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ECT Programme Mentor support materials - Core self-study
Assessment for learning
​	​These materials are intended for use by those who design and deliver a school-led Early Career Teacher programme. Opportunities for schools or trusts to add detail relevant to their context have been identified.  		This self-study material is for use with mentors working with early career teachers (ECTs) in year one of the programme. It provides an outline of the content from ECTs’ core self-study relating to the module on behaviour and relationships so that mentors are familiar with the underpinning research and evidence. 	


 


Introduction
Approximate time to complete: 3 minutes 
Welcome to these optional Early Career Teacher Programme Mentor Support Materials for those working with Early Career Teachers (ECTs) in year 1 of the programme. This will give you an understanding of what your ECT has been learning about and will help you to support your ECT in selecting their elective self-studies.  
In these materials you have been provided with an overview of the content that ECTs will be exploring in their core self-study relating to assessment for learning. 
Here’s a reminder of how each of the self-studies for ECTs fit into year one the ECT programme: 
[image: A horizontal flow diagram showing the ECT programme over a term. Starting with a green square on the left that says 'Core self study' and then in the centre a blue box that says Personal professional reflection along with discussions with mentor to identify an area of practice to focus on and 3 elective self-studies to engage with. Finally 3 purple boxes on the right that each say elective self study. Underneath the diagram is a blue arrow pointing to the right.  ]
All early career teachers will complete the core self-study. They will then reflect on their current practice and prior experience. This will be followed by a discussion with you, their mentor, in which you will jointly select three of the elective self-studies that they will complete for this module.
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next Steps: Working with your ECT to reflect on their practice if you wish. 
You should begin by reading these materials relating to the core self-study which outlines the theory and related evidence underpinning the module. You should then read the support materials for each of the elective self-studies that your early career teacher has selected to complete. 
An overview of the elective self-studies in this module is below: 
[image: The diagram shows an overview of the elective self-studies in this module. The diagram is read left to right. The green box on the far left is labelled 'Assessment for learning: core self-study
' and leads onto the next stage, the column of blue boxes that list the elective self-studies.
These are from top to bottom: designing effective assessments, using assessment to check for prior knowledge and understanding, providing high-quality feedback, making marking and feedback manageable, and finally developing your practice in relation to assessment and feedback. ]

