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ECT Programme Mentor Support Materials – Planning and delivery elective self-study 4
Questioning as an essential tool for teachers
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associated ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	



Introduction
Welcome to these Early Career Teacher Programme mentor session materials for elective self-study 4: Questioning as an essential tool for teachers. This elective self-study forms part the module on ‘Planning and delivery’. 
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the ‘active ingredients’ that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next Steps: preparing for your mentoring session if you wish. 
If you choose to read this content, we suggest mentors should first read the mentor support materials for the core self-study on ‘Planning and delivery’. This outlines the theory and related evidence underpinning effective lesson design and delivery. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
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Questioning as an essential tool for teachers
Approximate time to complete: 6 minutes
[bookmark: Section1]Reminder of what the evidence says
Early career teachers considered how to use questioning for a range of different purposes. 
If you wish to review the theory relating to questioning, please see the Core self-study for ‘Planning and delivery. 
Using questioning to assess understanding
What this looks like in practice 
Engaging pupils with thoughtful questioning can help them recall prior knowledge and prepare for new learning. Starting a lesson by asking pupils what they already know promotes active recall and insight into their existing understanding. Open-ended questions, such as "Why do you think this is correct or incorrect?" encourage deeper thinking and reasoning, making it easier to identify misconceptions and deepen engagement.
Strategically placed questions during lessons, for example after introducing a new concept, help assess pupils' understanding and guide whether to proceed or revisit earlier material. Techniques like ‘think-pair-share,’ where pupils individually consider a question, discuss with a partner, and share with the class, ensure broader participation. Selecting individual pupils to answer questions keeps everyone engaged.
Mini whiteboards can be used for pupils to write responses, providing a quick overview of the class's understanding. Pupils with SEND can be supported through non-verbal responses or by partnering with peers, who can assist in sharing answers.
Questions are also vital in written assessments, such as quizzes and tests, and must align closely with the taught content. Effective questioning fosters deeper learning and ensures that pupils are actively engaged with the material throughout the lesson. It forms the foundation of thoughtful and inclusive teaching practices.
Identifying the ‘active ingredients’ 
The following ‘active ingredients’ can be used to help when using questioning to assess understanding.
Effective questioning to assess understanding:
· Has a clearly defined purpose, with teachers ensuring questions are linked to specific learning objectives or prior knowledge to accurately assess understanding. 
· Often features open-ended questions, with teachers encouraging pupils to explain their thinking, justify their answers, and make connections between ideas to reveal deeper understanding. 
· Is timed strategically, with teachers placing key questions at hinge points in a lesson to determine whether pupils are ready to progress or need further support.
· Encourages explanation and reasoning, with teachers asking follow-up questions that prompt pupils to elaborate on their answers and clarify their thought processes. 
· Is coupled with effective response gathering, with teachers using techniques which ensure all pupils are engaged and that you have gained an insight into their individual understanding.
· Allows teachers to be responsive to answers, with teachers adapting teaching based on pupils’ responses, addressing misconceptions and reinforcing key concepts as needed. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to use questioning to assess understanding. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page

[bookmark: Maintaining][bookmark: Section2]Using questioning to activate participation
What this looks like in practice
Encouraging pupil participation can be achieved through effective questioning techniques. Allowing wait time after posing a question gives pupils time to reflect, ensuring broader involvement, not just from the quickest thinkers. Whole-class methods such as think-pair-share or using mini whiteboards help make participation visible and inclusive. Following an answer with prompts like, “Do you agree or want to add something?” signals that engagement is expected and fosters richer discussions.
Multiple-choice questions quickly assess understanding while reducing pressure. Tools like hand gestures or answer cards aid in checking comprehension. Some teachers use random name generators, but drawbacks include limited participation and inability to target specific pupils. The "no hands up" policy, though popular, can be complemented by having pupils signal readiness to answer, supporting ample thinking time.
Choral responses encourage collective participation, where teachers might use oral responses and body language observation to gauge involvement. Question types must suit choral response planning.
It is crucial to tailor questioning for pupils with SEND, addressing their varied needs. They may require additional thinking time, support to articulate responses, or alternative approaches for success. Thoughtful questioning strategies help prevent pitfalls like disengagement, shouting out, or uneven participation, fostering a more inclusive learning environment.
Identifying the ‘active ingredients’ 
The following ‘active ingredients’ can be used to guide questioning to activate participation.
Effective questioning to activate participation:
· Makes good use of wait time, with teachers providing a deliberate pause after asking a question to give all pupils the chance to process and articulate their thoughts. 
· Elicits whole-class responses, with teachers providing ways for all pupils to engage simultaneously through techniques like think-pair-share, mini whiteboards, or choral responses, making participation visible and inclusive. 
· Allows for 100% participation, with teachers creating an environment where answering questions is the norm, not a choice, ensuring that all pupils remain engaged. 
· Encourages thoughtful contributions, with teachers framing questions to promote deeper thinking, supporting pupils in developing well-reasoned answers. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to use questioning to activate participation. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 

