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Enhancing all pupil’s literacy		Approximate reading time: 15 minutes	These self-study materials are intended for use as part of a school- This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associated ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.	



 


Introduction
Approximate time to complete: 1 minute
Welcome to these optional  mentor support materials for elective self-study 5: Enhancing all pupil’s literacy. This elective self-study forms part of the module relating to ‘Subject and curriculum’. 
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the active ingredients that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next Steps: preparing for your mentoring session if you wish.  
If you choose to read this content, we suggest that you first read the mentor support materials for the core self-study for ‘Subject and curriculum’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
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Enhancing all pupils’ literacy
Approximate time to complete: 5 minutes 
Reminder of what the evidence says
Early career teachers considered the core principles around the development of all pupil’s literacy skills, focusing on language development, reading and writing. 
If you wish to review the theory relating to delivering a carefully sequenced curriculum, please see the Core self-study for ‘Subject and curriculum”. 
[bookmark: developinglanguage]Developing language
What this looks like in practice 
Developing pupils general and subject specific oracy skills should be a high priority for all teachers, promoting a word rich classroom environment in which multiple opportunities are facilitated for the pupils to interact with adults and peers as well as to discuss and debate. Talk should be modelled in the same way as reading and writing. The explicit teaching of new vocabulary is also fundamental to developing pupil’s language skills.  Vocabulary should be selected using the tiered system and related to current topics in the curriculum. Graphic organisers, such as the Frayer model can provide a helpful tool for teaching new vocabulary. This helps facilitate deep understanding and concept analysis and allows the presentation of new words in a specific format so that pupils can quickly recognise and learn the words. This is an approach that can be used across phases and subjects. Focusing on etymology and morphology can also support pupils to increase the breadth and depth of their vocabulary. 
The use of questioning in the classroom also plays a vital part in developing high quality talk. Lessons should include the use of broad, open questions that require pupils to reason, argue and explain as well as probing pupils with follow up questions that require extension of an answer or building upon a pupil response. Where pupils may still need support in developing their responses the use of sentence starters and prompts to help them structure and extend their answers can be a useful tool as well as allowing sufficient wait time for pupils to formulate their responses. 
Identifying the active ingredients 
The following active ingredients can be used to help explicitly teach the meaning of new vocabulary:
· Select the appropriate Tier 2 or Tier 3 words that are needed for the pupils to be able to access the text or that they need to learn to understand specific concepts or use in their written work. 
· Say the word carefully and model what effective use of the word looks like through talk, including pronunciation and use within a subject specific sentence. Ensure the pupils are given opportunities to repeat this. 
· Use a visual support such as a graphic organiser to model the word, explore the definition and pupil friendly description as well as exploring the etymology and morphology and synonyms and antonyms. 
· Provide immediate interaction with the new vocabulary, building opportunities for pupils to interact with the words in different contexts. 
Though the active ingredients don’t change, the way they’re applied can — and should — be adapted depending on the context. This flexibility allows for professional judgement while maintaining fidelity to the approach.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing language. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
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[bookmark: developingreading]Developing reading
What this looks like in practice
Background knowledge and vocabulary development are fundamental to reading comprehension and are needed to enable pupils to make accurate inferences about a text.  Both of these should be explicitly taught, building in opportunities to activate prior knowledge and vocabulary that the pupils already have. 
Reading comprehension can also be developed through text exposure and there is a need to ensure that pupils have access to high-quality varied texts above instructional level so that they can challenge their knowledge and vocabulary and to build engagement in reading. Pupils also need to be able to monitor their understanding of a text as they read, ensuring they remain focused while processing the text. Strategies such as predicting, questioning, inferring, clarifying and summarising are all essential strategies for supporting the development of reading comprehension. 
The use of certain frameworks and structures, such as reciprocal reading, can be valuable assets to the teaching of general reading comprehension skills. They must be modelled to pupils to ensure they are used correctly and over time the initial scaffolding can be removed to allow the pupils to move from guided to independent practice, from novice to expert. Metacognition is another area important to the development of reading comprehension. Articulating the processes required to accurately unpick and subsequently comprehend a text is crucial to the overall development of pupils reading comprehension. 
Crucially pupils also need to hear what good reading looks like, including both fluency and prosody and as teachers there is a need to ensure that this is used as a strategy to support comprehension development. 
Identifying the active ingredients 
The ‘active ingredients’ that will help to develop pupils’ reading skills effectively include: 
· Modelling and scaffolding specific comprehension strategies including questioning, activating prior knowledge, summarising, clarifying, and predicting.
· Using guided practice to support novice readers to unpick and comprehend a text, gradually releasing responsibility as they become more independent.
· Modelling what good reading looks like, focusing on fluency and prosody to enhance comprehension.
· Use ‘think aloud’ to model the process of reading and develop metacognition skills.
These active ingredients won’t vary — but how they’re used might. As discussed earlier, it’s this blend of consistency and adaptability that makes an approach both robust and impactful.

Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing reading. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
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[bookmark: developingwriting]Developing writing
What this looks like in practice 
Writing is a challenging activity as it combines the expression of meaning (text generation) with the physical skills of handwriting (transcription) and spelling as well as placing demands on the cognitive load of pupils. 
When considering planning writing activities there are a series of stages that can assist teachers in supporting pupils to understand that writing is not a single event, rather it is a process. By thinking of a writing task as being made up of five stages, planning, drafting, revising, editing and publishing, teachers can then consider which strategies to employ to support pupils to undertake each of these stages of the writing process. For example, teachers could make use of a graphic organiser such as a timeline to support planning out chronological writing whereas a different type of organiser, such as a fishbone diagram may work well for planning cause and effect. Teachers can model the use of these organisers to help pupils to develop their understanding of text structures and apply this to their own writing, using these organisers as valuable planning tools.
Further to this it may be necessary to provide pupils with word level, sentence level and whole text level instruction, focusing on the micro elements of writing, before tackling longer tasks. In addition, you can also consider what words may signal a transition within a particular text structure and specifically teach these to pupils to support their writing development. For example, the words consequently, because and since are transitional worlds for writing about cause and effect.  Pupils should be supported to monitor and review their writing, and the use of checklists can be a helpful tool for facilitating this as well as providing opportunities for peer and self-assessment. 
Identifying the active ingredients 
The following active ingredients can be used to support the development of writing composition:
· Explicitly model each stage of the writing process (planning, drafting, revising, editing and publishing) with opportunities for guided practice allowing pupils to take increased responsibility for this over time.
· Use visual aids, such as graphic organisers to support the development of planning, making use of different organisers depending on the nature of the writing. For example, a fishbone diagram can help with planning and cause and effect. 
· Provide checklists for pupils to monitor their writing.
· Focus on word, sentence and whole text level development of writing, leading to higher quality responses.
Again, these underlying active ingredients will remain the same but may look different depending on your phase or context. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to developing writing. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
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[bookmark: Nextsteps]Next steps: preparing for your mentoring session 
Approximate time to complete: 8 minutes
The following next steps are suggestions of how you could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with systems used in their own settings.  
Observing expertise practice  
If possible, arrange an opportunity for your ECT to observe a colleague in your school or within your trust teaching a lesson that exemplifies approaches to a specific aspect teaching literacy. This does not need to be an English lesson. It could be vocabulary instruction, structured talk, reading comprehension or writing composition. 

As they observe their colleague, they should consider the following:
· How does the teacher explicitly teach vocabulary to support pupils to access new content?
· What strategies does the teacher implement to support pupils to develop their reading comprehension skills?
· What strategies does the teacher implement to support pupils to develop their writing skills?
You may wish to discuss your ECT’s reflections at your next meeting. 

ECT reflection 
In their elective self-study 5, ECTs were asked to reflect on a scenario in relation to enhancing the literacy skills of all pupils. Select the appropriate scenario for your phase to review this: 

	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 



[bookmark: eyfsscenario]EYFS scenario
	Mr. Brady has provided his reception class with some images of the desert to use a stimulus for them to craft a sentence about what conditions are like in that environment. This is part of a wider topic on understanding the features of different environments. He had previously asked them to write a sentence of what it might be like in a rainforest and was disappointed that most pupils had struggled to complete this, lacking the key words needed to highlight this environment. He thinks that by now providing them with a visual stimulus they will be able to produce a more effective sentence. 
As Mr Brady circulates the room to monitor the pupils writing he is again disappointed to note that not only are the pupils struggling to come up with key words for the features of a desert they are also struggling to start their sentence. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to ensure that his pupils are able to craft more effective sentences. 
Here are some options that can support your reflection:
A. Explicitly teach some of the key vocabulary that is associated with the characteristics of the desert. 
B. Model what a good sentence looks like using some of the key terms that you would expect the pupils to use. 
C. Give the pupils the chance to verbally rehearse their sentence before writing it down.
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[bookmark: primaryscenario]

