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Providing opportunities for all
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	
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2
Introduction
[bookmark: Sessionoverview]These optional mentor support materials include an overview of the ECT content for elective self-study 2: Providing opportunities for all from the module, ‘Adaptive practice’.  
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the ‘active ingredients’ that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next steps: preparing for your mentoring session if you wish. 
If you choose to read this content, we suggest you first read the mentor support materials for the core self-study for ‘Adaptive practice.’ This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
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[bookmark: EYFSScenariostart]
[bookmark: AdaptingPractice][bookmark: Usingprecisepraise]
Adapting practice to maximise pupil success
Approximate time to complete: 7 minutes
Reminder of what the evidence says
If you wish to review the theory relating to adapting practice to maximise pupil success, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice
Adapting your teaching means responding to what pupils need, without lowering expectations. This includes planning ahead, checking understanding during lessons, and making small adjustments in the moment. If you don’t adapt, some pupils might switch off because they’re confused. Others might not feel challenged enough.
Planning for adaptation: Think ahead about what could make learning harder. This might include gaps in knowledge, limited vocabulary, or difficulties with writing. You can support pupils by:
· pre-teaching key ideas or using visuals;
· providing scaffolds like sentence stems or worked examples; and
· offering accessible resources, such as clear fonts, larger diagrams, or audio.
Using formative assessment: During the lesson, use questioning, whiteboards, or short tasks to check understanding. If pupils are struggling:
· rephrase the task or explain it differently; 
· adjust the challenge based on what you notice; and
· add support, like breaking it into smaller steps or using paired talk.
Making in-the-moment changes: Adapt as you go to keep pupils engaged:
· give another example or re-explain the concept; 
· use stories or analogies to connect with what they already know; 
· start with group work before independent tasks to build confidence; and
· provide temporary tools, like number lines or writing frames, and remove them as pupils grow more independent.
Adaptive teaching isn’t about making things easy. It’s about helping all pupils succeed, with the right support at the right time.


Identifying the ‘active ingredients’
These ‘active ingredients’ demonstrate practical approaches to adapting practice for pupil need:
· Plan for adaptation before teaching: Think ahead about what might make learning tricky; gaps in knowledge, limited vocabulary, SEND needs, or misconceptions. Use visuals, pre-teaching, or links to prior learning to give pupils a way in. Plan flexible tasks so everyone can take part and stay involved.
· Use formative assessment to diagnose learning needs: Use questioning, whiteboards, or quick tasks to check understanding. Look for gaps and misconceptions in real time. If the assessment itself becomes a barrier, adjust the task or offer other ways for pupils to show what they know.
· Make in-the-moment adaptations without lowering expectations: Re-explain, give another example, or adjust the task so pupils stay engaged. Use scaffolds like sentence starters, group work, or worked examples to support progress. Keep challenge high and remove support gradually to build independence.
· Embed high-quality scaffolding to build independence: Fade scaffolds as pupils grow in confidence. Model your thinking so pupils learn how to check and improve their work. Give examples and clear steps so pupils know what success looks like.
· Foster a shared understanding of adaptive practice: Talk to colleagues, SENCOs, or specialists to plan what works well for your pupils. Keep your teaching flexible but hold high expectations for everyone. Focus on making small, responsive changes that help pupils access learning; without creating different tasks for every learner. Make adaptive teaching part of your regular planning, not something extra.
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches using within class grouping effectively. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 