 Click here to return to Content page

[bookmark: Protectingandrepairing][bookmark: Section3]Using questioning to break down problems and develop understanding
What this looks like in practice 
Effective questioning goes beyond eliciting correct answers; it encourages discussion and deeper understanding, playing a crucial role in supporting pupils, particularly those with SEND. This approach helps address individual learning needs and fosters critical thinking and reasoning skills among all pupils.
Teachers can begin lessons with thought-provoking questions, such as “Why do you think this happened?” or “What might be the consequences of this decision?” These types of questions engage pupils, prompting them to draw on prior knowledge and explore topics in depth. Follow-up questions like “Can you explain why you think that?” or “What evidence supports your idea?” further refine pupils’ reasoning and understanding, encouraging them to consider different perspectives.
Effective questioning also supports problem-solving by breaking complex ideas into smaller, guiding questions. For instance, asking “What do we already know about this?” or “What’s the first step we might take?” enables pupils to tackle challenges independently while developing metacognitive skills.
Allowing time for discussion and reflection is vital. Pausing between questions encourages pupils to debate ideas, fostering a collaborative and critical thinking environment. Additionally, questioning enables teachers to uncover the reasoning behind answers, ensuring misconceptions are addressed and partially correct responses are expanded upon to deepen understanding.
Identifying the ‘active ingredients’ 
The following ‘active ingredients’ can be used to guide questioning which breaks down problems and develops understanding.
Effective questioning which breaks down problems and develops understanding:
· Creates opportunities for discussion, with teachers protecting time for dialogue to allow pupils to explore ideas, consider different viewpoints, and refine their thinking.
· Guides deeper thinking, with teachers using questions to prompt analysis, evaluation, synthesis of information and the exploration of the implications of what they have learned.
· Encourages explanation and justification, with teachers asking pupils to explain their reasoning, justify their answers, and articulate their thought processes to reinforce understanding.
· Breaks down complex problems, with teachers scaffolding learning by using smaller, targeted questions that help pupils navigate challenging concepts.
· Connects ideas and knowledge, encouraging pupils to make links between new and existing knowledge.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to use questioning to break down problems and develop understanding. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 

Click here to return to Content page


[bookmark: Nextsteps]Next steps: preparing for your mentoring session 
Approximate time to complete: 5 minutes 
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice  
If possible, arrange an opportunity for your ECT to observe a colleague teaching a lesson that exemplifies a range of questioning techniques.

As they observe their colleague, they should consider the following:
· How does the teacher use questioning to assess pupils’ understanding and link questions to specific learning objectives? Look for strategies where questions focus on prior knowledge or current content to gauge pupils' comprehension.
· What questioning techniques are employed to encourage reasoning and deeper thinking? Consider how open-ended questions and follow-up prompts are used to elicit explanations, justifications, and connections between ideas.
· How does the teacher use questions strategically during the lesson to identify readiness to progress? Observe how key questions are positioned at critical moments in the lesson to determine pupils’ preparedness or areas requiring further support.
· How does the teacher ensure all pupils actively participate in questioning activities? Examine strategies such as wait time, whole-class response techniques, and inclusive participation methods to promote engagement.

You may wish to discuss your ECT’s reflections at your next interaction. 

ECT reflection 
In their elective self-study 4, ECTs were asked to reflect on a scenario in relation to using questioning as a tool for teaching. Select the appropriate scenario for your phase to review this: 
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision


[bookmark: EYFS]
	Schools should delete any scenarios that are not relevant to their context. 



EYFS scenario
	Miss. Cevik’s nursery class is exploring music and movement. They are singing nursery rhymes and action songs together, using instruments and moving in time with the music. The intended outcome is for pupils to engage in musical activities, performing songs and rhymes with others while attempting to move in time with the music.
As the children participate, Miss. Cevik notices that some pupils enthusiastically sing along but struggle to coordinate their movements with the beat, while others are hesitant to join in. She wants to support all children in developing confidence and rhythm.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Miss. Cevik to support her pupils to develop.
Here are some options that can support your reflection:
A) She asks, “How does the music make you want to move?” and follows up with, “Can you show me a way to move to this beat?” encouraging pupils to think about rhythm and movement.
B) She uses call-and-response, singing a simple line and encouraging pupils to repeat it back, reinforcing participation and engagement while making it easier for all pupils to join in.
C) She asks, “What happens when we clap slowly? And quickly?” and follows up with, “How do you think our bodies know when to move fast or slow with the music?”



