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ECT Programme Mentor Support Materials – Assessment for learning: Elective self-study 3
Providing high quality feedback
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	

 


Introduction
Approximate time to complete: 1 minute
These optional mentor support materials include an overview of the ECT content for elective self-study 3: Providing high quality feedback from the module: ‘Assessment for learning’.  
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the active ingredients that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next Steps: preparing for your mentoring session if you wish. 
If you choose to read this content, we suggest you first read the mentor support materials for the core self-study for ‘Assessment for learning’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
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Providing high quality feedback
Approximate time to complete: 9 minutes 
[bookmark: section1]Reminder of what the evidence says
Early career teachers considered how to deliver feedback to improve learning that is primarily focused on task, subject and self-regulation. They also considered how to engage pupils with feedback as well as developing their self-regulation. 
If you wish to review the theory providing high quality feedback, please see the Core self-study for ‘Assessment for learning.’
Feedback to improve learning
What this looks like in practice
Effective feedback in the classroom should be targeted, timely, and actionable, seamlessly woven into teaching and learning routines and an integral part of the learning process. It is most impactful when delivered in real time and closely aligned with learning objectives. During lessons, teachers often circulate the room, offering immediate, verbal feedback that prompts pupils to refine their work on the spot. For example, in a Year 5 English lesson, a teacher might comment, “Nice use of adjectives here, but try using a simile to enhance the description.” The pupil is then encouraged to revise their sentence immediately, embedding the learning in the moment. Similarly, in a Key Stage 1 phonics session, a teacher may say, “You sounded out the first part of the word well—can you stretch out the ending sounds too?” This instant feedback helps reinforce correct strategies and address errors as they occur.
After a task is completed, written or verbal feedback can be used to deepen understanding. In secondary maths, following a test, a teacher might note, “Remember: when subtracting negative numbers, it’s like adding a positive.” In the following lesson, pupils revisit this concept through a targeted starter activity to apply the correction and strengthen their grasp.
Whole-class feedback is another time-efficient and powerful approach. Rather than marking each piece of work in depth, a teacher reviews a sample of responses and identifies common themes. In a GCSE English class, for example, the teacher may present a model paragraph on the board, underline common errors like vague phrasing or weak analysis, and then set a quick editing task for all pupils. In a Year 4 science lesson, the teacher might highlight misconceptions about states of matter and then use a quick quiz or group discussion to address them.
Importantly, feedback only becomes truly effective when pupils are given structured opportunities to respond, and this will be explored in the next section of this self-study. 
Identifying the active ingredients 
These ‘active ingredients’ relating to effective feedback can be thought of the as the behaviours or actions of the teacher that effectively put the theory into practice. These include: 
· targeted and focused on specific learning objectives and success criteria;
· timely and delivered as close as possible to the learning moment; 
· actionable by providing clear, specific steps that the pupil can act on immediately;
· embedded in teaching routines and integrated seamlessly into ongoing lessons and classroom activities;
· reinforcing correct strategies by highlighting what is done well;
· corrective by identifying errors or misconceptions and offering precise guidance on how to improve;
· providing structured chances for pupils to revise, practice, or apply feedback soon after receiving it; and
· varied modes such as verbal or written, whole class, small groups or individual.
Teachers may adapt how these are put into action to respond to different phases or pupil needs, but the core ingredients remain constant
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to give feedback to improve learning. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 