Primary scenario
	Year 4 teacher Mr Brady is reading the book ‘The Land of Roar’ by Jenny McLachlan with his class. Using their reading sessions across the half term he has been reading both with and to the pupils, giving them opportunities to read aloud, to be read to and for some small sections of silent reading. The class have completed the first two chapters of the story and Mr Brady wants to assess their comprehension of the text. He sets them a series of comprehension-based questions ranging from the key attributes of the characters to asking them to provide a summary of the main points within the chapters and some predictions of what they think might happen next.   
Mr Brady reads through the responses from the class and is disappointed to realise that there are some misconceptions amongst the pupils about the characters and some of the summaries of the first two chapters are missing some vital key points. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to ensure that his pupils are better able to answer the comprehension questions.   
Here are some options that can support your reflection:
A. Question the pupils at key points during the reading of the text, asking them about the features of the characters or what has happened within the plot. 
B. Pick out key terms within the text to focus on and pre-teach the meaning of these words. 
C. Use guided practice and annotate the text alongside the pupils, picking out the key features of the story
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Secondary scenario
	Mr Brady has collected in a piece of extending writing from his Year 9 history class, focusing on the causes of the First World War. Pupils have been working on this piece of writing for two lessons, having spent most of the half term learning about the different, long, medium- and short-term causes of the First World War. 
As he starts to assess the writing Mr brady notices that pupils have used a variety of different structures to formulate their responses with some pupil’s work reading like a story, whilst others have organised the causes into different groups. Despite telling the pupils to plan out their responses and giving them lesson time to do this it is evident that most pupils have not done this, nor have they made use of key vocabulary from within the topic such as alliances.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to support his class to produce more detailed verbal responses which include key vocabulary.  
Here are some options that can support your reflection:
A. Give the pupils opportunities to interact with the key terminology before asking them for key questions. This might involve some retrieval of the key vocabulary or through reading some texts where the key terms are used. 
B. Provide the class with the list of key vocabulary that they must include in their responses and ensure that this terminology will support them to extend their answers. 
C. Model the type of expected verbal responses to the pupils before going on pose the questions and statements to them.
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[bookmark: SENDscenario]


SEND setting scenario
	Mr Brady teaches 8 pupils in a mixed year 7 and 8 class in a SEND school. The pupils in the class are working well below this level.  To engage them in reading, he has been exploring ‘The Twits’ by Roald Dahl, a book with simple yet engaging language, humour, and vivid descriptions that can help to support their comprehension needs.
Over the half term, Mr Brady has carefully structured reading sessions, incorporating a mix of approaches. He reads aloud to the class, using exaggerated voices and expressive storytelling to bring the characters to life. Pupils have also had opportunities to follow along with visual aids, join in with repetitive phrases, and engage in short, supported reading sessions in pairs or small groups, using his two teaching assistants to support with this. To reinforce understanding, he has used role-play, puppetry, and simple sequencing activities.
After completing the first two chapters, Mr. Brady sets a series of comprehension tasks to assess their understanding, asking the pupils a mix of questions such as the keys details of Mr Twit, ordering picture cards to retell the events and matching words to character emotions. 
However, when reviewing the pupils’ responses, he notices some key challenges. Many struggle to recall important story details independently, and some are unsure about the differences between the two main characters. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to improve the comprehension skills of his class. 
Here are some options that can support your reflection:
A. Make greater use of guided practice, working through some questions with the pupils before giving them the chance to answer some independently.
B. Use a think aloud to model the process of responding to a comprehension question, making the implicit explicit.
C. Activate the pupil’s prior knowledge through some simple retrieval questions before setting the comprehension questions. 
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[bookmark: apscenario]Alternative provision scenario
	Mr Brady, a teacher in a primary alternative provision, works with a mixed-age group of six pupils, ranging from year 3 to year 5. Each pupil in his class has faced significant challenges, including disrupted education and some have additional learning needs. The pupils are all at different stages of learning to write effectively and Mr Brady wants to ensure that he caters to the varying needs of the class when he approaches any writing tasks. 
He has noticed that one of the biggest challenges is motivating the pupils to write as often they lack confidence with some staring blankly at their paper and others fidgeting or becoming disruptive to avoid the task. Mr Brady has tried giving the pupils the chance to choose the topics they write about and has also provided some writing frames and prompts to get them started. However, there is still a lot of reluctance in the class. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mr Brady to support his class to complete their writing tasks. 
Here are some options that can support your reflection:
A. Focus on word and sentence level development before moving on to extended pieces of writing.
B. Use guided practice to support the pupils through the writing process, completing a class write, made up of a collaboration of the ideas, vocabulary and sentences of all members of the class. This can provide a starting point for later independent writing. 
C. Provide pupils with some visual aids to use as prompts for their writing.




