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Meeting individual needs without creating unnecessary workload
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	
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Introduction
[bookmark: Sessionoverview]These optional mentor support materials include an overview of the ECT content for elective self-study 3: Meeting individual needs without creating unnecessary workload from the module, ‘Adaptive practice’.  
Your ECT will have completed their elective self-study following a reflective discussion with you in which this was identified as an area for their development. The content will help them to engage more deeply with the evidence and enhance their application of theory to their classroom practice. 
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the ‘active ingredients’ that make it effective. The materials also provide suggested action steps that early career teachers could take to implement these into their practice. It also includes a template to help you structure your weekly mentoring session with your ECT. 
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next Steps: preparing for your mentoring session if you wish. 
If you choose to read this content, we recommend that you first read the mentor support materials for the core self-study for ‘Adaptive practice’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT. 
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[bookmark: WhyAdaptive][bookmark: Usingprecisepraise]Why adaptive practice
Approximate time to complete: 6 minutes
Reminder of what the evidence says
If you wish to review the theory relating to why ECTs should embrace adaptive practice, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice
Adaptive teaching helps all pupils succeed without needing multiple versions of the same lesson. Instead, it focuses on flexible, high-quality instruction that supports different needs through smart planning and responsive teaching (Eaton, 2022). You can plan for likely barriers by:
· using formative assessment (for example: questioning or quick tasks) to check prior knowledge and spot misconceptions;
· pre-teaching key vocabulary or background knowledge for pupils who may struggle;
· including scaffolds like worked examples or models; and
· making the environment more accessible with seating choices, visuals, or larger print for pupils with SEND or EAL.
During teaching you can still make small changes as needed by:
· rephrasing instructions or checking understanding;
· offering temporary support like sentence starters or peer talk;
· adjusting challenge through prompting or guided examples; and
· using existing high-quality resources that already include scaffolds, like textbooks, to avoid creating extra materials (DfE, 2016).
Identifying the ‘active ingredients’
These ‘active ingredients’ can be thought of the as the behaviours or actions of the teacher that effectively put the theory into practice relating to effective adaptive practice:
· Clarify learning intentions and activate prior knowledge: Set clear goals so pupils know what they’re working towards (EEF, 2021c). Make links to previous learning and what’s coming next. Use quick retrieval tasks, questions, or short discussions to check what pupils already know and identify any gaps (Eaton, 2022).
· Use responsive formative assessment to guide instruction: Check understanding regularly with whiteboards, quizzes, or simple routines like ‘Show Me’ or think-pair-share (Cox, 2021). Use responses to adjust in the moment; re-explain, model again, or offer a scaffold when needed.
· Model and scaffold learning before independent practice: Use ‘I do, we do, you do’ to guide pupils through new tasks (Fisher & Frey, 2004). Support pupils with sentence stems, worked examples, or checklists, then reduce support gradually. Plan for common challenges, such as tricky vocabulary.
· Support high-quality independent practice: Ensure pupils are ready before removing support (EEF, 2021h). Use tasks that include light scaffolds and allow for deeper challenge. Avoid creating extra versions. Use one task with built-in flexibility.
· Review, consolidate, and plan next steps: Use pupil work and peer feedback to check understanding. Show strong examples and clarify key ideas. Use what you learn to guide what happens next, some pupils may need to revisit learning before moving on (EEF, 2021h).
These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches adaptive practice effectively. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page


