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ECT Programme Mentor Support Materials – Assessment for Learning: Elective self-study 4
Making marking and feedback manageable
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	

 


Introduction
Approximate time to complete: 1 minute
These optional mentor support materials include an overview of the ECT content for elective self-study 4: Making marking and feedback manageable in the module: ‘Assessment for learning’. 
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the active ingredients that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next Steps: preparing for your mentoring session if you wish. 
If you choose to read this content, we suggest mentors should first read the mentor support materials for the core self-study for ‘Assessment for Learning.’ This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
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Making marking and feedback manageable
Approximate time to complete: 8 minutes 
[bookmark: section1]Reminder of what the evidence says
Early career teachers considered how to effectively deliver high quality written and verbal feedback whilst also ensuring the workload is manageable. 
If you wish to review the theory relating to making marking and feedback manageable please see the Core self-study for ‘Assessment for learning.’ 
Written feedback
What this looks like in practice
Providing feedback through marking pupil work is a core task for teachers and by choosing the right approach, you can make written feedback work for both you and your pupils. A written response is a clear method of providing feedback, and a method of supporting progress and attainment.
In the classroom, written feedback can take many practical and efficient forms, each designed to support pupil progress without creating unnecessary workload for teachers.
Live marking is one such approach, where the teacher circulates during a written task, offering immediate, focused feedback on a key aspect of the work. This might involve brief comments written directly on the work or on post it notes, such as ‘expand this point’ or ‘use evidence here.’ A whole-class version of this could involve the use of a visualiser to project a pupil’s work while the teacher annotates and models improvements in real time. The immediacy of this method helps address misconceptions on the spot and allows pupils to make improvements during the lesson itself.
Coded marking offers another efficient alternative. Instead of writing full comments, the teacher could use letter codes in the margins—such as R for ‘refer to the question,’ E for ‘use clear evidence,’ or A for ‘present both sides of the argument.’ Pupils refer to a key or feedback sheet to decode the meaning and are then given time to redraft their work, either during class or for homework. This method not only saves time but also encourages pupils to take greater ownership of their improvements and become more independent in their learning.
Encouraging pupils to ‘think like the teacher’ is another powerful approach. Before submitting work, pupils complete a self-assessment using a checklist or mark scheme, highlighting where they believe they have met the success criteria and predicting the feedback they might receive. Teachers can support this by sharing models of high-quality work and guiding pupils on how to reflect effectively. This strategy promotes a deeper understanding of quality and criteria, while also reducing the need for detailed teacher marking.
Written comments remain valuable, particularly when they are focused and actionable. Teachers might write one or two concise comments such as ‘add more analysis here’ or “explain how this links to your main point,” and then dedicate time in the next lesson for pupils to respond. Many schools formalise this with structures like ‘MAD time’ (make a difference) or ‘DIRT time’ (dedicated improvement and reflection time), ensuring that feedback is not only given but acted upon. This helps feedback have a tangible impact on learning.
In practice, teachers often find the most benefit by combining strategies. For example, live marking can be used during lessons, coded marking can support quick turnaround on written tasks, and written comments may be reserved for summative assessments. All approaches are most effective when pupils are given time and support to engage with the feedback, ensuring that it moves learning forward and makes a measurable difference.
Identifying the active ingredients 
These ‘active ingredients’ can be thought of the as the behaviours or actions of the teacher that effectively put the theory into practice. They can be used to ensure written feedback is effective and aligns with what the evidence says by:

