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Overview
Welcome to this module on Assessing Learning, part of your second year on the National Institute of Teaching (NIoT) Early Career Teacher (ECT) Programme. 
It’s divided into two parts: 
1. Reflecting on your practice: This includes a short reading task and a reflection activity. This will take you around 20 minutes to complete in total and you should aim to do this in the first week of the half-term. 
2. Personalised pathway: This should be completed after your first mentor meeting, once you have identified your focus area for the term. This takes around 40 minutes and you can work through this over weeks 2 to 3 of the half term. 

	Schools may wish to add any additional elements that their programme design will offer.
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[bookmark: reflectingonyourpractice]
Reflecting on your practice: Reading and reflection tasks
Estimated time to complete this section: 20 minutes 
You’ll begin this self-study by reading three short summaries to develop your understanding of some of the research that underpins assessing learning. You will be familiar with some of the theory from your initial teacher training and first year on the Early Career Teacher programme. In year 2 of the programme, you’ll continue to develop your knowledge and skills to apply the theory to your practice. 
After your reading, you’ll complete a short reflection to help you to think about your current practice in relation to the readings. This will help support your decision-making when you choose your focus for development this half-term. You’ll then meet with your mentor to consider your reflections and jointly consider what your focus area for development will be this half-term.
How will this self-study develop your understanding and build your knowledge?
These explore how formative assessment and feedback improve pupil learning from different angles: a focus on classroom practice and culture that embed formative assessment, the types and impact of feedback on progress, and how assessment can be designed within instructional systems to develop pupils’ self-evaluation and improvement. They show that assessment should provide clear, timely information about goals, current performance and next steps, enabling pupils to close the gap between where they are and where they need to be. Together, they position feedback and success criteria as central to effective instructional design and pupil self-regulation.
By the end of this self-study, you will have a deeper understanding of the following:
· what formative assessment and Assessment for Learning mean in practice, and how they are used to adapt teaching to meet pupils’ needs;
· how purposeful questioning can elicit understanding, expose misconceptions and inform next instructional steps;
· how to give effective feedback focused on task, process and self-regulation that helps pupils close the gap between current and desired performance;
· how to explicitly teach and scaffold peer- and self-assessment using clear success criteria; and
· how formative assessment develops pupils’ self-regulation, enabling them to monitor, evaluate and improve their own work.
Now, read each of the summaries. Then, complete the reflective task. The summaries and reflection task will help you decide, with your mentor, which research paper will best support your development this half-term. You should take your notes from this part of your study to Mentor Meeting 1: Prepare and Plan. 
	Reading 1 summary
	Reading 2 summary
	Reading 3 summary



	[bookmark: Reading1summmary]Summary of Reading 1: Working Inside the Black Box: Assessment for learning in the classroom
Black et al. (2004)
This paper focuses on the critical role of formative assessment in improving student learning outcomes. The authors argue that traditional assessments, which primarily focus on summative evaluations, do not provide sufficient feedback to support student development. Instead, formative assessment - an ongoing process of feedback and adjustment during learning - offers more significant opportunities to enhance achievement.
The paper emphasises that formative assessment enables teachers to make timely interventions, helping students identify areas where they struggle and guiding them toward improvement. The authors also highlight how effective formative assessment practices, such as questioning, peer assessment, and self-assessment, foster a deeper understanding of the material.
Additionally, the study notes the importance of creating a classroom culture where mistakes are seen as part of the learning process, rather than as failures. This culture encourages students to engage more actively with their learning and take ownership of their progress.
The research suggests that formative assessment, when implemented effectively, leads to greater student motivation, confidence, and ultimately, improved academic performance. The paper provides a compelling case for integrating formative assessment into classroom practice to support both teaching and learning.

	[bookmark: Reading2summmary]Summary of Reading 2: The Power of Feedback
John Hattie and Helen Timperley (2007)
This paper explores the profound impact of feedback on student learning and achievement. The authors define feedback as information provided by an agent (teacher, peer, or self) regarding aspects of one’s performance or understanding. They emphasise that effective feedback must answer three critical questions: Where am I going? (goals), How am I going? (progress), and Where to next? (next steps).
Hattie and Timperley classify feedback into four levels: feedback about the task (how well a task is performed); feedback about the process (strategies to address the task); feedback about self-regulation (self-monitoring and engagement); and feedback about the self (personal evaluations). The paper argues that the most effective feedback focuses on tasks and processes, while feedback that targets the individual (self) often has little to no positive impact on learning.
The study finds that feedback is most powerful when it is specific, timely, and clear, enabling students to use it to bridge the gap between their current performance and desired outcomes. However, poorly constructed or vague feedback can be detrimental, causing confusion or disengagement. Ultimately, Hattie and Timperley highlight feedback as one of the most influential factors in improving student achievement, provided it is used thoughtfully.

	[bookmark: Reading3summmary]Summary of Reading 3: Formative Assessment and The Design Of Instructional Systems.
Royce Sadler (1989)
In this paper ‘Formative Assessment and the Design of Instructional Systems’, Royce Sadler explores the role of formative assessment in improving learning outcomes and guiding instructional design (the deliberate planning and structuring of teaching, tasks and feedback to support learning). Sadler argues that formative assessment is a key mechanism for helping students understand the gap between their current performance and desired goals, and it plays a critical role in the learning process by informing both students and teachers.
The paper emphasises that for formative assessment to be effective, students must understand the criteria for successful performance and be able to accurately judge their own work against these criteria. They must also have strategies for closing the gap between their current performance and the target. This involves continuous feedback loops where students receive timely information on their progress and can take corrective action to improve.
Sadler also highlights that formative assessment must be integrated thoughtfully into instructional systems, which refers to the structured organisation of curriculum, teaching approaches, assessment and feedback within a learning environment. It should not be a standalone activity but part of a comprehensive approach to teaching and learning. Effective formative assessment leads to improved self-regulation among students, enabling them to take control of their learning journey.


