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ECT Programme Mentor Support Materials – Behaviour and relationships elective self-study 3
Creating a positive, predictable and safe learning environment
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	

 


[bookmark: _Hlk160790819][bookmark: _Hlk160790763]Introduction
These optional mentor support materials include an overview of the ECT content for elective self-study 3: Creating a positive, predictable and safe learning environment from the module: ‘Behaviour and relationships’.  
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the active ingredients that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Before reading this content, mentors should read the mentor support materials for the core self-study for ‘Behaviour and relationships’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can  go straight to the Next Steps: preparing for your mentoring session if you wish. 
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[bookmark: Nextsteps1a]
 Creating a positive, predictable and safe learning environment 
[bookmark: Learningbehaviours]Teaching and embedding learning behaviours 
What this looks like in practice 
Teaching and embedding learning behaviours fosters independent learning, positive interactions, and intrinsic motivation, improving academic and social outcomes. Using positive language, simple commands, and daily routines helps pupils reflect on their progress and behaviour while building trust and respect. Explicitly teaching and modelling respectful interactions reinforces these behaviours. Challenges with a new class, such as unfamiliarity with expectations, can be addressed through clear communication, consistent reinforcement, and patience. 
[image: Presentation with checklist with solid fill]
Identifying the ‘active ingredients’
By focusing on the active ingredients of effective strategies, teachers can help pupils internalise these skills, creating a supportive and productive classroom culture where learning behaviours are embedded and valued. The active ingredients that support effective teaching of learning behaviours include: 
· Explicit teaching of learning behaviours: clearly teaching pupils skills like resilience, respect, and positive interactions.
· Cultivating intrinsic motivation: encouraging pupils to take ownership of their learning and behaviour without relying on external rewards.
· Use of positive language: reinforcing good behaviour with encouraging and affirming language.
· Simple and consistent commands: giving clear, concise instructions that are easy to follow.
· Promoting reflection: helping pupils connect their actions to positive outcomes through self-reflection.
· Teacher modelling of learning behaviours: This may include demonstrating empathy and perseverance or showing pupils how to treat others with respect through teacher behaviour.
· Planning opportunities for self-regulation: creating tasks that allow pupils to practise managing their emotions and behaviours.
· Reinforcement through daily routines: Embedding learning behaviours into everyday classroom activities with opportunities for pupils to practice.



Examples 
Schools should add exemplification relevant to their context to demonstrate how the teaching of learning behaviours could look, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
[bookmark: Precisepraise]Using praise to create a positive, predictable and safe learning environment
What this looks like in practice 
Precise praise is a powerful tool for fostering a positive learning environment and reinforcing high expectations by focusing on specific behaviours like persistence or teamwork. It links pupils' efforts to meaningful feedback, encouraging intrinsic motivation and a growth mindset. Unlike generic praise, precise praise highlights specific actions, reinforcing positive behaviours and promoting internal satisfaction. 
Challenges, such as unfamiliarity with pupils or overusing praise, can be addressed by observing efforts aligned with success criteria and personalising feedback with pupils’ names. Building relationships early helps ensure praise is authentic and impactful. Over time, this approach fosters a culture of genuine effort and achievement. Reinforcing actions, rather than traits, supports pupils in understanding that their efforts and choices are valued and are what lead to positive outcomes (Lemov, 2021).
[image: Presentation with checklist with solid fill]Teachers should consider the individual needs of pupils when using praise. Some pupils may find it difficult to receive praise due to some kind of SEND or other needs and therefore the approach should be tailored as needed and aligned to any individual learning plans. SENCOs and their teams will be able to offer further support and guidance. 
Identifying the ‘active ingredients’ 
To use precise praise effectively, it is essential to understand the ‘active ingredients’ that make it impactful and how to thoughtfully integrate them into your practice. These ‘active ingredients’ ensure that praise is both meaningful and supportive of a positive learning environment.
· Be specific- praise should focus on a clear and identifiable behaviour, action, or achievement. 
· Authentic - praise must be sincere and meaningful, avoiding overuse or exaggeration, which can reduce its impact and make it feel inauthentic. 
· Actionable – praise that provides a clear connection between the behaviour and its positive effect encourages pupils to replicate the behaviour in future tasks
· Personalised - using pupils’ names and tailoring praise to their specific contributions or progress makes it more impactful and shows that their efforts are noticed and valued
Examples 
Schools should add exemplification relevant to their context to demonstrate how the precise praise could look, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 