Click here to return to Content page

[bookmark: SupportingSend]Supporting SEND through structured teaching
Approximate time to complete: 7 minutes
Reminder of what the evidence says
If you wish to review the theory relating to supporting SEND through structured teaching, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice 
Scaffolding helps pupils become more independent by providing the right support at the right time, and stepping back as confidence grows. It’s most effective when used alongside formative assessment to check understanding and adjust support. You can scaffold by:
· showing models and success criteria, so pupils know what good work looks like;
· using prompts, questions, visuals, or writing supports to guide learning; and
· gradually reducing support while keeping expectations high
Types of scaffolding
Visual scaffolds help pupils organise ideas or problem-solve. Examples include task planners, number lines, diagrams, or word banks.
Verbal scaffolds use talk to encourage thinking. Try:
· “What do you mean by that?”
· “How did you work that out?”
· “Don’t forget, we need to include…”
Written scaffolds support writing and structure. Use writing frames, example answers, or checklists to guide pupils through tasks.
A simple routine like ‘I do, we do, you do’ supports independence:
· ‘I do’ – you model the task
· ‘We do’ – practise together
· ‘You do’ – pupils try it with less support
You can also use sustained shared thinking to go deeper:
· notice how pupils are thinking;
· ask open questions; and
· use prompts that support thinking without giving the answer.
Embedding scaffolding in everyday teaching helps create a more inclusive environment where all pupils, especially those with SEND, can build confidence and independence.
Identifying the ‘active ingredients’ 
These ‘active ingredients’ will support the effective planning and use of scaffolding:
· Plan the scaffolding before teaching: Think ahead about what might make learning harder, such as gaps in prior knowledge, unfamiliar vocabulary, SEND needs, or misconceptions. Use pre-teaching, visuals, or worked examples to help pupils get started.
· Use formative assessment to guide support: Check understanding regularly through questioning, mini-whiteboards, or short tasks. Spot misconceptions early and adjust your support as needed.
· Apply high-quality scaffolding techniques: Use a range of strategies to support different needs:
· visual – planners, diagrams, number lines
· verbal – prompts, open questions, reminders
· written – writing frames, checklists, model answers
· Gradually reduce support: Use routines like ‘I do, we do, you do’ to hand over responsibility. Monitor pupils’ progress and step back when they’re ready to work more independently.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches using within class grouping effectively. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 

Click here to return to Content page


[bookmark: CreateInclusiveLearnEnv]Creating an inclusive learning environment
Approximate time to complete: 7 minutes
Reminder of what the evidence says
If you wish to review the theory relating to creating an inclusive learning environment, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice 
Whatever phase you teach, building an inclusive learning environment means balancing support and challenge for pupils with SEND. Structured teaching, high expectations, and appropriate use of assistive technology (AT) all help reduce barriers and promote independence.
Click on your phase to read more: 
	EYFS
	Primary
	Secondary



[bookmark: EYFSEXA]In Early Years, routines and play-based learning support self-regulation. Pupils with SEND may need extra help with communication, transitions, or social interaction. You can:
· model language using sentence stems, visuals, or Makaton;
· establish predictable routines to build confidence;
· encourage guided play and group tasks to develop social skills;
· try AT such as speech apps or interactive boards; and
· step back gradually to promote independence.
[bookmark: PRIMARYATEXAMPLE]In Primary, some pupils may start to doubt their ability. Structured teaching and positive messages can help. You can:
· use formative assessment to spot knowledge gaps or low confidence;
· teach problem-solving strategies and break tasks into steps;
· maintain high expectations with appropriate scaffolds;
· encourage peer learning through discussion and collaboration; and
· use AT like text-to-speech tools or digital concept maps.
[bookmark: SECONDARYATEXAMPLE]In Secondary settings, older pupils may need support managing workload or motivation. You can:
· use structured models like ‘I do, we do, you do’;
· teach study strategies for planning, revision, and self-monitoring;
· reduce support gradually, building independence;
· work with the SENCO to coordinate support across subjects; and
· use AT such as speech-to-text or digital organisers to support planning and writing.
Across all phases, inclusive practice means high expectations, clear structure, and flexible support.
Identifying the ‘active ingredients’ 
These ‘active ingredients’ will support the effective demonstration of practical approaches to creating an inclusive learning environment:
· Embed structured teaching strategies: Use models like ‘I do, we do, you do’ to guide pupils from supported tasks to working independently. The EEF’s Seven-Step Model helps build independence gradually: start with prior knowledge, support practice, then step back. Scaffold early and remove support as confidence grows.
· Foster high expectations for all pupils: Hold high expectations for every pupil, including those with SEND. Set challenging tasks with the right support so pupils feel stretched, not overwhelmed. Avoid fixed labels, focus on effort, progress, and the belief that all pupils can improve.
· Use formative assessment to identify needs: Check understanding regularly using questions or short tasks. Look for both knowledge gaps and signs of low confidence. Adapt your teaching in response, keeping support flexible and matched to what pupils need in the moment.
· Develop pupil confidence and independence: Give clear feedback that praises effort and offers next steps. Use modelling, goal setting, and reminders to help pupils stay motivated. Group work and discussion can build confidence, especially for pupils with SEND.
· Collaborate with SENCOs, colleagues, and families: Work closely with the SENCO, TAs, and specialists to align support. Keep parents involved. They know their child well and can offer useful insights. Consistent strategies across school and home help pupils feel secure and included.
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches using within class grouping effectively. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 

