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ECT Programme Mentor Support Materials – Planning and delivery elective self-study 3
Planning effective practice, including homework
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associated ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	



Introduction
These optional mentor session materials are for elective self-study 3: Planning effective practice, including homework. This elective self-study forms part the module on ‘Planning and delivery’. 
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the ‘active ingredients’ that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next Steps: preparing for your mentoring session if you wish. 
If you choose to read this content, we suggest you first read the mentor support materials for the core self-study on ‘Planning and delivery’. This outlines the theory and related evidence underpinning effective lesson design and delivery. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
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Planning effective practice, including homework
Approximate time to complete: 6 minutes 
[bookmark: Section1]Reminder of what the evidence says
Early career teachers considered how to plan and deliver effective guided and independent practice, as well as how to provide effective homework.
If you wish to review the theory relating to practice and homework, please see the Core self-study for ‘Planning and delivery’. 
Guided practice
What this looks like in practice 
Guided practice serves as an essential link between direct instruction and independent learning, providing structured support for pupils to achieve success. Recognising that pupils have varying needs, teachers offer guided practice to all, with extended support for pupils requiring additional assistance, such as those with SEND.
This approach involves introducing new concepts in manageable steps, demonstrating tasks while verbalising thought processes. For example, teachers might explain their strategy by articulating key elements and their relationships before applying them to specific examples. These moments foster metacognitive skills, enabling pupils to reflect on prior knowledge, plan, monitor, and evaluate their performance.
Teachers guide pupils through examples, using targeted questions to encourage deep thinking and reasoning. Memory aids, such as mnemonics, and responsive explanations address misconceptions. For instance, in maths, visually modelling fractions helps clarify the distinction between numerators and denominators. These tailored adjustments ensure concepts are accessible to all pupils.
Metacognitive strategies strengthen independence by promoting reflection on strategies and problem-solving approaches. Teachers gradually reduce scaffolding as pupils progress, adapting to individual paces. While some pupils require ongoing support, others transition more swiftly to independent tasks.
By integrating expositions, questioning, shared work, and responsiveness, guided practice exemplifies effective teaching, equipping pupils with the skills to succeed independently.
Identifying the ‘active ingredients’ 
The following ‘active ingredients’ can be used to help when planning guided practice.
Effective guided practice features:
· Clear explanations and modelling, with teachers breaking down new concepts into manageable steps and explicitly demonstrating the thought process. 
· Scaffolding learning, with teachers providing structured support through worked examples and guided practice before pupils attempt tasks independently. 
· Frequent questioning, with teachers checking understanding through targeted questions and encouraging pupils to articulate their reasoning. 
· Correction of errors and misconceptions, with teachers responding to checks for understanding by providing additional explanations, models and examples. 
· Metacognitive strategies, with teachers encouraging pupils to reflect on their learning process, recognise effective strategies, and develop self-regulation.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to plan and deliver guided practice. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page