[bookmark: section2]Engaging pupils with feedback
What this looks like in practice
Engaging pupils with feedback begins with establishing a classroom culture where feedback is viewed as a positive, integral part of the learning process. Teachers play a key role in fostering this mindset by consistently communicating that feedback is intended to support growth and improvement. Visual prompts and displays around the classroom can reinforce these messages, helping pupils internalise the value of feedback.
To ensure pupils are equipped to act on feedback, teachers need to explicitly teach how to use it effectively, this applies to both teacher feedback and when using peer and self-assessment strategies. This often involves modelling the process: showing examples of work that has improved through the use of feedback, celebrating pupil successes, and walking pupils through the steps of responding to feedback. Pupils may be given checklists or reflection prompts to guide their revisions, helping them focus on actionable steps.
Feedback should be concise, specific, and directly linked to the learning objectives, avoiding vague comments like “work harder” in favour of actionable advice such as “add two more examples to support your argument” or “check your punctuation in paragraph three.” To prevent cognitive overload, feedback should be limited to a small number of focused points that pupils can realistically address at one time and delivered in an accessible way.
Teachers can also make use of peer and self-assessment in the classroom. For peer and self-assessment to be effective it needs to involve clear expectations and take place within a positive classroom culture. Pupils need a solid understanding of what constitutes quality work, which can be achieved through the use of rubrics, exemplars, and co-constructed criteria. This clarity ensures that both peer and self-assessments are anchored in clear success criteria. 
Embedding structured routines for acting on feedback is essential. Dedicated improvement and reflection time (DIRT) can be scheduled within lessons, allowing pupils time to read, reflect, and act on their feedback. During these sessions, teachers can circulate to provide additional support and answer questions. Reflection prompts such as “What part of my work did I improve today?” or “What will I focus on next time?” can further encourage metacognition and ownership of learning.
Identifying the active ingredients 
These ‘active ingredients’ can be thought of the as the behaviours or actions of the teacher that effectively put the theory into practice. While the ingredients themselves remain consistent and should appear broadly similar across different phases, the way they are enacted can be adapted to suit varying needs. These include:  
· establish a positive classroom culture around feedback as a tool for learning;
· use consistent, supportive language that reinforces the purpose of feedback
· explicitly teach and model how to use feedback effectively, explaining its purpose;
· provide structured opportunities: for example, DIRT for pupils to act on feedback;
· deliver feedback that is clear, specific, and actionable: keeping it clear and focused;
· limit feedback to manageable amounts to avoid cognitive overload and ensure it is accessible; and
· encourage pupils to seek clarification when needed
Teachers may adapt how these are put into action to respond to different phases or pupil needs, but the core ingredients remain constant
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate how to effectively engage pupils with feedback. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 







[bookmark: section3]Feedback to support self-regulation
What this looks like in practice
Using feedback to support self-regulation in the classroom requires teachers to go beyond simply correcting errors or giving praise. Instead, teachers need to create an environment where pupils are actively involved in their learning, using feedback to monitor and adjust their own performance. This begins with teachers explicitly modelling metacognitive strategies, such as thinking aloud while planning or reviewing a task, to show pupils how to reflect on their work and make improvements independently.
When providing feedback, teachers should focus on prompting pupils to engage in the learning process rather than simply providing answers. For example, rather than telling a pupil what is missing from their essay, a teacher might say, “You’ve used some strong evidence here — can you check if you’ve fully explained how it supports your argument?” Such prompts encourage pupils to evaluate their own work and make informed decisions about how to improve it.
Teachers can also provide clear success criteria and checklists to help pupils monitor their progress against learning goals. This scaffolding supports pupils in planning their work, monitoring their performance as they go, and evaluating the final product. Over time, teachers should gradually withdraw this support to help pupils become more independent in applying these strategies on their own.
In addition, reflection routines should be built into lessons. Pupils can be regularly asked to consider what they have done well, what they need to improve, and what strategies they could use to make those improvements. Reflection questions such as, “What did I find challenging and how did I overcome it?” or “What will I do differently next time?” can help to foster metacognitive awareness and strengthen pupils’ self-regulation skills.
Throughout the process, feedback should be timely, targeted, and manageable, ensuring pupils can act on it without feeling overwhelmed. Opportunities for pupils to respond to feedback — through redrafting, peer discussions, or guided improvement time — should embedded into lessons, reinforcing the message that feedback is a tool for learning.
Identifying the active ingredients 
When using feedback to support self-regulation, these active ingredients should be considered: 
· model metacognitive strategies explicitly: for example, think-alouds, demonstrations of planning and reviewing;
· use feedback prompts that encourage pupils to evaluate and improve their own work;
· provide clear success criteria and checklists to scaffold self-monitoring
· build regular reflection routines into lessons;
· use language that promotes a growth mindset and self-efficacy;
· gradually reduce scaffolding around feedback to build pupil independence;
· create structured opportunities for pupils to respond to feedback: for example, redrafting, DIRT time, peer feedback.
These active ingredients won’t vary — but how they’re used might. As discussed earlier, it’s this blend of consistency and adaptability that makes an approach both robust and impactful.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to using feedback to support self-regulation. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 