Click here to return to Content page



[bookmark: Nextsteps][bookmark: activitycasestudy]Next steps: preparing for your mentor session 
Approximate time to complete: 2 minutes
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice
If possible, arrange an opportunity for your ECT to observe a colleague who creates an inclusive, well-structured learning environment. Focus on how they adapt teaching in real time, support pupils with SEND, and create an inclusive environment. 
As they observe their colleague, they should consider the following:
· Lesson structure – How is content broken down? Did you see explanations to scaffold pupils with strategies like ‘I do, we do, you do’ or guided practice?
· Support for thinking – How were prompts, sentence starters or visual aids used to support pupils without replacing challenge?
· Adaptations in the moment – How does the teacher respond when pupils struggle? Are quick checks used to spot gaps and make changes without extra planning?
· Inclusive environment – How were all pupils, including those with SEND, included in high-quality teaching? How does the teacher use routines or flexible resources to support access and participation?
You may wish to discuss your ECT’s reflections at your next meeting. 
ECT reflection 
In their elective self-study 2, ECTs were asked to reflect on a scenario. Select the appropriate scenario for your phase to review this: 

	EYFS
	Primary
	Secondary
	Specialist - SEND settings
	Specialist -Alternative provision



	Schools may wish to delete any scenarios that are not relevant to their context. 


[bookmark: EYFSScenario][bookmark: EYFSScenarioEND]EYFS scenario
	Miss Roberts, an Early Career nursery teacher, is keen to create an inclusive learning environment where all children feel valued and engaged. However, she sometimes struggles to balance the diverse needs of her pupils, particularly those with SEND, while ensuring that everyone develops key early mathematical concepts. She wants to integrate learning naturally into the nursery routine but isn’t sure how to adapt her approach to support all children effectively.
Miss Roberts discusses her concerns with the SENCO. She wants to develop use of other activities in the nursery timetable as structured opportunities to reinforce early number concepts in an inclusive way.
Reflect on the content of the elective self-study as you consider which approaches would help Miss. Roberts adapt her teaching to ensure all children can access early maths learning as part of an inclusive nursery routine.
Here are some options that can support your reflection:
A) Embed number learning into daily routines.
Miss Roberts could build in number-rich language during everyday activities, such as counting fruit at snack time or organising groups for outdoor play. This would provide repeated, low-pressure opportunities for all children to encounter early maths concepts, including those who might find focused number tasks more difficult.
B) Adapt scaffolds for pupils with SEND.
Miss Roberts might offer structured supports, such as colour-coded counting cards, number tracks, or adult modelling, to help children who need extra guidance. These scaffolds can be used flexibly and removed over time to build independence, helping ensure that children with SEND take part meaningfully in the same learning as their peers.
C) Use peer modelling in shared tasks.
She could also pair children who are more confident with number patterns with peers who might benefit from seeing the task modelled. For example, in a pattern-matching or sorting activity, peer talk and shared exploration can help all children take part and feel successful, while also building social interaction and mathematical thinking.





