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ECT Programme Mentor Support Materials – Behaviour and relationships elective self-study 5
Motivating pupils
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	

 


Introduction
These mentor support materials include an overview of the ECT content for elective self-study 5: Motivating pupils from the module: Behaviour and relationships. 
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the active ingredients that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Before reading this content, mentors should read the mentor support materials for the core self-study for ‘Behaviour and relationships’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can  go straight to the Next Steps: preparing for your mentoring session if you wish. 
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Motivating pupils 
[bookmark: securingsuccess]Securing success 
What this looks like in practice 
Securing success is key to fostering motivation and creating a positive learning environment where all pupils can thrive. Teachers must balance extrinsic and intrinsic motivation by designing tasks with ‘desirable difficulty’ (Bjork and Bjork, 2011) —challenging enough to encourage effort but not so difficult as to cause frustration. Planning for all pupils, including those with some kind of SEND, to actively engage in lessons ensures they feel confident and valued. Teachers can further promote motivation by addressing discomfort, modelling persistence, and normalising the challenges of learning. These strategies enable pupils to experience meaningful success, celebrating their efforts, reinforcing their motivation and supporting long-term engagement and achievement.
[image: Presentation with checklist with solid fill]One challenge for a new teacher is understanding and addressing the diverse motivational needs of their pupils while ensuring tasks remain achievable. However, my ensuring they have good relationships and knowledge of their pupils, teachers can identify pupils’ strengths, preferences, and areas for growth, refining their approach to create a supportive and motivating learning environment where all pupils feel empowered to succeed and able to thrive.
Identifying the active ingredients 
Early career teachers explored the active ingredients that make these approaches truly effective in securing success and motivating pupils. These included: 
· Modelling, where teachers demonstrate skills and behaviours they expect pupils to learn
· the use of positive language such as affirming pupils’ efforts and highlighting their progress, plays a vital role in building self-belief
· clear, explicit language clarifies expectations and goals 
· scaffolding including both verbal and written prompts and guidance to help guide pupils’ thinking and actions
· breaking tasks into manageable steps - this step-by-step approach reduces the cognitive load, enabling pupils to concentrate on mastering one element at a time before progressing to the next
· tasks that contain ‘desirable difficulty’ and challenge pupils just enough to push them out of their comfort zone without causing frustration
· collaboration and peer support provide opportunities for pupils to learn from one another, share ideas, and build social skills
· constructive feedback which focuses on guiding pupils towards improvement by highlighting strengths and identifying specific areas for growth
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing language in the Early Years. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Click here to return to Content page
[bookmark: boostingbuyin]
Boost buy-in
What this looks like in practice 
Boosting buy-in is essential for fostering pupil motivation and commitment to learning. By helping pupils see the value and relevance of their efforts, teachers build a stronger connection to the learning journey. Using language that highlights progress over time and links learning to the curriculum helps pupils understand their development. Personalising content, offering choice, and integrating relatable material grounded in pupils’ contexts further enhance engagement and autonomy. Linking goals to future success shows the practical benefits of their efforts, making learning more meaningful.
[image: Presentation with checklist with solid fill]With a new class, teachers may struggle to build buy-in due to limited knowledge of pupils’ needs, interests, and habits. Pupils may also be hesitant to engage in reflective practices or take ownership of their learning. To address this, teachers can prioritise activities that reveal pupils’ interests, strengths, and goals. This deeper understanding allows for more personalised lessons, strengthening engagement and fostering buy-in.
Identifying the active ingredients 
To effectively boost buy-in with your pupils, it is essential to understand the ‘active ingredients’ that make it impactful and how to thoughtfully integrate them into your practice. These ‘active ingredients’ ensure that pupils feel supported, motivated, and connected to their learning, fostering a sense of purpose and confidence that drives meaningful progress. These include: 
· personalisation tailored to pupils' individual interests and needs, for example, adapting content or activities to align with what each pupil values or enjoys 
· positive, motivating language that reinforces self-belief - using affirming and encouraging language helps pupils develop confidence in their abilities
· careers and goals-related activities to help pupils visualise their learning journey and see it as purposeful
· using language that emphasises goals - highlighting specific objectives focuses pupils on what they are working toward
· encouraging pupil reflection – to help pupils to recognise their progress, identify areas for improvement, and develop a sense of ownership over their educational journey
· focusing on clear steps for achieving success - outlining actionable steps gives pupils a roadmap to follow, reducing uncertainty and empowering them

Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing language in the Early Years. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 

Click here to return to Content page


[bookmark: Nextsteps]Next steps: preparing for your mentor session 
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice  
If possible, arrange an opportunity for your ECT to observe a arrange an opportunity for you to observe a colleague teaching a lesson in which they motivate pupils by boosting buy-in or securing success.