It is suggested that you review the content of the core self-study during week 1 of the half term and then read the relevant elective self-study support material in advance of observing and meeting with your early career teacher in the subsequent weeks. This will help guide your discussion and provide suggested possible actions for your ECT to develop their practice in their focus area. 
Estimated study time: 15 minutes per week/90 minutes per half term
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Assessment for learning
Approximate time to complete:  9 minutes 
[bookmark: SummaryofECTmaterialsCORE]Summary of content from ECT materials – what the evidence says about…
1. [bookmark: Section1]Designing effective assessments
[bookmark: ElectiveD2]Assessment plays a central role in effective teaching, helping teachers identify pupil understanding, address misconceptions, and plan next steps. It also provides useful data for tracking progress and ensuring learning objectives are met. As Wiliam (2013) notes, assessment bridges the gap between teaching and learning, recognising that not all pupils will learn everything taught, even when teaching is of high quality.
Black and Wiliam (1998) define assessment as any activity that provides feedback to inform teaching and learning. When this evidence is used to adapt instruction, assessment becomes formative. Choosing the right type of assessment is essential, as different methods serve different purposes. Christodoulou (2017) warns that using assessments outside their intended purpose can reduce effectiveness.
Summative assessment measures learning at a specific point in time and is typically used for reporting and tracking progress. It does not guide daily teaching. Formative assessment, on the other hand, is ongoing and used to adapt instruction. It helps teachers understand where pupils are in their learning and what they need next. Effective formative assessment includes clarifying learning intentions, gathering evidence of learning, providing feedback, and encouraging pupil ownership and peer support.
Some summative assessments can be used formatively if planned carefully. For example, teachers can use test responses to help pupils reflect on strengths and weaknesses or engage in peer and self-assessment to rework answers. Analysing summative data with colleagues can also support more targeted teaching.
Wiliam (2018) identifies three cycles of formative assessment: long (across terms or years), medium (over weeks), and short (within or between lessons). These cycles allow assessment to support learning at every stage, making it a flexible and powerful tool when used deliberately and in alignment with teaching goals.
2. [bookmark: Sect2]Using assessment to check for prior knowledge and understanding
[bookmark: ElectiveD3]Assessment is a powerful tool for informing teaching, not just measuring progress. It helps teachers make proactive decisions during planning and adapt lessons in real time (Christodoulou, 2017). Effective assessment enables teachers to identify learning gaps and misconceptions, supporting timely intervention to move learning forward (EEF, 2021, pp.14–16). Understanding and addressing misconceptions is essential, as these are not simple mistakes but deeply held beliefs that conflict with correct understanding (Chi & Roscoe, 2002). If left unaddressed, they can hinder future learning.
Formative assessment plays a key role in this process by providing feedback that supports continuous improvement (Sadler, 1989). To be effective, the method of assessment must align with its purpose (Christodoulou, 2017, p.140). Teachers should select appropriate formative approaches to check prior knowledge, identify misconceptions, and inform next steps.
Formative assessment can operate across different cycles. Long-cycle assessments, such as diagnostic tests, are used at the start of a topic to shape planning. These may take various forms, including discussion, checklists, or standardised tools. Used well, they help teachers adjust content, reteach topics, and target support (EEF, 2021, p.10).
Medium-cycle assessments, such as end-of-unit tasks, allow teachers to review understanding across several lessons. When used formatively, they help shape what comes next and encourage pupils to take ownership of their learning (Goertz et al., 2009).
Short-cycle assessments, including questioning, live feedback and end-of-lesson checks, allow teachers to respond to pupil needs immediately. These approaches ensure all pupils stay on track and support responsive teaching.
Common strategies include multiple choice questions, hinge questions, quizzes, peer and self-assessment, cold calling, live feedback and mini whiteboards. Many also support retrieval practice, which strengthens memory (Christodoulou, 2017, p.170), making them effective tools for both checking and developing understanding.
[bookmark: Sect3]3. Providing high quality feedback
[bookmark: ElectiveD4]Feedback plays a crucial role in the learning process, following assessment and guiding pupils on how to improve. As Hattie and Timperley (2007, p.104) explain, feedback must build on prior learning; it is ineffective without a meaningful foundation. Wiliam (2018) emphasises that feedback should function as a loop, helping pupils understand where they are, where they need to be, and how to close the gap.
