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Developing SEND Knowledge
This document is intended for those who design and deliver a school-based ECT Programme. The self-study materials are intended for use with mentors working with early career teachers (ECTs) in year one. They align with the associate ECT elective self-study from this module. 		Opportunities for schools to add exemplification relevant to their context have been identified. It is suggested that further phase- or subject-specific examples be added to reflect the needs of your programme participants.
Approximate reading time: 15 minutes	






ECT Programme Mentor Support Materials – Adaptive practice elective self-study 5 



2
Introduction
[bookmark: Sessionoverview]These optional mentor support materials include an overview of the ECT content for elective self-study 5: Developing SEND knowledge from the module, ‘Adaptive practice’.
Your ECT will have completed their elective self-study following a reflective discussion with you, in which this was identified as an area for their development. The content is designed to help them engage more deeply with the evidence and improve how they apply theory to their classroom practice.
To support your work with your ECT, these materials outline what the theory could look like in practice, highlighting the ‘active ingredients’ that make it effective. The materials also provide suggested action steps that early career teachers could take to embed these approaches in their everyday teaching. A template is also included to help you structure your weekly mentoring session with your ECT.
Please note, the overview of the ECT self-study material is optional reading. You can go straight to the Next Steps: preparing for your mentoring session if you wish.
If you choose to read this content, mentors should begin with the mentor support materials for the core self-study for ‘Adaptive practice’. This outlines the underpinning theory and related evidence for this module. It is suggested that you read both self-studies in advance of observing and meeting with your early career teacher. This will help guide your discussion with your ECT.
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[bookmark: Makingprofessionaldevelopmenteffective][bookmark: Usingprecisepraise]Making professional development effective
Approximate time to complete: 6 Minutes
Reminder of what the evidence says
If you wish to review the theory relating to developing your SEND knowledge, please see the Core self-study for ‘Adaptive practice’. 
What this looks like in practice
Professional development (PD) can take many forms, each offering different ways to support an early career teacher’s growth. As a mentor, it's helpful to reflect on the PD you've found effective yourself, and how you can guide your ECT to engage with the right opportunities at the right time.
You will see ECTs engaging with a range of PD activities during their early career. These may include:
· Instructional coaching: providing regular, one-to-one feedback focused on specific areas of practice, such as scaffolding for pupils with SEND. Supporting your ECT to act on precise feedback can accelerate their development.
· Lesson study: working with colleagues to watch, analyse, and refine lesson delivery. You can help your ECT identify a focus, such as improving modelling or addressing common misconceptions.
· Teacher learning communities (TLCs): encouraging your ECT to collaborate in groups where they can share ideas, trial new approaches, and learn from peers in a supportive setting.
· Structured programmes: such as Embedding Formative Assessment, that help ECTs to focus on a particular aspect of practice over time and apply it carefully to their own context.
Goal setting plays an important role in making PD meaningful. You can support your ECT by helping them to choose a clear area for development; for example, improving the quality of their questioning and by working together to set a measurable goal. Progress can then be tracked through observations, reviewing pupil work, or using simple measures of impact.
Ongoing feedback and reflection are also crucial. After a lesson, encourage your ECT to reflect by asking what worked and what could be strengthened. Watching short recordings of their own teaching, where possible, can also help them spot strategies that are having the most positive impact. Before introducing new approaches, guide your ECT to check that strategies are backed by strong evidence.
Trial and adjust should be part of your ECT’s approach to professional growth. For example, if they are working on improving their scaffolding techniques, encourage them to test different methods and notice how pupils respond. Simple tools, like exit tickets or quick pupil surveys, can help them assess impact and adapt their practice accordingly.
Identifying the ‘active ingredients’
The following examples outline practical strategies for helping to make professional development effective:
· Build your knowledge: by learning inclusive strategies in small, manageable steps. Revisit what you already know to help new approaches stick.
· Stay motivated by setting clear goals that reflect your learning environment needs: This means noticing small wins, like a pupil responding well to scaffolding, can keep you focused and positive.
· Develop your teaching by working with colleagues: this could include observing others, and asking for feedback. Learning from experienced staff, including the SENCO, can help you find practical solutions and strengthen your approach.
· Embed strategies by planning how to use them in lessons, checking they are working: Use prompts, cues or simple checklists to help you stay consistent. Review pupil progress and adjust as needed.
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches that help to make professional development more effective. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page



