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ECT Programme Mentor Support Materials – Assessment for learning elective self-study 1
Designing effective assessments
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	

 


Introduction
Approximate time to complete: 1 minute
These optional mentor support materials include an overview of the ECT content for elective self-study 1: Designing effective assessment from the module: ‘Assessment for learning’.  
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the active ingredients that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can  go straight to the Next Steps: preparing for your mentoring session if you wish. 
If you choose to read this content, we suggest you first read the mentor support materials for the core self-study for ‘Assessment for learning’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
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[bookmark: Elective1awhatthislookslikeinpractice][bookmark: Communicatingbelief]Designing effective assessment
[bookmark: Section1]Reminder of what the evidence says
Early career teachers considered how to plan and implement formative assessments aligned to learning objectives and promote independence and self-regulation.
If you wish to review the theory relating to this, please see the Core self-study for ‘Assessment for learning’. 
Approximate time to complete: 6 minutes 
[bookmark: Highexpectationsforcontributions][bookmark: Planningndimplementing]Planning and implementing formative assessments aligned to learning objectives
What this looks like in practice
Planning for assessment is integral to making learning purposeful, responsive, and aligned with both curriculum intent and learning objectives. Effective teachers often look ahead at a unit of work to determine where assessment opportunities fit best, considering carefully what to assess, when, and how. It is helpful to ensure that each assessment links clearly to specific learning intentions and outcomes, so that tasks are not only well-timed but also meaningful and focused.
In many school settings, collaborative work among colleagues to interpret assessment data supports the identification of learning gaps, the development of targeted support, and the shaping of next steps in planning to promote long-term progress. These professional conversations also inform decisions about the most appropriate assessment types, whether formative or summative, at different stages of a unit.
Skilled teachers routinely use formative assessment to adapt teaching as learning unfolds. By planning with this in mind, they design tasks that meet pupils’ needs and align with subject or topic assessment objectives. Making learning intentions and success criteria explicit helps pupils understand the purpose of each task or assessment and what success looks like. This shared clarity builds confidence, ownership, and engagement, embedding assessment as a purposeful and integral part of everyday teaching.
Identifying the active ingredients  
These are the ‘active ingredients’ that will ensure planning and implementing formative assessments aligned to learning objectives. Whatever the context or phase of teaching, the ‘ingredients’ remain constant as they are the core elements that make the strategies effective. They include:
· Alignment with curriculum intent and assessment objectives: Clearly identify what pupils need to know and be able to do and match tasks to intended outcomes. Link learning to assessment and objectives.
· Forward planning of assessment points across a unit: Integrate assessment naturally into the teaching sequence
· Clarity of learning intentions and success criteria: Share what pupils are learning, why it matters, and how success will be measured. Use pupil-friendly language to make objectives accessible
· Collaboration with colleagues to plan assessment. Engage in discussions about assessment , where it should be used, how any why. 
· Selection of appropriate assessment types and tools: Choose methods suited to the specific purpose (diagnostic, formative, summative.
· Pupil ownership of learning and assessment: Involve pupils in understanding objectives, criteria, and their own progress.

Remember, the ‘active ingredients’ stay the same, it’s the delivery that shifts. Teachers may adapt how these are put into action to respond to different phases or pupil needs, but the core ingredients remain constant.

Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to plan and implement formative assessments aligned to learning objectives. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page




