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Mentor Programme
Seminar B: Pedagogy vs. Andragogy
Session outline
This document is intended for those who design and deliver a school-led Early Career Teacher (ECT) programme. The session is aimed at mentors working with early career teachers and provides learning intentions focused on maximising observations and feedback to enable ECTs to make effective progress. It also offers suggested activities and durations, as well as recommended references to support design and facilitation.  Opportunities for schools or trusts to add detail relevant to their context have been identified in red font. 

 


Title of seminar: Seminar B: Pedagogy Vs. Andragogy
Duration
90 minutes 
Delivery details 
This session is intended for face-to-face live session 
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[bookmark: Sessionoverview]Session overview 
This session is the second seminar for early career teacher (ECT) mentors. It focuses on the difference between pedagogy vs andragogy and the application of this for mentors. The aim is to support and develop mentors’ understanding and skills in the key differences between pedagogy and andragogy. The session will also explore how mentoring practices can evolve to better reflect adult learning theory.  
Designed to last 90 minutes, this session is suitable for both new and experienced mentors and the seminar can be adapted to suit different contexts and needs. It is recommended that phase/subject specific examples are provided as appropriate throughout.
[bookmark: Learningintentions]Learning intentions 
· To understand the key differences between pedagogy and andragogy.
· To explore how mentoring practices can evolve to better reflect adult learning theory.
· To identify moments in your own mentoring where you’ve leaned more towards one or the other.
· To consider practical adaptations you can make to align more closely with andragogic principles.
Click here to return to content page