[bookmark: lowlevelbehaviour]Addressing low level behaviour 
What this looks like in practice
Addressing low-level disruption is key to creating a productive, respectful classroom environment where pupils focus on learning. Strategies like non-verbal intervention, anonymous correction, and private correction manage disruptions while maintaining pupils’ dignity and preventing escalation. These approaches foster a culture of respect, responsibility, and engagement. With a new class, challenges may arise due to limited understanding of pupils’ needs or dynamics. Teachers can overcome this by observing pupils closely, establishing clear routines, and using targeted, respectful strategies. This helps build trust and ensures a predictable, inclusive atmosphere, supporting positive behaviour and a climate where all pupils can thrive.
[image: Presentation with checklist with solid fill]Teachers should consider the individual needs of pupils when addressing low-level behaviours. For some pupils, their SEND or cognitive needs may mean they exhibit low-level behaviours that require intervention,  however these approaches should be tailored as needed and aligned to any individual learning plans. Knowing your pupils well is crucial and SENCOs and their teams will be able to offer further support and guidance. 
Identifying the ‘active ingredients’ 
By employing these positive approaches thoughtfully, you can begin to address low-level behaviour in a non-confrontational manner and create a foundation for a calm and supportive learning environment. To make these approaches effective, the following active ingredients should be applied: 
· Use of non-verbal interventions – for example, using hand signals or facial expressions. 
· Adopting a positive tone and language during interactions 
· Being consistent – maintain the same high expectations for all pupils and apply the rules consistently, even where tailored approaches have been implemented. 
· Focus on de-escalation – language and approaches should focus on de-escalating and ending the unwanted behaviour, restoring a positive classroom environment. 
· Timely – the unwanted behaviour should be addressed as soon as they are observed by the teacher in order to prevent further escalation, minimise further disruption and avoid repetition of the behaviour. 

Examples 
Schools should add exemplification relevant to their context to demonstrate strategies to address low-level behaviour, making explicit links to the active ingredients and highlighting how these make it effective. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
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[bookmark: Nextsteps]Next steps: preparing for your mentoring session 
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice  
If possible, arrange an opportunity for your ECT to observe a colleague teaching a lesson that exemplifies how they create a positive, predictable and safe learning environment.

As they observe their colleague, they should consider the following:
· How does the teacher use precise praise to recognise pupils’ efforts and achievements, reinforcing desired behaviours?
· How does the teacher establish clear expectations for collaborative activities, and how are these expectations communicated to pupils?
· What strategies does the teacher implement to address low-level behaviour, such as positive group intervention, non-verbal cues, anonymous individual correction, or private individual correction, while maintaining pupils' dignity and preventing escalation?
You may wish to discuss your ECT’s reflections at your next meeting. 

ECT reflection 
In their elective self-study 3, ECTs were asked to reflect on a scenario in relation to demonstrating how to create a positive, predictable and safe environment. Select the appropriate scenario for your phase to review this: 

	EYFS
	Primary
	Secondary
	Specialist - SEND school
	Specialist -Alternative provision



	Schools may wish to delete any scenarios that are not relevant to their context.
 