[bookmark: Section2]Planning and implementing assessments that promote independence and self-regulation
Approximate time to complete: 7 minutes 
What this looks like in practice
Assessment is integral to supporting pupils’ independence and self-regulation. As highlighted in core self-study materials, formative assessment helps pupils understand where they are in their learning and what they need to do next. Many commonly used strategies, such as sharing learning objectives, discussing success criteria, or encouraging reflection, create strong foundations for pupils to take greater ownership of their learning.
Teachers may use checklists or self-assessment prompts to support pupils in reviewing their work. Many are also familiar with peer assessment routines that encourage pupils to engage thoughtfully with success criteria. This elective study builds on those practices by focusing on how assessment can be planned and implemented in ways that more deliberately foster independence. For example, incorporating regular opportunities for pupils to reflect on progress over time, set their own targets, or identify patterns in their performance can help strengthen self-regulation.
The shift is not necessarily about adopting entirely new practices, but about making aspects of the assessment process more visible and shared with pupils. While teachers already use assessment evidence to inform their teaching, developing this further might involve guiding pupils to interpret that evidence for themselves – helping them understand how feedback connects to their goals, or how to use it to decide on next steps.
Through small, deliberate changes such as involving pupils more actively in reviewing progress, discussing learning aims, and responding to feedback, assessment can become a tool not only for tracking learning, but for teaching the skills that underpin independence, self-awareness, and motivation.
Identifying the active ingredients 
The following active ingredients will help with effective planning and implementing of assessments that promote pupils’ independence and self-regulation:
· Alignment with curriculum intent and assessment objectives: Identify what pupils need to know and do. Match assessment tasks to these outcomes and make objectives explicit to pupils.
· Clarity of learning intentions and success criteria: Share what pupils are learning, why it matters, and how success will be measured. 
· Use of success criteria and checklists: Provide clear tools to support pupil reflection. Encourage pupils to identify strengths, spot areas for development, and act on feedback.
· Selection of assessment tools that support reflection and revision: Choose methods that give pupils space to demonstrate understanding, think metacognitively, reflect and make improvements over time such as checklists and success criteria.
· Use of models and exemplars: Share examples of high-quality work to help pupils understand expectations and apply success criteria effectively to their own work.
· Purposeful use of peer and self-assessment: Build routines where pupils regularly review their own and others’ work against success criteria.
· Feedback that moves learning forward, with time for response: Pupils to receive focused, actionable feedback. 
Teachers may adapt how these are put into action to respond to different phases or pupil needs, but the core actions or behaviours of the teacher will remain constant.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to plan and implement assessments that promote independence and self-regulation.
These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 

Click here to return to Content page


[bookmark: Nextsteps]Next steps: preparing for your mentoring session 
Approximate time to complete: 5 minutes 
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice  
If possible, arrange an opportunity for your ECT observe a colleague in your school or trust teaching a lesson that exemplifies effective assessment design and implementation. You may want to encourage your ECT to meet briefly with the colleague beforehand to discuss a suitable time and focus for the observation.

As they observe their colleague, they should consider where they notice the following:
· How does the teacher ensure alignment between assessment tasks and curriculum intent? 
· How are learning intentions and success criteria shared and reinforced? 
· How are success criteria and checklists used to support peer and self-assessment? 
· How does the teacher provide feedback that moves learning forward? 
You may wish to discuss your ECT’s reflections at your next meeting. 

ECT reflection 
In their elective self-study 1, ECTs were asked to reflect on a scenario in relation to designing effective assessment. Select the appropriate scenario for your phase to review it:
 
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 



[bookmark: EYFSscenarioend]EYFS scenario
	Ms Lee is a nursery teacher working with a group of 3–4 year-olds during numeracy sessions. Recently, she’s been helping the children explore number recognition and counting through games, songs, and hands-on activities. While the children enjoy the tasks, Ms Lee notices they often rely on her to confirm if they are ‘right’ rather than having a go or checking for themselves.
To support greater independence and early self-regulation, she wants to plan assessment more deliberately — helping children begin to think about what they’re learning, spot when they’re getting better, and feel proud of their efforts. She’s exploring ways to do this in playful, age-appropriate ways.
Reflect on the content of the elective self-study as you consider how Ms Lee could plan and use assessment effectively to support independence and self-regulation in early numeracy learning. 
Here are some options that can support your reflection:
A) Provide number mats and simple picture prompts so children can choose a number to practise, then talk with an adult afterwards about how they did and what they want to try next.
B) Set up a ‘number expert’ role where one child helps a partner count objects, using visual cues and adult-guided questions to support feedback.
C) Keep observational notes on each child’s counting and number recognition, and use this to plan targeted next steps for future activities.


[bookmark: Primarycenarioend][bookmark: Primaryscenarioend]


Primary scenario
	Ms Lee, a primary PE teacher, is midway through a unit on gymnastics. While pupils are improving their routines, she notices that many rely on her to tell them what went well and what to improve. Ms Lee wants to help them become more independent and self-aware in their learning.
To address this, she wants to try a new approach and use assessment to encourage pupils to reflect on their performance, engage with feedback, and begin setting their own improvement goals. She is considering how best to support this shift in her PE lessons.
Reflect on the content of the elective self-study as you consider how Ms Lee could plan and use assessment effectively to support pupil independence and self-regulation. 
Here are some options that can support your reflection:
A) Provide pupils with a checklist to use during and after practice, and give them time to set individual improvement goals based on their reflections.
B) Introduce structured peer assessment, where one pupil takes on the role of ‘the teacher’ and uses success criteria to give focused feedback on a partner’s routine.
C) Offer pupils written feedback after each session that identifies one area of strength and one area to improve, to inform their next performance.






