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Understanding different pupil needs
These self-study materials are intended for use as part of a school- This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associated ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.	
Approximate reading time: 15 minutes	
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Introduction
[bookmark: Sessionoverview]These optional mentor support materials include an overview of the ECT content for elective self-study 1: Understanding different pupil needs from the module, ‘Adaptive practice’.
Your ECT will have completed their elective self-study following a reflective discussion with you, in which this was identified as an area for their development. The content is designed to help them engage more deeply with the evidence and improve how they apply theory to their classroom practice.
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the ‘active ingredients’ that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. A template is also included to help you structure your weekly mentoring session with your ECT.
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next Steps: preparing for your mentoring session if you wish.
If you choose to read this content, we suggest you first read the mentor support materials for the core self-study for ‘Adaptive practice’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT.
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[bookmark: PupilItellMotivMindset][bookmark: Usingprecisepraise]Pupil intelligence, motivation and mindset
Approximate time to complete: 6 Minutes
Reminder of what the evidence says
If you wish to review the theory relating to pupil intelligence, motivation and mindset, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice
How pupils respond to learning will vary depending on their age and individual needs. In the Early Years, curiosity and play tend to drive motivation. As pupils move through primary and into secondary, clear explanations, strong routines and appropriate scaffolding help build their confidence and independence. As a mentor, it’s helpful to consider how these developmental changes might influence the kinds of support your ECT will need in their own classroom.
You’ll remember from your own experience how formative assessment can help spot gaps in understanding. It can also reveal when a pupil’s motivation is slipping. Encourage your ECT to notice when a pupil appears stuck and help them ask: is it a lack of knowledge, or a lack of belief? Low-stakes strategies like short quizzes, pair talk or brief written tasks can help diagnose the issue.
You can support your ECT to keep reinforcing the link between effort and progress. Guide them to model how they tackle challenges and to praise persistence rather than just correct answers. Some pupils may need clearer steps or guided practice before they feel confident to work independently. This doesn’t mean lowering expectations, it means adjusting the support to help them succeed.
As pupils get older, they also benefit from well-taught study habits. You can help your ECT model and scaffold routines like reviewing notes, managing time, or planning writing, just as they would scaffold new content.
Finally, help your ECT maintain high expectations for all pupils. Talk to them about how to avoid fixed labels and instead communicate a belief that every pupil can improve. Support them to design tasks that provide both challenge and support, so that every pupil is able to take part and make progress.
Identifying the ‘active ingredients’
The following examples outline practical strategies for helping to assess and understand pupil motivation and mindset:
· Use formative assessment to identify barriers to learning: Use low-stakes tasks and questioning to check both understanding and motivation. Look for whether pupils are stuck because they don’t understand, or because they’ve lost confidence. Adapt your teaching based on what you notice.
· Reinforce the link between effort and success: Praise persistence and problem-solving, not just correct answers. Talk through how you tackle challenges and give feedback that highlights effort and next steps.
· Adapt scaffolding to meet pupil needs: Match your support to what pupils know and how confident they feel. Use prompts, examples, and clear explanations, then step back as they grow more independent. Keep the level of challenge high.
· Maintain high expectations for all pupils: Avoid labels and remind pupils that progress comes with effort and support. Set tasks that stretch everyone and show pupils you believe in what they can do. Support and challenge should go hand in hand for every learner.
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches that help to understand pupil mindset and motivation effectively. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes.
Click here to return to Content page
 




[bookmark: BuildingPosRelWithParents]Building positive relationships with parents 
Approximate time to complete: 6 Minutes
Reminder of what the evidence says
If you wish to review the theory relating to building positive relationships with parents, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice 
Building strong relationships with parents is one of the most effective ways to support pupil learning. As a mentor, you can help your ECT recognise that this doesn’t need to involve big, formal meetings. In most cases, it’s the small, regular interactions that build trust, like a quick update at the door, a short message home, or a simple suggestion to support learning.
You can support your ECT to make the most of these everyday touchpoints. If parents understand what their child is learning and how they can help, they’re more likely to feel confident getting involved. This might include showing parents how to ask questions during reading or encouraging them to use the walk to school to practise number facts. Some families might prefer a quick video or text message; others may value a face-to-face chat at the end of the day.
It’s also worth guiding your ECT to think about how listening to parents, especially those of children with SEND, can build a more productive partnership. The SEND Code of Practice (DfE, 2014) makes clear that families should be part of the process, not just informed about it. Help your ECT notice and share small signs of progress. Doing so helps families feel included, valued, and clear about the role they play in their child’s learning.
Identifying the ‘active ingredients’ 
The following examples outline practical strategies building strong partnerships with parents and carers: 
· Make early, helpful communication the norm: Speak with parents before problems arise. Share simple, specific ideas, like asking questions during reading or playing counting games. Use clear, friendly language so they feel confident getting involved.
· Focus on home learning, not just school news: Shared reading and number games have more impact than general homework reminders (EEF, 2021g). Show parents how to support learning using short videos, guides, or informal sessions.
· Involve parents in SEND support regularly: Parents should help shape goals and review progress (DfE, 2014). Aim to meet at least three times a year, with quick check-ins and flexible ways to stay in touch.
· Build trust by listening and adapting: Not all parents feel confident. Offer more than one way to talk, by phone, email or in person, and take time to listen. Show them their views matter when making decisions about their child’s support (DfE, 2014).
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches that help to build positive relationships with parents effectively. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes.
Click here to return to Content page
 