Effective feedback supports learning when it is timely, specific, and focused on improvement. Hattie and Timperley (2007) identify four types: task feedback, which targets a specific piece of work; subject feedback, which develops transferable skills; self-regulation feedback, which fosters independent learning; and personal feedback, which is often vague and unhelpful. For the best outcomes, feedback should focus on the task, subject, or self-regulation.
The EEF (2021) defines feedback as information given by teachers to improve learning. It can vary in focus, method, audience, and timing. The EEF also outlines key principles: feedback should be planned, timely, and designed with pupil use in mind. Methods should include purposeful verbal and written feedback.
Engagement with feedback depends on several factors, including pupil motivation, confidence, trust in the teacher, and working memory (EEF, 2021). Clear, manageable feedback and a supportive classroom climate help pupils respond positively.
Teachers can support pupil engagement by explaining the purpose of feedback, modelling how to use it, and ensuring it is accessible and actionable. When feedback supports self-regulation, pupils become more independent learners. Metacognitive prompts—such as encouraging pupils to check their work using known criteria—promote reflection and strengthen learning behaviours (Hattie & Timperley, 2007).
Effective feedback, therefore, not only improves academic outcomes but also builds pupils’ confidence, independence, and ability to take ownership of their learning.
4. [bookmark: Sect4]Making marking and feedback manageable
[bookmark: ElectiveD5]Feedback is essential for supporting pupil learning and should be both effective and time-efficient. While written feedback is often viewed as central, it is only one form. The EEF (2021, p.34) emphasises the importance of selecting feedback strategies that support learning without increasing workload unnecessarily. Teachers are best placed to choose the method, ensuring it aligns with key principles: delivering timely feedback and planning for how pupils will use it.
Collaborating with colleagues helps refine feedback approaches through shared insight and practical examples (EEF, 2021a). Returning to Wiliam’s (2018) feedback loop, effective feedback must close the gap between where a pupil is and where they need to be, whether delivered verbally or in writing.
Written feedback can include several time-efficient methods. Live marking during lessons prevents misconceptions from taking hold. Coded marking uses symbols linked to success criteria, prompting pupils to revise their work accordingly. Encouraging pupils to anticipate teacher feedback through self-checks supports metacognitive development. When written comments are used, they should be timely, specific, and allow time for pupils to respond meaningfully.
Verbal feedback is also powerful. It allows immediate adjustment and reinforces learning intentions. Techniques include using structured prompts aligned with lesson objectives, supporting working memory by helping pupils record feedback, and using visualisers to make feedback more concrete. Digital methods, such as audio or video recordings, also offer feedback (that can be replayed) that fosters independence and self-regulation (EEF, 2018).
To be effective, feedback must be focused, actionable, and manageable. Whether verbal or written, strategies should help pupils improve and enable teachers to maintain sustainable practice. Balancing both methods, and adapting them to suit task and context, ensures feedback closes the loop and moves learning forward.
5. [bookmark: Section5]Developing your practice in relation to assessment and feedback
Professional development refers to any planned activity that helps teachers improve their skills, including workshops, coaching and peer collaboration (EEF, 2021a). Far from being an add-on, sustained and classroom-linked development is shown to have a significant impact on teaching quality and pupil outcomes (Cordingley et al., 2015). It enables teachers to reflect, refine their strategies, and adapt their practice to meet pupils’ needs (Sims et al., 2021).
Research literacy supports effective professional development. The EEF (2024) suggests that teachers who engage critically with educational evidence can improve their practice. Their CLAIMS framework helps evaluate research reliability and relevance by checking for bias, clear methods, and applicability to a teacher’s setting. This ensures evidence is both trustworthy and practical for improving classroom strategies, especially in assessment and feedback.
Reflection is central to professional growth. It allows teachers to assess the effectiveness of their approaches, identify areas for development, and respond to pupil needs (Sims et al., 2015). Reflective tasks might include peer discussions, research engagement, or feedback analysis. Structured reflection tools such as journalling can support habit formation and lead to sustained improvements (EEF, 2021b). Technology, including video, audio tools, or teaching portfolios, offers further opportunities to revisit and refine teaching.
Emerging tools like AI can also support reflective practice. For instance, AI can suggest reflective questions or alternative strategies when assessment data lacks clarity (Harmer, 2024). However, these tools should be used with care, avoiding any personal or school-identifying information.
Finally, models like Gibbs’ Reflective Cycle (1988), recommended by the EEF, provide a structured way to analyse teaching experiences and develop practice. Regular reflection, supported by credible research and collaborative dialogue, ensures teaching remains responsive, evidence-informed, and pupil-focused.
Click to return to Content page