[bookmark: Maintaining][bookmark: Section2]Independent practice
What this looks like in practice
Effective lesson structure integrates manageable steps and alternates between instruction and practice to prevent cognitive overload. Teachers begin with exposition and guided practice to introduce concepts, followed by independent tasks that reinforce learning. This cyclical structure ensures pupils consolidate understanding before progressing to complex material.
Independent practice is crucial for developing fluency, requiring well-matched tasks aligned to learning objectives. For instance, in a science lesson on the water cycle, teachers use prior assessments to tailor tasks. After explaining processes like evaporation and condensation with diagrams, pupils label diagrams collaboratively in guided practice. They then create annotated diagrams independently, using tailored resources such as vocabulary cards to support those needing extra help. Teachers gradually remove such scaffolding to promote autonomy.
Circulating during independent practice allows teachers to offer targeted guidance, fostering self-sufficiency. For example, a history teacher might ask prompting questions to activate hard thinking while ensuring pupils explore answers independently.
To encourage critical thinking, teachers can design inherently challenging tasks, such as mapping ecological interdependencies during outdoor learning. Scaffolds, such as reference sheets, helps some pupils initially but is phased out as confidence grows. Overall, this structured approach balances support and independence, ensuring robust engagement and learning.
Identifying the ‘active ingredients’ 
The following ‘active ingredients’ can be used to guide planning and delivery of independent practice.
Effective independent practice:
· Is provided within a lesson structure which alternates instruction and practice, where teachers have structured lessons so that short teaching segments are followed by immediate opportunities for pupils to practise new content. 
· Is based on the idea that content is broken into manageable steps in order to reduce cognitive load by introducing information gradually and ensuring each step is understood before progressing. 
· Follows effective expositions and guided practice, and pupils are not expected to work independently without such prior instruction.
· Activates hard thinking, so that pupils are more likely to remember what they have learned.
· Is informed by assessment, so that tasks are accurately pitched and provide the right level of challenge.
· Ensures task alignment, with teachers designing independent tasks that directly relate to previous instruction, avoiding mismatched resources that could lead to confusion.
· Features teachers monitoring without over-intervening as they circulate the learning environment to observe progress, providing brief support when necessary while encouraging pupils to work independently.
· Employs scaffolds which offer structured support where needed, ensuring pupils understand how to use scaffolds and gradually removing them as they become more confident.
· Features well-pitched tasks, so that pupils experience high success rates, with teachers using assessment data to ensure that tasks are appropriately challenging so that most pupils experience success without frustration or reliance on guesswork.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to plan and deliver independent practice. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 

 Click here to return to Content page

[bookmark: Protectingandrepairing][bookmark: Section3]Setting homework with clear purpose
What this looks like in practice 
Homework is most effective when it connects to lesson content and is structured to enhance learning. Short tasks, like summarising key points from class discussions or creating monologues based on these discussions, encourage pupils to engage with the material meaningfully. Homework can also prepare pupils for new topics through activities like reading or watching videos, offering foundational knowledge. Revisiting prior learning and practising key vocabulary can further support classroom learning. Homework helps develop personal attributes such as time management, perseverance, and self-confidence. 
For pupils needing extra support, providing clear instructions, examples, and scaffolding (such as structured worksheets with guiding questions) can make tasks more accessible and productive. Parents can aid by fostering homework routines and offering encouragement, without necessarily taking on instructional roles. Schools can provide guidance to parents through training sessions, written materials, or videos.
Feedback is crucial for effective homework. Pupils may lose motivation if they feel their efforts are ignored. Reviewing homework, offering verbal feedback, and enabling peer or self-assessment signal its importance and allow pupils to improve. Feedback turns homework into a valuable learning tool, reinforcing understanding and encouraging progress. Structured tasks and guidance ensure homework remains accessible and beneficial for all.
Identifying the ‘active ingredients’ 
The following ‘active ingredients’ can be used to guide the setting of effective homework.
Effective homework:
· Has a clear purpose, with teachers setting homework that either reinforces learning, prepares pupils for new content, or supports personal development. 
· Prioritises quality over quantity, with teachers setting shorter, more frequent tasks because meaningful engagement is more important than the amount of homework given. 
· Is followed up by feedback, with pupils receiving feedback through teacher comments, peer review, or self-assessment that helps them improve. 
· Considers independent learning abilities and structured tasks and scaffolded support is provided to ensure all pupils benefit.
· Recognises the role of parental support, and parents are prepared to help by establishing routines, reinforcing motivation, and encouraging perseverance rather than taking on an instructional role. 
· Takes place in suitable study conditions, with it being more effective when pupils have a quiet, structured environment for learning. Schools support this by providing guidance on study habits and, where possible, access to additional resources.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to plan and provide effective homework. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 

Click here to return to Content page


[bookmark: Nextsteps]Next steps: preparing for your mentoring session 
Approximate time to complete: 5 minutes 
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice  
If possible, arrange an opportunity for your ECT to observe a colleague teaching a lesson that exemplifies effective guided practice, independent practice and, where possible, homework-setting.