[bookmark: primaryscenariostart]Primary scenario 
	Mr. Learmonth’s Year 2 class is learning to spell words with contracted forms. They have been exploring contractions such as “don’t,” “can’t,” and “I’m,” discussing how the apostrophe replaces missing letters. The lesson aims to help pupils correctly spell these contractions and understand their meaning in sentences.
As Mr. Learmonth moves around the learning environment, he notices that some pupils are struggling to remember which letters are omitted in certain contractions, while others confuse them with similar-sounding words. He decides to adjust his approach to support their understanding.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr. Learmonth to support his pupils to develop their writing.
Here are some options that can support your reflection:
A) During his explanation he asks, “What is the contracted form of ‘do not’?” and asks them to write their answer on their mini whiteboard. 
B) He asks, “What two words make up ‘didn’t’?” and follows up with, “Which letter is missing?” prompting pupils to break contractions down into their original words.
C) He asks, “Why do we use contractions in writing?” and follows up with, “How does using ‘don’t’ instead of ‘do not’ change the tone of a sentence?” encouraging pupils to think about contractions in context.





[bookmark: secondaryscenariostart]Secondary scenario
	Ms. Leighton’s Year 9 history class is analysing the causes of the French Revolution. They have read a short article and are discussing factors such as economic hardship, inequality, and political unrest. The goal is for pupils to justify their opinions using historical evidence.
During discussion, Ms. Leighton notices that some pupils give general statements like “People were poor,” without explaining why or how this led to revolution. Others hesitate to contribute, unsure of how to structure their responses. Others have written full responses and have met the objective of the lesson.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms. Leighton to support her pupils to develop.
Here are some options that can support your reflection:
A) She asks, “What specific economic problems did France face?” then follows up with, “How do you think these problems affected different groups of people?” encouraging pupils to explain and justify their reasoning.
B) She uses mini whiteboards, asking all pupils to write one reason for the revolution and hold it up, ensuring everyone participates and providing a visual snapshot of understanding.
C) She asks open-ended and probing questions that encourage pupils to think critically and make connections. For example, “What do you think would have happened if these economic hardships had not occurred? Could the revolution have still happened?”





[bookmark: SENDscenariostart]SEND setting scenario
	Miss Willet’s class of pre-formal learners is exploring music and movement as part of their sensory curriculum. Using familiar songs and simple instruments, she encourages pupils to explore sound, rhythm, and movement through repetition and adult modelling. Some pupils smile and vocalise during songs, showing clear enjoyment, while others watch quietly or respond with small body movements. 
As the session progresses, Miss Willet observes that a few learners engage vocally but struggle to match movement to rhythm. Others are more passive, appearing unsure of how to join in. She wants to help each pupil feel successful and confident in their responses. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Miss Willet to support her pupils to develop their writing.
Here are some options that can support your reflection:
A) Miss Willet asks, “What do you notice about the beat?” and uses visuals to support responses. She waits before offering prompts, allowing pupils time to process and demonstrate their understanding.
B) She introduces a call-and-response technique: “Can you tap like this?” while demonstrating a simple rhythm. Pausing briefly encourages pupils to listen, process, and attempt their own rhythmic movements.
C) Miss Willet models tapping slowly to a beat and asks, “What happens when I move too fast?” Encouraging pupils to explore the difference reinforces rhythm awareness in small, manageable steps.






[bookmark: APscenariostart]Alternative provision scenario
	Ms Dimitriou is leading a PSHE lesson with a group of Key Stage 3 pupils in an alternative provision setting. The focus of the session is on recognising and managing different emotions. The class begins with a short video clip showing a young person experiencing a range of emotions in various social situations. Pupils are then asked to identify the emotions they saw and relate them to times they’ve felt something similar. The intended outcome is for pupils to be able to name a range of emotions and describe strategies for managing them.
As the discussion progresses, Ms Dimitriou notices that some pupils are quick to identify basic emotions like “happy” or “angry,” but struggle to articulate more complex feelings such as “embarrassed” or “anxious.” Others remain silent or give brief answers, unsure how to contribute. She realises some pupils may not have the emotional vocabulary or confidence to explore these experiences in depth without more support.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Ms Dimitriou to support her pupils to develop their writing.
Here are some options that can support your reflection:
A) Ms Dimitriou asks open-ended questions like, “Can you explain why someone might feel embarrassed in this situation?” and follows up to prompt pupils to justify and clarify their thinking, adapting based on their responses.
B) She uses a deliberate pause after asking, “What emotions did you notice in the video?” then invites all pupils to share ideas through a think-pair-share, ensuring every student has the opportunity to contribute.
C) Ms Dimitriou breaks the concept into smaller steps by asking, “How does someone’s body language show they feel anxious? What might happen next?” encouraging pupils to analyse and link ideas before moving on.