[bookmark: sessioninputs]Session inputs
Introduction 
Suggested timing: 15 minutes 
This section of the session should be used to set expectations and share the learning intentions for the session. It could also be used as an opportunity for mentors to check-in with their peers and to reflect upon their mentoring practices following seminar one. Here are some suggested questions that could be used:
· How have you adapted or strengthened your observation notes and feedback conversations?
· What’s helped your ECTs make progress more quickly or confidently?
· What is an example of a high leverage action step that has had real impact on your ECT’s progress?
[Schools or trusts may wish to adapt these questions to suit their specific context, focus and needs]
Section 1: Mentoring across the pedagogy-andragogy spectrum
Suggested timing: 20 minutes 
The first section focuses on mentoring across the pedagogy-andragogy spectrum and the implications of this for the mentoring of the ECT. Mentors should have the opportunity to engage with others and reflect upon how they might adapt their mentoring. 
Suggested activity
Begin by clarifying the difference between pedagogy and andragogy, drawing upon the work of Malcolm Knowles (for further information see appendix one here) and his principles (1984):
[image: A blue and purple rectangular labels with white text showing Malcom Knowles differences of pedagogy and andragogy. The blue side gives the core characteristics of pedagogy - teacher directs learning, content often pre-set, motivation often extrinsic, dependent on the teacher, focus on subject mastery. The other side in purple gives the core characteristics of andragogy - learner directs some learning, experience informs content, motivation often more intrinsic, move towards autonomy, focus on problem solving. ]
Adapted from Malcolm Knowles (1984)
This can then be built upon by considering a range of scenarios where mentoring approaches will need to shift between pedagogy (highly structured, directed learning) and andragogy (collaborative, self-directed learning). 
Examples of some scenarios that could be shared are given below. [Schools or trusts should adapt the scenario to suit their specific context, focus and needs]
· You have a Primary ECT who previously worked as a TA in KS1 and led a phonics group of their own. Where you are supporting them to develop their practice in this area, a more andragogy-based approach may be best: ‘What’s already familiar to you, what’s new, what would you like to practice?’
· An ECT may be a career changer who has no experience of managing transitions in a school environment. Here you may be more pedagogical – you model the routine, you explain each part and you rehearse it with them.
Time should be given for mentors to discuss with peers the implications for mentoring practices and to reflect upon where their current mentoring style sits.  
Section 2: Applying adult learning theory to enhance mentoring practice
Suggested timing: 20 minutes 
The second section should build on section one by considering the theory around adult learning and how to use this to enhance mentoring practices.  
Suggested activity 
Begin with a discussion about the relevance of adult learning theory to mentoring and draw upon the research from Malcolm Knowles, exploring his six principles of adult learning and providing some examples for each one. [Schools or trusts should adapt the examples to suit their specific context, focus and needs]
1. Adults need to know why they’re learning something: Explain why a new routine benefits pupils — not just that it’s a school norm.
2. They bring prior experience: A TA-turned-ECT may have existing strengths you can build on.
3. They want to be self-directing: Invite your ECT to reflect on their own goals, rather than always prescribing them.
4. They’re ready to learn when it’s relevant: Show how a new technique links to something immediate e.g. an upcoming lesson or a recent pupil interaction
5. They’re problem-focused: Frame mentoring goals as solving real issues e.g. “How can we boost engagement in this class?”
6. They’re motivated by internal factors: Ask what kind of teacher your ECT wants to become; what goal or experience caused them to choose teaching as a career; what impact do they wish to have on their pupils?
Mentors could rank these principles from the one they feel most confident applying to the one they feel least confident with or they feel is least embedded in their mentoring approach. This could then lead to a discussion with peers.  
Provide a case study (see appendix two here for an example case study) linked to the specific phase/setting which reflects some challenges between a mentor and an ECT, such as the ECT struggling to apply feedback from the mentor. 
[Schools or trusts should adapt the case study to suit their specific context, focus and needs]
Use the case study to create opportunities for reflection and discussion and consider in relation to the scenario:
· Which adult learning principles were missed?
· Where could a more collaborative approach support ECT growth?
· What would you do differently?
End the session by giving mentors time to consider their key takeaways from this section. 
Section 3: Motivation and mentoring – sustaining growth over time 
Suggested timing: 30 minutes 
In the final section, mentors will explore motivation and mentoring and how to sustain growth over time. The section looks at the three pillars of motivation drawing on Ryan and Deci’s ‘Self Determination Theory’ (2000). Mentors should complete a deliberate practice activity focused on improving a mentoring conversation to align with adult learning principles.  
Suggested activity 
Begin with a statement taken from R Ryan and E Deci:
Self Determination Theory (SDT) emphasises that to be intrinsically motivated, an individual must experience satisfaction of the basic psychological needs for autonomy, competence, and relatedness. 
These needs, when met, are crucial for fostering intrinsic motivation, overall well-being, and high-quality motivation. 
Break down, through discussion, what is meant by autonomy, competence and relatedness and link this to an ECT working in your specific phase or setting. Share some examples, such as those given below: 
Autonomy: Feeling in control of your work and having ownership over decisions.
ECT Example:
· Being invited to suggest their own action step in a mentoring conversation.
· Having some flexibility in how they plan or deliver a lesson sequence.
· If we’re always telling our ECTs what to do without inviting their input, we risk undermining autonomy. Instead, can we co-construct the next steps together?
Competence: Feeling capable and confident that you can meet the demands of the role.
ECT Example:
· Receiving feedback that highlights strengths, not just areas to improve.
· Seeing evidence that their pupils are making progress because of something they changed.
· Think about how your feedback supports your ECT to see themselves as improving; not just being corrected.”
Relatedness: Feeling connected to others and having a sense of belonging.
ECT Example:
· Being invited into department discussions, or informal conversations in the staffroom.
· Feeling that their mentor is invested in them as a person, not just a teacher.
· Small gestures of inclusion can go a long way. If the ECT feels isolated, their motivation may suffer.”
[Schools or trusts should adapt the examples to suit their specific context, focus and needs]
Introduce mentors to Ryan and Deci’s (2000) Self-Determination Theory model, which states that people are most motivated when these three needs are met:
1. Autonomy – having ownership of your work
2. Competence – feeling capable and effective
3. Relatedness – feeling connected and supported
Discuss how this relates to Malcolm Knowle’s principles of adult learning. 
The main activity in the section allows mentors to put their learning and understanding into practice through deliberate practice (see appendix three here for the National Institute of Teaching deliberate practice model. Provide a scenario (see appendix three here for an example scenario) which demonstrates an effective conversation between a mentor and ECT so that participants can see Knowles’ principles of adult learning and Ryan and Deci’s Self-Determination Theory.  This will allow mentors to identify the active ingredients of the approach before sharing a non-example scenario, linked to the phase or setting, which mentors can redesign to ensure it includes the principles of adult learning and opportunities for embedding self-determination theory. Mentors can then work with a partner to give feedback.  
The section will end by giving mentors an opportunity to consider their key takeaways.  
Next steps
Suggested timing: 5 minutes 
Give participant times to reflect on their learning from the session and identify some actions they will take to develop their practice as a result. 
This is also an opportunity to flag next steps on the programme and take any remaining questions.
Click here to return to content page
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[bookmark: appendix]Appendix
[bookmark: appendix1]Section one
[image: A blue and purple rectangular labels with white text