[bookmark: Reflection]
Reflection 
	You should allow 10 minutes for this task 
The questions below have been designed to help you to identify an area of your practice that you would like to develop further. Ensure you make notes to share with your mentor. 
Based on the summaries you’ve read consider the following:
· Thinking about your current goals and challenges, which research piece feels most useful or relevant to you?
· Which summary best fits the needs of the pupils you currently teach and the context where you work?
· Which piece of research could make the biggest difference to your everyday teaching? Think about which one is most likely to have a positive impact on your work.



	Schools/trusts may wish to amend the reflection questions to best suit their needs/context. 



	Now, it’s time to prepare for Mentor Meeting 1 – Plan and Prepare. 
1. Explore your reflections on the research summaries from Section 1 of this self-study
2. Consider any targets you might have currently 
3. Reflect on the pupils you are currently teaching and your school context. 

What happens in Mentor Meeting 1?
Together, you and your mentor will review your reflections. You’ll discuss the feedback from your first lesson observation. Then jointly, you will identify one research paper from the three summaries Section 1 that you wish to explore further and use this to support your development this half-term. You’ll then plan your Personal Professional Development Cycle for this module with your mentor. To help you in this you can review how the cycle works by clicking here. You may find it useful to use the prompts in Appendix 1 to prepare for the meeting. 
During the meeting, you and your mentor should select an action step that will be the focus of your Personal Professional Development Cycle. We’ve provided some suggestions, but you may wish to select your own with your mentor to meet the needs of your own context. Click here to see the action steps. 
After that, you’ll come back to complete the next part of your self-study as part of your ‘personalised pathway’ where you will read more about your chosen research paper. 



	Schools/trusts may wish to amend or modify this section to best reflect the approach taken within their own context. 


Click here to return to the contents page.


[bookmark: engagingwiththeresearch]Engaging with the research  
Estimated time to complete this section: 40 minutes 
Welcome back! You should now have completed Mentor Meeting 1: Prepare and Plan. You and your mentor will have identified what your focus area for this half-term will be along with an action step and used this to plan your Personal Professional Development Cycle. 
Now it’s time to engage with the research more closely to help you deliver your plan. Let’s take a look at what this will look like. 
Overview 
This part of your study begins with review of the theory from Year 1. You’ll then critically engage with the one research paper that relates to your focus area. 
You’ll read a summary of the evidence and analyse the research more closely using the Educational Endowment Foundation’s CLAIMS model you looked at during your programme introduction (EEF, 2024). This will help you take a critical stance, questioning the strength, relevance, and limitations of the findings. You’ll consider how you will apply and contextualise the findings to your own classroom. You will also see phase and setting specific examples of what the theory could look like in practice. Finally, you will apply this to your practice through your Personal Professional Development Cycle which takes the place of weekly actions in year 2 of the programme. 
Managing your time
You can complete this final part of your self-study in stages, to fit around your workload. However, you should aim to finish it by the third week of the half-term to ensure you have enough time to put your plan for Personal Professional Development Cycle into practice. 
A reminder about active ingredients 
As you saw in the previous modules the exemplification shared here will help you understand how the evidence might look in your own phase or setting. To continue to support you in doing this, we’ll highlight the ‘active ingredients’ of each strategy or approach. 
You’ll remember that the Education Endowment Foundation (EEF) outlines active ingredients as the core practices within a strategy that directly drive its impact (EEF, 2024). However, they must be carried out consistently and as intended in order to have the desired impact. As you learned in previous modules identifying the active ingredients helps teachers understand which elements are non-negotiable and where there is room to adapt to their pupils or context. In other words, “where to be ‘tight’ and where to be ‘loose’.” (EEF, 2024, p.42). 
You’ll continue to apply this knowledge to put your Personal Professional Development Cycle into place and ensure it meets the needs of the learners in your setting. 
Let’s start now by refreshing your memory of the key knowledge covered in the Behaviour and relationships module in Year 1 of the ECT programme. 

Assessing Learning – recapping the evidence from Year 1
Let’s take a moment to revisit the key knowledge about assessing learning that you developed in year one of the Early Career Teacher programme. Click and read the evidence that would help develop your knowledge and understanding.  
Use the links below to revisit the sections you would find most helpful. If you wish, you can also revisit all the content to consolidate your knowledge. You can return to these links at any time if you would like to revisit or consolidate any aspect of the Year 1 content.
	Formative assessment
	The formative use of summative assessment
	Feedback to support self-regulation