[bookmark: primaryscenarioend]Primary scenario
	Mr. Jones is leading a Year 4 literacy lesson focused on improving sentence structure and punctuation. At the start of the lesson, he uses mini whiteboards to check pupils’ understanding of apostrophes, asking them to add missing apostrophes to example sentences. As he scans the responses, he notices that some pupils confidently apply the rule, while others are struggling, particularly with contractions and possessive apostrophes.
Recognising this as an opportunity for formative assessment, Mr. Jones needs to decide how best to adapt his teaching in response. How can he adjust his lesson in the moment to ensure that pupils who have grasped the concept can move forward, while those who need further support receive targeted instruction?
Reflect on the content of this elective as you consider how Mr. Jones could adapt his teaching to provide opportunities for all pupils to succeed, including those who may need structured support or more time.
Here are some options to support your reflection:
A) Use flexible grouping to revisit the concept.
Mr. Jones could regroup pupils so that those who are secure with apostrophes can move onto a follow-up writing task with greater independence. This would free him up to work more closely with those who need a recap, using guided practice, sentence frames, or worked examples to reinforce key ideas.
B) Adapt the task using visual scaffolds.
He could quickly model one or two examples using a visualiser or sentence strip, thinking aloud as he does so. For pupils who are struggling, especially those with SEND, he might provide targeted supports like dual-coded resources or colour-coded sentence prompts to reduce cognitive load and build confidence.
C) Use structured talk to develop metacognition.
By encouraging pupils to explain their choices out loud, either in pairs or to the whole group, Mr. Jones can uncover misconceptions and help them reflect on the rule they’re applying. Prompts like “How do you know that apostrophe belongs there?” or “What is this word short for?” support reasoning and encourage independent thinking.





[bookmark: secondaryscenarioend]Secondary scenario
	Miss. Taylor, an Early Career Year 10 science teacher, is introducing enzymes to her class. She wants to ensure pupils understand key concepts, but she feels less confident in anticipating misconceptions and structuring her teaching to address them effectively. In her early lessons, she notices some pupils struggling with ideas such as enzymes being ‘used up’ in reactions or substrates having active sites — misconceptions she hadn’t anticipated.
Feeling uncertain about how to address these misunderstandings, Miss. Taylor turns to her mentor to ask for advice on structured approaches to teaching that would support her diagnosis of pupil prior knowledge and need for support.
Reflect on what you’ve explored in this elective unit as you think about how Miss. Taylor might adapt her teaching to provide opportunities for all pupils, including those who may need scaffolds or more time to grasp abstract science concepts.
Here are some options that can support your reflection:
A) Plan for misconceptions using a structured model .
Miss. Taylor could revisit the 'Research' and 'Anticipate' steps by drawing on subject guides, assessment resources, or conversations with experienced colleagues. This would help her prepare for common misconceptions before teaching the next topic, making her adaptive teaching more proactive.
B) Use models and visual scaffolds to support understanding.
She might use diagrams, physical models, or analogies (like the ‘lock and key’ mechanism) to explore how enzymes work. These strategies help all pupils, especially those with SEND, access challenging ideas in a concrete way.
C) Check understanding regularly with low-stakes tasks.
Quick questions, multiple-choice quizzes, or pupil explanations can help Miss. Taylor diagnose gaps. If she sees a misunderstanding, she could ask pupils to compare two responses and explain which is more accurate, building metacognitive skills and clarity.





