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ECT Programme Mentor Support Materials – Behaviour and relationships elective self-study 4
Building effective relationships
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	

 


Introduction
These optional mentor support materials include an overview of the ECT content for elective self-study 4: Building effective relationships from the module: ‘Behaviour and relationships’.  
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the active ingredients that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Before reading this content, mentors should read the mentor support materials for the core self-study for ‘Behaviour and relationships’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can  go straight to the Next Steps: preparing for your mentoring session if you wish. 
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Building effective relationships 
[bookmark: cultivating]Cultivating positive relationships
What this looks like in practice 
Cultivating positive relationships in the classroom is crucial for creating a supportive environment where pupils feel trusted, respected, and motivated to engage in their learning. Strong relationships enhance pupils' well-being by fostering a sense of security, belonging, and trust, which are vital for emotional and social development. Understanding pupils' individual needs, interests, and strengths enables tailored teaching that boosts engagement and overall learning outcomes, especially for pupils with some kind of SEND.
[image: Presentation with checklist with solid fill]Building these relationships can be challenging with a new class, but strategies like using surveys to learn about pupils, making positive phone calls home, and referencing personal details during conversations can help. These actions make pupils feel valued, foster inclusion, and demonstrate your commitment to their growth. For pupils with some kind of SEND, this consistency and understanding are especially impactful, helping to create a positive classroom atmosphere where all pupils feel supported and motivated to succeed.
Identifying the active ingredients 
The following active ingredients can be used to help cultivate positive relationships in the classroom: 
· using positive language that reinforces a welcoming atmosphere
· engaging in respectful communication, for example; maintaining eye-contact when talking, positive body language and not talking over pupils
· recognition of individual pupil information with attention to specific details that conveys genuine interest 
· using pupil names, ensuring they are correctly pronounced, when addressing individuals to demonstrate respect. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing language in the Early Years. These should explicitly link to the active ingredients, demonstrating how and why they are effective. You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
[bookmark: Maintaining]Maintaining positive relationships 
What this looks like in practice
Maintaining positive relationships is crucial for creating a supportive classroom where pupils feel valued and motivated to succeed. Strong relationships significantly influence well-being and academic success, with pupils benefiting from consistent support from trusted adults (EEF, 2021). For pupils with some kind of SEND, these connections are especially important, as they provide stability, a sense of security, and the tailored support they need to thrive.
[image: Presentation with checklist with solid fill]Strategies such as greeting pupils at the door help create a welcoming environment, while positive postcards and a 5:1 ratio of praise to corrective feedback build confidence and trust. Engaging meaningfully with parents, particularly during parents’ evenings, allows for deeper understanding of pupils’ unique needs and highlights their progress and achievements. By fostering a sense of belonging, these approaches, pupils are more likely to feel secure and motivated and their overall learning experience enhanced.
Identifying the key ingredients 
You will note that some of the active ingredients are shared with the establishing relationships phase. This is because the core components that underpin positive, reciprocal teacher-pupil relationships are universal. What is crucial when maintaining relationships is a consistent approach so that your intentions and actions are perceived to be authentic by pupils. However, there may be times when some areas require more focused attention for example, providing specific feedback where a pupil may be showing reduced motivation. 
· Consistent use of positive language to maintain a welcoming atmosphere
· Continuing to address pupils by name, ensuring accurate pronunciation 
· Providing specific feedback that conveys a belief in pupils’ ability and potential 
· Consistently focusing on the positive aspects of pupils’ efforts and achievements
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing language in the Early Years. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Click here to return to Content page