[bookmark: EYFSScenariostart]EYFS scenario
	Mr Kehinde, an Early Years teacher, is working on creating a positive, predictable, and safe learning environment. During a lesson about nature and wildlife, he sets up a small group activity where pupils create a nature collage using pictures of animals, plants, and insects. Before starting, Mr Kehinde explains the rules for working together: sharing materials, taking turns, and listening to each other.
As the activity progresses, Mr Kehinde notices one group working well together. He praises them specifically: ‘Wow, I love how you’re sharing the pictures and taking turns to stick them onto the collage. That’s brilliant teamwork!’
In another group, a few pupils start grabbing materials and arguing over who gets to use the glue. Instead of singling anyone out, Mr Kehinde uses a positive group correction: ‘Remember, we’re sharing and taking turns so that everyone can help. Let’s see if we can work like the animals in the forest, helping each other!’ When the group begins to settle and share, he encourages them further: ‘That’s much better—great sharing! Look how beautiful your collage is coming together now.’
By the end of the activity, the pupils have created some colourful collages, but Mr Kehinde wants to ensure that all groups consistently work well together and understand the importance of teamwork.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Kehinde strengthen his approach to managing behaviour and fostering intrinsic motivation in his early years class.
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[bookmark: primaryscenariostart]
Primary scenario
	Mr Kehinde, a Year 5 teacher, is working on creating a positive, predictable, and safe learning environment. During a lesson on the water cycle, he organises pupils into small groups to create a diagram and explanation of the process. Before starting, Mr Kehinde shares the success criteria for effective group work: listening to each other, taking turns, and ensuring everyone contributes.
As the activity progresses, Mr Kehinde notices one group demonstrating excellent collaboration. He praises them specifically: ‘Fantastic work here! I can see everyone is contributing ideas and taking turns—this is exactly what great teamwork looks like.’
In another group, a few pupils are off-task, chatting about unrelated topics. Instead of singling them out, Mr Kehinde uses a positive group correction: ‘Let’s remember the success criteria for group work - listening to each other and staying focused. Can we see if we can meet all those targets together?’ Once they settle and refocus, he reinforces their efforts by saying: ‘Great effort getting back on track- thank you for showing good teamwork now.’
By the end of the lesson, most groups have made good progress, but Mr Kehinde wants to refine his strategies to ensure all pupils are consistently engaged and intrinsically motivated.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Kehinde strengthen his approach to managing behaviour and fostering intrinsic motivation in his Year 5 class.
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[bookmark: secondaryscenariostart]
Secondary scenario
	Mr Kehinde, a Year 9 Geography teacher, has been working on creating a positive, predictable, and safe learning environment. Recently, he noticed low-level disruptions during group work, such as chatting off-task and pupils being slow to settle after transitions. In response, he decides to integrate precise praise and establish clear learning behaviours to improve focus and engagement.
During a lesson on the causes and impacts of deforestation, he provides group instructions and outlines success criteria. However, some pupils struggle to remain on task. Mr Kehinde moves around the room, observing group discussions. He notices one group working collaboratively and effectively, adhering to the success criteria. He praises them specifically: ‘Excellent teamwork in this group! I can see you’re using the success criteria to organise your ideas clearly. Well done for focusing so well on the task.’
He also notices another group where a few pupils are distracted. To address this, he uses a non-verbal cue - a slight pause and a look - to bring their attention back. Once they refocus, he quietly acknowledges their efforts: ‘Thank you for getting back on track - let’s keep building on that focus.’
By the end of the lesson, all groups have made progress, but Mr Kehinde wants to ensure his strategies effectively balance maintaining focus and fostering intrinsic motivation.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Kehinde strengthen his approach to managing behaviour and fostering positive collaboration in his Year 9 class.