[bookmark: Secondaryscenarioend]Secondary scenario
	Mr Wilson teaches Food Technology at a secondary school. His Year 9 class are midway through a project on designing and preparing healthy lunches. While pupils are generally engaged, Mr Wilson notices that many rely on his feedback at each stage rather than using the success criteria or reflecting on their own progress.
To support greater independence and self-regulation, Mr Wilson wants to plan assessment more deliberately — helping pupils take ownership of their learning, reflect on their performance, and make informed decisions about how to improve. He’s considering which assessment approaches might best support this shift.
Reflect on the content of the elective self-study as you consider how Mr Wilson could plan and use assessment effectively to support independence and self-regulation in Food Technology.
Here are some options that can support your reflection:
A. Provide pupils with success criteria and a self-assessment checklist at key stages of the project, and build in time for them to set goals and reflect on their progress.
B. Pair pupils and assign one as a ‘chef mentor’ to observe and give feedback during practical work using a simplified version of the success criteria.
C. Mark each stage of the project with written teacher feedback outlining what went well and what to improve before pupils move on to the next task.





[bookmark: SENDscenarioend]SEND setting scenario
	Mr Ibrahim teaches in a SEND setting and is working with a small group of pupils on the concept of halves. The pupils are using practical resources — like fruit, playdough, and shape puzzles — to explore how things can be shared equally. Mr Wilson notices that the pupils often look to him for confirmation rather than checking their own thinking or using prompts.
He wants to plan assessment in a way that supports their growing independence — helping them recognise when they’ve achieved something, reflect on their learning, and start to express what they want to get better at.
Reflect on the content of the elective self-study as you consider how Mr Wilson could plan and use assessment effectively to support independence and self-regulation in this SEND setting.
Here are some options that can support your reflection:
A) Use simple visual success criteria (e.g. ‘Is it in two equal parts?’) with symbols or pictures, and support pupils to check their own work and say what they’re proud of.
B) Create a visual continuum on the board (e.g. ‘I’m just starting’, ‘I’m getting better’, ‘I can do it!’) and help pupils move their picture to show how confident they feel after each activity.
C) Observe each pupil during the activity and give immediate verbal praise and correction to reinforce their understanding of halves.





[bookmark: APscenarioend]Alternative provision scenario
	Mr Coombs teaches Year 9 Computer Science in an alternative provision setting. Many of his pupils have had disrupted educational experiences and often struggle with low confidence and motivation. In lessons, they tend to avoid tasks if they feel they might get things wrong, and they regularly ask Mr Coombs to check their work before moving on.
Mr Coombs wants to plan assessment more carefully — in a way that builds confidence and supports independence, without making pupils feel like they’re failing. He’s thinking about how to help them reflect on their progress in manageable steps, so they begin to take more ownership of their learning and feel a sense of success.
Reflect on the content of the elective self-study as you consider how Mr Coombs could plan and use assessment effectively to support independence and self-regulation, while maintaining motivation and confidence in this alternative provision setting.
Here are some options that can support your reflection:
A) Provide pupils with a personalised progress tracker where they record each completed step in a coding task, and add short reflections on what went well and what they want to try next.
B) Create a visual confidence scale in the classroom and support pupils to place a marker at the end of each lesson showing how confident they felt, followed by a short discussion in pairs or with the teacher.
C) Give each pupil written feedback at the end of the week, highlighting successes and targets, and use this to plan the next lesson’s task for them.






You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the active ingredients for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The active ingredients have been included to help you plan and practice the action. 
	Plan an assessment task that is clearly linked to the lesson’s learning objectives and success criteria, ensuring pupils understand what they are aiming for and how their work will be judged.
The active ingredients that will help increase the effectiveness include: 
· Alignment with curriculum intent and assessment objectives: Clearly identify what pupils need to know and be able to do and match tasks to intended outcomes. Link learning to assessment and objectives.
· Forward planning of assessment points across a unit: Integrate assessment naturally into the teaching sequence
· Clarity of learning intentions and success criteria: Share what pupils are learning, why it matters, and how success will be measured. Use pupil-friendly language to make objectives accessible
· Collaboration with colleagues to plan assessment. Engage in discussions about assessment , where it should be used, how any why. 
· Selection of appropriate assessment types and tools: Choose methods suited to the specific purpose (diagnostic, formative, summative.
· Pupil ownership of learning and assessment: Involve pupils in understanding objectives, criteria, and their own progress.