[bookmark: Protectingandrepairing]Protecting and repairing relationships 
What this looks like in practice 
[image: Presentation with checklist with solid fill]Protecting and repairing relationships is key to fostering a positive learning environment where pupils feel respected and valued. As a teacher with a new class, you might face challenges in protecting and repairing relationships, particularly when navigating misunderstandings or conflicts while ensuring pupils feel respected and valued. These challenges can be overcome by using restorative conversations that actively listen to pupils’ perspectives and validate their feelings, incorporating behaviour reflection questions to encourage pupils to critically assess the impact of their actions, and employing problem-solving language to foster collaboration and focus on constructive solutions. By implementing these strategies, you can create a culture of respect, trust, and growth, which not only strengthens relationships but also fosters a positive learning environment where pupils feel safe to learn from their mistakes and thrive.
Identifying the active ingredients
You will recognise that some of these active ingredients are replicated from the establishing positive relationships phase. This is because the core components that underpin positive, reciprocal teacher-pupil relationships are universal. However, when repairing relationships, specific active ingredients may be intentionally selected depending on the circumstances surrounding the negative interaction. For example, demonstrating active listening where a pupil has indicated feeling ignored or discounted by the teacher
· The use of positive language and a calm tone of voice to re-establish a safe environment. 
· Using verbal or written prompts that support growth and foster belief in pupils’ abilities. 
· Demonstrating empathy through active listening and skilful use of questions to elicit how the pupil is feeling.
· Creating opportunities for reflection.
· Guiding problem solving, for example, using restorative practices.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing language in the Early Years. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Click here to return to Content page


[bookmark: Nextsteps]Next steps: preparing for your mentoring session 
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice  
If possible, arrange an opportunity for your ECT to observe a arrange an opportunity for you to observe a colleague teaching a lesson or having an interaction with a pupil that demonstrates them establishing, maintaining or restoring a relationship.

As they observe their colleague, they should consider the following:
· What actions or language does the teacher use to create a welcoming and inclusive environment?
· How does the teacher make an effort to engage with pupils individually, showing interest in their lives or learning needs?
· How does the teacher restore and repair relationships following a disruption, such as actively listening to the pupil’s perspective and offering solutions for moving forward?

You may wish to discuss your ECT’s reflections at your next interaction. 

ECT reflection 
In their elective self-study 1d, ECTs were asked to reflect on a scenario in relation to demonstrating how to restore and repair a relationship with a pupil. Select the appropriate scenario for your phase to review this: 

	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision


[bookmark: EYFSscenariostart]
	Schools may wish to delete any scenarios that are not relevant to their context. 






EYFS scenario
	During a Year 3 maths lesson, Amir begins act off-task when the class is working on problems about adding and subtracting money. Initially, he starts whispering jokes to the pupils sitting near him, causing some giggles and disrupting their focus. As the lesson progresses, he begins making exaggerated comments like, ‘This is way too easy for me – I don’t even need to try!’ and starts drawing on his workbook instead of completing the task. Despite a few reminders to stay focused, Amir continues the behaviour, which begins to distract the whole table.
Ms Ayling Lee decides she needs to address the behaviour and calmly tells Amir, ‘I need you to move to the quiet table for the rest of this activity so the rest of the class can concentrate.’ Amir reluctantly moves, looking sullen, and avoids making eye contact with her for the rest of the lesson. While the sanction helps restore order in the moment, Ms Ayling knows she needs to rebuild her positive relationship with Amir to ensure he feels supported and engaged in future lessons.
At the end of the day, Ms Ayling approaches Amir privately and says, ‘I know today didn’t go as well as it could have, but I want us to work together to make sure tomorrow is better. Can we talk about what happened? I really want to understand what made you feel distracted so I can help.’ Amir admits he felt frustrated because he didn’t understand part of the task but didn’t want to look like he was struggling. Ms Ayling listens carefully, reassures him that it’s okay to feel stuck, and they come up with a plan: Amir will ask for help next time, and Ms Ayling will check in with him early in the lesson to make sure he understands the task. Amir leaves the conversation feeling reassured and more positive.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.