[bookmark: ConnectingNewContent]Connecting new content with pupils’ prior knowledge
Approximate time to complete: 7 minutes
Reminder of what the evidence says
If you wish to review the theory relating to connecting content with pupils’ prior knowledge, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice 
Effective adaptive teaching helps pupils connect new learning to what they already know. This reduces cognitive load and helps learning stick. Across all phases, this means building on existing schema, sequencing content carefully, and using retrieval to revisit key ideas.
Early Years: Embedding schema through play
Start with play based on children’s interests. Rolling a ball can support ideas about movement; building walls introduces enclosure. Add descriptive language like fast, slow, near or far to build vocabulary and understanding. Respond to children’s actions, if they’re stacking, talk about balance or shape. Everyday conversations in play can introduce early concepts like heavy, light, push or pull.
Primary: Structuring lessons to build connections
Focus attention using repetition or prompts like timelines. Link new ideas to earlier ones, for example, connect fractions to division, or lifecycles to habitats. Sequence content carefully, starting with local examples before wider contexts. Use retrieval regularly: try short quizzes or prompts like “What was the difference between the Stone Age and the Bronze Age?”
Secondary: Applying schema theory in subjects
Break complex content into clear steps and show models before independent work. Check prior knowledge through questions or short quizzes, map new content onto previous learning. Build independence with ‘I do, we do, you do’ routines. Start with sentence starters or guided examples, then step back. Plan spaced retrieval using quizzes, discussion, or review tasks to help pupils retain learning and reduce re-teaching (Kirschner et al., 2018).
Identifying the ‘active ingredients’ 
These ‘active ingredients’ will support ECTs to make effective links between new content and pupils’ prior knowledge:
· Start with what pupils already know: Use retrieval tasks, diagnostic questions, or whole-class discussions to check prior understanding (EEF, 2021c). Look out for misconceptions and address them early (Sweller, 1988). Low-stakes quizzes or Q&A routines can help confirm key knowledge.
· Make links between new and familiar ideas: Show how new learning connects with what pupils already know to help build stronger schema (Ausubel, 1968). Use concept maps or simple comparisons to highlight links, and revisit these connections across lessons.
· Sequence learning in small steps: Teach new content in a logical order, checking pupils understand before moving on (Kirschner et al., 2018). Use supports like sentence starters or guided examples and remove them gradually as confidence builds.
· Use retrieval to help learning stick: Plan regular opportunities for pupils to recall and apply learning (EEF, 2021c). Space retrieval over time to support memory (Sherrington & Stafford, 2018). Keep it varied: use questions, summaries, or peer discussion to make it engaging and effective.
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches to connecting new learning with pupils’ prior knowledge. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page



[bookmark: ManagingWorkload]Managing workload through technology and high-quality resources
Approximate time to complete: 7 minutes
Reminder of what the evidence says
If you wish to review the theory relating to managing workload through technology and high-quality resources, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice 
Technology and high-quality resources can help save time while supporting all pupils. Across phases, assistive tools and structured materials can reduce workload and promote independence.
Early Years: Technology can aid engagement and help children understand daily routines:
· visual supports like picture symbols or timetables reduce confusion and support choice-making;
· e-books and audio stories build early literacy by pairing spoken words with pictures;
· interactive tools such as mark-making apps and whiteboards make phonics more engaging; and
· sensory aids like noise-reducing headphones or fidget tools help pupils stay calm and focused.
Primary: High-quality resources support learning and reduce teacher workload:
· textbooks with explanations, diagrams, and scaffolded tasks reduce the need to create new materials;
· pupils can revisit retrieval questions, revise using summaries, and highlight key information;
· digital tools like voice input or audio recordings support planning and feedback; and
· online quizzes help you check understanding quickly and adjust teaching as needed.
Secondary: Technology can streamline planning and help meet diverse learning needs:
· AI tools generate questions, tasks, or revision ideas aligned with your curriculum;
· simulations in science or annotation tools in English help explain complex ideas; and
· assistive tech like speech-to-text enables pupils with SEND to take part in written tasks, boosting independence and reducing the need for extra versions of the same work.
Remember, that when using AI to create any resources, you should always check the accuracy and ensure that you are compliant with school policies. 
Identifying the ‘active ingredients’ 
Look at these ‘active ingredients’ that will support effective use of technology and high-quality resources:
· Use high-quality textbooks and structured resources to save planning time: Select textbooks with clear explanations, worked examples, and well-sequenced lessons to reduce the need for creating resources. Use textbook questions in class to check understanding or provide challenge.
· Embed assistive technology to support access and independence: Use tools like text-to-speech for reading difficulties and speech-to-text for pupils who find writing tricky. Visual supports such as symbol cards or timetables can help pupils with SEND understand routines and language.
· Use AI and digital tools to reduce preparation time: AI can help generate quick prompts, quizzes, or revision activities. Digital retrieval tools help assess what pupils know so you can adapt teaching quickly. Online annotation tools support cloze reading without needing printed copies. Remember to use caution when using AI – checking for accuracy and appropriate content for pupils. 
· Support personalised learning without increasing workload: E-books with audio and adaptive platforms can meet individual needs without extra planning. Tools like digital reminders or speech-to-text help pupils manage tasks and build independence.
· Use technology to support teaching, not replace it: Teach pupils how to use tools and resources independently. Keep teacher explanation, questioning, and feedback central. Review your digital tools regularly to make sure they align with curriculum goals and simplify, not complicate, your workload (EEF, 2021i).
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases or in different contexts. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches using high-quality resources and technology to manage workload. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page
 