[bookmark: Impactofteachersattitudes]Impact of teacher attitudes on inclusive education
Approximate time to complete: 6 Minutes
What this looks like in practice 
Embedding inclusive attitudes into daily teaching takes small, intentional steps. You can support your early career teacher to focus on creating a sense of belonging, encouraging participation, and maintaining high expectations for all pupils.
Support your ECT to create a positive and inclusive classroom culture:
· encourage the use of positive language when talking about SEND - remind your ECT to focus on what pupils can do, for example, describing a pupil as “benefits from scaffolding” rather than “struggles with writing”; 
· guide them to structure peer relationships carefully, through strategies like buddy systems or mixed-attainment group work, so that pupils learn from each other and everyone feels included; and
· model how to value every contribution, reinforce effort, and ensure all pupils get opportunities to participate.
Encourage collaboration with colleagues and specialists:
· remind your ECT to maintain regular communication with the SENCO and any supporting adults (such as TAs) to keep approaches consistent;
· where possible, help arrange opportunities for your ECT to observe colleagues who demonstrate inclusive teaching practices and discuss how they adapt lessons while keeping expectations high; and
· encourage your ECT to take part in CPD sessions or team discussions that build their understanding of inclusive teaching approaches.
Support your ECT to plan and adapt learning to support inclusion:
· promote the use of flexible groupings that can change depending on pupils’ current needs;
· help your ECT plan resources that are clear and adaptable, such as using visuals, simplifying instructions, or integrating tech tools that improve access without creating extra workload; and
· show how structured approaches, like scaffolded tasks or supported discussions, can help pupils with SEND take part fully in learning.
Guide your ECT to monitor inclusion beyond academic progress:
· encourage them to observe how pupils with SEND are interacting with peers - are they taking part in group tasks and classroom talk?; 
· support your ECT to carry out regular check-ins with pupils to understand what helps them learn best; and
· prompt reflection on their own practice by asking whether anything they are doing might unintentionally limit inclusion and encourage them to seek feedback from colleagues to adjust and strengthen their approach
Identifying the ‘active ingredients’ 
These ‘active ingredients’ will help to enact practical approaches to ensure you provide an inclusive education for all pupils. They will remain the same whatever phase or context you are working in, although there may be some variation in the way they look:
· Foster a culture of belonging: For example, using positive language when discussing SEND, focusing on strengths and strategies. This may also include modelling inclusivity by valuing all contributions and reinforcing effort.
· Collaborate with colleagues and specialists including observing experienced teachers, participating in CPD on effective SEND strategies and engaging with the SENCO and their team. 
· Adapt teaching to promote inclusion by using flexible grouping rather than fixed ‘ability’ groups. This also includes providing accessible lesson materials and planning for pupils with SEND to take part with support, so their voices are heard.
· Monitor and reflect on inclusion by observing social interactions to ensure SEND pupils feel integrated. This can also include seeking pupil feedback to understand their learning experience and using this to reflect on your own teaching. 
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches that help impact positively on teacher attitudes to inclusion. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page
[bookmark: Engagingwithresearch]

