘Behaviour and relationships’.  
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the active ingredients that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Before reading this content, mentors should read the mentor support materials for the core self-study for ‘Behaviour and relationships’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can  go straight to the Next Steps: preparing for your mentoring session if you wish. 
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[bookmark: Elective1awhatthislookslikeinpractice][bookmark: Communicatingbelief]Communicating belief in pupils’ academic potential
[bookmark: Highexpectationsforcontributions]High expectations for contributions and participation
Early career teachers considered how to motivate pupils by creating the conditions for high pupil participation and contributions.  They looked at two different strategies from Teach Like a Champion (Lemov, 2021). 
Culture of Error
What this looks like in practice
[image: Presentation with checklist with solid fill]One strategy they explored was fostering a ‘culture of error’ (Lemov, 2021). This approach encourages pupils to see mistakes as valuable learning opportunities, promoting a classroom environment where they feel safe to take risks and learn from their errors.
Identifying the active ingredients 
These active ingredients can be used to establish an effective ‘culture of error’ in classrooms: 
· Mistakes are normalised and reframed as valuable learning opportunities, encouraging pupils to persevere and focus on the process of thinking rather than simply getting the correct answer. 
· Teachers actively foster a supportive environment where pupils feel safe making errors, guiding them to reflect on and correct their mistakes, which can lead to resilience, curiosity, and deeper understanding.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing language in the Early Years. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
No Opt Out
What this looks like in practice
Another strategy that ECTs considered is ‘no opt out’ (Lemov, 2021). This approach aims to prevent pupils from giving up by either providing a wrong answer or refusing to answer altogether by saying, "I don’t know". Instead, they are required to find a way to participate in the answer, whether through help from a peer, a hint from the teacher, or another strategy.
It can be a powerful technique designed to ensure that all pupils engage with learning and take responsibility for answering questions.   This strategy reinforces the belief that participation is essential and that all pupils can contribute meaningfully to discussions, which is a core component in creating a culture of high expectations. 

[image: Presentation with checklist with solid fill]Identifying the active ingredients 
When implementing ‘no opt out’ in classrooms, these active ingredients should be considered: 
· Provide scaffolding and support: If a pupil doesn’t know the answer, the teacher or another student can provide a hint, give part of the answer, or explain a concept. The original pupil is then prompted to give the answer in their own words to reinforce understanding.
· Return to the Student: After providing support or a hint, the teacher returns to the original pupil for the answer. This reinforces accountability and ensures they remain engaged and understand the response. 
· Ensure consistency: As you have seen so often, consistency is key. Teachers must consistently apply this approach to reinforce the expectation that everyone must try, even if they initially don’t know the answer. This approach fosters a culture of perseverance and responsibility in the classroom.
In a special needs setting, you might adapt ‘no opt put’ by modifying prompts or responses, offering visual aids, or using extra wait time for processing.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing language in the Early Years. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Click here to return to Content page
[bookmark: Timeleyfeedback]Increasing pupil motivation and confidence through providing timely feedback
What this looks like in practice
In elective self-study 1a, ECTs considered how the following strategies can be used to boost pupils’ intrinsic motivation when providing feedback:
1. Utilising success criteria: By implementing clear success criteria, pupils understand what is expected of them and how they can achieve their goals. 
2. Providing constructive and specific feedback: Constructive, specific feedback that uses task-specific criteria and timely language helps pupils understand the impact of their efforts and supports progress in learning.
[image: Presentation with checklist with solid fill]
Identifying the active ingredients 
Early career teachers considered the active ingredients that made strategies effective. These included: 
· Using task-specific language;
· ensuring interactions are positive and constructive;
· providing supportive individualised feedback; and
· providing scaffolding that guides learners toward improvement. 
Additionally, the feedback prompts are designed to encourage independence, encouraging pupils to take ownership of their learning and make thoughtful progress.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing language in the Early Years. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
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[bookmark: Nextsteps]Next steps: preparing for your mentoring session 
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice  
If possible, arrange an opportunity for your ECT to observe a colleague teaching a lesson that demonstrates high expectations for all pupils by communicating their belief in pupils’ academic potential.

As they observe their colleague, they should consider the following:
· How does the teacher demonstrate a belief in their pupils’ academic potential?
· What strategies are used to encourage contributions and participation from all pupils?

You may wish to discuss your ECT’s reflections at your next interaction. 