[bookmark: Nextsteps][bookmark: activitycasestudy]Next steps: preparing for your mentor session 
Approximate time to complete: 2 minutes
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Observing expert practice
If possible, arrange for your ECT to observe a colleague. Choose a lesson where they are using adaptive strategies to meet individual needs, employing technology or linking new content to pupils’ prior learning. 
As they observe their colleague, they should consider the following:
· How does the teacher activate prior knowledge before introducing new content? Are they using quizzes, discussion, or visual prompts to check what pupils already know?
· What scaffolds are built into the task (for example: worked examples, sentence stems) so that all pupils can access the learning without creating multiple versions?
· How does the teacher adapt in the moment without needing extra materials, for example, rephrasing a question or modelling under a visualiser?
· What resources or tools are being used to streamline planning or reduce marking, such as high-quality textbooks, knowledge organisers, or digital tools?
· How does the teacher maintain high expectations for all pupils while using these adaptations?
You may wish to discuss your ECT’s reflections at your next meeting. 
ECT reflection 
In their elective self-study 3, ECTs were asked to reflect on a scenario. Select the appropriate scenario for your phase to review this: 
	EYFS
	Primary
	Secondary
	Specialist - SEND settings
	Specialist -Alternative provision



	Schools may wish to delete any scenarios that are not relevant to their context. 


[bookmark: personalprofessionalreflection]
[bookmark: EYFSScen]EYFS scenario
	Miss Patel is planning a shared reading session with her reception class, introducing a new storybook rich in descriptive language and unfamiliar vocabulary. She is aware that some children in her class, particularly those with limited prior experience of books, EAL learners, and those with speech, language, and communication needs (SLCN), may struggle to access the text. Rather than waiting to address these challenges during the lesson, Miss Patel considers proactive strategies to prepare all children for success before engaging with the book.
Reflect on the content of this elective self-study as you consider how Miss Patel might adapt her teaching to meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Pre-teach key vocabulary using visual and auditory scaffolds.
Miss Patel could introduce a few key words before the reading session using picture cards, gestures or short audio clips. This would help build familiarity and reduce cognitive load during the story. Using tools like talking tins or voice-recording buttons would allow children to rehearse and revisit the words in their own time. This approach strengthens schema while avoiding the need to create extra differentiated resources.
B) Use structured routines to activate prior knowledge.
To help children connect new ideas to what they already know, Miss Patel might start with a brief group discussion or use a simple retrieval game. For example, she could talk about familiar animals or settings from previous stories. This helps children link the new book to earlier experiences, making it easier to follow the story and understand new language without additional one-to-one support.
C) Embed flexible scaffolds during the reading session.
She could plan simple supports like sentence stems, guided prompts or actions to help children join in. For those with SLCN or EAL, visual cues or partner talk could offer extra support without singling them out. These scaffolds can be reused across stories and reduced over time as children grow in confidence, helping to keep the session inclusive without adding to planning workload.