· being timely: by ensuring feedback is given soon enough for pupils to remember and act upon it;
· being specific: by clearly identifying what has been done well and what needs improvement;
· being clear and actionable: so that pupils understand what to do next
· allowing time for pupils to engage with the feedback; and
· being aligned to the tasks’ success criteria or intended outcomes.
While the ingredients themselves remain consistent and should appear broadly similar across different phases, the way they are enacted can be adapted to suit varying needs. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate written feedback. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
[bookmark: section2]Verbal feedback
What this looks like in practice
In the classroom, verbal feedback can be adapted in practical and subject-specific ways across all key stages and curriculum areas. Its strength lies in its immediacy and flexibility—whether it's used spontaneously in response to pupil work or as part of a planned strategy to reinforce learning intentions.
In a Key Stage 1 phonics lesson, for example, a teacher might give instant verbal prompts as pupils practise blending sounds: “Try stretching that word out slowly—can you hear the middle sound more clearly now?” This kind of immediate correction helps prevent misconceptions from taking root and supports early reading fluency.
During a Key Stage 2 maths lesson, verbal feedback might be targeted at the learning intention, such as understanding equivalent fractions. A teacher might say, “You’ve shaded 2 out of 4 parts—can you see how that’s the same as half?” Here, the feedback is framed using the language of the success criteria and encourages the pupil to make connections and reason mathematically.
In secondary English, whole-class verbal feedback can be combined with a visualiser. After collecting pupils’ essays, the teacher selects anonymised extracts and discusses them with the class, saying, “Let’s look at this paragraph—how could we strengthen the argument here?” The visual aspect makes the feedback more concrete, and pupils can apply the improvements to their own writing in real time.
In GCSE science, verbal feedback might come in the form of targeted questioning during practical work. As a group sets up an experiment, the teacher asks, “What are you changing and what are you measuring here?”—prompting pupils to recall and apply key concepts or variables. 
In A-level history, the teacher may give verbal feedback on an essay plan, using the success criteria as a framework: “This point is interesting—how does it link to your argument about the causes of the Cold War?” This helps the pupil refine their analysis before writing, making the feedback timely and actionable.
To manage cognitive load, especially with complex feedback, many teachers support verbal comments with written prompts or encourage pupils to make notes. For instance, in a Key Stage 3 art class, a teacher might give verbal feedback on composition while a pupil sketches: “You’ve balanced the shapes well on the left side—how could you reflect that on the right?” The pupil jots this down as an action point in their sketchbook to refer to later.
Digital tools can also play a role. In modern foreign languages, a teacher might record short audio clips correcting pronunciation or providing phrase practice, which pupils can replay for reinforcement. This form of feedback is particularly effective in supporting revision and developing independent learning habits.
Whether it’s a spontaneous prompt in early years or structured modelling in sixth form, effective verbal feedback helps close the loop and move learning forward.
Identifying the active ingredients 
These ‘active ingredients’ can be used to ensure that verbal feedback aligns with the evidence, making it effective at moving learning forwards:
· feedback is given during learning, not after the fact, so pupils can act on it immediately;
· it is focused and clearly linked to the learning objective or success criteria;
· pupils can action the feedback and understand what they need to do next;
· pupils are given time to act on the feedback during the lesson;
· supported with visual or tangible aids, such as highlighted aspects of the work;
· delivered in manageable chunks to avoid cognitive overload; ad 
· feedback may be individual or as a class, picking up on general area for development.
As you’ll remember, the active ingredients stay the same — it’s the delivery that shifts. Teachers may adapt how these are put into action to respond to different phases or pupil needs, but the core actions remain consistent. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate verbal feedback. These should explicitly link to the active ingredients, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page
[bookmark: Nextsteps]
Next steps: preparing for your mentoring session 
Approximate time to complete: 5 minutes 
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings. 
Observing expert practice  
If possible, arrange an opportunity for your ECT to observe a colleague teaching a lesson that demonstrates making marking and feedback manageable.