As they observe their colleague, they should consider the following:
· How does the teacher create an environment where pupils feel that their learning is relevant and connected to their goals?
· What strategies does the teacher use to offer pupils choices or personalisation in their learning, and how do these approaches impact pupil engagement and motivation? 

You may wish to discuss your ECT’s reflections at your next meeting. 

ECT reflection 
In their elective self-study 5, ECTs were asked to reflect on a scenario in relation to motivating pupils. Select the appropriate scenario for your phase to review this: 

	EYFS
	Primary
	Secondary
	Specialist - SEND settings
	Specialist -Alternative provision


[bookmark: EYFSscenarioSTART]
	Schools may wish to delete any scenarios that are not relevant to their context. 







EYFS scenario
	Ms Dharma is leading a personalised story time session for her Year 2 pupils. She has included each child’s name and favourite animals in the story to draw them in. During the session, she notices that some pupils are eagerly participating, mimicking the animal sounds and answering her questions. However, one pupil, Ethan, remains quiet and hesitant. Ms Dharma wants to ensure all pupils, including Ethan, feel motivated and included in the activity.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?



Click here to return to Content page



[bookmark: PrimaryscenarioSTART]Primary scenario
	Ms Dharma is leading a personalised story time session for her Year 5 pupils. She has created a suspenseful story involving each pupil’s favourite hobbies and interests, such as skateboarding, painting, or football. Most of the pupils are eagerly joining in by suggesting what happens next in the story and explaining why their character might take a certain action. However, Ethan, a quieter pupil, is reluctant to contribute and appears hesitant to share his ideas in front of the group. Ms Dharma wants to ensure all pupils, including Ethan, feel motivated and included in the activity.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?



Click here to return to Content page


[bookmark: SecondaryscenarioSTART]Secondary scenario
	Ms Dharma has been working with her Year 7 pupils to build their skills in a new gymnastics unit. Many pupils were initially hesitant about activities involving balance and coordination, such as beam work or group routines. Over time, most pupils have grown more confident and are actively participating, encouraging each other to try new skills. However, one pupil, Ethan, still appears reluctant and tends to sit out or avoid attempting more challenging elements. Ms Dharma wants to ensure Ethan feels supported, motivated, and able to experience success in a way that builds his confidence.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?



Click here to return to Content page


[bookmark: APscenarioSTART]Alternative provision scenario
	Ms Dharma is teaching an art lesson in an alternative provision setting, where her Year 9 pupils often display challenging behaviours and struggle with focus and engagement. The lesson involves creating a mixed-media collage representing their personal goals or interests. While some pupils engage with the task, using magazine cut-outs and textured materials, Ethan becomes visibly frustrated, saying he "can’t think of anything to do" and begins to disengage. Ms Dharma wants to support Ethan while keeping the rest of the group motivated and focused on the task.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?



Click here to return to Content page


[bookmark: SENDscenarioSTART]SEND school scenario
	Ms Dharma is leading a personalised story time session for her Year 2 pupils in a SEND school. She has tailored the story to include each child’s name and their favourite sensory experiences, such as the sound of rain or the feeling of sand. During the session, most pupils are engaging actively, clapping their hands or mimicking the sounds described in the story. However, one pupil, Ethan, is watching quietly and seems unsure about how to participate. Ms Dharma wants to ensure all pupils feel motivated and included, while supporting Ethan in a way that matches his needs and preferences.
As you read the content of the elective self-study, consider which approaches would be effective in helping Ms Dharma to secure success and sustain motivation for all her pupils, including Ethan?



You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
 Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the active ingredients for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The active ingredients have been included to help you plan and practice the action. 
	Plan the strategies you will use to enable pupils to experience meaningful success in a specific task or activity, helping them feel confident in their ability to engage and learn. This may include modelling, breaking instruction into smaller chunks or using scaffolds. 
The active ingredients that will help increase the effectiveness include: 
· modelling, where teachers demonstrate skills and behaviours they expect pupils to learn
· the use of positive language such as affirming pupils’ efforts and highlighting their progress, plays a vital role in building self-belief
· clear, explicit language clarifies expectations and goals 
· both verbal and written prompts and guidance help guide pupils’ thinking and actions
· scaffolding and breaking tasks into manageable steps - this step-by-step approach reduces the cognitive load, enabling pupils to concentrate on mastering one element at a time before progressing to the next
· tasks that contain ‘desirable difficulty’ and challenge pupils just enough to push them out of their comfort zone without causing frustration
· collaboration and peer support provides opportunities for pupils to learn from one another, share ideas, and build social skills
· constructive feedback which focuses on guiding pupils towards improvement by highlighting strengths and identifying specific areas for growth