Click here to return to Content page

[bookmark: Primaryscenariostart]


Primary scenario
	After a challenging Year 5 maths lesson, Ms Ayling Lee notices that one of her pupils, Amir, looks visibly upset. During the lesson, Amir struggled with a word problem involving fractions and eventually became frustrated, muttering under his breath and refusing to participate. Ms Ayling recalls that Amir usually enjoys maths but seems to have hit a confidence block today. She wants to address this situation thoughtfully to rebuild trust and support Amir's progress.
At the end of the school day, Ms Ayling approaches Amir calmly and says, ‘I noticed you seemed a bit upset earlier when we were working on fractions. Can we talk about what happened? I really want to understand how you’re feeling and figure out how I can help you next time.’
Amir hesitates at first but then explains that he felt overwhelmed because he didn’t understand the instructions. Ms Ayling listens closely, acknowledges his frustration, and reassures him that struggling is part of learning. Together, they agree on a plan: Ms Ayling will provide clearer worked examples in the next lesson, and Amir will try to ask for help when he feels stuck. They both leave the conversation feeling more positive about moving forward.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.
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[bookmark: Secondaryscenariostart]


Secondary scenario
	After a challenging Year 9 maths lesson, Ms Ayling Lee notices that one of her pupils, Amir, looks visibly frustrated. During the lesson, Amir struggled with a problem on simultaneous equations and eventually became disengaged, muttering under his breath and refusing to attempt further questions. Ms Ayling recalls that Amir usually participates actively but seems to have hit a confidence block today. She wants to address the situation thoughtfully to rebuild trust and support Amir's learning.
At the end of the lesson, Ms Ayling approaches Amir calmly and says, ‘I noticed you seemed frustrated earlier when we were working on simultaneous equations. Can we talk about what happened? I want to make sure you feel more confident and supported next time.’
Amir hesitates at first but then admits that he didn’t understand the steps involved and felt embarrassed when others finished before him. Ms Ayling listens carefully, reassures him that it’s okay to find new concepts challenging, and validates his feelings. Together, they agree on a plan: Ms Ayling will provide more step-by-step worked examples in the next lesson, and Amir will make a note of any questions he has to ask for help sooner. They both leave the conversation feeling more optimistic about future lessons.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.
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[bookmark: SENDscenariostart]
Specialist - SEND setting scenario
	During a maths lesson in a SEND school, Ms Ayling Lee notices that Amir, who is usually enthusiastic about learning, is not engaging with the activity. The class is practising counting objects, but Amir has pushed his counting cubes to the side and is sitting with his arms crossed, avoiding eye contact. When Ms Ayling gently encourages him to join in, he shrugs and begins tapping his pencil loudly on the table, distracting other pupils nearby. Recognising that Amir may be frustrated or overwhelmed, Ms Ayling decides to address the situation in a calm and supportive way.
After the lesson, Ms Ayling finds a quiet moment to sit with Amir in the sensory corner. She says softly, ‘I noticed you didn’t feel like counting today and that tapping your pencil was your way of showing how you were feeling. Can you show me with your fingers if the activity felt too hard or if something else upset you?’ Amir holds up two fingers, indicating it felt hard. Ms Ayling thanks him for sharing and reassures him that it’s okay to find things tricky. Together, they agree on a plan: in the next lesson, Amir will work with fewer objects to count, and Ms Ayling will sit with him for the first few minutes to help him get started.
Amir nods and gives a small smile, feeling reassured and understood.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.
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[bookmark: APscenariostart]Specialist - Alternative provision scenario
	During a Year 9 maths lesson in an alternative provision setting, Ms Ayling Lee notices that one of her pupils, Amir, becomes increasingly disruptive while working on simultaneous equations. After struggling with the first few questions, Amir starts loudly complaining, ‘This is pointless – I’ll never get this!’ He then slams his book shut and refuses to do any more work, instead distracting other pupils by making jokes and throwing a pen across the room. Ms Ayling knows that Amir often acts out when he feels overwhelmed or unsure of himself, and she wants to de-escalate the situation while supporting his learning.
At the end of the lesson, Ms Ayling waits until the other pupils have left and approaches Amir calmly. She says, ‘I noticed you were frustrated during the lesson today and that it led to some disruption. Can we talk about what happened? I want to understand how I can help make this work easier for you.’
Amir initially responds defensively, saying, ‘What’s the point? I’m rubbish at this anyway.’ Ms Ayling remains calm and patient, acknowledging his frustration but also pointing out that he’s capable of making progress with the right support. Over the conversation, she helps Amir identify what felt overwhelming and suggests a plan to provide extra support, such as breaking down problems into smaller steps and giving him more time to practise independently. Amir agrees to give it another try, and they end the conversation on a positive note.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Ayling restore and maintain her relationship with Amir to support his learning.