[bookmark: PrimScen]Primary scenario
	Mr. Jones, a Year 5 teacher, is preparing to introduce a new history topic on the Industrial Revolution. He is keen to ensure that pupils can connect this new learning to their existing knowledge of chronology, technological advancements, and social change, but he feels uncertain about how to check their prior understanding effectively. His previous experiences have shown that some pupils retain misconceptions, while others lack foundational knowledge, leading to disengagement and difficulties in accessing new content.
Reflect on the content of this elective self-study as you consider how Mr. Jones might adapt his teaching to meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Use retrieval and low-stakes assessment to check what pupils know.
Mr. Jones could start the unit with a short, low-pressure quiz or discussion to explore what pupils remember from earlier topics. He might ask timeline-based questions or use multiple-choice tasks to uncover misconceptions. This helps him tailor support during the topic, rather than needing to create separate lessons or activities for different groups.
B) Build on existing schema through clear connections.
To help pupils link new learning to familiar ideas, Mr. Jones might revisit concepts from earlier topics, such as transport, inventions, or Victorian life. He could use a concept map or class discussion to draw out these links. This reduces cognitive load and helps pupils see the Industrial Revolution as part of a wider story, rather than a standalone topic.
C) Use structured resources to support consistency and reduce planning time.
He might draw on a high-quality textbook or department resource that includes clear visuals, timelines and source material. These shared tools support all pupils without the need to plan from scratch. Annotation prompts, scaffolded questions and paired reading tasks can be reused across lessons, helping Mr. Jones focus his energy on questioning and feedback, rather than resource creation.





[bookmark: SecScen]Secondary scenario
	Mr. Khan is eager to streamline his lesson planning while maintaining high expectations for all pupils. He has noticed that his workload is increasing due to the time spent preparing differentiated materials, writing extensive feedback, and managing pupils’ varying levels of prior knowledge. He is considering how to incorporate AI-assisted lesson planning, digital tools, and high-quality textbooks to reduce workload while ensuring all pupils remain engaged and supported.
Mr. Khan discusses his concerns with his department head, who suggests trialling structured textbook use, AI-generated scaffolding prompts, and digital self-marking quizzes. He is keen to explore how these strategies can help him minimise preparation time, support independent learning, and improve learning environment management.
Reflect on the content of this elective self-study as you consider how Mr. Khan might meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Use high-quality textbooks to build consistency and reduce planning time.
Mr. Khan could select key textbook tasks that match curriculum goals and include clear models, diagrams and stretch questions. He might build routines around how pupils use the textbook, such as paired reading, annotation or retrieval activities, to reduce the need for bespoke worksheets while keeping expectations high for all learners.
B) Introduce digital tools that support independence.
AI-assisted planning tools could help generate quiz questions, writing prompts or review tasks. Mr. Khan might use these to support pupils working at different stages, without needing to create multiple differentiated versions. Speech-to-text and text-to-speech features can help pupils with additional needs engage more confidently with written content.
C) Automate feedback where possible to save time.
Self-marking quizzes or digital tasks can give pupils quick feedback while allowing Mr. Khan to focus on deeper discussion and targeted support. He might review class responses to spot common misconceptions, allowing him to adapt teaching in real time without marking every task in detail.