As they observe their colleague, they should consider the following:
· How does the teacher ensure the timeliness of the feedback? Look for strategies such as verbal feedback during independent practice or live written feedback.
· What approaches are used to deliver written feedback? For example, codes or written comments. 
· How does the teacher make use of written comments to identify what the pupils have done well and any areas for improvement? This may be live in the lesson or evident within pupil books.
· How does the teacher align the feedback with the success criteria or learning objective? 
· How does the teacher build in opportunities for the pupils to action the feedback given? 
You may wish to discuss your ECT’s reflections at your next interaction. 
ECT reflection 
In their elective self-study 4, ECTs were asked to reflect on a scenario in relation to making marking and feedback manageable. Select the appropriate scenario for your phase to review this: 
 
	EYFS
	Primary
	Secondary
	Specialist - SEND setting
	Specialist - Alternative provision



	Schools should delete any scenarios that are not relevant to their context. 


[bookmark: EYFScenario][bookmark: EYFSScenarioEND]EYFS scenario
	Mrs Doherty teaches a Reception class. Today, her pupils are drawing and attempting to write a sentence about their favourite animal as part of their literacy development. The room hums with activity—some children are enthusiastically chatting about lions and elephants, while others quietly concentrate, gripping their pencils tightly as they form shaky letters.
Mrs Doherty moves around the room, checking on their progress. She notices a few children struggling to recall letter sounds, some attempting to write full sentences, and others simply making marks on the page. She wants to help each child move forward, but she’s suddenly aware of just how varied their needs are. Ava has copied a sentence from the display but doesn’t understand what it says. Musa is drawing a detailed picture but hasn’t written any words. Lily has written a sentence almost independently, but it’s missing finger spaces.
Mrs Doherty pauses. She knows the importance of giving immediate, encouraging feedback in the moment, especially at this age, where attention spans are short and learning happens rapidly, but she wants to ensure her feedback is both meaningful and responsive.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs Doherty to support the pupils in her class with effective feedback.
Here are some options that can support your reflection:
A) Use quick, targeted verbal prompts, giving clear verbal feedback to each pupil, focusing on one specific thing, for example, remember your finger spaces. 
B) Gather small groups of pupils with similar needs for a brief discussion during the activity, giving focused verbal feedback to several pupils at once.
C) Use the visualiser to show the pupils a piece of work, talking through what’s good about it and what could be mad even better.





[bookmark: PrimaryScenarioEND]Primary scenario
	Mrs. Doherty teaches a Year 4 class. Recently, they completed a creative writing assignment where they wrote their own adventure stories. Some pupils produced detailed stories with clear beginnings, middles, and endings, while others wrote shorter pieces with simple sentences or struggled with spelling and punctuation.
Now, Mrs. Doherty faces the task of giving written feedback on all their work. As she looks through the stories, she notices that Mia has great ideas but often forgets capital letters and full stops. Ethan’s story is well-structured but could use more descriptive language. Meanwhile, Zara’s writing is brief and needs encouragement to develop her ideas further.
Mrs. Doherty wants her comments to be helpful and specific so that each pupil knows how to improve. However, with nearly thirty stories to read, she feels overwhelmed at the thought of writing detailed notes for everyone. She worries about how much time this will take and whether pupils will have the opportunity to act on her feedback. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs Doherty to support the pupils in her class with effective feedback.
Here are some options that can support your reflection:
A) Develop a coded marking system, using a simple set of codes or symbols linked to common issues. Pupils learn what each code means and use a key to help them edit and review their work. 
B) Use different coloured highlighters to underline specific sentences or words in the pupil’s writing that show a strength or an area to improve, paired with a brief comment. Pupils can then act upon the areas for improvement.
C) At the end of each story, write a short action point like “Add two adjectives to your next paragraph” or “Try to use capital letters at the start of each sentence.” This gives clear, achievable goals for the pupils to act upon.