You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
 Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the active ingredients for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The active ingredients have been included to help you plan and practice the action. 
	Plan how you can establish relationships through greeting pupils at the start of each lesson.
The active ingredients that will help increase the effectiveness include: 
· using positive language that reinforces a welcoming atmosphere
· engaging in respectful communication, for example; maintaining eye-contact when talking, positive body language and not talking over pupils
· the recognition of individual pupil information with attention to specific details that conveys genuine interest 
· use of pupil names, ensuring they are correctly pronounced, when addressing individuals to demonstrate respect


	Select three strategies you will use to maintain relationships with your pupils. Plan out how and when you will use them.
The active ingredients that will help increase the effectiveness include: 
· consistent use of positive language to maintain a welcoming atmosphere
· continuing to address pupils by name, ensuring accurate pronunciation 
· providing specific feedback that conveys a belief in pupils’ ability and potential 
· consistently focusing on the positive aspects of pupils’ efforts and achievements


	Reflect on how you can use reflective conversations to repair any disruptions in relationships and re-engage pupils in a supportive way.  Script out a restorative conversation.
The active ingredients that will help increase the effectiveness include: 
· the use of positive language and a calm tone of voice to re-establish a safe environment 
· using verbal or written prompts that support growth and belief in pupils’ abilities 
· demonstrating empathy through active listening and skilful use of questions to elicit how the pupil is feeling
· creating opportunities for reflection that helps pupils develop their self-regulation
· guiding problem solving, for example, using restorative practices



You may also wish to select an alternative action step as a result of your observation and relating to how to develop early literacy that is appropriate for your own context and the needs of your pupils. 

Stretch and challenge
If your ECT’s level of proficiency is high, you may want to select more than one precise action that develops their composite practice.
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action step into practice in their classroom, focusing on the effective implementation of the active ingredients. 

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  

Click here to return to Content page

[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  

	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 













	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  

 

	Notes 












	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chose action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 












	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively maintains or restores relationships with pupils. 
Notes 








[bookmark: Frameworkstatements]Related ITTECF Framework statements 
High Expectations 
Learn that…
1.1	Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.
1.2	Teachers are key role models, who can influence the attitudes, values and behaviours of their pupils.
1.3	Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils from their starting points is essential.
1.4	Setting clear expectations can help communicate shared values that improve classroom and school culture.
Learn how to…
Communicate a belief in the academic potential of all pupils, by: 
· 1.a. Using intentional and consistent language that promotes challenge and aspiration. 
· 1.b. Setting tasks that stretch pupils, but which are achievable, within a challenging curriculum. 
· 1.c. Creating a positive environment where making mistakes and learning from them and the need for effort and perseverance are part of the daily routine. 
Demonstrate consistently high behavioural expectations, by: 
· 1.e Creating a culture of inclusion, respect and trust in the classroom that supports all pupils to succeed (e.g. by modelling the types of courteous behaviour expected of pupils).
Professional Behaviours
Learn how to…
Build effective working relationships, by: 
· f) Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school.

Click here to return to Content page
[bookmark: References]References
· Bambrick-Santoyo, P. (2016). Get better faster: A 90-day plan for coaching new teachers. John Wiley & Sons.
· Education Endowment Foundation, (2021).,Improving Behaviour in School guidance report. Available at: Improving Behaviour in Schools | EEF [Accessed 2 December 2024].


Click here to return to Content page

2
	
image1.png




image2.svg
  
.MsftOfcThm_Background1_Fill_v2 {
 fill:#FFFFFF; 
}

   


image3.png




image4.png




image5.png
Department
for Education




image6.png




image7.svg
                                


image8.png




image9.svg
  
.MsftOfcThm_Accent3_Fill_v2 {
 fill:#B86AFF; 
}

   


image10.png




image11.svg
       


image12.png
*




image13.svg
  
.MsftOfcThm_Accent1_Fill_v2 {
 fill:#007559; 
}

     