As they observe their colleague, they should consider the following:
· What strategies does the teacher employ to transition pupils from guided practice to independent practice effectively? Look for approaches such as scaffolding support, using worked examples, or providing structured frameworks.
· How does the teacher ensure independent practice is meaningful and aligned with prior instruction? Consider how tasks are designed to build on guided practice and promote deeper thinking without introducing mismatched resources.
· What methods does the teacher use to structure lessons that alternate between instruction and practice? Note how teaching segments are followed by immediate opportunities for pupils to apply new learning.
· How does the teacher incorporate purposeful homework into lesson cycles to reinforce or extend learning? Observe how homework tasks are connected to classroom content and supported with feedback or scaffolding.

You may wish to discuss your ECT’s reflections at your next meeting. 

ECT reflection 
In their elective self-study 3, ECTs were asked to reflect on a scenario in relation to planning effective practice. Select the appropriate scenario for your phase to review this: 
 
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision


[bookmark: EYFS]
	Schools should delete any scenarios that are not relevant to their context. 



EYFS scenario
	Mrs. Jones’ nursery class is focusing on storytelling and narrative skills. The intended outcome is for pupils to tell simple stories and use full sentences to describe events and characters.
Mrs. Jones wants to use small world play with toy animals and natural materials to encourage children to invent their own stories about woodland creatures. 
Mrs. Jones knows already that some children can create elaborate stories, while others struggle to extend beyond simple actions or phrases. She wants to ensure all pupils are supported in developing their narrative skills.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs. Jones to support her pupils to develop.
Here are some options that can support your reflection:
A) She guides pupils through storytelling by co-creating a short narrative, using sentence starters and prompting questions like, “What happens next?” to help them structure their ideas step by step.
B) She sets up a storytelling station where children independently create and record their own stories using picture prompts, word banks, and voice-recording devices to build confidence in narrative skills.
C) She provides parents with a simple storytelling guide, encouraging them to co-create bedtime stories with their child by asking open-ended questions and extending their child’s responses with new ideas.



[bookmark: primaryscenariostart]Primary scenario 
	Mr. Manning’s Year 4 class is learning about adding fractions with the same denominator. He knows that the pupils have previously been taught using pizza as a model for fractions. He decides to teach an input using pizza slices to teach adding fractions.
He plans to give explanations, models and lots of examples, and knows that he should give pupils plenty of guided practice as well as independent practice. He also knows that some pupils have found it difficult to understand fractions in their written form in the past.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr. Manning to support his pupils to develop.
Here are some options that can support your reflection:
A) He guides pupils through solving fraction addition problems step by step, using sentence stems like “First, I add the numerators…” and checking understanding with targeted questions.
B) He provides faded examples, beginning with problems that include worked-out steps, followed by partially completed examples, and finally asking pupils to solve problems independently, reducing support gradually.
C) He provides a worksheet with pictorial representations of pizzas divided into fractions, where pupils can colour in and label slices to visualise addition. Parents are encouraged to discuss and check answers together.





[bookmark: secondaryscenariostart]Secondary scenario
	Mrs. Cockroft’s Year 9 science class is investigating current electricity. The lesson she is planning aims to teach pupils how to measure and record electric current in amperes. She plans to demonstrate how to use an ammeter and to introduce the language of amps and amperes. She also knows that pupils might incorrectly think that an ammeter affects the current in the circuit, and that the current is different at different points in the circuit.
Mrs. Cockroft plans to give explanations, models and lots of visual examples, and knows that she should give pupils plenty of guided practice as well as independent practice in order to avoid the misconceptions developing.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs. Cockroft to support her pupils to develop.
Here are some options that can support your reflection:
A) He guides pupils through solving fraction addition problems step by step, using sentence stems like “First, I add the numerators…” and checking understanding with targeted questions.
B) He provides faded examples, beginning with problems that include worked-out steps, followed by partially completed examples, and finally asking pupils to solve problems independently, reducing support gradually.
C) He provides a worksheet with pictorial representations of pizzas divided into fractions, where pupils can colour in and label slices to visualise addition. Parents are encouraged to discuss and check answers together.