[bookmark: SecondaryScenarioEND]Secondary scenario
	Mrs. Doherty teaches Year 9 art, guiding her class through a project exploring portrait techniques. The pupils recently submitted their first detailed sketchbook pages, including observational drawings, annotations about their process, and reflections on their choices.
As Mrs. Doherty reviews the sketchbooks, she notices a wide range of skill and understanding. Some pupils, like Emma, have thoughtfully annotated their work with clear explanations of shading techniques and composition, while others, such as Liam, have strong drawings but little written reflection. A few pupils struggle with basic proportion or have left sections incomplete.
Mrs. Doherty wants to provide written feedback that helps each pupil improve both their technical skills and critical thinking. However, with twenty-five sketchbooks to review, each quite detailed, she feels the pressure of time and wonders how to give useful, personalised comments without getting overwhelmed. She also wants to make sure the feedback encourages pupils to reflect and act on it in their next work.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs Doherty to support the pupils in her class with effective feedback.
Here are some options that can support your reflection:
A) Use an art specific coding system, focusing on elements such as line quality (L), composition (C), tonal value (T) and annotation (A). Provide the pupils with a list of the codes and give them time to make amendments to their work based on the feedback. 
B) Scan through all the pupils’ sketchbooks making a note of the common areas of strength and areas for improvement. Use a whole class feedback sheet and share this with the class, allowing them to judge their own work based on this group feedback. Couple this with an example of a pupil’s work which demonstrates the key criteria being addressed. 
C) Using the checklist of success criteria provided for each pupil, use two different coloured highlighters to show which ones the individual pupils have done well and which ones they should improve upon. Give a dedicated lesson for pupils to go back and review their work based on this feedback.





[bookmark: SENDscenarioend]Specialist - SEND setting scenario
	Mrs. Doherty teaches a small group of pupils in a specialist SEND setting, supporting children with a range of learning difficulties and communication needs. Today, her class has been working on a life skills activity—preparing simple snacks and recording the steps involved.
As Mrs. Doherty observes the pupils, she notices varied levels of understanding and communication. Some children follow the instructions confidently but struggle to explain what they’ve done, while others need help sequencing the steps or using the correct vocabulary. Many benefit from one-to-one guidance to stay focused and engaged.
Mrs. Doherty wants to provide feedback that is immediate, clear, and tailored to each child’s needs. Written feedback might not be accessible for many pupils due to their developmental levels or language skills, so she considers how best to use verbal feedback effectively throughout the lesson. She wonders how to give feedback that is encouraging and specific without overwhelming the pupils or slowing down the activity. She also wants to ensure the feedback helps pupils understand what they did well and what to try next time.
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs Doherty to support the pupils in her class with effective feedback.
Here are some options that can support your reflection:
A) Use verbal feedback for each pupil as she circulates the room combining this with visuals and hand gestures. For example, “wipe your hands” whilst pointing to the towel and modelling the action.”
B) Provide specific feedback verbally linked to one of the tasks, for example “You spread the butter all the way to the edges—just like we talked about at the start.” 
C) Use quick, targeted verbal prompts, giving clear verbal feedback to each pupil, focusing on one specific thing, for example, “keep two hands on the jug.”.



[bookmark: APscenarioend]

Specialist - Alternative provision scenario
	Mrs. Doherty teaches a Year 5 class in an alternative provision setting, working with pupils who benefit from a more tailored, nurturing environment. Her class of eight includes learners with a range of social, emotional, and learning needs. Recently, they completed a creative writing project where they each wrote an adventure story—an activity designed to build confidence and engagement with literacy.
As Mrs. Doherty begins reviewing the stories, she sees a wide range of ability and focus. Leo wrote an imaginative plot with characters and dialogue but left most of the punctuation out. Sam’s writing is minimal—just a few short sentences—and it’s hard to tell what the story is about, but he proudly handed it in. Ellie’s story is detailed and well structured, but she tends to repeat phrases and loses track of her storyline by the end.
Mrs. Doherty wants to give each pupil feedback that helps them improve and feel positive about their work. However, she also knows that attention spans can be short, motivation is fragile, and some of her pupils’ struggle with reading or processing written comments. 
Reflect on the content of the elective self-study as you consider which approaches would be effective in helping Mrs Doherty to support the pupils in her class with effective feedback
A) Use a simple, specific coding system, focusing on specific elements linked to the success criteria elements. Provide the pupils with a list of the codes and give them time to make amendments to their work based on the feedback. 
B) After reading their stories, note common strengths (e.g., “Lots of great ideas!”) and common targets (e.g., “Remember capital letters!”). Then, use a mini input or class discussion to explore these together, using anonymised examples.
C) Use a printed template with prompts which can be quickly filled in and adapted for individual feedback.
· “One thing I liked was…”
· “One thing to work on is…”
· “To improve, try…”
Build in time in the next lesson for pupils to revisit their writing and improve one thing based on the feedback. 