[bookmark: FormativeAssessment][bookmark: howmemoryworks]Formative assessment
· Black and Wiliam (1998) define assessment as any activity by teachers or pupils that generates feedback that can be used to adapt and improve both teaching and learning. This assessment is considered formative ‘when the evidence is actually used to adapt the teaching to meet student needs’ (Black and Wiliam, 1998, p.2).
· Formative assessment benefits both teachers and pupils by determining the next steps in the learning process (Christodoulou, 2017). 
· Wiliam (2013) outlines three key processes and three key roles (teacher, peer, student) that help structure and implement effective formative assessment, as shown in the table below.
[image: A 9 part grid showing the 5 elements of formative assessment from Dylan William. In the vertical side of the grid are teacher, peer and student and at the top in the horizontal line are where is the learner going, where is the learner right now and how to get there.]
Adapted from Wiliam (2013, p.16) 
[bookmark: formativeuseofSummative]
The formative use of summative assessment
· Wiliam and Black (1996) argue that while not all assessments can serve both summative and formative purposes, there is some overlap.
· Black et al. (2004) suggest that, with careful planning, summative assessments can be used formatively to support learning. 
· Wiliam (2018) suggests that effective feedback should function as a feedback loop, ensuring pupils not only receive information about their performance but also understand how to improve. 
· Traditionally, feedback focused on what pupils got wrong. Wiliam (2018) argues it must also provide clear goals and steps for improvement. 
· The EEF (2021) explains that feedback can be defined as 'information given by a teacher to pupil(s) about their performance that aims to improve learning' (EEF, 2021, p.7). 
· Feedback can:
· focus on different content: the task undertaken, the underlying processes related to a specific subject, or a pupil’s self-regulation
· be delivered in different methods: verbally or written
· be directed to different people: whole class; specific groups; or individuals
· be delivered at different times: during a lesson, immediately after a lesson, or sometime after a lesson
    (EEF, 2021)
[bookmark: Feedbackselfregulation]Feedback to support self-regulation
· Metacognition can play a crucial role in effective teaching and learning. 
· When pupils develop metacognitive skills, they can engage more effectively with feedback, using it to reflect on their progress and adjust their learning strategies (EEF, 2025).
· Personal feedback, such as telling a pupil they are ‘good’ at a subject, does little to support progress and can even harm confidence Hattie and Timperley (2007). 
· Self-regulation feedback, however, helps pupils take control of their learning by encouraging them to plan, monitor, and evaluate their work (EEF, 2025). Such feedback, Hattie and Timperley (2007) suggest, can have major influences on self-efficacy, self-regulatory proficiencies, and pupils’ self-belief. 
Now, that you’ve revisited what the evidence says, select the research summary that you have identified as your focus reading for this half-term with your mentor. It’s time for a deeper dive into the research! 
[bookmark: Readinglist]
Click to navigate to your chosen summary: 
	Reading 1
	Working Inside the Black Box: Assessment for learning in the classroom

	Reading 2
	The Power of Feedback   

	Reading 3
	Formative assessment and the design of instructional systems 


Click here to return to the contents page.










[bookmark: R1]Reading 1
[bookmark: R1Buildingonpriorknowledge][bookmark: R1whatthislookslikeinpractice]Working Inside the Black Box: Assessment for learning in the classroom
Black et al. (2004)
Building on prior knowledge
· Formative assessment, as emphasised by Wiliam (2013), plays a crucial role in enhancing pupil achievement by bridging the gap between teaching and learning. 
· Research suggests that formative assessment can play a role in raising standards in achievement (Black and William, 1998).
· Key strategies such as questioning play a pivotal role in formative assessment, serving as interventions to gauge understanding and stimulate further thinking among pupils (Black et al, 2004). 
· Coe et al (2020) suggest that questioning offers valuable insights into classroom thinking processes.
· Effective feedback hinges on well-informed evidence and strategic planning (Wiliam, 2013).
Let’s now consider the background to the research.
[bookmark: R1backgroundtotheresearch]Background to the research
Black et al.’s 2004 paper, ‘Working Inside the Black Box: Assessment for Learning in the Classroom,’ builds on the influential research surrounding formative assessment, particularly following their earlier groundbreaking work on ‘Assessment and Classroom Learning’ (1998). The ‘black box’ metaphor represents the classroom, with its internal dynamics - how teachers teach and students learn - often remaining opaque to policymakers and researchers. The paper focuses on formative assessment, or assessment for learning, which is distinct from summative assessment that evaluates learning outcomes. Formative assessment emphasises the process of learning, with teachers using assessments to guide instructional decisions and help students improve their learning strategies in real time.
Prior to this work, educational assessment tended to prioritise testing and grading, overlooking the potential of formative assessment to support deeper learning. Research showed that when teachers provide timely feedback, adjust their teaching based on student needs, and engage students in self-assessment, learning outcomes improve significantly. However, Black et al. argued that this practice was underused in classrooms despite its proven effectiveness.
The background to the 2004 paper lies in the need to shift classroom practices toward more interactive, feedback-driven methods. The paper focuses on how formative assessment can be implemented effectively in everyday teaching, providing practical strategies for improving student engagement, self-regulation, and academic achievement.
As you continue to reflect on this research, consider how its findings connect to your own teaching practice and understanding of formative assessment. The questions below will help guide your thinking as you read.
[bookmark: R1focusyourreading]Focus your reading 
[bookmark: R1researchsummary]As you read the summary of research, consider the following in relation to the plan for your Personal Professional Development Cycle: 
· What do you already do in your practice to use formative assessment to check pupils’ understanding and adapt your teaching?
· How will the ideas in this research influence the way you use strategies such as questioning, feedback, and peer- or self-assessment to move learning forwards?
· How will your understanding of formative assessment inform your future planning for the pupils and context you work in?
Research summary
[bookmark: R1Whatcouldthislooklikenpractice]This article discusses the outcomes of the KMOFAP project (King’s-Medway-Oxfordshire Formative Assessment Project), launched following the 1998 paper, ‘Inside the Black Box’ by the same authors.  The project explored the practical steps required to raise standards through classroom assessment and embed effective formative assessment in teaching practice.
Unpicking the term 'formative assessment'
Formative assessment is any assessment in which the pupil outcomes are used to inform future planning and teaching. It may take the form of questioning, a quick quiz, or a piece of homework, and is part of Assessment for Learning (AfL). As noted by Wiliam et al (2004, p.10), Assessment for Learning is assessment designed primarily to ‘promote students’ learning’, using feedback from teachers and pupils to adjust teaching and learning. It becomes formative when this evidence is then used to adapt teaching to meet pupils’ needs.
Strategies and approaches that help to establish effective formative assessment as part of teaching practice
Effective formative assessment can improve pupil attainment. Black et al (2004) present four key areas in which formative assessment can be used in the classroom.  These are summarised below. 