Click here to return to Content page






[bookmark: Nextsteps]

Next steps: preparing for your mentoring session 
Approximate time to complete: 5 minutes 
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice  
If possible, arrange an opportunity for your ECT to observe a colleague teaching a lesson that demonstrates providing high quality feedback.

As they observe their colleague, they should consider the following:
· How does the teacher make the feedback actionable by providing clear, specific steps that the pupils can act upon immediately?
· How is feedback embedded into teaching routines? Look out for consistent verbal feedback, live marking or peer and self-assessment. 
· How does the teacher make use of success criteria to aid the use of feedback? Look out for checklists, feedback prompts and scaffolded self-monitoring. 
· How does the teacher provide structured opportunities for pupils to respond to feedback?

You may wish to discuss your ECT’s reflections at your next meeting. 

ECT reflection 
In their elective self-study 3, ECTs were asked to reflect on a scenario in relation to providing high quality feedback. Select the appropriate scenario for your phase to review this:  
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 



[bookmark: EYFScenario]
[bookmark: EYFSscenarioend]EYFS scenario
	Miss Andrews teaches a nursery class, and they have just finished a topic on “Helping Friends and Being Kind.” Over the past few weeks, the children have been exploring what it means to care for others through stories, songs, and play. Today, they’ve created simple picture books, drawing happy scenes of sharing toys, helping tidy up, or comforting friends when they’re sad.
As Miss Andrews looks around the room at the little books spread across the tables, she feels proud of the children’s efforts. She has been giving lots of verbal feedback throughout the topic — praising kindness, asking children to say why helping is important, and encouraging them to talk about their pictures.
Now, as she thinks about giving some kind of feedback to help the children continue learning, she pauses. How can I help these young children understand what they’ve done well and what they might try next? she wonders.
She knows that simple comments like “Good job!” will make them feel happy but might not help them think more deeply. At the same time, she worries that too much correction or complicated feedback might confuse or upset them.
Reflect on the content of the elective self-study as you consider which approaches Miss Andrews could use to deliver effective feedback to her class that will help to improve their learning.
Here are some options that can support your reflection:
A) Use stickers and stamps with friendly faces or stars to mark the children’s work and accompany these with short phrases linked to the topic, such as “you helped a friend today.”
B) During play or small group time talk briefly with each child about their picture book, using simple language and encouraging the child to describe what they did and other areas they might consider.  
C) To follow up the verbal feedback already given and to reinforce the learning show the pupils some photos or pictures of caring actions and ask the pupils to relate this to what they did, encouraging reflection and self-regulation.  





[bookmark: PrimaryScenarioEND]Primary scenario
	Miss Andrews teaches Year 2 and her class have been completing posters on ‘The importance of caring for others’ to round off their Religious Education topic on ‘How we should care for others and why it matters.’  The children have worked hard on the posters, drawing colourful pictures and writing simple sentences to reflect their learning.
As she looks around at the finished posters now displayed on the classroom tables, Miss Andrews feels proud of how far the class has come. Throughout the unit, she has been giving verbal feedback — prompting children to explain their ideas, encouraging them to add reasons for why certain actions are caring, and helping them clarify their thinking. Now, as she is preparing to give written feedback, she considers what feedback will really help to move their learning forward.  She knows that simply writing “Well done!” or “Lovely work!” won’t push their thinking further. Yet at the same time, she worries about overwhelming them with too much correction or feedback that feels discouraging.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Miss Andrews to deliver effective feedback to her class that will help to improve their learning.
Here are some options that can support your reflection:
A) Give each pupil a personalised question to respond to prompting them to expand their explanation. For example:
· “Why do you think helping Mum shows care?”
· “How does sharing make your friend feel cared for?”
· “What difference does helping others make to their lives?”
B) Model an example sentence for each pupil based on their poster, to scaffold their thinking and give them a clear next step.
C) Give each pupil feedback highlighting what they have done well and then a targeted prompt of an area for improvement, with a sentence starter for them to complete.