Engaging with high-quality research
Approximate time to complete: 6 Minutes
What this looks like in practice 
Engaging with high-quality research can have a powerful impact on pupils’ learning and inclusion when it is closely linked to classroom practice. For example, teachers might draw on research into cognitive science to improve long-term retention by incorporating regular retrieval practice or scaffolding techniques—helping all pupils, including those with SEND, access and remember key knowledge. Reading accessible summaries or listening to podcasts can spark simple, evidence-informed adjustments that make lessons more inclusive, such as using dual coding to reduce cognitive load or building metacognitive talk into tasks to support pupils in understanding how they learn.
Collaborating with colleagues to explore research—through informal discussions, journal clubs, or during professional development —can lead to shared strategies that benefit a wider range of learners. Teachers might trial an approach from research, like structured peer feedback, and evaluate its impact on pupil confidence and progress, particularly for those who may struggle to participate. Engaging with research in this way supports reflective practice and encourages a more intentional focus on equity, ensuring that teaching decisions are driven not only by habit but by what is most likely to improve outcomes for all pupils.
Engaging with research is about more than reading, it’s about asking the right questions. Does this study apply to my phase? Was the sample big enough? Do the results seem too good to be true? Being critical helps you avoid strategies that don’t meet pupils’ needs or add to your workload. Talking through studies with colleagues or your mentor can help you see different views and choose better strategies for your pupils.
Engeström and Sannino (2010) show how to use research carefully and with purpose. Effective engagement with research includes four key principles:
1. Start small – focus on one manageable change at a time.
2. Use what you already know – build on your current understanding and practice.
3. Test and reflect – try things out and reflect honestly on the impact.
4. Make it sustainable – share what works and build it into your day-to-day teaching.
This cycle can repeat over time, with each inquiry leading to another. You’re not just collecting tips. You’re learning how to think critically about your teaching. This helps you judge new ideas, adapt them, and make sure they meet your pupils’ needs, especially those with SEND.
Identifying the ‘active ingredients’
These are the key actions or behaviours that will help to embed practical approaches to engaging with high-quality research into your practice. 
· ask critical questions – probe the extent to which the research and outcomes might apply to your own pupils and context. Take time to consider the validity of the outcomes including the geographical spread and the size of the sample. 
· start small – focus on one manageable change at a time
· use what you already know – build on your current understanding and practice
· test and reflect – try things out and reflect honestly on the impact
· make it sustainable – share what works and build it into your day-to-day teaching
These ‘active ingredients’ can be thought of as the behaviours or actions that put the theory into practice in the right way. These won’t change in themselves and you would expect to see them looking very similar across different phases. 
Examples 
In the related Early Career Teacher elective self-study content, schools or trusts should have shared exemplification relevant to their context to illustrate approaches that help to engage with high quality research effectively. These should explicitly link to the ‘active ingredients’, demonstrating how and why they are effective. 
You may wish to share these examples with mentors. 
Examples could include: video exemplification, live modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 3 minutes. 
Click here to return to Content page

[bookmark: ScenariosEND]

[bookmark: Nextsteps]Next steps: preparing for your mentor session 
Approximate time to complete: 2 minutes
The following next steps are suggestions of how mentors could support early career teachers to implement the learning from this elective self-study. Schools or trusts may wish to adapt this to meet the needs of their context and their ECTs and to align with models or processes used in their own settings.  
Sharing expert practice
If possible, arrange an opportunity for your ECT to meet with a colleague who is particularly skilled in inclusive classroom practice, rooted in evidence and evidence. 
As part of their discussion, they should consider asking the following:
· How does the teacher ensure all pupils are included in learning? How do they balance support and challenge so pupils can experience success and boost their motivation. 
· What professional behaviours support inclusion? Ask how the teacher collaborates with others. Do they make time to plan with teaching assistants or consult the SENCO regularly?
· How else is pupil motivation supported?  Probe how the teacher helps build and sustain pupils’ confidence. 
· What role does professional development play?  Ask them what CPD has influenced their approach.
· How are attitudes shaping the learning environment culture? Enquire about the language the teacher uses and how they interact with pupils. How does it reflect a belief in every pupil’s ability to succeed?
You may wish to discuss your ECT’s notes at your next meeting. 
ECT reflection 
In their elective self-study 5, ECTs were asked to reflect on a scenario. Select the appropriate scenario for your phase to review this: 

	EYFS
	Primary
	Secondary
	Specialist - SEND settings
	Specialist -Alternative provision



	Schools may wish to delete any scenarios that are not relevant to their context. 