You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions. 
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step that based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the active ingredients for the action step and how these will be enacted in the classroom. 
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The active ingredients have been included to help you plan and practice the action. 
	Plan to identify a key point in the lesson where verbal feedback during independent practice can be used, working with individual pupils or sharing feedback to the whole class where common errors have been spotted.
The active ingredients that will help increase the effectiveness include: 
· making sure feedback is given during learning, not after the fact, so pupils can act on it immediately
· keeping the feedback focused and clearly linked to the learning objective or success criteria
· pupils are given time to act on the feedback 
· support, where necessary with visual aids

	Plan to use a strategy for live written feedback such as making use of codes or marking work with different coloured highlighters as you circulate the classroom
· The active ingredients that will help increase the effectiveness include: 
· specificity by clearly identifying what has been done well and what needs improvement
· clear and actionable so that pupils understand what to do next
· pupils are given time to engage with the feedback
· aligned to the tasks’ success criteria or intended outcomes

	Plan to provide an opportunity for pupils to respond to feedback given on a written assessment
The active ingredients that will help increase the effectiveness may include: 
· identify an assessment that pupils can respond to feedback from
· provide written feedback linked to success criteria and focused on areas of strength and any areas for improvement
· provide the feedback in a timely manner to that pupil can remember and act upon the feedback
· give the pupils time within a lesson to engage with the feedback and respond to it




You may also wish to select an alternative action step as a result of your observation and relating to how to make marking and feedback manageable that is appropriate for your own context and the needs of your pupils. 
Stretch and challenge
If you feel that your ECT’s current practice can be stretched or challenged, you may want to select more than one precise action. This will help develop their ability to effectively implement multiple approaches during the same lesson.
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action step into practice in their classroom, focusing on the effective implementation of the active ingredients. 

The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​; however, your school or trust may have their own model for observation and feedback. 


Click here to return to Content page


[bookmark: Frameworkstatements]Related Initial Teacher Training and Early Career Framework statements 
Assessment
Learn that…
6.5. High-quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve.
6.7. Working with colleagues to identify efficient approaches to assessment is important; assessment can become onerous and have a disproportionate impact on workload.
Learn how to…
Make marking manageable and effective, by:
6.m. Recording data only when it is useful for improving pupil outcomes.
6.n. Working with colleagues to identify efficient approaches to marking and alternative approaches to providing feedback (e.g. using whole class feedback or well supported peer- and self-assessment).
6.o. Using verbal feedback during lessons in place of written feedback after lessons where possible.
6.p. Understanding that written marking is only one form of feedback.
6.q. Reducing the opportunity cost of marking (e.g. by using abbreviations and codes in written feedback).
6.r. Prioritising the highlighting of errors related to misunderstandings, rather than careless mistakes when marking.

Click here to return to Content page
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback. 

	Check-in
Start by asking your ECT how their week has been, both in and out of school—check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 


	












	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 


	Notes 














	Probe areas for development
Based on your notes from the observation, identify an area for development linked the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process. 

 

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – Success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 


	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chose action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the active ingredients of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the active ingredients highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
1. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
1. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
1. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved



	Feedback: 













	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively puts the strategy or approach into practice. 
Notes (who, when, where)







	AOB (any other business)
Is there anything else you need to discuss with your ECT today. This could include upcoming dates in the school diary or any other areas of support they might need. 
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