Click here to return to Content page



[bookmark: SENDscenariostart]
SEND school scenario
	Mr Kehinde, a teacher in a SEND school, is working on creating a positive, predictable, and safe learning environment. During a lesson about nature and wildlife, he organises a sensory activity where pupils work in pairs to explore and sort objects like leaves, twigs, and pictures of animals into different categories. Before starting, Mr Kehinde uses a visual aid with symbols to explain the expectations: taking turns, using kind hands, and listening to each other.
As the activity progresses, Mr Kehinde notices one pair working well together. He praises them specifically: ‘Fantastic work, Liam and Maya! You’re taking turns so nicely and helping each other sort the objects. That’s brilliant teamwork!’
In another pair, a pupil begins to get upset and grabs objects from their partner. To address this, Mr Kehinde calmly uses a non-verbal cue, pointing to the "kind hands" symbol on the expectations chart. He then reassures them with a quiet voice: ‘Let’s try again. Remember, we’re taking turns and helping each other. You can do this.’ Once they start working together again, he reinforces their efforts: ‘Great turn-taking! Thank you for being patient with each other.’
By the end of the lesson, most pupils have engaged well with the activity, but Mr Kehinde wants to refine his strategies to ensure all pupils feel supported and can work collaboratively.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Kehinde strengthen his approach to managing behaviour and fostering positive collaboration in his classroom.
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[bookmark: APscenariostart]
Alternative provision scenario
	Mr Kehinde, a Geography teacher in an alternative provision setting, is working to create a positive, predictable, and safe environment that reflects the complex needs of his pupils. In his class, two pupils have Education, Health, and Care Plans (EHCPs), and two others are involved with CAMHS (Child and Adolescent Mental Health Services). He is mindful of these varying needs and ensures his lesson planning incorporates personalised approaches to support all pupils effectively.
During a lesson on deforestation, Mr Kehinde sets up a group activity where pupils create a cause-and-effect diagram. Before starting, he uses individualised routines to help pupils settle. For example, he allows one pupil time to complete a calming starter activity before transitioning to the group task. He outlines the success criteria using visual aids: listening, taking turns, and contributing. To support pupils with specific needs, he introduces a visual roles chart, giving clarity and reducing potential conflicts. Laminated role cards are also provided for those who benefit from tactile resources.
The teaching assistant (TA) plays a critical role in supporting the pupils with EHCPs, ensuring they understand their tasks while fostering independence. For pupils with CAMHS involvement, Mr Kehinde adopts a trauma-informed approach, using a calm, consistent tone and predictable routines to build trust.
As the activity progresses, he praises a group demonstrating excellent teamwork: ‘Great job listening and taking turns – that’s exactly what we’re aiming for!’ When another group struggles to assign roles, he uses anonymous correction: ‘Some groups are finding roles tricky. Let’s agree quickly so everyone can take part.’ Moving closer, he guides them calmly: ‘Who’d like to start?’ Once resolved, he acknowledges their effort: ‘Well done for sorting that out.’
By the end, most groups have made progress. Reflecting on his strategies, Mr Kehinde plans to continue tailoring support to meet the needs of all his pupils while fostering collaboration and independence.
As you read the content of the elective self-study, consider which approaches would be effective in helping Mr Kehinde strengthen his approach to managing behaviour and fostering positive collaboration in his classroom.
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You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the active ingredients for the action step and how these will be enacted in the classroom.  
	Plan how you will use precise praise to reinforce learning behaviours, ensuring pupils feel recognised for their efforts. This may include scripting specific feedback relating to the task or activity. 
The active ingredients that will help increase the effectiveness include: 
· specificity - praise should focus on a clear and identifiable behaviour, action, or achievement
· authenticity - praise must be sincere and meaningful, avoiding overuse or exaggeration, which can reduce its impact and make it feel inauthentic
· actionable – praise that provides a clear connection between the behaviour and its positive effect encourages pupils to replicate the behaviour in future tasks
· personalised - using pupils’ names and tailoring praise to their specific contributions or progress makes it more impactful and shows that their efforts are noticed and valued