You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.    
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the active ingredients for the action step and how these will be enacted in the classroom. 
See the following examples and accompanying guidance for developing specific areas of practice. The specific actions were also shared with ECTs. 
The active ingredients have been included to help you plan and practice the action. 
	Plan to explicitly pre-teach new tier 2 or tier 3 vocabulary using a graphic organiser.
The active ingredients that will help increase the effectiveness include: 
· Select the appropriate Tier 2 or Tier 3 words that are needed for the pupils to be able to access the text or that they need to learn to understand specific concepts or use in their written work. 
· Say the word carefully and model what effective use of the word looks like through talk, including pronunciation and use within a subject specific sentence. Ensure the pupils are given opportunities to repeat this. 
· Use a visual support such as a graphic organiser to model the word, explore the definition and pupil friendly description as well as exploring the etymology and morphology and synonyms and antonyms. 
· Provide immediate interaction with the new vocabulary, building opportunities for pupils to interact with the words in different contexts. 

	Plan to use a specific strategy for developing comprehension, such as activating prior knowledge, prediction or summarising.
The active ingredients that will help increase the effectiveness include: 
· Model and scaffold specific comprehension strategies including questioning, activating prior knowledge, summarising, clarifying, and predicting.
· Use guided practice to support novice readers to unpick and comprehend a text, gradually releasing responsibility as they become more independent.
· Model what good reading looks like, focusing on fluency and prosody to enhance comprehension.
· Use “think aloud” to model the process of reading and develop metacognition skills.

	Plan to model each of the processes of effective writing, guiding pupils with a series of sequential steps. Start with the planning stage.  
The active ingredients that will help increase the effectiveness include: 
· Explicitly model each stage of the writing process (planning, drafting, revising, editing and publishing) with opportunities for guided practice allowing pupils to take increased responsibility for this over time.
· Use visual aids, such as graphic organisers to support the development of planning, making use of different organisers depending on the nature of the writing. For example, a fishbone diagram can help with planning and cause and effect. 
· Provide checklists for pupils to monitor their writing.
· Focus on word, sentence and whole text level development of writing, leading to higher quality responses.




You may also wish to select an alternative action step as a result of your observation and relating to enhancing literacy that is appropriate for your own context and the needs of your pupils. 
Stretch and challenge
If you feel that your ECT’s current practice can be stretched or challenged, you may want to select more than one precise action. This will help develop their ability to effectively implement multiple approaches during the same lesson. 
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action step into practice in their classroom, focusing on the effective implementation of the active ingredients

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​; however, your school or trust may have their own model for observation and feedback.  
 






[bookmark: ittecfstatements]Related ITTECF Framework statements 
Subject and curriculum
Learn that…
3.10. Every teacher can improve pupils’ literacy, including by explicitly teaching reading, writing and oral language skills specific to individual disciplines.                       
3.12. Pupils' oral language skills can be supported by teaching new words and how to use and understand words within sentences or longer texts. This can help to address speech and language difficulties, especially for children in their early school years.
Learn how to…
Develop pupils’ literacy, by:
3.p. Teaching unfamiliar vocabulary explicitly and planning for pupils to be repeatedly exposed to high-utility and high-frequency vocabulary in what is taught.
3.q.  Modelling strategies that encourage active comprehension by asking questions, making predictions, and summarising when reading. 
3.r. Promoting reading for pleasure (e.g. by using a range of whole class reading approaches and regularly reading high-quality texts to children).
3.s. Teaching, modelling, and requiring high quality oral language, sometimes known as oracy, recognising that spoken language underpins the development of reading and writing (e.g. where appropriate, develop pupils’ responses to questions into full sentences).
3.t. Teaching different forms of writing by modelling planning, drafting and editing.
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  

	Check-in
Start by asking your ECT how their week has been, both in and out of school—check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 


	












	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 
















	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  

 

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 











	Plan based on actions: Work with your ECT to review and refine their chose action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
1. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
1. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
1. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 













	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively maintains or restores relationships with pupils. 
Notes (who, when, where)







	AOB (any other business)
Is there anything else you need to discuss with your ECT today. This could include upcoming dates in the school diary or any other areas of support they might need. 
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