1. Questioning
In their paper, Black et al. note that effective questioning enables the teacher to quickly gauge pupils’ prior knowledge and understanding of new concepts. It works best when pupils are given thinking time to answer, and teachers ask follow-up questions to deepen pupils’ thinking. Other effective strategies include ‘no hands up’ where the teacher targets a question to a specific pupil and asking open questions such as ‘why do you think that...?’.  A lesson could start with a ‘Big Question’ to introduce a new concept. A supportive classroom climate helps pupils feel confident to share ideas, even if the answer they give is wrong. Teachers should also ask questions throughout the lesson to address misconceptions. 
2. Feedback through grading
Black et al. highlight that feedback in the form of comments is much more beneficial than giving feedback as scores and grades. Comments should identify what a pupil has done well and what needs improvement, providing guidance where necessary. Since providing comments can be time-consuming, school marking policies may stipulate teachers mark only some pieces of work, look at a proportion of books each week, or get pupils to check work. Opportunities for pupils to act on the comments and improve their work should be planned into the lesson. 
3. Peer- and self-assessment
Black et al. emphasise that self-assessment helps pupils understand their learning goals and work out what they need to do to reach them, thereby taking responsibility for their learning. Pupils are often more receptive to constructive criticism given during peer-assessment than from a teacher. The language used in peer feedback will be in pupil-speak and easier to understand, and pupils readily discuss peer feedback they disagree with, which deepens understanding. 
For self- and peer-assessment to be effective, teachers must explicitly teach the skills required.  One strategy involves using traffic light stickers on work to show understanding (green = good) then using this to pair pupils up for peer assessment activities.  Pupils must also understand the assessment criteria, so may be given a simplified version or a list of success criteria of what should be included in the work. They should also be taught to remember the learning goals and how to track their progress towards these.
4. Formative use of summative assessments
A key point raised by Black et al. is that summative assessments can be used formatively. For instance, self- and peer-assessment can be used to mark test papers and provide feedback. Pupils may reflect on their level of understanding for each concept in a topic to plan revision activities for a test. Pupils may also be asked to create questions and mark answers, so they develop better understanding of the assessment process.
Formative assessment is effective when the teacher and pupil are both actively responsible for learning. To establish effective formative assessment as a part of teaching practice, it is important to reflect on what you are doing now, then discuss with colleagues and observe other teachers in action. Experimenting with the above strategies one at a time will help you to gradually build confidence and work out what works for you. Note that it is usually best to start a new strategy at the start of the year with a new class so that habits are not yet established.
Let’s now consider what this might look like in the context of a classroom.
What could this look like in practice?
You’ve seen that Black et al.  (2004) summarise four key ways in which formative assessment can be used but it should be noted that within these areas, there will be multiple different techniques and strategies for gathering evidence. It is important that you understand that formative assessment can be undertaken using different approaches and teachers should use their judgement to decide which approach provides the most relevant and accurate data about their pupils. 
Peer and self-assessment
Peer and self-assessment are forms of assessment for learning that can be used across all phases to develop the self-regulation of pupils. However, teachers need to consider how they will guide and teach pupils to do this effectively to ensure that the assessment is accurate. For example, modelling how to use the success criteria to self or peer assess and sharing how to give and receive feedback in a positive and developmental way. 
Formative assessment and written feedback
Formative assessment is not always verbal and Black et al (2004) share how written feedback can be used to respond and move learning forwards. Again, many schools have specific marking and feedback policies related to written feedback. As you may have seen in your own school, feedback policies provide guidance around the focus of written feedback, along with a specific feedback wording or codes. This provides consistency for both staff and pupils and can help to manage teacher workload. It is crucial that time is given for pupils to respond to the comments provided otherwise the intended impact will be negated. Another important consideration is to plan when response time should take place to ensure the feedback has most impact and the optimum timeframe for moving learning forwards is not lost. 
Questioning as formative assessment
One way in which formative assessment can be undertaken is the use of questioning and this is particularly effective at identifying existing gaps in knowledge and also any misconceptions. Questioning techniques vary from setting to setting and your school may have a specific policy that sets out expectations for questioning in lessons. What is important is that the question asked enables the teacher to elicit the desired information. This may mean asking a closed question such as ‘What did the main character in this story do next?’ or it could be an open question that provokes deeper thought for example ‘Why do you think he did that?’. Teachers often plan questions for use in the lessons to ensure that the pupil responses provide relevant information to assess and act on and you may already do this. An important step when planning questions is to consider the responses you expect pupils to give as well as noting how you will respond should any misconceptions or errors transpire.
Identifying the active ingredients
The following active ingredients outline practical ways teachers can utilise formative assessment with their pupils to move the learning forward. 
· Clarify what you want to find out – select formative strategies deliberately, based on the specific knowledge or misconception you are trying to uncover
· Elicit evidence from all pupils – use whole-class response systems and planned questioning to gather reliable information about every pupil’s understanding
· Plan deliberate monitoring points – build in checks for understanding at key moments in the lesson to identify gaps and misconceptions early
· Interpret evidence accurately – analyse responses against clear success criteria to determine the precise learning need
· Feedback focused on moving learning forwards – written or verbal comments that identify strengths, gaps and clear next steps
· Planned response time – building in structured opportunities for pupils to act on feedback so improvement actually occurs
· Respond to assessment evidence - adjust teaching, reteach, or provide additional practice based on formative assessment outcomes
By consistently applying strategies underpinned by these active ingredients, teachers can embed effective formative assessment into everyday practice. This will ensure that evidence is used purposefully to adapt teaching and close gaps in pupils’ learning.
Examples 
	Schools should add exemplification relevant to their context to demonstrate how to embed effective formative assessment into everyday practice, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.