[bookmark: WorkingWithSENCO]Working with the SENCO and specialist colleagues 
Approximate time to complete: 6 Minutes
Reminder of what the evidence says
If you wish to review the theory relating to working with the SENCO and specialist colleagues, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice 
It’s not always easy for early career teachers to bring specialist advice into their everyday teaching. Pupils might get support outside of lessons, but it can sometimes feel disconnected from the classroom. As a mentor, you can help your ECT think about how to join things up. You’ll remember from your own experience, and from training, that support is most effective when it’s part of quality class teaching. The SEND Code of Practice (DfE, 2014) is clear that all teachers are responsible for pupils with SEND, not just the SENCO. You can support your ECT to:
· Speak with the SENCO early – encourage them to raise concerns promptly and use assessment and pupil information to inform planning
· Use strategies that work – scaffolding and teaching thinking skills are proven to benefit all pupils, particularly those with SEND (EEF, 2021h)
· Link support to teaching – help your ECT match classroom teaching to any external support, for example, if a therapist is working on vocabulary, encourage them to use those same terms in class
· Use TAs effectively – make sure your ECT understands that TAs should complement, not replace, their teaching; check that TAs are briefed on the lesson goal and pupil needs (EEF, 2025a)
· Make small adjustments – visuals, extra time, and clear instructions can improve participation for many pupils (EEF, 2021c)
· Keep in touch with parents – support your ECT to share practical strategies with families so they can reinforce learning at home (EEF, 2021g)
Identifying the ‘active ingredients’ 
The following examples outline practical strategies for helping you work well with the SENCO and specialist staff: 
· Start early and keep talking: Speak to the SENCO at the start of the year or when concerns arise. Use assessment and previous information to shape your teaching. Keep communication open to review what’s working.
· Connect specialist support with your teaching: Make sure interventions link to what’s happening in class. Use advice from therapists or specialists when planning and include scaffolding so all pupils can access learning.
· Make sure TA support is planned: TAs should add to your teaching, not replace it. Share lesson goals and clarify their role. Aim for support that builds independence, not dependency.
· Use simple, research-informed strategies: Small changes, like extra time, visuals, or structured talk, can help pupils stay focused. Teach thinking strategies step by step. Keep expectations high and avoid lowering challenge or fixing pupils in ability groups too soon.

These components won’t change in themselves and you would expect to see them looking very similar across different phases or contexts.  
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches that help to understand how to work with the SENCO and other specialist colleagues effectively. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes.
Click here to return to Content page
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[bookmark: Nextsteps]Next steps: preparing for your mentor session 
Approximate time to complete: 2 minutes
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice
If possible, arrange an opportunity for your ECT to observe a colleague who is adapting their teaching to meet different pupil needs. This could include how they use assessment to check understanding, how they build motivation and confidence, or how they work with others, like the SENCO or a TA, to support pupils with SEND. 
As they observe their colleague, they should consider the following:
· How does the teacher check for understanding? Watch how they use questioning, written tasks, or talk routines to spot gaps in knowledge or confidence.
· How are pupils supported to stay motivated? Look out for examples of praise linked to effort, chances to rehearse ideas, or clear links between success and persistence.
· What scaffolding strategies are in place? Notice if the teacher uses sentence starters, worked examples, or modelling, and how this support is gradually reduced.
· How is specialist support used in the learning environment? See how the teacher works with the TA or SENCO. 
· How do all pupils stay involved in the learning? Watch how grouping is used, especially those who may need more support.
You may wish to discuss your ECT’s reflections at your next meeting.
ECT reflection 
In their elective self-study 1, ECTs were asked to reflect on a scenario. Select the appropriate scenario for your phase to review this: 

	EYFS
	Primary
	Secondary
	Specialist - SEND settings
	Specialist -Alternative provision



	Schools may wish to delete any scenarios that are not relevant to their context. 