[bookmark: EYFSScen]EYFS scenario
	Miss Thompson, a reception teacher, has started reflecting on how her own behaviour and expectations shape how included her pupils feel. She’s noticed that some children, particularly those with speech and language needs, aren’t joining in during play or group times. They’re often quiet, even when given the chance to speak.
After a conversation with her Early Years lead, Miss Thompson realises that her own approach might unintentionally be limiting participation. She’s been so focused on keeping routines moving that she’s often missed moments to stop, listen and show children that their contributions matter; even when they’re small or non-verbal.
She sets herself a goal: to model a more inclusive, responsive approach in her interactions. This includes pausing more often, using warm language that affirms each child’s effort, and explicitly recognising all forms of communication, spoken or otherwise. Rather than leading every interaction, she begins to treat children’s contributions as valuable starting points. She reflects daily on whose voices were heard and how she responded to them.
Reflect on the content of this elective self-study as you consider how Miss Thompson can reflect on her own behaviour and expectations, and the extent to which they shape how included her pupils feel. How might she foster a stronger culture of belonging through her interactions? What small changes could she make to ensure all children, including those with speech, language and communication needs, feel valued and able to take part in meaningful learning talk?
Here are some options that can support your reflection:
A. Use inclusive language and praise to reinforce belonging.
Miss Thompson could reflect on the language she uses with pupils, ensuring it focuses on effort and strengths rather than deficits. This might include celebrating all attempts to communicate and giving specific praise that helps children feel heard and valued.
B. Model inclusive behaviour during interactions.
She could pay close attention to how she responds to quieter pupils or those who communicate non-verbally. Modelling warmth, patience and high expectations during all interactions can send powerful signals that everyone’s voice matters.
C. Reflect with colleagues to strengthen inclusive practice.
Miss Thompson might share examples of pupil interactions with a trusted colleague or the school’s Early Years lead, using these as a starting point to discuss inclusive expectations and opportunities for all children to participate more fully.





[bookmark: primaryscenarioEnd]Primary scenario
	Mr. Lewis, a Year 4 teacher, has started reflecting on how his expectations and language choices might shape pupils’ confidence in maths. He’s noticed that some pupils, particularly those with SEND, are reluctant to contribute in discussions or attempt problems independently, even when they’ve shown they understand the concept in smaller groups.
After a discussion with the school’s maths lead, he realises he’s often focused on finding the ‘right’ scaffolds or interventions, without thinking enough about how pupils feel about learning maths. He decides to shift his focus: to create a learning environment where all pupils feel safe to take part, valued for their effort, and encouraged to try, even if they get things wrong.
He begins by reviewing how he talks about success in maths. Rather than praise speed or accuracy, he starts highlighting persistence, noticing strategies, and the value of mistakes in learning. He avoids language that implies fixed ability and instead uses phrases like ‘you’re still figuring that out’ or ‘this strategy worked well for you today’. In whole-class teaching, he deliberately includes examples of diverse thinking from across the class and ensures pupils who need more support still have opportunities to share.
Reflect on the content of this elective self-study as you consider how Mr. Lewis can reflect on his own expectations and the language he uses when teaching maths. How might his attitude and behaviours influence how confident and included pupils with SEND feel during lessons? What small changes could help foster a more inclusive classroom culture where all pupils feel able to contribute and succeed?
Here are some options that can support your reflection:
A. Use strengths-based language when talking about learning.
Mr. Lewis could focus on how he describes pupils' mathematical thinking, both to the class and to the pupils themselves. Reframing mistakes as learning steps and highlighting strategy use (not just right answers) could build confidence, especially for pupils who often feel behind.
B. Reflect on pupil participation patterns.
He might consider which pupils regularly contribute in maths discussions, and which do not. Reviewing this could help him identify whether unspoken expectations or classroom routines are unintentionally limiting opportunities for some pupils, particularly those with SEND.
C. Collaborate with colleagues to challenge assumptions.
Mr. Lewis could work with his SENCO or maths lead to explore how attitudes about ability in maths influence grouping, questioning, and support. Reflecting together on how inclusive expectations are communicated could help shift practice across the team.