[bookmark: R1checkyourunderstanding]Now check your understanding!
	Based on the reading, which of the following best defines formative assessment?
A. Assessment that provides information about pupil performance which can contribute to tracking progress over time
B. Assessment where evidence of pupil learning is used to adapt teaching to meet identified learning needs
C. Assessment that combines grades with written comments at the end of a unit before moving on to the next topic.
D. Assessment designed to check whether pupils have met predefined standards at the end of a teaching sequence
Explanations
The correct answer is B. Formative assessment is defined as assessment in which evidence of pupil learning is actively used to adapt teaching and respond to learning needs.
Answer A is incorrect: Although tracking progress may use assessment information, the reading emphasises that formative assessment requires the evidence to be used to modify teaching, not simply record performance.
Answer C is incorrect: While written comments are often more effective than grades alone, feedback given at the end of a unit before moving on limits opportunities to act on it, which does not align with the formative principle of adapting teaching to meet learning needs.
Answer D is incorrect: this describes summative assessment focused on judging whether standards have been met, rather than using evidence during learning to move it forwards.


Click to return to Content page
[bookmark: R2]
Reading 2
[bookmark: R2Buildingonpriorknowledge]The Power of Feedback   
John Hattie and Helen Timperley (2007) 
Building on prior knowledge
· Effective feedback should be actionable and specific, informing pupils of what they need to change and how to change it (Black et al, 2004; Hattie and Timperley, 2007). 
· Feedback can be verbal or written, directed at an individual, group or whole class, but its impact depends on its focus and pupils having the opportunity to respond, not on the format in which it is given (Hattie and Timperley, 2007; Black et al, 2004). 
· Group verbal feedback can be given to small groups or the whole class to respond to misconceptions, mistakes and errors. It may be used by teachers to: 
· Re-teach misunderstandings and misconceptions
· Revisit models of exemplar work for pupils to compare and improve their work against (Sadler, 1989 )
· Model the revising process to show to pupils how to approach improving their work (EEF, 2025)
· Evidence shows that the most powerful approaches give pupils targeted feedback that helps pupils:
· Improve performance in a specific task (Hattie and Timperley, 2007)
· Adopt a process in approaching a problem and similar problems (Hattie and Timperley, 2007)
· Self-regulate and self-monitor when approaching a problem or completing a task (EEF, 2025)
· Pupils need to be given time to consider and act upon the written marking for it to have an impact (Black et al, 2004; EEF, 2021). 
· Acknowledgment marking and awarding grades for every piece of work is unlikely to enhance pupil progress (Black et al, 2004). 
· Symbol marking can be a more concise and easy way to give feedback to pupils, but it is important that the codes are shared and readily understood by pupils (EEF, 2021).  
Let’s now consider the background to the research.
[bookmark: R2Backgroundresearch]
Background to the research
Hattie and Timperley’s 2007 paper, ‘The Power of Feedback,’ explores the critical role feedback plays in learning and achievement. Feedback is an essential component of effective teaching, influencing how pupils understand and improve their performance. The paper builds on decades of educational research showing that feedback, when delivered appropriately, can significantly enhance learning outcomes. Hattie’s earlier work, particularly his meta-analyses on factors influencing pupil achievement, identified feedback as one of the most powerful drivers of learning. However, the effectiveness of feedback depends on its timing, content, and how it is delivered.
Before this research, feedback was often viewed as simply providing corrective information, typically focused on whether an answer was right or wrong. However, Hattie and Timperley emphasised that for feedback to be truly impactful, it needs to address three key questions: Where am I going? How am I going? and Where to next? This framework highlights the importance of clarifying goals, providing actionable insights, and guiding learners toward further improvement.
The background to this paper is the need for a more structured understanding of feedback in education. The authors synthesise existing research to offer a comprehensive model that explains how different types of feedback (task-level, process-level, self-regulation, and self-level) can influence student learning, and what makes feedback more or less effective in fostering deeper learning.
As you continue to reflect on this research, consider how its findings connect to your own teaching practice and understanding of effective feedback.
The questions below will help guide your thinking as you read.
[bookmark: R2Focusyourreading]Focus your reading 
[bookmark: R2Researchsummary]As you read the summary of research, consider the following in relation to the plan for your Personal Professional Development Cycle: 
· What do you already do in the classroom to ensure feedback focuses on task, process, self-regulation and self?
· How does this content deepen your understanding of how to design and implement effective feedback?
· How might you need to adapt the research to meet the specific needs of your pupils and school context?
Research summary
[bookmark: R2whatcouldthislooklikeinpractice]Feedback is a crucial tool in the learning process, serving as a significant influence on learning and achievement. It provides information about one's performance or understanding, acting as a response to performance. Feedback can come from various sources, such as teachers, peers, books, parents, self, or experience, and it can take different forms, including corrective information, alternative strategies, encouragement, or evaluation of correctness. As Hattie and Timperley (2007) explain,
‘The main purpose of feedback is to reduce discrepancies between current understandings and performance and a goal’. (Hattie and Timperley, 2007, p.86) 
This highlights that effective feedback is not simply evaluative but is intended to move pupils forward by helping them close the gap between where they are and where they need to be.
Different levels of teacher feedback influence and inform pupils’ practice
The influence of teacher feedback on pupils' practice can vary depending on the type and the way it is given. Feedback that provides information specifically related to the task or process of learning that fills a gap between what is understood and what is aimed to be understood can be particularly effective. This can be achieved through affective processes, such as increased effort, motivation, or engagement, or through cognitive processes, including restructuring understandings, confirming correctness or incorrectness, indicating that more information is available or needed, pointing to directions pupils could pursue, and/or indicating alternative strategies to understand particular information. Hattie and Timperley (2007) note that,
‘Feedback aimed to move students from task to processing and then from processing to regulation is most effective. Too much feedback within a level may even detract from performance’. (Hattie and Timperley, 2007, p.91) 
This suggests that feedback should be carefully sequenced to build understanding and independence, rather than overloading pupils with too much information at one stage.
Other factors for consideration when giving feedback
Hattie and Timperley highlight several factors that need to be considered when giving feedback. 
· Feedback is most powerful when it addresses faulty interpretations, not a total lack of understanding. Under the latter circumstance, it may even be threatening to a pupil. 
· Feedback should provide information about progress and how to proceed. It should also address the question of ‘Where to next?’ by providing information that leads to greater possibilities for learning. These may include enhanced challenges, more self-regulation over the learning process, greater fluency and automaticity, more strategies and processes to work on the tasks, deeper understanding, and more information about what is and what is not understood.
· The climate of the classroom is also critical when giving feedback. Errors and disconfirmation are most powerful in climates in which they are seen as leading to future learning, particularly relating to processing and regulation. The level of risk is determined by the likelihood that a pupil can supply an answer and by the accountability climate set up by the teacher and other pupils.
The image below illustrates the principles outlined by Hattie and Timperley and the correlation between the purpose of feedback and how it can be used most effectively to respond to and reduce discrepancies. 
[image: Flowchart explaining the purpose and structure of effective feedback in learning. It begins with the purpose: reducing the gap between current understanding or performance and a desired goal. The diagram shows how this gap can be reduced by students (using more effective strategies or lowering goals) and teachers (setting appropriate, challenging goals and supporting students with strategies and feedback). It then outlines three key feedback questions: “Where am I going?” (feed up), “How am I going?” (feedback), and “Where to next?” (feed forward). Finally, it shows four levels at which feedback operates: task level (how well tasks are performed), process level (understanding the processes needed), self‑regulation level (monitoring and regulating actions), and self level (personal evaluations of the learner).]
Adapted from Hattie and Timperley, 2007
What could this look like in practice?
Hattie and Timperley outline the importance of identifying the purpose of feedback in order for it to be effective and have the intended impact on pupils’ outcomes. The focus of feedback need not always be the same – as Hattie and Timperley state, it can be directed at the pupil’s progress towards completion of the actual task, the underlying knowledge that is being demonstrated by the task, the application of self-regulation strategies or the actual learner, although feedback that focuses on personal qualities such as ‘clever boy’, should be avoided. What is key is that feedback accurately identifies the current gap between where the pupil is and where they need to be and that it focuses on moving learning forwards. 
Crucial to feedback being effective is a safe environment in which pupils feel able to make mistakes and in fact, view this positively as part of the process of learning. Teachers therefore have a key role to ensure that the climate in the classroom is positive and conducive to pupils actively engaging in the feedback process. Let’s now explore the active ingredients of effective formative assessment.
Identifying the active ingredients
Now let’s explore the active ingredients that ensure feedback supports learning and are effective:
· Clarity of purpose – identifying whether the feedback is focused on the task, the process, or self-regulation, and avoiding comments about personal traits.
· Explicit link to the learning goal – clearly identifying the gap between current performance and the desired standard.
· Specific, precise information – highlighting exactly what has been done well and what requires improvement.
· Actionable next steps – providing concrete guidance on how to improve, linked to task, process or self-regulation.
· Focus on moving learning forwards – ensuring feedback is designed to prompt improvement rather than simply evaluate performance.
· Supportive classroom climate – creating a safe environment where errors are treated as part of learning and pupils are willing to engage with feedback.
· Pupil engagement with feedback – ensuring pupils actively respond to and use feedback to improve their work.
When used effectively, feedback can reduce the gap between current performance and the learning goal. 