ECT reflection 
In their elective self-study 1, ECTs were asked to reflect on a scenario in relation to demonstrating belief in pupils’ academic potential. Select the appropriate scenario for your phase to review this: 
 
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 






[bookmark: EYFScenario]
EYFS scenario
	Mrs. Lee is a PE teacher working with a group of young children in an early years setting. Today, she’s set up an exciting dinosaur-themed obstacle course where pupils get to ‘stomp like a T-Rex’ ‘crawl under vines’, and ‘jump over lava pits’. However, she notices that a few children are hesitant to try some parts of the course, saying, "I’m not strong enough" or "I don’t want to fall." She wants to help all pupils feel confident and excited to participate in the course while encouraging them to see challenges as fun opportunities to grow.
To support this, Mrs. Lee reflects on strategies to increase engagement and communicate a belief in each child’s potential. 
As you read through the content of the elective self-study, consider which approaches would be effective in helping Mrs Lee to foster participation and confidence during the dinosaur-themed obstacle course.
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[bookmark: PrimaryScenario]


Primary scenario
	Mrs. Lee, a primary teacher working in year 3, has always believed in setting high expectations for her pupils' participation in her lessons. She has worked hard to ensure that every pupil in her class feels involved and encouraged to take risks. However, during one of her PE lessons, she notices that a few pupils are particularly reluctant to engage, often saying "I can't do it" or "I don’t know how." These pupils tend to shy away from answering questions or participating in activities, and Mrs. Lee is concerned that their lack of involvement might be affecting their learning and confidence. She wants to create a more supportive environment where every pupil feels safe to take risks, share their ideas, and feel confident in their academic potential.
To address this, Mrs. Lee considers the best way to encourage her pupils to participate more actively, while also fostering a belief in their ability to succeed.
As you read through the content of the elective self-study, consider which approaches would be effective in helping Mrs Lee to increase pupil engagement and participation and foster a belief in their academic potential during her PE lessons?
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[bookmark: SecondaryScenario]Secondary scenario
	Mrs. Lee, a secondary PE teacher, has always believed in setting high expectations for her pupils' participation in her lessons. She has worked hard to ensure that every pupil in her class feels involved and encouraged to take risks. However, during one of her PE lessons, she notices that a few pupils are particularly reluctant to engage, often saying "I can't do it" or "I don’t know how." These pupils tend to shy away from answering questions or participating in activities, and Mrs. Lee is concerned that their lack of involvement might be affecting their learning and confidence. She wants to create a more supportive environment where every pupil feels safe to take risks, share their ideas, and feel confident in their academic potential.
To address this, Mrs. Lee reflects on the strategies she’s learned about maintaining high expectations and considers the best way to encourage her pupils to participate more actively, while also fostering a belief in their ability to succeed.
As you read through the content of the elective self-study, consider which approaches would be effective in helping Mrs Lee to increase pupil engagement and participation and foster a belief in their academic potential during her PE lessons?
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[bookmark: SpecialistScenario]Specialist - SEND setting scenario
	Mrs. Lee works in a SEND school where a sensory circuit is used as a one-to-one settling activity in the morning with a teaching assistant. This circuit is designed to help selected pupils, identified by the adults as requiring additional support, regulate their emotions and prepare for the school day before transitioning to their normal lessons. The circuit includes activities such as crab walking, balancing on a wobbly mat, and pushing a weighted cart, tailored to promote motor skills, body awareness, and self-regulation.
While some pupils engage readily with the activities, others are more hesitant, expressing reluctance by saying things like, "It’s too hard" or "I don’t like the wobbly feeling." 
Mrs. Lee aims to create a supportive environment where these pupils feel safe and encouraged to participate, knowing that the circuit is an opportunity to build confidence and develop self-regulation skills at their own pace.
As you read through the content of the elective self-study, consider what you think would be the most effective approach for Mrs. Lee in order to support her pupils’ engagement and confidence in the sensory circuit?
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[bookmark: Altprovscenario]Specialist - Alternative provision scenario
	Mrs. Lee, a PE teacher working in an alternative provision setting, is passionate about supporting her learners to engage positively in her lessons. She understands that many of her learners have faced significant challenges, resulting in a lack of trust in adults and a history of disengagement from education. Recognising the complexities of need within her class - including two pupils with ECHPs where ADHD is the primary need - Mrs. Lee strives to create a bespoke approach for each pupil. She values the potential of PE to build teamwork, resilience, and self-esteem and works hard to ensure every learner feels safe, understood, and encouraged.
During one of her lessons, Mrs. Lee observes that some pupils are hesitant to engage, often expressing reluctance with phrases like, "I can’t do it" or "I don’t want to fail." These pupils are not only disengaged from practical activities but also shy away from routines and expectations, even when subtly introduced. Mrs. Lee recognises that these responses stem from a mixture of anxiety, a lack of confidence, and unmet needs, which, if not addressed, could hinder their emotional well-being and readiness for future opportunities.
Mrs. Lee reflects on her strategies to better meet the specific needs of her learners, ensuring that they feel supported without fostering dependency. Knowing her pupils well, she collaborates with teaching assistants (TAs) to provide targeted support that promotes independence over time. For example, TAs may work alongside pupils to help them interpret and follow instructions while gradually encouraging them to engage independently. She also builds subtle, individualised routines and expectations tailored to each pupil, recognising the importance of consistency and predictability for learners with ADHD.
As you explore this elective self-study, consider which approaches would best help Mrs. Lee to increase engagement and participation in her PE lessons. How can these strategies be tailored to the specific needs of learners in alternative provision, supporting their personal growth, confidence, and readiness for future challenges?
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You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the active ingredients for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The active ingredients have been included to help you plan and practice the action. 
	Establish high expectations for all pupils at the start of your lesson, ensuring that every pupil feels encouraged to contribute and participate. This could include using ‘No Opt Out’. 
The active ingredients that will help increase the effectiveness include: 
· providing scaffolding and support
· returning to the original pupil
· maintaining consistency in applying the approach