AI-generated content may be incorrect.]
This table highlights some of the typical differences between pedagogy and andragogy. These principles come from Malcolm Knowles (1984), who outlined six key assumptions about adult learners.
· With a pedagogical approach you decide what the pupil learns and how they practise it – whereas with your ECT they will increasingly be able to self-identify what they need to improve and how they should best approach it.
· Pupils typically follow the same curriculum, and in contrast for your ECTs you will adapt the focus of content based on their prior experience and roles, for example, previous TAs and HLTAs, career changers or those in a first role and new to teaching.
· Pupils may have intrinsic motivation for some subjects, but adults are more likely to be driven by ambition, values and their desire to help pupils succeed.
· Though pedagogy may use peer feedback and independent learning, the pupils rely on the teacher to set direction – andragogy has the goal of enabling the ECT to evaluate their own impact and next steps.
· Pedagogy is mostly concerned with mastering curriculum knowledge; in contrast andragogy is often focused on problem solving – such as handling a tricky class or embedding routines that stick.






[bookmark: appendix2]Section two
Scenario
Case Study 1: Early Years
Context: Rachael is mentoring Leanne, an ECT in Nursery. Leanne previously worked as a childminder for seven years and is confident with routines and building relationships, but less familiar with assessment recording.
Scenario: During a recent feedback conversation, Rachael says: “You need to get your observation sheets filled out straight after the session. Just do it like I showed you.” Leanne nods but later confides that the process doesn’t feel natural to her and she’s unsure how it links to the children’s progress.


















[bookmark: appendix3]Section three
Deliberate Practice
[image: ] 
National Institute of Teaching model (2025) – adapted from Deans for Impact (2016) and Banbrick-Santoyo (2018)
Identify it  
Identify an element of (teaching) practice you want to improve, acknowledging why it is important.   
See it
See what that element of great teaching or leadership or mentoring looks like.  
Name it 
Name the active ingredients that are making this work. We call these ‘success criteria’ and it’s the key actions that make the effective work every single time. 
Do it 
Practise this element. 
Get feedback and re-do it 
Get feedback and act on that feedback, re-doing your practice. Repeat as necessary. 
Embed it 
Apply your practice into your teaching or leadership or mentoring, reflecting, evaluating and refining. Keep consciously applying until it has become habit and automatised.
Mentor – ECT Exchange:
Emma (Mentor): “Zoe, you said last week that you wanted to tighten up your teacher talk during inputs and I saw you using a ‘talk timer’ this morning. How did that feel for you in the moment?”
Zoe (ECT): “Better, actually! I was surprised how much more focused the children were. But I still feel like I’m rushing at times, like I don’t finish my modelling as clearly as I want.”
Emma: “That’s really useful insight. I could see you using concise steps with the whiteboard example, and several pupils mirrored your language straight after… that’s a big win.”
Zoe: “Oh, that’s good to hear. I wasn’t sure if I’d over-edited.”
Emma: “Not at all, that clarity came through. Shall we watch that clip together and see if we can pinpoint where you felt it dipped? Then we can decide together whether it’s about timing, or something else.”
Zoe: “Yes please, I think I’d find that helpful.”
Emma: “One other option we could try is building in a short pair-share mid-input, so pupils process before you model the next step. What do you think might work best with your class?”
Zoe: “I like the pair-share idea. I feel like I know how to structure that well already, so I’d be confident giving it a go.”
Emma: “Brilliant. How about we agree on a short trial for Thursday’s maths input, with a quick review after?”
Zoe: “Perfect; I’ll plan it into that session and let’s see what happens.”
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