Examples 
	Schools should add exemplification relevant to their context to demonstrate the power of feedback, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.


[bookmark: R2checkyourunderstanding]Now check your understanding!
	Based on the reading, which of the following best reflects the most effective use of feedback?
A. Feedback that praises the pupil’s effort and personal qualities in order to build their confidence and motivation
B. Feedback that provides detailed comments about task completion, deliberately avoiding discussion of underlying processes or strategies so as not to overload pupils
C. Feedback that identifies whether an answer is correct or incorrect but leaves the pupil to determine how to improve, on the assumption that this will build their resilience and problem-solving skills
D. Feedback that identifies a gap in understanding, addresses the underlying process or strategy, and guides the pupil towards greater self-regulation
The correct answer is D. The reading explains that effective feedback reduces the discrepancy between current understanding and the learning goal by addressing the underlying process and supporting movement towards self-regulation.
Answer A is incorrect. While praise may increase confidence and motivation, feedback focused on personal qualities does not directly reduce the gap between performance and the learning goal.
Answer B is incorrect. Although avoiding overload may seem supportive, the reading emphasises that feedback is most effective when it moves beyond task-level comments to address process and regulation.
Answer C is incorrect. While resilience and problem-solving are valuable, simply indicating correctness without guidance does not provide the information needed to close the gap between current performance and the desired standard.Top of FormBottom of Form
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[bookmark: R3]Reading 3
[bookmark: R3buildingonpriorknowledge]Formative Assessment and The Design Of Instructional Systems 
Royce Sadler (1989)
Building on prior knowledge
· Year One of the Early Career Teacher programme explored metacognition and self-regulation and their impact on pupils’ confidence, expertise and independence in learning.
· Self-regulation involves pupils’ awareness of their strengths, weaknesses and learning strategies, underpinned by an ongoing cycle of planning, monitoring and evaluating (EEF, 2025).
· The process of metacognitive regulation is shown in the figure below:
 Metacognition 
Cognition 
1.Planning
3. Evaluating
2. Monitoring









Adapted from EEF (2025)