[bookmark: secondaryscenarioEnd]Secondary scenario
	Mr. Khan, a science teacher in his second year of teaching, wants to develop a more evidence-informed approach to identifying and addressing misconceptions in his subject. He has noticed that some pupils, particularly those with SEND, struggle to grasp abstract concepts such as Newton’s Laws of Motion. Despite his best efforts, some pupils continue to hold incorrect assumptions, such as believing that a force is needed to keep an object moving at a constant speed.
Although Mr. Khan is aware that research-informed strategies can help address these issues, he is unsure how to evaluate the quality of evidence. He has come across conflicting advice in blogs and training sessions and wants to ensure that the strategies he implements are both credible and effective. 
Reflect on the content of this elective self-study as you consider how Mr. Khan can develop his knowledge of SEND to select and apply strategies that make abstract concepts more accessible. How might he use research evidence and learning environment feedback to better support pupils with SEND who experience persistent misconceptions?
Here are some options that can support your reflection:
A. Use the CLAIMS framework to explore SEND-relevant research. Mr. Khan could develop his understanding of how to assess the quality and applicability of strategies aimed at supporting conceptual understanding for pupils with SEND.
B. Adapt explanations using inclusive scaffolds. He could build his knowledge of SEND-informed approaches, such as dual coding or guided questions, to make abstract content more manageable for learners who process information differently.
C. Evaluate strategy impact through learning environment evidence. Reflecting on pupil work, misconceptions or confidence levels could help Mr. Khan develop his awareness of how SEND pupils respond to different strategies and where further adjustment is needed.





[bookmark: SENDscenarioEnd]SEND school scenario
	Mr. Reed teaches in a specialist setting for pupils with moderate learning difficulties. Over time, he’s noticed that some of his pupils don’t just struggle with the content, they seem uncertain about what’s expected of them from lesson to lesson. Even small changes in routines or language can knock their confidence and make them hesitant to take part.
In a discussion with the school’s curriculum lead, Mr. Reed begins reflecting more deeply on how consistency helps pupils feel safe, valued and included. He realises that while he’s been adapting resources and breaking down tasks, he hasn’t always thought about how his tone, instructions or praise might affect pupils’ sense of security. He decides to focus on building an environment where routines, expectations and language stay predictable; helping pupils feel confident enough to engage, contribute and keep going even when things feel tricky.
He starts using the same phrases and structures to introduce tasks and consistently praises effort and persistence. When pupils get stuck, he avoids saying things like ‘you should know this by now’ and instead models curiosity and calm. In group discussions, he gives time for all pupils to respond, and takes care to show that every contribution matters, not just the correct answer.
As you reflect on the content of this self-study, consider how Mr. Reed is developing his understanding of how inclusive attitudes can help pupils with moderate learning difficulties feel safe, valued and ready to learn. How might his use of consistent routines, tone, and praise shape pupils’ confidence and trust in the learning environment? What small changes could help create a more predictable and emotionally secure space for learning?
Here are some options that can support your reflection:
A. Pay attention to the emotional impact of instructions and tone.
Mr. Reed could reflect on how his tone and phrasing affect pupils’ sense of security, especially when they’re unsure of what to do. Using calm, encouraging language and repeating key instructions with visual support may help pupils feel more anchored and confident.
B. Create consistency through shared routines and vocabulary.
He might work with colleagues to agree on common routines or language used across subjects, like consistent signals for transitions or shared key terms, to reduce uncertainty for pupils who rely on predictability.
C. Reinforce effort through strengths-based praise.
By shifting praise from outcomes to strategies (e.g. “You kept going when it got tricky” instead of “Well done for finishing”), Mr. Reed can help pupils feel that their efforts are noticed and valued, supporting motivation and resilience.





[bookmark: APscenarioEnd]Alternative provision scenario
	Miss Ahmed teaches in a Key Stage 3 pupil referral unit (PRU), where many pupils have identified social, emotional and mental health (SEMH) needs. She’s noticed that the start of lessons often feels unsettled. Some pupils arrive anxious or withdrawn, while others show frustration or defiance. After reflecting with a behaviour mentor, Miss Ahmed starts to consider how her own mindset and consistency might shape how safe and included pupils feel in her learning environment.
Rather than focus only on rules or routines, she decides to make her attitudes and expectations more visible. She introduces a calm, predictable start to each session, but also takes time to greet each pupil by name, model reassurance, and reinforce that everyone belongs, even if they’ve had a tricky day. She praises small efforts early on, helping pupils feel seen and capable from the outset.
She also reflects on her own language. Instead of saying “if you can’t behave, you can’t stay”, she shifts to “we’ll work together to help you stay with the group”. This helps show that she sees emotional needs as part of the learning, not a barrier to it. Over time, her pupils begin arriving more calmly and contributing more openly.
As you reflect on the content of this self-study, think about how Miss Ahmed’s attitudes and expectations shape how secure and included pupils with SEMH needs feel. How might calm routines and consistent, visible cues at the start of lessons help pupils regulate, trust the learning environment, and feel ready to engage? What small changes in tone, routine, or language could make a positive difference?
Here are some options that can support your reflection:
A. Model calm, inclusive expectations.
Miss Ahmed could reflect on how her tone and body language at the start of a lesson influence pupil behaviour. Making calm, predictable expectations visible, through routines, visual cues, or consistent phrasing, can reduce anxiety and support emotional safety.
B. Use routines to foster belonging.
By embedding a short, familiar opening routine into every lesson (for example: a positive check-in or a recap task), she helps pupils settle and signals that their presence and voice matter, supporting a stronger sense of inclusion.
C. Reflect on mindset and consistency.
She might revisit her own beliefs about what inclusion looks like in moments of disruption or withdrawal. Choosing to respond with consistency, rather than react to emotion, can model emotional regulation and reinforce trust.