[bookmark: SENDscenarioend]SEND school scenario
	Mr. James is teaching a Year 2 literacy lesson to a class where all pupils have Autism Spectrum Condition (ASC). The learning focus is on using apostrophes in contractions (for example: can’t for cannot, it’s for it is).
However, partway through the lesson, Mr. James notices several challenges:
· Some pupils appear confused about the concept of contractions, particularly where the apostrophe goes.
· Others become anxious or disengaged when asked to write on mini-whiteboards or complete open-ended tasks.
· A few pupils start to show signs of sensory overload or dysregulation when the lesson pace increases or expectations shift unexpectedly.
Mr. James realises that his initial plan, though well-intentioned, doesn’t fully meet the communication, sensory, and processing needs of his ASC learners.
As you engage with this self-study, consider how using structured visual and individualised approaches could be used to support engagement and understanding.  Consider how Mr. James can develop an inclusive environment by increasing structure and predictability, in addition to how he can use metacognitive strategies to reduce cognitive load. 
Consider how the use of scaffolding and precise feedback will also contribute to the development of an environment where formative assessment is used to identify misconceptions and adapt instruction.
Reflect on what you’ve explored in this elective unit as you think about how Mr. James might adapt his teaching to provide opportunities for all pupils, including those with high communication or sensory needs.
Here are some options that can support your reflection:
A) Build in structure using visual routines and pre-teaching.
Mr. James could start the lesson with a ‘first, now, next’ structure and visual timetable. He might pre-teach vocabulary like apostrophe and contraction using symbols and sentence strips to reduce overload and build familiarity.
B) Use scaffolded matching tasks instead of open-ended writing.
To ease processing demands, he could use card-matching or gap-fill tasks with colour-coded scaffolds. These reduce the need for handwriting while still reinforcing the concept. Over time, these supports can be faded to build independence.
C) Adapt feedback and pace to reduce anxiety.
Rather than correcting in the moment, Mr. James might give calm, specific prompts like “Let’s look again at where the missing letter goes.” He could slow the pace slightly and add sensory breaks where needed to help pupils re-engage without feeling overwhelmed.





[bookmark: APscenarioend]Alternative provision scenario
	Miss Roberts, a secondary maths teacher in an AP environment, is committed to creating an inclusive classroom where all pupils feel supported and able to succeed. However, she sometimes finds it challenging to meet the wide range of needs in her Key Stage 3 class while ensuring that everyone grasps core mathematical concepts. All pupils in her class have SEND needs and have gaps in their learning due to previous school experiences.
She notices that some pupils struggle with processing speed, working memory, or understanding abstract ideas. Miss. Roberts wants to adapt her teaching so that all pupils can engage meaningfully with the curriculum, but she isn’t sure how to do this without oversimplifying the content or slowing down the pace for others.
Concerned, she meets with the SENCO to discuss her challenges. Together, they explore ways to use different parts of the lesson, such as starter activities, plenaries, and group tasks, as structured opportunities to help her pupils have a mathematical understanding in a more accessible way.
As you engage with this self-study, consider how structured, inclusive strategies (like embedding learning in daily routines, using concrete examples, and adapting scaffolds for SEND pupils) can help all children develop confidence and essential skills in your own setting.
Reflect on what you’ve explored in this elective unit as you think about how Miss Roberts might adapt her teaching to provide opportunities for all pupils, including those with SEND and disrupted prior learning.
Here are some options that can support your reflection:
A) Use pre-teaching and concrete examples to support abstract concepts.
Miss. Roberts could use the start of each lesson to introduce key vocabulary or mathematical structures through familiar, real-world examples. Visuals, manipulatives, and structured routines can help pupils link new content to what they already know.
B) Break tasks into clear, sequenced steps using scaffolds.
She might use sentence stems, worked examples, or partially completed tasks to support problem-solving. These scaffolds can be gradually reduced over time to build confidence and independence, without lowering the level of challenge.
C) C) Adapt plenaries to check understanding and build self-reflection.
Rather than rushing the end of the lesson, Miss. Roberts could use a structured exit task or low-stakes quiz to diagnose gaps. She might also invite pupils to explain their thinking aloud or compare two methods, helping them build metacognitive awareness.