[bookmark: SecondaryScenarioEND]Secondary scenario
	Miss Andrews has been teaching her Year 8 class about tourism, and they have just completed an assessment task on the impact of tourism, considering both the positive and negative impacts. The pupils had been given regular verbal feedback during the writing process and a checklist of what they should include to help them to effectively complete the task. Miss Andrews wants to ensure that any feedback she gives will enable her pupils to reflect on their work, engage with her feedback and action this in some simple next steps. She has a dedicated feedback lesson planned and wants to ensure that she uses this effectively, not only engaging the pupils with the feedback but also helping to promote their self-regulation. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Miss Andrews to deliver effective feedback to her class that will engage them with it and promote their self-regulation.  
Here are some options that can support your reflection:
A) Review the assessments and identify common strengths and areas for improvement. Use a whole class feedback sheet to record these. Go through this with the pupils in the feedback lesson and instruct them to complete their own corrections considering the feedback. Set a range of follow up tasks for pupils to choose from based upon the feedback. 
B) Mark the assessments using simple codes based upon the success criteria, for example ‘ev for evidence’ and ‘c for conclusion’. Create a follow up task alongside each code and in the feedback lesson give pupils time to act upon it. 
C) Mark the assessments using simple codes based upon the success criteria. Provide the pupils with a simple reflection sheet that requires them to comment on what they did well, what they need to improve upon and what their next steps will be.





[bookmark: SENDscenarioend]Specialist - SEND setting scenario
	Miss Andrews teaches a class of 5 and 6 year-olds in a specialist SEND setting. Her class includes pupils with a range of learning needs, including speech and language delays, attention and focus difficulties, and varying levels of cognitive development. Recently, Miss Andrews has been supporting the children to develop early number recognition and counting skills through multisensory activities — using counting songs, tactile objects, interactive games, and visual supports.
The pupils enjoy these activities and are beginning to show more confidence with numbers. However, Miss Andrews has noticed that many of the pupils still rely on her prompts and praise to check if their answers are correct. Often, they will look immediately to her after counting, waiting for confirmation, rather than beginning to self-check or feel confident in their own attempts.
Miss Andrews is now reflecting on how she can plan feedback that will gently encourage more early self-regulation. She wants to help the children recognise their own progress, feel safe to take risks, and develop very simple self-monitoring habits within their individual capabilities.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Miss Andrews to plan effective feedback to promote early self-regulation.   
Here are some options that can support your reflection:
A) Provide the pupils with concrete aids such as number lines, ten frames and counting mats. Pupils can then use these visuals to check the accuracy of their answers.
B) Display simple feedback prompts (simple sentences with visual support) that will enable the pupils to reflect upon their work either during or after a task. 
C) Model the process of self-checking to the pupils, narrating your thoughts through a think-aloud.



[bookmark: APscenarioend]