You may wish to ask your early career teacher to share their notes from their reflections during the self-study as part of this process, to help elicit their understanding and support your discussions.
Suggested action steps
Early career teachers were prompted to identify an upcoming lesson and consider how they might implement one of the following actions, however you may wish to select an alternative step based on your lesson observations and discussions with your ECT. In your discussion, the focus should be on identifying the ‘active ingredients’ for the action step and how these will be enacted in the classroom.  
See the following examples and accompanying guidance for developing specific areas of practice. The suggested actions were also shared with ECTs. 
The ‘active ingredients’ have been included to help you plan and practice the action. 
	Plan how you will make professional development effective.
Plan three strategies you will use to strengthen your engagement with professional development focused on inclusive practice. Map out how and when you will apply these strategies in your own context.
The ‘active ingredients’ that will help increase the effectiveness include:
· Building knowledge step-by-step - focus on learning inclusive strategies in small, manageable steps. Revisit and strengthen what you already know to help new approaches stick.
· Staying motivated with clear goals - set specific professional development goals that reflect the needs of your learning environment. Noticing small wins, like a pupil responding well to a scaffold, can help maintain focus and motivation.
· Developing teaching through collaboration - work with colleagues, observe experienced teachers, and seek feedback. Learning from staff such as the SENCO or teaching assistants can provide practical, real-world strategies.
· Embedding strategies into lessons - plan how to use new approaches consistently. Use prompts, cues or simple checklists to support implementation, review pupil progress, and adjust your practice as needed.

	Plan how you will promote inclusive attitudes through your teaching.
Plan three strategies you will use to foster a sense of belonging and promote inclusive attitudes in your classroom. Identify where and how you will apply these strategies in upcoming lessons.
The ‘active ingredients’ that will help increase the effectiveness include:
· Fostering a culture of belonging - use positive, strength-based language when discussing SEND. Encourage peer relationships through structured group work and buddy systems. Model inclusivity by valuing every pupil’s contributions and reinforcing effort.
· Collaborating with colleagues and specialists - engage regularly with the SENCO and teaching assistants to align support strategies. Observe experienced colleagues and participate in CPD discussions on effective SEND practices.
· Adapting teaching to promote inclusion - use flexible groupings based on current needs rather than fixed ‘ability’ groups. Provide accessible lesson materials, including visuals and simplified instructions. Plan structured opportunities for pupils with SEND to contribute and ensure their voices are heard.
· Monitoring and reflecting on inclusion - observe social interactions carefully, seek pupil feedback about their experiences, and make small, purposeful changes to strengthen inclusion for all.

	Plan how you will engage critically with high-quality research.
Plan one manageable way you will engage with high-quality research to inform your inclusive teaching practice. Map out how you will trial and reflect on the impact.
The ‘active ingredients’ that will help increase the effectiveness include:
· Start small - focus on trialling one manageable change based on a specific piece of research or guidance.
· Use what you already know - build on your current classroom knowledge and experience as you adapt research ideas.
· Test and reflect - trial the new approach thoughtfully and reflect honestly on what impact it has on pupil engagement and learning, particularly for pupils with SEND.
· Make it sustainable - share what you find with colleagues and look for ways to embed successful strategies into your regular teaching practice.