[bookmark: Nextsteps]Next steps: Working with your ECT to reflect on their practice
Approximate time to complete:  1 minute 
	Schools or trusts may wish to add further details on how this should be completed, to align with their own mentoring structures and processes. 
· Discuss and agree with your early career teacher which 3 elective self-studies they should choose for this half term. You may wish to use the framework in the appendix to support this discussion. 
· Read the mentor session materials for the 3 elective self-studies that your early career teacher has selected. These will:
· outline how the theory looks in practice 
· share the ‘active ingredients’ that make the practice effective
· suggest possible action steps for your early career teacher to put the theory into practice
Each self-study will take approximately 15 minutes 
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[bookmark: RelatedITTECFframeworkstatements]Related Initial Teacher Training and Early Career Framework statements  
Make accurate and productive use of assessment
Learn that…
6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs. 
6.2. Good assessment helps teachers avoid being over-influenced by potentially misleading factors, such as how busy pupils appear. 
6.3. Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use. 
6.4. To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect. 
6.5. High quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve. 
6.6. Over time, feedback should support pupils to monitor and regulate their own learning. 
6.7. Working with colleagues to identify efficient approaches to assessment is important; assessment can become onerous and have a disproportionate impact on workload.
Learn how to…
Avoid common assessment pitfalls, by: 
· 6a) Planning formative assessment tasks linked to lesson objectives and thinking ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps).
· 6b) Drawing conclusions about what pupils have learned by looking at patterns of performance over a number of assessments (e.g. appreciating that assessments draw inferences about learning from performance). 
· 6c) Choosing, where possible, externally validated materials, used in controlled conditions when required to make summative assessments.
· 6d) Using available evidence to accurately identify what is required for individuals to meet their next steps and use this understanding to guide teaching adjustments for sub-group and individual pupils. 
Check prior knowledge and understanding during lessons, by: 
· 6e) Using assessments to check for prior knowledge and pre-existing misconceptions. 
· 6f) Structuring tasks and questions to enable the identification of knowledge gaps and misconceptions (e.g. by using common misconceptions within multiple-choice questions). 
· 6g) Prompting pupils to elaborate when responding to questioning to check that a correct answer stems from secure understanding.
· 6h) Monitoring pupil work during lessons, including checking for misconceptions. 
Provide high quality feedback, by: 
· 6i) Focusing on specific actions for pupils and providing time for pupils to respond to feedback. 
· 6j) Appreciating that pupils’ responses to feedback can vary depending on a range of social factors (e.g. the message the feedback contains or the age of the child). 
· 6k) Scaffolding self-assessment by sharing model work with pupils, highlighting key details. 
· 6l) Thinking carefully about how to ensure feedback is specific and helpful when using peer- or self-assessment. 
Make feedback manageable and effective, by: 
· 6m) Recording data only when it is useful for improving pupil outcomes. 
· 6n) Working with colleagues to identify efficient approaches to marking and alternative approaches to providing feedback (e.g. using whole class feedback or well supported peer- and self-assessment). 
· 6o) Using verbal feedback during lessons in place of written feedback after lessons where possible. 
· 6p) Understanding that written marking is only one form of feedback. 
· 6q) Reducing the opportunity cost of marking (e.g. by using abbreviations and codes in written feedback). 
· 6r) Prioritising the highlighting of errors related to misunderstandings, rather than careless mistakes when marking
Fulfil wider professional responsibilities
Learn that…
8.1. Effective professional development is likely to be sustained over time, building knowledge, motivating staff, developing teaching techniques, and embedding practice. 
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement. 
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.7. Engaging in high quality professional development can help teachers improve.
8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently
Learn how to…
Develop as a professional, by:
· 8.a. Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice.
· 8.b. Strengthening pedagogical and subject knowledge by participating in wider networks and as part of the lesson preparation process. 
· 8.c. Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment.
· 8.d. Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications.
· 8.e. Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement.
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[bookmark: Appendix][bookmark: Relatedframework]Appendix
Suggested prompts for mentor and ECT discussion 
Mentors should use this framework to guide a reflective discussion with their ECT prior to selecting their elective self-studies. During this discussion, mentors should prompt ECTs to think about the pupils they teach as well as their progress since initial teaching training and current practice. 
Reflecting on your current practice 
	Are there any areas of your current practice that you feel should be prioritised as development areas this half-term? Give reasons why. 






	



Core self-study 
	Reflecting on the content of the core self-study, was there any evidence that you felt was particularly useful or insightful in relation to your development?  
	








	Ask the ECT to share their notes from the reflections in the core self-study. What do they highlight about their current practice and progress since their initial teacher training?




	






Reflecting on existing developmental targets 
	Discuss any current targets your ECT has (Career Entry Development Profile or other ITT targets, any current mentor targets or whole-school professional development targets). Do any of these link with the content of this core self-study?



	











Selecting your elective self-studies 
Now, look at the list of elective self-studies with your ECT and, using the reflections from your meeting, agree together which 2 elective self-studies your ECT will complete this half term. Identify the order in which they will be completed.  
	First choice:  

	Second choice: 

	Third choice: 
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