	Plan how you will incorporate strategies to boost buy-in, such as personalising learning or using positive language to reinforce belief in pupils’ potential.
The active ingredients that will help increase the effectiveness include: 
· personalisation tailored to pupils' individual interests and needs – 
this involves adapting content or activities to align with what each pupil values or enjoys. 
· positive, motivating language that reinforces self-belief - using affirming and encouraging language helps pupils develop confidence in their abilities
· careers and goals-related activities to help pupils visualise their learning journey and see it as purposeful - pupils can understand the practical significance of their efforts, which increases their motivation to succeed
· encouraging pupil reflection - providing opportunities for pupils to think about their learning experiences helps them recognise their progress, identify areas for improvement, and develop a sense of ownership over their educational journey
· using language that emphasises goals - highlighting specific objectives focuses pupils on what they are working toward
· focusing on clear steps for achieving success - outlining actionable steps gives pupils a roadmap to follow, reducing uncertainty and empowering them

	Reflect on how you can highlight the relevance of the learning to pupils’ goals and aspirations, helping them see the connection between their efforts and future success.
 
The active ingredients that will help increase the effectiveness include: 
· careers and goals-related activities to help pupils visualise their learning journey and see it as purposeful - pupils can understand the practical significance of their efforts, which increases their motivation to succeed
· encouraging pupil reflection - providing opportunities for pupils to think about their learning experiences helps them recognise their progress, identify areas for improvement, and develop a sense of ownership over their educational journey
· encouraging pupil reflection - providing opportunities for pupils to think about their learning experiences helps them recognise their progress, identify areas for improvement, and develop a sense of ownership over their educational journey
· using language that emphasises goals - highlighting specific objectives focuses pupils on what they are working toward
· focusing on clear steps for achieving success - outlining actionable steps gives pupils a roadmap to follow, reducing uncertainty and empowering them




You may also wish to select an alternative action step as a result of your observation and relating to how to develop early literacy that is appropriate for your own context and the needs of your pupils. 
Stretch and challenge
If your ECT’s level of proficiency is high, you may want to select more than one precise action that develops their composite practice.
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action step into practice in their classroom, focusing on the effective implementation of the active ingredients. 

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  

Click here to return to Content page

[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  

	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 













	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  

 

	Notes 












	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chose action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 












	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively maintains or restores relationships with pupils. 
Notes 







Click here to return to Content page

[bookmark: Frameworkstatements]Related ITTECF Framework statements 
High Expectations 
Learn that…
1.5 A culture of mutual trust and respect supports effective relationships.
1.7 High quality teaching is underpinned by positive interactions between pupils, their teachers and their peers.
1.8 Pupils’ experiences of school and their readiness to learn can be impacted by their home life and circumstances, particularly for EAL pupils, young carers, and those living in poverty.
Learn how to…
Communicate a belief in the academic potential of all pupils, by: 
· 1d) Seeking opportunities to engage parents and carers in the education of their children (e.g. proactively highlighting successes) and consider how this engagement changes depending on the age and development stage of the pupil.
Demonstrate consistently high behavioural expectations, by: 
· 1.e Creating a culture of inclusion, respect and trust in the classroom that supports all pupils to succeed (e.g. by modelling the types of courteous behaviour expected of pupils).
Managing Behaviour
Learn that…
7.5 Building effective relationships is easier when pupils believe that their feelings will be considered and understood.
Learn how to…
Build trusting relationships, by: 
· 7l) Liaising with parents, carers and colleagues to better understand pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations. 
· 7m) Consistently applying the school’s behaviour policy, including where individual pupils have an agreed tailored approach.

Professional Behaviours
Learn that…
· 8.4 Building effective relationships with parents, carers and families can improve pupils’ motivation, behaviour and academic success.

Learn how to…
Build effective working relationships, by: 
· 8g) Seeking ways to support individual colleagues and working as part of a team. 
· 8h) Communicating with parents and carers proactively and making effective use of parents’ evenings to engage parents and carers in their children’s schooling.
· 8l) Knowing who to contact with any safeguarding, or any pupil mental health concerns.

Click here to return to Content page
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