[bookmark: SENDscenariostart]SEND setting scenario
	During a literacy session in a specialist provision for students with complex learning needs, Jamie, a Year 7 non-verbal pupil with autism and sensory processing difficulties, engages in a multisensory phonics activity. The teacher models matching textured letter cards to familiar objects (e.g., ‘s’ with sandpaper), using Makaton and visual prompts. Jamie then takes part in guided practice, supported by an adult using hand-over-hand techniques and verbal praise. As his confidence grows, Jamie moves to a short independent task, selecting the correct letter-sound card from a choice of two. A now/next board supported his understanding of the session structure. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Jamie to develop further.
Here are some options that can support your reflection:
A) The teacher models letter-matching while thinking aloud: “I feel the sandpaper - rough! That means this is ‘s’.” They encourage Jamie to explore textures while repeating key sounds, reinforcing the learning process.
B) To support gradual independence, the teacher increases Jamie’s choice options from two to three letter-sound cards. They monitor without over-intervening, allowing Jamie time to engage before offering brief, timely prompts.
C) A take-home sensory phonics pack includes textured letter cards and a simple matching game. Parents receive a short guide on encouraging engagement without pressure, reinforcing Jamie’s learning through familiar routines.






[bookmark: APscenariostart]Alternative provision scenario
	Mr Lewis is teaching a group of Year 9 pupils in an alternative provision setting, focusing on persuasive writing. The intended outcome is for pupils to write a short letter persuading the local council to improve recreational facilities in their area. After modelling a sample paragraph on the board and thinking aloud about persuasive techniques like rhetorical questions and emotive language, Mr Lewis supports the class in identifying examples within the model text. He provides scaffolds, including a word bank and sentence starters, and pupils begin planning their own letters.
As pupils begin independent writing, Mr Lewis notices that some students are copying from the model rather than applying the techniques independently, while others struggle to generate their own ideas or structure their arguments logically. He also observes that a few pupils are not engaging with the scaffolds provided, either ignoring them or not knowing how to use them effectively.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Lewis to support his pupils to develop.
Here are some options that can support your reflection:
A) Mr Lewis pauses the class and re-models how to use a sentence starter and word bank, breaking the process into steps and explicitly linking each one to their writing goal. 
B) He checks understanding by using cold call questioning: “Why did I use a rhetorical question here?” encouraging pupils to articulate reasoning and deepen comprehension.
C) He circulates, offering brief, targeted prompts to encourage self-reflection, such as “What persuasive technique have you used here? How could you make your point stronger?”



[bookmark: P16scenariostart]

You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that is based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the ‘active ingredients’ for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The ‘active ingredients’ have been included to help you plan and practice the action. 
	Plan to structure guided practice sessions with clear explanations, modelling with narrated thought-processes, questioning to check for understanding and the use of scaffolding to gradually lead pupils from guided practice to independent practice.
The ‘active ingredients’ that will help increase the effectiveness include: 
Effective guided practice features:
· Clear explanations and modelling, with teachers breaking down new concepts into manageable steps and explicitly demonstrating the thought process.
· Scaffolding learning, with teachers providing structured support through worked examples and guided practice before pupils attempt tasks independently.
· Frequent questioning, with teachers checking understanding through targeted questions and encouraging pupils to articulate their reasoning. 
· Correction of errors and misconceptions, with teachers responding to checks for understanding by providing additional explanations, models and examples. 
· Metacognitive strategies, with teachers encouraging pupils to reflect on their learning process, recognise effective strategies, and develop self-regulation. 