	Use timely and specific feedback throughout the lesson to motivate and boost the confidence of your pupils, especially those who may be hesitant to participate. Take this further to consider the use task-specific criteria and language to deliver feedback that is meaningful and focused on moving learning forward.
The active ingredients that will help increase the effectiveness include: 
· the use of task-specific language
· Ensuring interactions are positive and constructive 
· providing supportive and individualised feedback
· scaffolding that guides learners toward improvement, for example, using hints or probes or partially-answered examples
· feedback prompts that are designed to encourage independence and ownership

	Put strategies in place that foster an environment where pupils feel comfortable taking risks in their learning, knowing that their efforts will be valued and supported with constructive feedback.
The active ingredients that will help increase the effectiveness include: 
· normalising mistakes, for example identifying them as ‘learning opportunities’
· encouraging perseverance, for example by modelling a mindset that celebrates resilience and recognises mistake-making as necessary to grow
· use of positive language to establish a supportive environment
· guiding self-reflection, for example by providing effective feedback and building pupils’ metacognitive skills
· fostering pupils’ curiosity, for example by encouraging pupils to question why they may have an incorrect answer




You may also wish to select an alternative action step as a result of your observation and relating to how to develop early literacy that is appropriate for your own context and the needs of your pupils. 
Stretch and challenge
If your ECT’s level of proficiency is high, you may want to select more than one precise action that develops their composite practice.
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action step into practice in their classroom, focusing on the effective implementation of the active ingredients. 

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  


Click here to return to Content page
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Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  

	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 













	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  

 

	Notes 












	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chose action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 












	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively maintains or restores relationships with pupils. 
Notes 






[bookmark: Frameworkstatements]
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Related ITTECF Framework statements 
High Expectations 
Learn that…
1.1	Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.
1.2	Teachers are key role models, who can influence the attitudes, values and behaviours of their pupils.
1.3	Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils from their starting points is essential.
1.4	Setting clear expectations can help communicate shared values that improve classroom and school culture.
Learn how to…
Communicate a belief in the academic potential of all pupils, by: 
· 1.a. Using intentional and consistent language that promotes challenge and aspiration. 
· 1.b. Setting tasks that stretch pupils, but which are achievable, within a challenging curriculum. 
· 1.c. Creating a positive environment where making mistakes and learning from them and the need for effort and perseverance are part of the daily routine. 
Demonstrate consistently high behavioural expectations, by: 
· 1.e Creating a culture of inclusion, respect and trust in the classroom that supports all pupils to succeed (e.g. by modelling the types of courteous behaviour expected of pupils).
Professional Behaviours
Learn how to…
Build effective working relationships, by: 
· f) Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school.

Click here to return to Content page
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