You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the ‘active ingredients’ for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The ‘active ingredients’ have been included to help you plan and practice the action. 
	Plan how you will adapt your teaching to support all pupils to make progress.
Plan three strategies you will try to help all pupils access and succeed in your next lesson. These might include changes to the way you introduce new content, scaffold tasks, or respond in the moment when pupils struggle. Identify when you’ll use them and what you’ll look for in terms of impact.
The ‘active ingredients’ to support this include:
· Planning ahead – think about what might make learning tricky. Plan pre-teaching, flexible scaffolds or quick ways in.
· Checking understanding as you go – use questioning or mini-tasks to see what pupils understand. Adapt your input straight away.
· Keeping challenge high – if pupils are struggling, adjust the way in, not the goal. Use examples, prompts or short peer tasks to help.
· Removing support over time – gradually take scaffolds away to help pupils become more independent.

	Plan how you will use structured teaching to support pupils with SEND.
Identify three ways you can embed structured teaching strategies to support SEND pupils while encouraging independence. These might include the use of clear routines, modelling techniques, or scaffolded tasks. Think about when and how you’ll introduce them in your upcoming teaching.
The ‘active ingredients’ to support this include:
· Planning scaffolds in advance – use visuals, worked examples or sentence frames to give pupils a strong start.
· Using different types of scaffolding – think about visual, verbal, and written support. Match these to pupil needs.
· Checking in regularly – use formative assessment to guide how much help to offer, and when to reduce it.
· Building independence over time – use ‘I do, we do, you do’ or the Seven-Step Model to help pupils take more responsibility as their confidence grows.

	Plan how you will strengthen inclusion in your learning environment.
Choose one change you’ll make to help create a more inclusive learning environment. This might be a shift in how you group pupils, how you talk about progress, or how you involve pupils with SEND in classroom activities.
The ‘active ingredients’ to support this include:
· Embedding structure – use consistent routines and clear modelling so all pupils understand what to do.
· Holding high expectations – avoid fixed groupings or low targets. Support every pupil to access stretch and challenge.
· Noticing and responding – use small checks and quick feedback to guide your support. Adjust scaffolds, not the goal.
· Working with others – talk with your SENCO or colleagues to align support and share ideas. Be consistent in how you support pupils, in your class and across the school.



You may also wish to select an alternative action step following your observation that relates to the early career teacher’s approach to adapting practice, supporting pupils with SEND through structured teaching, or creating an inclusive learning environment, depending on what is most appropriate for your context and the needs of your pupils.
Stretch and challenge
If your ECT is ready to be challenged, you may want to select more than one precise action that helps them to develop their expertise at implementing multiple approaches at once. 
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action steps into practice in their classroom, focusing on the effective implementation of the ‘active ingredients’. 
The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  
Click here to return to Content page



[bookmark: RelatedITTECFStatements]Related Initial Teacher Training and Early Career Framework statements  
Adaptive teaching 
Learn that…
5.1. Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success.
5.8. High quality teaching for all pupils, including those with SEND, is based on strategies which are often already practised by teachers, and which can be developed through training and support.
5.9. Technology, including educational software and assistive technology, can support teaching and learning for pupils with SEND.
Learn how to…
Develop an understanding of different pupil needs, by:
· 5.a. Identifying pupils who need new content further broken down.
· 5.b. Making use of formative assessment.
Provide opportunity for all pupils to experience success, by:
· 5.g. Adapting lessons, whilst maintaining high expectations for all, so that all pupils have the opportunity to meet expectations.
· 5.h. Balancing input of new content with the revisiting of prior learning so that pupils master important concepts.
· 5.i. Making effective use of teaching assistants and other adults in the classroom.
· 5.j. Making effective and judicious use of specialist technology to support pupils with SEND.
Click here to return to Content page
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  

	Check-in
Start by asking your ECT how their week has been, both in and out of school, check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 

	












	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 

	Notes 














	Probe areas for development
Based on your notes from the observation, identify an area for development linked to the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.   

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 

	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chosen action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the ‘active ingredients’ of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  

	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the ‘active ingredients’ highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved.


	Feedback: 











	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively supports SEND through structured teaching.

Notes (who, when, where)





	AOB (any other business)
Is there anything else you need to discuss with your ECT today? This could include upcoming dates in the school diary or any other areas of support they might need.
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