· Effective feedback goes beyond simply correcting errors; it guides pupils towards understanding how they can take control of their learning (EEF, 2025; Sadler, 1989). 
· Specific, constructive feedback supports pupils to set goals, monitor progress and adjust strategies, thereby fostering self-regulation skills (EEF, 2025; Hattie and Timperley, 2007 ).
· To encourage self-regulation, feedback should be clear, focused, timely and actionable (EEF, 2025). 
· [bookmark: R3backgroundtotheresearch]Teachers can achieve this by pointing out strengths and areas for improvement while providing strategies that pupils can use to enhance their performance (Black et al, 2004). 
· Encouraging reflection through prompts and questions strengthens pupils’ self-assessment and metacognitive skills (EEF, 2025).
Let’s now consider the background to the research.
Background to the research 
Royce Sadler’s 1989 paper, ‘Formative Assessment and the Design of Instructional Systems,’ is a widely recognised contribution to the understanding of formative assessment in education. Formative assessment, distinct from summative assessment, is concerned with monitoring student learning to provide ongoing feedback that can be used by both teachers and students to improve the learning process. Sadler’s work addressed a gap in the literature by providing a conceptual framework for how formative assessment can be embedded within instructional systems to enhance learning.
Before Sadler’s work, assessment in education was largely dominated by summative approaches, where the primary purpose was to evaluate what students had learned at the end of a course or unit. The feedback provided in summative assessments was typically not used to inform instruction or guide students' future learning. Sadler’s paper shifted the focus by emphasising the importance of formative assessment as a continuous process that not only measures student progress but actively supports learning and development.
One of the key contributions of Sadler’s paper was his focus on the conditions necessary for formative assessment to be effective. He argued that for feedback to be useful, students need to have a clear understanding of the learning goals, know where they currently stand in relation to those goals, and understand the steps they need to take to close the gap between their current performance and the desired outcomes. Sadler also emphasised that formative assessment should involve the active participation of students, encouraging self-regulation and reflection, which are critical for deep learning.
Sadler’s insights laid the groundwork for the development of more interactive and student-centred instructional systems. His work has had a lasting impact on how educators view assessment, positioning formative assessment as a key tool for enhancing student achievement and supporting long-term learning. The principles from his 1989 paper continue to influence educational practice and policy around assessment.
As you engage with this research, think about how the findings relate to your own classroom practice with regards to formative assessment. Use the questions below to shape your reflections as you read.
[bookmark: R3Focusyourreading]Focus your reading 
[bookmark: R3resesarchsummary]As you read the summary of research, consider the following in relation to the plan for your Personal Professional Development Cycle 
· To what extent do you currently use formative assessment to develop pupils’ self-regulation?
· How does the content develop your understanding of how formative assessment can be used to develop pupils' self-regulation?
· How might the knowledge help you to better understand how you could develop your use of formative feedback to support self-regulated learning within your own context?
Research summary
[bookmark: R3whatcouldthislooklikeinpractice]Self-regulation is the ability of individuals to manage and control their own behaviour, emotions, and thoughts. It involves monitoring one's own actions, evaluating these actions against personal and broader standards, and reacting accordingly. This process allows individuals to align their behaviours and attitudes with their goals and adjust them as necessary to achieve these goals more effectively. A key aspect of this is pupils developing the capacity to ‘monitor the quality of their own work’, enabling them to make informed improvements during the learning process. (Royce and Sadler, 1989, p.119) 
Formative feedback can be used to help develop pupils’ self-regulation
Sadler notes that teachers can employ formative feedback to cultivate self-regulation in pupils in several ways. Firstly, feedback provides pupils with a clear comprehension of the expected quality of work, which should be in line with the teacher's standards. Secondly, through teacher feedback, pupils should be capable of comparing their work with the expected standard, which requires the development of evaluative skills. Lastly, teacher feedback offers pupils a range of strategies to improve their work and align it with the expected standard.
However, the shift from teacher-provided feedback to pupil self-monitoring does not occur automatically. These skills need to be nurtured by offering pupils genuine evaluative experiences. Teachers can facilitate this by encouraging pupil peer feedback and self-assessment, which have been shown to have strong positive associations with the use of self-regulated learning strategies. As Royce and Sadler (1989, p.121) outline, pupils need a clear understanding of the goal or standard, the ability to compare their current performance against it, and the capacity to take action to ‘close the gap’, which supports the development of self-regulated learning.
Developing self-regulation can impact pupils’ learning and outcomes 
Sadler’s paper claims that developing self-regulation can significantly impact pupils' learning and outcomes. Pupils who self-regulate can better understand the expected quality of work and evaluate their own work against this standard, leading to the production of higher-quality work. They have the potential to become more independent learners, capable of monitoring their own work, identifying areas for improvement, and applying appropriate strategies to enhance their performance.
The paper stresses that self-regulation allows pupils to identify the gap between their current performance and the expected standard and apply strategies to address the issue. This process can enhance pupils' problem-solving skills. When pupils set specific and challenging goals, they are more likely to focus attention, mobilise effort, and persist at a task, leading to improved performance and outcomes.
Lastly, Sadler notes that self-regulation enables pupils to develop evaluative expertise, which is the ability to judge the quality of their own work. This involves aligning their understanding of quality with that of the teacher, monitoring their work as they produce it, and drawing on a range of strategies to improve. Pupils must be able to ‘judge the quality of what they are producing’ and regulate their approach during the process, supporting both immediate improvement and longer-term learning (Royce and Sadler, 1989, p.121). This skill is not only crucial for improvement in the current task but also forms a foundation for lifelong learning and continuous improvement.
Let’s consider what this looks like in practice.
What could this look like in practice?
Teachers need to explicitly teach metacognitive strategies to pupils to enable them to become effective self-regulated learners. Sadler highlights how formative assessment can be designed intentionally to develop pupils’ self-regulation through encouraging the use of metacognitive strategies. Whilst initially this may sound like a time-consuming task to plan ahead of time, it is almost certainly something that most teachers do regularly without realising through quality classroom practice that includes questioning, scaffolding and modelling. 
Formative assessment should come at a point in the lesson at which it will be most impactful and therefore provides an excellent opportunity to model and teach metacognitive strategies. One way in which this can be achieved is for teachers to model to pupils how to use success criteria to monitor and evaluate their work; a great example of how metacognitive approaches can be adopted into everyday practice. However, teachers may find it beneficial to consider in advance how they will model this and possibly even script what they will say to ensure a consistent and clear message that links to the learning objectives. 
The use of questioning as a mechanism for providing formative feedback – whether verbal or written – allows teachers to guide pupils to reflect on their progress so far and consider the next step in their learning. 
Linking the metacognitive processes for self-regulation to specific subject areas increases their effectiveness. This is because pupils are able to apply them directly to the subject content and their existing subject knowledge rather than them being taught in isolation and potentially being regarded as abstract concepts (EEF, 2025). 
Identifying the active ingredients
Take a look now at the active ingredients that make feedback effective in developing pupil self-regulation: 
· Explicit teaching of metacognitive strategies – directly teaching pupils how to plan, monitor and evaluate their learning.
· Intentional design of formative assessment – using assessment moments deliberately to develop self-regulation.
· Modelling – demonstrating how to apply success criteria to monitor and evaluate work, with clear links to learning objectives.
· Planned teacher language – carefully considering or scripting explanations and prompts to ensure clarity and consistency.
· Purposeful questioning – using questions to prompt reflection, guide evaluation and identify next steps.
· Use of prompts and cues – providing structured scaffolds that strengthen pupils’ ability to regulate their own learning.
· Subject-specific application - embedding metacognitive strategies into specific subject tasks.
These active ingredients can be drawn upon to help teachers develop the self-regulation of their pupils. 
	Schools should add exemplification relevant to their context to demonstrate what feedback strategies can be used to effectively develop pupil self-regulation, making explicit links to the ‘active ingredients’ and highlighting how these make it effective. 
Examples could include: video exemplification, modelling, a transcript, lesson observations, artefacts or classroom resources. 
Video exemplification should last no longer than 2-3 minutes.