[bookmark: EYFSscen]EYFS scenario
	Mrs. Khan is welcoming a new pupil, Noah, into her EYFS setting. Noah’s parents are anxious about his transition into school, as he has struggled with separation in the past. At drop-off, Noah clings to his mother and refuses to enter the classroom, becoming visibly distressed. Mrs. Khan wants to reassure both Noah and his parents while also ensuring a smooth transition into the learning environment.
Reflect on the content of the elective self-study as you consider how Mrs. Khan might use evidence-informed approaches to support Noah’s transition and build strong relationships with his family.
Here are some options that can support your reflection:
A) Use visual routines to build predictability.
Mrs. Khan could introduce a ‘now and next’ visual schedule to help Noah feel more in control of his day. This supports self-regulation and reduces anxiety by making transitions feel more predictable. It also gives his parents a tool they can talk through with him before drop-off.
B) Create a short home-school communication loop.
Mrs. Khan could agree with Noah’s parents to share quick daily updates, such as a brief note or photo showing Noah engaged in an activity. This reassures parents, builds trust, and encourages positive conversations about school at home.
C) Invite Noah’s parents to a settling-in session.
By offering a short, low-key classroom visit where Noah’s parents can stay and play alongside him, Mrs. Khan helps strengthen the home-school connection. This gives Noah a bridge between home and school and helps him begin to explore the learning environment with confidence.
D) Use structured talk strategies to support communication.
Drawing on the elective’s focus on language and interaction, Mrs. Khan could model simple sentence starters like ‘I am playing with…’ or ‘Can I have…?’ to support Noah’s early communication. This helps him feel heard and builds confidence in social routines from the start.





[bookmark: Primscen]Primary scenario
	Mr. Taylor is teaching a Year 5 science lesson on forces and motion. He notices that one of his pupils, Maya, who has always been engaged in lessons, has started withdrawing from class discussions and putting minimal effort into her work. While her prior assessments indicate strong understanding, her recent progress has stalled. Mr. Taylor is unsure whether this change is due to difficulties with the subject matter or a decline in her motivation.
Reflect on the content of the elective self-study as you consider how Mr. Taylor might use assessment and classroom strategies to understand and respond to Maya’s change in engagement.
Here are some options that can support your reflection:
A) Use low-stakes diagnostic tasks to explore understanding.
Mr. Taylor could introduce a short retrieval task or concept check that focuses on key ideas from the current topic. If Maya demonstrates understanding in a more private, low-pressure setting, it may indicate that her mindset or motivation, not cognitive load, is the main barrier.
B) Reinforce the link between effort and success.
Drawing on the elective’s focus on mindset, Mr. Taylor might introduce learning environment language that praises persistence rather than correctness (for example: “You kept going even when it felt tricky”). This helps Maya feel recognised for her effort and may rebuild her confidence in the learning process.
C) Create peer talk routines that normalise struggle.
Mr. Taylor could pair Maya with a supportive peer for structured reasoning tasks, where both pupils explain their thinking aloud. This helps her see that making mistakes and talking through confusion is a normal part of learning, not a sign of failure.
D) Use a reflection journal to build self-awareness.
As part of a wider focus on metacognition, Mr. Taylor might introduce a short learning log where pupils note what helped them in the lesson. This can give Maya space to reflect on her learning habits and help Mr. Taylor spot patterns that might be affecting her progress.





[bookmark: Secscen]Secondary scenario
	Mr. Robinson, a history teacher, has been reflecting on the inclusivity of his Year 8 learning environment. He notices that some pupils, particularly those with SEND, are disengaged during class discussions and group tasks. While they appear to understand the content, they rarely contribute or take part in whole-class activities. Mr. Robinson wants to ensure that all pupils feel valued and included in discussions while maintaining high expectations for their engagement.
Reflect on the content of the elective self-study as you consider how Mr. Robinson could use learning environment strategies to support inclusive participation while building confidence and independence for all pupils.
Here are some options that can support your reflection:
A) Use structured talk prompts to support participation.
Mr. Robinson could introduce sentence starters like ‘I think… because…’ or ‘One reason for this is…’ to give pupils, especially those with SEND, a clear structure for sharing ideas. This reduces the pressure of speaking out and helps pupils feel more prepared to contribute.
B) Provide low-stakes rehearsal opportunities.
Before whole-class discussions, Mr. Robinson might give pupils a chance to rehearse their responses in pairs or small groups. This gives less confident pupils space to try out their ideas and feel more ready to share with the class if they choose to.
C) Use scaffolding that fades over time.
Mr. Robinson could start with more support, such as guided questions, vocabulary banks, or visual prompts, but gradually reduce this as pupils grow in confidence. This approach helps build independence without lowering expectations.
D) Check understanding through written responses before oral ones.
To reduce performance anxiety, Mr. Robinson might use short written tasks before asking for verbal responses. This helps all pupils, including those with SEND, organise their thinking and engage in discussion in a way that feels safe and manageable.