[bookmark: P16scenariostart]

You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that is based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the ‘active ingredients’ for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The ‘active ingredients’ have been included to help you plan and practice the action. 
	Plan to ask targeted questions that assess pupils’ understanding, ensuring these are clearly linked to specific learning objectives and designed to reveal both strengths and misconceptions.
The ‘active ingredients’ that will help increase the effectiveness include: 
Effective questioning to assess understanding:
· Has a clearly defined purpose, with teachers ensuring questions are linked to specific learning objectives or prior knowledge to accurately assess understanding.
· Often features open-ended questions, with teachers encouraging pupils to explain their thinking, justify their answers, and make connections between ideas to reveal deeper understanding. 
· Is timed strategically, with teachers placing key questions at hinge points in a lesson to determine whether pupils are ready to progress or need further support.
· Encourages explanation and reasoning, with teachers asking follow-up questions that prompt pupils to elaborate on their answers and clarify their thought processes.
· Is coupled with effective response gathering, with teachers using techniques which ensure all pupils are engaged and that you have gained an insight into their individual understanding.
· Allows teachers to be responsive to answers, with teachers adapting teaching based on pupils’ responses, addressing misconceptions and reinforcing key concepts as needed.

	Plan strategies to encourage all pupils to participate actively in classroom discussions, ensuring 100% participation when you ask questions.
The ‘active ingredients’ that will help increase the effectiveness include: 
Effective questioning to activate participation:
· Makes good use of wait time, with teachers providing a deliberate pause after asking a question to give all pupils the chance to process and articulate their thoughts.
· Elicits whole-class responses, with teachers providing ways for all pupils to engage simultaneously through techniques like think-pair-share, mini whiteboards, or choral responses, making participation visible and inclusive.
· Allows for 100% participation, with teachers creating an environment where answering questions is the norm, not a choice, ensuring that all pupils remain engaged.
· Encourages thoughtful contributions, with teachers framing questions to promote deeper thinking, supporting pupils in developing well-reasoned answers.

	Plan to use carefully structured questions to deconstruct complex concepts, enabling pupils to connect new learning to prior knowledge and supporting deeper comprehension.
The ‘active ingredients’ that will help increase the effectiveness may include: 
Effective questioning which breaks down problems and develops understanding:
· Creates opportunities for discussion, with teachers protecting time for dialogue to allow pupils to explore ideas, consider different viewpoints, and refine their thinking.
· Guides deeper thinking, with teachers using questions to prompt analysis, evaluation, synthesis of information and the exploration of the implications of what they have learned.
· Encourages explanation and justification, with teachers asking pupils to explain their reasoning, justify their answers, and articulate their thought processes to reinforce understanding.
· Breaks down complex problems, with teachers scaffolding learning by using smaller, targeted questions that help pupils navigate challenging concepts.
· Connects ideas and knowledge, encouraging pupils to make links between new and existing knowledge.



You may also wish to select an alternative action step as a result of your observation relating to how to develop early literacy that is appropriate for your own context and the needs of your pupils. 
Stretch and challenge
If you feel that your ECT’s current practice can be stretched or challenged, you may want to select more than one precise action. This will help develop their ability to effectively implement multiple approaches during the same lesson. 
Lesson observation of your early career teacher
Arrange to observe your early career teacher putting the action step into practice in their classroom, focusing on the effective implementation of the ‘active ingredients’. 

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  


Click here to return to Content page

[bookmark: Frameworkstatements]Related ITTECF Framework statements 
Classroom practice 	Comment by Rosie Jonas: Domain name needed here. Classroom Practice I presume!  Also can you add the full numbers for each statement e.g 3.1, 3.2 etc. Just to avoid any confusion with other domains. 	Comment by Rosie Jonas: ECT1 Core self-study_Behaviour and relationships.docx 
Learn that…
4.6. Questioning is an essential tool for teachers; questions can be used for many purposes, including to check pupils’ prior knowledge, assess understanding and break down problems.
Learn how to…
Stimulate pupil thinking and check for understanding, by:
4.l. Planning activities around what you want pupils to think hard about.
4.m. Including a range of types of questions in class discussions to extend and challenge pupils (e.g. by modelling new vocabulary or asking pupils to justify answers).
4.n. Providing appropriate wait time between question and response where more developed responses are required.
Click here to return to Content page

[bookmark: References]
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· Bambrick-Santoyo, P. (2016). Get better faster: A 90-day plan for coaching new teachers. John Wiley & Sons.
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  

	Check-in
Start by asking your ECT how their week has been, both in and out of school—check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 


	












	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 














	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  

 

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chose action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 













	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively demonstrates the related practice or approach.

Notes (who, when, where)







	AOB (any other business)
Is there anything else you need to discuss with your ECT today. This could include upcoming dates in the school diary or any other areas of support they might need. 
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