	Plan independent practice tasks that are directly aligned with prior instruction, ensuring they activate critical thinking and provide appropriate challenge to solidify learning.
The ‘active ingredients’ that will help increase the effectiveness include: 
Effective independent practice:
· Is provided within a lesson structure which alternates instruction and practice, where teachers have structured lessons so that short teaching segments are followed by immediate opportunities for pupils to practise new content.
· Is based on the idea that content is broken into manageable steps in order to reduce cognitive load by introducing information gradually and ensuring each step is understood before progressing.
· Follows effective expositions and guided practice, and pupils are not expected to work independently without such prior instruction.
· Activates hard thinking, so that pupils are more likely to remember what they have learned.
· Is informed by assessment, so that tasks are accurately pitched and provide the right level of challenge.
· Ensures task alignment, with teachers designing independent tasks that directly relate to previous instruction, avoiding mismatched resources that could lead to confusion.
· Features teachers monitoring without over-intervening as they circulate the learning environment to observe progress, providing brief support when necessary while encouraging pupils to work independently. 
· Employs scaffolds which offer structured support where needed, ensuring pupils understand how to use scaffolds and gradually removing them as they become more confident.
· Features well-pitched tasks, so that pupils experience high success rates, with teachers using assessment data to ensure that tasks are appropriately challenging so that most pupils experience success without frustration or reliance on guesswork. 

	Plan purposeful homework tasks that either reinforce prior learning, prepare pupils for upcoming content, or encourage application, accompanied by follow-up feedback to support improvement.
The ‘active ingredients’ that will help increase the effectiveness may include: 
 Effective homework:
· Has a clear purpose, with teachers setting homework that either reinforces learning, prepares pupils for new content, or supports personal development.
· Prioritises quality over quantity, with teachers setting shorter, more frequent tasks because meaningful engagement is more important than the amount of homework given.
· Is followed up by feedback, with pupils receiving feedback through teacher comments, peer review, or self-assessment that helps them improve.
· Considers independent learning abilities and structured tasks and scaffolded support is provided to ensure all pupils benefit.
· Recognises the role of parental support, and parents are prepared to help by establishing routines, reinforcing motivation, and encouraging perseverance rather than taking on an instructional role.
· Takes place in suitable study conditions, with it being more effective when pupils have a quiet, structured environment for learning. Schools support this by providing guidance on study habits and, where possible, access to additional resources.



You may also wish to select an alternative action step as a result of your observation relating to how to develop early literacy that is appropriate for your own context and the needs of your pupils. 
Stretch and challenge
If you feel that your ECT’s current practice can be stretched or challenged, you may want to select more than one precise action. This will help develop their ability to effectively implement multiple approaches during the same lesson. 
Lesson observation of your early career teacher
Arrange to observe your early career teacher putting the action step into practice in their classroom, focusing on the effective implementation of the ‘active ingredients’. 

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  


Click here to return to Content page

[bookmark: Frameworkstatements]Related ITTECF Framework statements 
Classroom practice 
Learn that…
4.8. Practice is an integral part of effective teaching; ensuring pupils have repeated opportunities to practise, with appropriate guidance and support, increases success.
4.11. Homework can improve pupil outcomes, particularly for older pupils, but it is likely that the quality of homework and its relevance to main class teaching is more important than the amount set.
Learn how to…
Plan effective lessons, by: 
4.b. Enabling critical thinking and problem solving by first teaching the necessary foundational content knowledge.
4.c. Removing scaffolding only when pupils are achieving a high degree of success in applying previously taught material.
4.d. Providing sufficient opportunity for pupils to consolidate and practise applying new knowledge and skills.
4.e. Breaking tasks down into constituent components when first setting up independent practice (e.g. using tasks that scaffold pupils through meta-cognitive and procedural processes). 
Stimulate pupil thinking and check for understanding, by:
4.l. Planning activities around what you want pupils to think hard about.
Click here to return to Content page
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References 
· Bambrick-Santoyo, P. (2016). Get better faster: A 90-day plan for coaching new teachers. John Wiley & Sons.
Click here to return to Content page


[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  


	Check-in
Start by asking your ECT how their week has been, both in and out of school—check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 


	












	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 














	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  

 

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chose action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 













	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively demonstrates the related practice or approach.

Notes (who, when, where)







	AOB (any other business)
Is there anything else you need to discuss with your ECT today. This could include upcoming dates in the school diary or any other areas of support they might need. 
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