Specialist - Alternative provision scenario
	Miss Andrews teaches Health & Social Care to a small group of Year 10 pupils in an alternative provision setting. The group is diverse in both ability and engagement — some pupils struggle with confidence in their written work, while others find it difficult to stay motivated, especially when receiving feedback that feels critical or overwhelming.
The class has recently completed a written assignment on “The Importance of Effective Communication in Health & Social Care Settings.”  Throughout the unit, Miss Andrews has provided verbal guidance, modelled answers, and supported pupils as they developed their work. Now, as she prepares to give written feedback on their assignments, she’s thinking carefully about how to use feedback not simply as correction, but as an opportunity to build the pupils’ confidence, engagement, and ownership of their learning.
Miss Andrews has decided to run a dedicated feedback lesson. She knows that just handing back marked assignments won’t achieve the reflection and progress she hopes for. 
As she plans the lesson, Miss Andrews considers how she can use a structured approach giving feedback linked to the success criteria and giving the pupils small, achievable follow up tasks.
Reflect on the content of the elective self-study as you consider which approaches Miss Andrews could use to engage the pupils with her feedback and promote self-regulation.     
Here are some options that can support your reflection:
A. Prepare a simple summary feedback sheet for the pupils to work through in the feedback lesson. Include what went well (highlighted in the assignment), a clear target linked to a follow up task and then a space for the pupils to reflect on their work and to complete the follow up task. 
B. Use a simple code marking linked to the success criteria for the assignment. Create a series of follow up actions linked to the codes. Pupils can then reflect on what they did well and areas for improvement, actioning the most appropriate next steps. 
C. Show an anonymised example to pupils of how the feedback was applied and use this as a tool for pupils to then reflect upon their own work.  






You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the active ingredients for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The active ingredients have been included to help you plan and practice the action. 
	Plan to deliver feedback that is actionable and provides pupils with clear, specific steps that they can act upon immediately
The active ingredients that will help increase the effectiveness include: 
· ensuring a positive classroom culture where feedback is seen as a tool for learning
· target feedback on specific learning objectives or success criteria
· deliver the feedback as close to the learning moment as possible
· provide feedback that gives clear next steps for improvement
· identify any errors or misconceptions 
· keep the feedback manageable to avoid cognitive overload

	Plan to use success criteria as part of the feedback process, considering how you might use a checklist or some feedback prompts to scaffold self-monitoring
The active ingredients that will help increase the effectiveness may include: 
· provide clear success criteria that can be used to support feedback, this might be in the form of a checklist
· build opportunities for regular reflection into lessons
· use a checklist or feedback prompts, linked to the success criteria, that enable the pupils to self-monitor as they complete a task or respond to feedback
· explicitly model the process of self-monitoring and responding to feedback, narrating the thought processes

	Plan a structured opportunity for pupils to explicitly respond to feedback given
The active ingredients that will help increase the effectiveness may include: 
· decide upon an opportunity where pupils will respond to feedback, this could be from marked teacher feedback such as comments focused on areas for improvement or whole class feedback
· plan for a dedicated lesson for improvement and reflection
· provide pupils with clear, actionable feedback, including the next steps for improvement 



You may also wish to select an alternative action step as a result of your observation and relating to how to develop early literacy that is appropriate for your own context and the needs of your pupils. 
Stretch and challenge
If your ECT is ready for more challenge, you may want to select more than one action to help develop their practice at implementing multiple approaches at the same time.
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action step into practice in their classroom, focusing on the effective implementation of the active ingredients. 

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​; however, your school or trust may have their own model for observation and feedback.  


Click here to return to Content page


[bookmark: Frameworkstatements]Related Initial Teacher Training and Early Career Framework statements 
Assessment
Learn that…
6.5. High-quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve.
6.6. Over time, feedback should support pupils to monitor and regulate their own learning.
Learn how to…
Provide high-quality feedback, by:
6.i. Focusing on specific actions for pupils and providing time for pupils to respond to feedback.
6.j. Appreciating that pupils’ responses to feedback can vary depending on a range of social factors (e.g. the message the feedback contains or the age of the child).
6.k. Scaffolding self-assessment by sharing model work with pupils, highlighting key details.
6.l. Thinking carefully about how to ensure feedback is specific and helpful when using peer- or self-assessment.

Click here to return to Content page








[bookmark: References]References
· Bambrick-Santoyo, P. (2016). Get better faster: A 90-day plan for coaching new teachers. John Wiley & Sons.
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  

	Check-in
Start by asking your ECT how their week has been, both in and out of school—check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 


	












	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 














	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  

 

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 








	Plan based on actions: Work with your ECT to review and refine their chose action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 













	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively puts the strategy or approach into practice.
Notes (who, when, where)







	AOB (any other business)
Is there anything else you need to discuss with your ECT today. This could include upcoming dates in the school diary or any other areas of support they might need. 
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