Stretch and challenge
If your ECT is ready to be challenged further, select more than one action for them to implement in order to develop their expertise at managing multiple approaches at one time. 
Lesson observation of your early career teacher
Arrange to observe your early career teaching putting the action step into practice in their classroom, focusing on the effective implementation of the ‘active ingredients’. 
The National Institute of Teaching uses the six-step observation and feedback model that is based on the work of Bambrick-Santoyo (2016)​, however, your school or trust may have their own model for observation and feedback.  
Click here to return to Content page
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Related Initial Teacher Training and Early Career Framework statements  
Professional behaviours 
Learn that…
· 8.1. Effective professional development is likely to be sustained over time, building knowledge, motivating staff, developing teaching techniques, and embedding practice.
· 8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement.
· 8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
· 8.7. Engaging in high-quality professional development can help teachers improve.
· 8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently.
Learn how to…
Develop as a professional, by:
· 8.a. Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice.
· 8.b. Strengthening pedagogical and subject knowledge by participating in wider networks and as part of the lesson preparation process. 
· 8.c. Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment.
· 8.d. Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications.
· 8.e. Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement.
Click here to return to Content page
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[bookmark: Appendix]Appendix 
Mentor and ECT meeting template 
This template is based on the six-step observation and feedback model used by the National Institute of Teaching (Bambrick-Santoyo, 2016). Schools or trusts may wish to adapt this to align with their own model for observation and feedback.  

	Check-in
Start by asking your ECT how their week has been, both in and out of school, check in on their wellbeing, workload, and energy levels. You could invite them to share any successes, challenges, or areas where they’d like support. 

	












	Praise strengths
Following the observation of your ECT this week, praise a specific area of their practice based on your observations from the lesson. This may be a previous action step that they have successfully implemented. 

	Notes 














	Probe areas for development
Based on your notes from the observation, identify an area for development linked to the current focus area. You may wish to ask your ECT to share their notes from their reflections during the self-study as part of this process to help elicit their understanding and drive the dialogic process.  
 

	Notes (include relevant dates and details from specific observations)













	Set precise actions
Having probed areas for development, elicit a precise action your ECT can implement to develop their practice relating to the focus area. Ensure it is:
· Observable – ensure it is something that can be seen during the lesson observation. 
· Practice-able – is this something that your ECT can successfully achieve? Aspirational targets should be avoided. 
· Bite-sized – the action should be granular so that ECTs can achieve it by the next observation rather than long-term, multi-faceted targets. 
· Include the ‘how’ not just ‘what’ – success criteria will help determine how the action will be achieved. This could be written jointly with the ECT. 

	Agreed precise action 









	Plan based on actions: Work with your ECT to review and refine their chosen action. This could include a script or product to be used live with pupils.  Identify success criteria together focusing on the ‘active ingredients’ of the approach. Through questioning and dialogue, support your ECT to identify ways to successfully implement their action.  


	Observations of colleagues?


When will the action be implemented within the lesson?




Together, prepare a script/create a product that would be delivered live to pupils. Outline the success criteria below. You may wish to review the ‘active ingredients’ highlighted in the elective self-study. 







	Practice based on plan: Practice could involve creating a product, such as a resource or it may include planning a scripted performance that would ultimately be delivered live to pupils. 
1. Review what effective delivery would look like.
2. Provide your ECT with a model or exemplar of how to implement the chosen strategy or approach before supporting them with practice. 
3. Having shared the model or exemplar with your ECTs, they should then undertake practice using the success criteria you have written together.
4. Provide feedback based on the success criteria and support your ECT as required. ​ This may involve repeating the practice until all the success criteria are successfully achieved.


	Feedback: 













	Follow up: Plan a follow-up observation of your ECT to see them put their plan into action. 

Time and date agreed with ECT: 





	Observing expert practice 
If possible, arrange an opportunity for your ECT to observe how a colleague in your school or within your trust actively puts the approach or strategy into practice. 

Notes (who, when, where)







	AOB (any other business)
Is there anything else you need to discuss with your ECT today? This could include upcoming dates in the school diary or any other areas of support they might need.
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