[bookmark: SendScen]SEND school scenario
	Miss Greene teaches in a specialist setting for pupils with moderate learning difficulties. She is preparing a science lesson on materials and their properties and wants to ensure that all pupils can access the key concepts through hands-on exploration and supported discussion. Her class includes pupils with varied cognitive profiles, sensory needs and communication styles. She often spends a significant amount of time adapting worksheets and sourcing extra visual materials, which adds to her planning workload and sometimes limits the time she has to focus on pupil thinking during the lesson.
After speaking with a colleague, Miss Greene is curious about how to make better use of existing resources, including tactile learning materials, symbol-supported visuals, and built-in scaffolds in specialist curriculum resources. She also wants to think more carefully about how to connect the new topic to pupils’ lived experiences and what they already know about familiar materials from daily routines.
Reflect on the content of this elective self-study as you consider how Miss Greene might meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Adapt core resources rather than designing new ones.
Miss Greene could identify textbook or scheme-based resources that already include scaffolded tasks and symbol-supported visuals. Instead of creating new worksheets, she might use these materials with light-touch changes such as chunking, highlighting or providing tactile objects alongside key tasks.
B) Build on pupils’ everyday experiences.
She could link new learning about materials to familiar routines, such as using metal spoons, plastic containers or soft fabrics in the school environment. Talking about these objects before the lesson, or integrating them into routine tasks, can reduce cognitive load and help pupils access the learning without additional preparation.
C) Use simple retrieval-based routines to activate prior knowledge.
Miss Greene might begin the lesson with a short object-matching task or discussion using real items or visuals from earlier lessons. These routines can be reused across topics, reducing planning time while helping pupils make links and revisit concepts regularly.



[bookmark: APScen]Alternative provision scenario
	Miss Green is planning a shared reading session with her Year 8 class in an AP environment, introducing a new story rich in descriptive language and complex vocabulary. She is aware that some pupils in her class, particularly those who are struggling readers, and those with speech, language, and communication needs (SLCN), may face challenges in fully engaging with the text. The class are reluctant readers and, in the past, have displayed challenging behaviour when Miss Green has tried to read with them. Some pupils will refuse to read, either shutting down and putting their head on the desk or walking out of the lesson.
Rather than waiting to address these challenges during the lesson, Miss Green considers proactive strategies to prepare all pupils for success before they start to read the book.
Reflect on the content of this elective self-study as you consider how Miss Green might meet individual needs without creating unnecessary workload.
Here are some options that can support your reflection:
A) Pre-teach key vocabulary using multimodal supports.
Miss Green could introduce a small number of key words before the lesson using images, short video clips or audio definitions. Tools like talking tins or text-to-speech apps can help pupils revisit the words in their own time. This approach supports schema building without needing multiple versions of resources.
B) Use short retrieval routines to link to earlier learning.
To help pupils connect to previous topics or themes, Miss Green might begin with a short quiz, true or false activity or group recall task. This helps pupils activate what they already know and reduces anxiety about unfamiliar material, without creating new content from scratch.
C) Provide flexible scaffolds during reading.
She could plan sentence starters, paired talk or teacher modelling that supports reluctant readers without making them feel exposed. Visual summaries or guided annotations could also support access while keeping the reading task consistent for all learners.



You may wish to ask your ECT to share their notes from their reflections during the self-study to help elicit their understanding and support your discussions.  


Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the ‘active ingredients’ for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The ‘active ingredients’ have been included to help you plan and practice the action. 
	Plan how you will apply adaptive practice to support pupil success.
Plan three specific strategies to help you respond to pupil needs during lessons, without lowering expectations or increasing workload. Think about how and when you’ll apply these strategies in upcoming teaching.
The ‘active ingredients’ that will help increase the effectiveness include:
· Clarifying learning intentions and activating prior knowledge - start each lesson by clearly stating the goal and linking to what pupils already know using quick checks or low-stakes questions.
· Using responsive formative assessment - build in ways to check understanding regularly: mini-whiteboards, ‘Show Me’ routines, or paired discussions. Use what you learn to rephrase, model again, or add a scaffold as needed.
· Modelling and scaffolding learning - use ‘I do, we do, you do’ and support pupils with sentence stems or checklists before expecting independent work. Reduce support gradually to build confidence.
· Reviewing and planning next steps - use pupil work or feedback to adjust your next lesson, ensuring every pupil has the chance to revisit or move forward confidently.