	Plan to use a collaborative activity and how you will introduce and model it to establish clear rules and expectations that maintain a respectful environment ensuring pupils know how to work effectively together.
The active ingredients that will help increase the effectiveness include: 
· explicit teaching of learning behaviours: clearly teaching pupils skills like resilience, respect, and positive interactions
· use of positive language: reinforcing good behaviour with encouraging and affirming language
· simple and consistent commands: giving clear, concise instructions that are easy to follow
· teacher modelling of learning behaviours: this may include demonstrating empathy and perseverance or showing pupils how to treat others with respect through teacher behaviour
· planning opportunities for self-regulation: creating tasks that allow pupils to practise managing their emotions and behaviours
· modelling respectful interactions: showing pupils how to treat others with respect through teacher behaviour
· reinforcement through daily routines: embedding learning behaviours into everyday classroom activities with opportunities for pupils to practice

	Plan to use a strategy for addressing low-level behaviours, such as positive group intervention, non-verbal cues, anonymous individual correction, or private individual correction, to manage minor disruptions in a way that maintains dignity and prevents escalation.
The active ingredients that will help increase the effectiveness include: 
· non-verbal interventions - for example, using gestures such as hand signals or facial expressions to redirect pupils’ focus
· adopting a calm, positive tone and language during interactions 
· consistency - maintain the same high expectations for all pupils and apply the rules consistently, even where tailored approaches have been implemented
· focus on de-escalation – language and approaches should focus on de-escalating and ending the unwanted behaviour, restoring a positive classroom environment
· timely – the unwanted behaviour should be addressed as soon as they are observed by the teacher in order to prevent further escalation, minimise further disruption and avoid repetition of the behaviour




You may also wish to select an alternative action step as a result of your observation and relating to how to develop early literacy that is appropriate for your own context and the needs of your pupils. 
Stretch and challenge
If your ECT’s level of proficiency is high, you may want to select more than one precise action that develops their composite practice.


Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action step into practice in their classroom, focusing on the effective implementation of the active ingredients. 

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016). Schools may wish to adapt the prompts to align with their own model. 
	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 











	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  

 

	Notes 












	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chosen action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 













	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively maintains or restores relationships with pupils. 
Notes 
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[bookmark: RelatedITTECFStatements]Related Initial Teacher Training and Early Career Framework statements 
High Expectations 
Demonstrate consistently high behavioural expectations, by: 
1f) Teaching and rigorously maintaining clear behavioural expectations (e.g. for contributions, volume level and concentration).
1.g Applying rules, sanctions and rewards consistently in line with school policy, including where individual pupils have an agreed tailored approach, escalating behaviour incidents as appropriate.
1.h Acknowledging and praising pupil effort and emphasising progress being made. 
Managing behaviour
Learn that:
7.2 A predictable and secure environment benefits all pupils, including younger pupils, but is particularly valuable for pupils with special educational needs
7.3 The ability to self-regulate one’s emotions affects pupils’ ability to learn, success in school and future lives
Develop a positive, predictable and safe environment for pupils, by:
7.a Establishing a supportive and inclusive environment with a predictable system of reward and sanction in the classroom
7.b Working alongside colleagues as part of a wider system of behaviour management (e.g. recognising responsibilities and understanding the right to assistance and training from senior colleagues particularly where pupils exhibit unacceptable behaviours).
7.f Using early and least-intrusive interventions as an initial response to low level disruption
7.g Responding quickly to any behaviour or bullying that threatens physical or emotional safety
Establish effective routines and expectations, by:
7.k Working with the SENCO, other SEND specialists or expert colleagues if a pupil needs more intensive support with their behaviour to understand how the approach may need to be adapted to their individual needs

Build trusting relationships, by:
7.m Consistently applying the school’s behaviour policy, including where individual pupils have an agreed tailored approach.
Develop pupils’ self-regulation by:
7.q Helping pupils to think through scenarios before they occur and using cues to help them recall agreed upon behaviours
7.r Providing new opportunities to exercise self-regulation and for the youngest pupils to practice impulse control
Professional Behaviours 
Manage workload and wellbeing, by:
8.n Understanding the right to support (e.g. to deal with misbehaviour, or support pupils with SEND)
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