[bookmark: Sendscen]SEND school scenario
	Miss. Roberts is preparing her classroom to welcome Leo, a four-year-old with Severe Learning Difficulties (SLD). Leo has global developmental delay, limited verbal communication, and requires support with personal care and mobility. He is highly dependent on adult support to engage with daily routines and learning activities.
Leo is transitioning from a home environment, where he has been cared for full-time by his family. His parents are worried about how he will cope with the demands of school, particularly as he becomes distressed in unfamiliar settings and struggles to follow routines without one-to-one adult support.
Reflect on the content of the elective self-study as you consider how Miss. Roberts might use evidence-informed approaches to support Leo’s transition and build strong relationships with his family.
Here are some options that can support your reflection:
A) Use familiar sensory objects to create a bridge from home to school.
Miss. Roberts could ask Leo’s family to bring in a familiar object, like his favourite cushion or toy. Using this as part of his morning routine can offer reassurance and comfort, helping Leo begin to associate school with a sense of safety.
B) Introduce a consistent, visual routine using symbols.
A photo-based ‘now and next’ board, paired with simple Makaton signs, could help Leo begin to understand what will happen during the day. Over time, this predictability supports self-regulation and builds Leo’s trust in the new environment.
C) Offer structured, calm sensory regulation opportunities.
Miss. Roberts might use a low-stimulation calm area with soft lighting, sensory toys, and a trusted adult nearby to help Leo settle. This space supports emotional regulation and gives him time to adjust before engaging in tasks.
D) Build early trust through proactive communication with parents.
Sharing short daily updates, photos, and simple explanations through an app like Class Dojo could help reassure Leo’s parents and maintain a consistent home–school link. This strengthens trust and makes them feel part of the journey.





[bookmark: APscen]Alternative provision scenario
	Mrs. Wilson has a new pupil, Luke, joining her alternative provision (AP) setting. He has been permanently excluded from his previous school due to persistently disruptive behaviour. Luke’s parents are anxious about the transition, as he struggles with unfamiliar places and new routines.
At the initial meeting, Luke is visibly agitated and reluctant to enter the room. His mum is tearful and concerned about how he’ll settle. Mrs. Wilson wants to reassure them both and ensure Luke’s induction is calm, safe, and supportive.
Reflect on the content of the elective self-study as you consider how Mrs. Wilson might use evidence-informed approaches to support Luke’s transition and build strong relationships with his family.
Here are some options that can support your reflection:
A) Use visual routines to build predictability.
Mrs. Wilson could create a visual timetable for Luke, including key staff and daily activities. Sharing this with him and his parents before his first full day would help reduce anxiety and make transitions feel more manageable.
B) Create a tailored induction process.
To support Luke’s transition, Mrs. Wilson could offer home visits or staggered starts. One-to-one sessions in a calm, low-pressure space could help Luke build trust with a key adult before joining the full class.
C) Start planning support early.
Mrs. Wilson could meet with the SENCO during the induction period to discuss Luke’s previous behaviour, explore any unmet needs, and plan early support. This might include check-ins, behaviour coaching, or a personalised support plan, reviewed regularly to adjust what’s needed.



You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the ‘active ingredients’ for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The ‘active ingredients’ have been included to help you plan and practice the action. 
	Plan how you will respond to differences in pupil motivation, confidence and mindset.
Plan three strategies you will use to better identify and respond to variations in pupil motivation, mindset, or confidence. Think about where and how you will apply these strategies in your own teaching.
The ‘active ingredients’ that will help increase the effectiveness include:
· Using formative assessment to explore barriers - try low-stakes quizzes, brief written tasks, or pupil talk to check for both understanding and motivation. Use what you notice to inform your teaching decisions.
· Reinforcing effort and persistence - praise pupils for tackling challenges and model your own problem-solving. Use feedback to highlight effort and small improvements, not just correct answers.
· Adapting scaffolding carefully - match your support to what pupils know and how confident they feel. Use prompts, examples, and clear steps, then reduce support as they grow more independent.
· Keeping expectations high for all - avoid fixed labels and communicate that ability can develop with effort. Plan tasks that stretch every learner, while ensuring support is in place.