	Plan how you will connect new content with pupils’ prior knowledge.
Choose two or three ways to help pupils link new learning with what they already know. Identify a topic you’re teaching soon where you can try this approach.
The ‘active ingredients’ that will help increase the effectiveness include:
· Starting with what pupils already know - use retrieval tasks, short Q&As or discussion to check for gaps or misconceptions before teaching new ideas.
· Making links between new and familiar ideas - use comparisons, visuals or concept maps to show how today’s learning connects to previous work. Revisit these links regularly to help learning stick.
· Sequencing in small steps - plan clear stages and check understanding before moving on. Use sentence starters or examples that pupils can refer to as they work.
· Using retrieval to help ideas stick - build in short, spaced recall tasks that keep key knowledge fresh: this could be a question, a peer explanation or a short writing task.

	Plan how you will use structured resources and technology to manage workload.
Choose one or two approaches to reduce planning time while keeping learning accessible and inclusive. Map out where and how you’ll use these strategies in an upcoming unit or topic.
The ‘active ingredients’ that will help increase the effectiveness include:
· Using high-quality textbooks and structured resources - select materials with clear models, explanations and questions. Use them for guided tasks, retrieval, or independent work, rather than starting from scratch.
· Embedding assistive technology - use text-to-speech or speech-to-text tools for pupils who find reading or writing harder. Add simple visual supports like symbol cards or routines to help pupils follow tasks independently.
· Using digital tools and AI to save time - explore AI tools to generate quiz questions or scaffolds. Use online quizzes or note-taking apps to help pupils recall and organise information.
· Supporting personalised learning without extra planning - use adaptive platforms or audio tools that respond to pupil needs automatically. Let pupils use tools like reminders or voice notes to stay organised and engaged without needing individualised resources.



You may also wish to select an alternative action step following your observation that relates to the early career teacher’s use of adaptive practice, linking to prior knowledge or technology, depending on what is most appropriate for your context and the needs of your pupils.
Stretch and challenge
If your ECT need to be challenged and stretched, you may want to select more than one action that helps them to develop their practice by embedding multiple approaches at once. 
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action steps into practice in their classroom, focusing on the effective implementation of the ‘active ingredients’. 
The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  
Click here to return to Content page
 




[bookmark: RelatedITTECFStatements]Related Initial Teacher Training and Early Career Framework statements  
Adaptive teaching 
Learn that…
5.4. Adaptive teaching is less likely to be valuable if it causes the teacher to artificially create distinct tasks for different groups of pupils or to set lower expectations for particular pupils. 
5.5. Flexibly grouping pupils within a class to provide more tailored support can support learning, but care should be taken to monitor its impact on attainment, behaviour, engagement and motivation, particularly for low attaining pupils.
Learn how to…
Meet individual needs without creating unnecessary workload, by:
· 5.k. Making use of well-designed resources (for example: textbooks, manipulatives).
· 5.l. Planning to connect new content with pupils' existing knowledge or providing additional pre-teaching if pupils lack critical knowledge.
· 5.m. Building in additional practice or removing unnecessary expositions.
· 5.n. Reframing questions to provide greater scaffolding or greater stretch.
· 5.o. Considering carefully whether intervening within lessons with individuals and small groups would be more efficient and effective than planning different lessons for different groups of pupils.
Professional behaviours 
Learn how to…
Manage workload and wellbeing, by:
· 8.n. Understanding the right to support (for example: to deal with misbehaviour, or support pupils with SEND).
· 8.o. Collaborating with colleagues to share the load of planning and preparation and making use of shared resources (for example: textbooks).
Click here to return to Content page
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  
	Check-in
Start by asking your ECT how their week has been, both in and out of school, check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 

	












	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 

	Notes 














	Probe areas for development
Based on your notes from the observation, identify an area for development linked to the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  
 

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 

	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chosen action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the ‘active ingredients’ of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?


Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the ‘active ingredients’ highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved.


	Feedback: 










	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively puts the strategies or approaches into practice. 

Notes (who, when, where)







	AOB (any other business)
Is there anything else you need to discuss with your ECT today? This could include upcoming dates in the school diary or any other areas of support they might need.
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