	Plan to incorporate peer and self-assessment using clear success criteria, enabling pupils to identify strengths in their work and set focused targets for improvement.
The active ingredients that will help increase the effectiveness include: 
· Alignment with curriculum intent and assessment objectives: Identify what pupils need to know and do. Match assessment tasks to these outcomes and make objectives explicit to pupils.
· Clarity of learning intentions and success criteria: Share what pupils are learning, why it matters, and how success will be measured. 
· Use of success criteria and checklists: Provide clear tools to support pupil reflection. Encourage pupils to identify strengths, spot areas for development, and act on feedback.
· Selection of assessment tools that support reflection and revision: Choose methods that give pupils space to demonstrate understanding, think metacognitively, reflect and make improvements over time such as checklists and success criteria.
· Use of models and exemplars: Share examples of high-quality work to help pupils understand expectations and apply success criteria effectively to their own work.
· Purposeful use of peer and self-assessment: Build routines where pupils regularly review their own and others’ work against success criteria.
· Feedback that moves learning forward, with time for response: Pupils to receive focused, actionable feedback. 

	Plan to give pupils time to respond to feedback within the lesson, using a structured reflection task or checklist to guide revisions and support independent progress.
The active ingredients that will help increase the effectiveness may include: 
· Alignment with curriculum intent and assessment objectives: Identify what pupils need to know and do. Match assessment tasks to these outcomes and make objectives explicit to pupils.
· Clarity of learning intentions and success criteria: Share what pupils are learning, why it matters, and how success will be measured. 
· Use of success criteria and checklists: Provide clear tools to support pupil reflection. Encourage pupils to identify strengths, spot areas for development, and act on feedback.
· Selection of assessment tools that support reflection and revision: Choose methods that give pupils space to demonstrate understanding, think metacognitively, reflect and make improvements over time such as checklists and success criteria.
· Use of models and exemplars: Share examples of high-quality work to help pupils understand expectations and apply success criteria effectively to their own work.
· Purposeful use of peer and self-assessment: Build routines where pupils regularly review their own and others’ work against success criteria.
· Feedback that moves learning forward, with time for response: Pupils to receive focused, actionable feedback. 



You may also wish to select an alternative action step as a result of your observation and relating to how to design effective assessment that is appropriate for your own context and the needs of your pupils
Stretch and challenge
If you feel that your ECT’s current practice can be stretched or challenged, you may want to select more than one precise action. This will help develop their ability to effectively implement multiple approaches during the same lesson. 
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action step into practice in their classroom, focusing on the effective implementation of the active ingredients. 

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  


Click here to return to Content page


[bookmark: Frameworkstatements]Related Initial Teacher Training and Early Career Framework statements 
Assessment
Learn that…
6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs.
6.2. Good assessment helps teachers avoid being over-influenced by potentially misleading factors, such as how busy pupils appear.
6.3. Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use.
Learn how to…
Avoid common assessment pitfalls, by:
6.a. Planning formative assessment tasks linked to lesson objectives and thinking ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps).
6.b. Drawing conclusions about what pupils have learned by looking at patterns of performance over a number of assessments (e.g. appreciating that assessments draw inferences about learning from performance).
6.c. Choosing, where possible, externally validated materials, used in controlled conditions when required to make summative assessments.
6.d. Using available evidence to accurately identify what is required for individuals to meet their next steps and use this understanding to guide teaching adjustments for sub-group and individual pupils.

Click here to return to Content page
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· Bambrick-Santoyo, P. (2016). Get better faster: A 90-day plan for coaching new teachers. John Wiley & Sons.
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  

	Check-in
Start by asking your ECT how their week has been, both in and out of school—check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 


	












	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 














	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  

 

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chose action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 













	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively puts the strategy or approach into practice. 
Notes (who, when, where)







	AOB (any other business)
Is there anything else you need to discuss with your ECT today. This could include upcoming dates in the school diary or any other areas of support they might need. 
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