	Plan how you will build stronger relationships with parents to support learning.
Plan three strategies you will use to communicate clearly and work in partnership with parents and carers. Identify how you will put these strategies into practice and how they will help support pupil progress.
The ‘active ingredients’ that will help increase the effectiveness include:
· Making early, practical communication the norm - aim to speak with parents before problems arise. Share simple, specific ideas, such as games, prompts, or reading tips, so they feel confident supporting learning.
· Focusing on home learning - help parents understand how they can reinforce learning through play, talk, and everyday routines. Share tips in short, accessible formats, such as videos, leaflets or text messages.
· Involving parents in SEND support - support your ECT to meet with parents at regular points and to listen carefully to their insights. Show that home views shape decisions.
· Building trust by listening and adapting - offer flexible ways to stay in touch and be responsive to parent preferences. Use these conversations to strengthen the home-school partnership.

	Plan how you will work effectively with the SENCO and specialist colleagues.
Plan one practical step you will take to strengthen your collaboration with the SENCO or specialist staff to better support pupils with SEND. Map out how and when you will apply it.
The ‘active ingredients’ that will help increase the effectiveness include:
· Starting early and keeping communication open - speak to the SENCO when you first notice a concern. Use their insight and previous information to shape your lesson planning.
· Connecting specialist input with your classroom - make sure any intervention or advice from a therapist links directly to what’s happening in your lesson. Adapt your approach so learning feels joined-up.
· Planning effective TA support - clarify lesson goals with any TAs in advance. Make sure their role adds to your teaching and promotes independence, not reliance.
· Using simple, inclusive strategies - try research-informed techniques like using visuals, structured talk, or extra processing time. These small adjustments can help pupils stay focused and access learning alongside their peers.



You may also wish to select an alternative action step following your observation that relates to the early career teacher’s use of within-class grouping or deployment of additional adults, depending on what is most appropriate for your context and the needs of your pupils.
Stretch and challenge
If your ECT is ready to be stretched further, you may want to select more than one action for them to implement in order to develop their growing expertise. 
Lesson observation of your early career teacher
Arrange to observe your early career teacher putting the actions into practice in their classroom, focusing on the effective implementation of the ‘active ingredients’. 
The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  
Click here to return to Content page
 

[bookmark: RelatedITTECFStatements]
 Related Initial Teacher Training and Early Career Framework statements  
Adaptive teaching 
Learn that…
5.2. Pupils are likely to learn at different rates and to require different levels and types of support from teachers to succeed.
5.3. Seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of teaching. 
5.7. Pupils with SEND are likely to require additional or adapted support; working closely with colleagues, parents/carers, and pupils to understand barriers to learning and identify effective strategies is essential.
Learn how to…
Develop an understanding of different pupil needs, by:
5.a. Identifying pupils who need new content further broken down.
5.b. Making use of formative assessment.
5.c. Working closely with the Special Educational Needs Co-ordinator (SENCO) and other SEND specialists or expert colleagues. 
5.d. Working closely with the Designated Safeguarding Lead.
5.e. Supporting pupils with a range of additional needs and using the SEND Code of Practice: 0 to 25 years, which provides guidance on effective school systems and approaches for identifying and supporting the special educational needs of pupils with SEND. 
5.f. Utilising existing opportunities to engage with parents and carers to better understand pupils’ individual needs (for example: meetings with parents). 
Professional behaviours 
Learn that…
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.6. SENCOs, pastoral leaders, careers advisors and leaders and other specialist colleagues also have valuable expertise and can ensure that appropriate support is in place for pupils.
Learn how to…
Build effective working relationships, by:
8.h. Communicating with parents and carers proactively and making effective use of parents’ evenings to engage parents and carers in their children’s schooling.
8.i. Working closely with the SENCO and other professionals supporting pupils with additional needs, making explicit links between interventions delivered outside of lessons with classroom teaching.
8.l.  Knowing who to contact with any safeguarding, or any pupil mental health concerns.
Click here to return to Content page
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  
	Check-in
Start by asking your ECT how their week has been, both in and out of school, check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 

	



	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 

	Notes 













	Probe areas for development
Based on your notes from the observation, identify an area for development linked to the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.   

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 

	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chosen action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the ‘active ingredients’ of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  

	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the ‘active ingredients’ highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved.


	Feedback: 












	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively works with the SENCO and / or specialist colleagues to support pupil needs.

Notes (who, when, where)





	AOB (any other business)
Is there anything else you need to discuss with your ECT today? This could include upcoming dates in the school diary or any other areas of support they might need. 

	





Click here to return to Content page
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