[bookmark: R3checkyourunderstanding]

Now check your understanding!
	Based on the reading, which of the following classroom scenarios best demonstrates the development of pupils’ self-regulation through formative feedback?

A. A teacher provides detailed written feedback explaining where marks were lost and reviews common errors with the whole class before moving on to the next unit.
B. A teacher shares success criteria, models how to compare work against it and prompts pupils to identify one strategy they will use to improve before redrafting.
C. A teacher gives pupils structured feedback and then asks them to complete a similar task independently to show they have understood the corrections.
D. A teacher encourages pupils to reflect on whether they are satisfied with their work and to try harder next time if they think they could improve.

The correct answer is B. The reading emphasises that self-regulation develops when pupils understand the standard, compare their current performance to it and engage in strategies that close the gap. Modelling comparison against criteria and prompting strategy selection directly supports monitoring, evaluation and regulation during learning.
Answer A is incorrect. Although reviewing errors is helpful, simply explaining where marks were lost and moving on does not ensure pupils develop the capacity to monitor and regulate their own work during production.
Answer C is incorrect. Completing another task may reinforce understanding, but without explicit comparison to standards and strategy identification, it does not fully develop evaluative expertise.
Answer D is incorrect. General reflection and encouragement to ‘try harder’ lack the clear standards and strategic guidance necessary for pupils to close the gap effectively.
Answer D is not correct. 
Retrieval practice differs from re-reading because it requires pupils to recall information independently, which leads to stronger and more durable learning.


Click here to return to the contents page.

[bookmark: Personalprofessionaldevelopmentcycle]Your Personal Professional Development Cycle 
The Personal Professional Development Cycle has been developed to guide you as you implement research-informed improvements into your teaching practice. You’ll be familiar with this cycle from your programme introduction. A reminder of the model has been included below. 
You are at the do stage of this cycle. 
[image: ]

You’ve now completed your self-study for this module. You can come back to look at it again at any time, if you need. 
What’s next for me?
	Now, it’s time to put your plan into practice with the ‘do’ phase. 
1. Review the plan you and your mentor devised in Mentor Meeting 1: Prepare and Plan. 
2. Reflect on examples you have seen in this self-study to help you understand what the theory could look like in practice. 
3. Plan how you will record evidence of the impact of your plan against the agreed criteria, for example, pupils’ work or notes made after lessons.  
4. Before Mentor Meeting 2: Review and Adapt, take time to look at the prompts in Appendix 1 to support your preparation. 
5. You’ll find prompts to support your preparation for Mentor Meeting 3 there too.


Click here to return to the contents page.

[bookmark: furtherreading]Further reading
· Black, P., Harrison, C., Lee, C., Marshall, B., & Wiliam, D. (2004). Working inside the Black Box: Assessment for Learning in the Classroom. Phi Delta Kappan, 86(1), pp. 8-21.  Available at: (PDF) Working Inside the Black Box: Assessment for Learning in the Classroom (researchgate.net)  [Accessed 26 February 2026]
· Hattie, J. & Timperley, H., 2007. The Power of Feedback. Review of Educational Research, 77(1), pp.81-112  Available online at: https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=a341536770fc149df10408865bfb58f76246cfdc  [Accessed 26 February 2026]
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[bookmark: RelatedECFStatements]Related ITTECF statements
Assessment 
6.1. Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs.
6.2. Good assessment helps teachers avoid being over-influenced by potentially misleading factors, such as how busy pupils appear.
6.3. Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use.
6.4. To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect.
6.5. High-quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve.
6.6. Over time, feedback should support pupils to monitor and regulate their own learning.
Avoid common assessment pitfalls, by:
6.a. Planning formative assessment tasks linked to lesson objectives and thinking ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps).
6.b. Drawing conclusions about what pupils have learned by looking at patterns of performance over a number of assessments (e.g. appreciating that assessments draw inferences about learning from performance).
6.c. Choosing, where possible, externally validated materials, used in controlled conditions when required to make summative assessments.
Check prior knowledge and understanding during lessons, by:
6.e. Using assessments to check for prior knowledge and pre-existing misconceptions.
6.f. Structuring tasks and questions to enable the identification of knowledge gaps and misconceptions (e.g. by using common misconceptions within multiple-choice questions).
6.h. Monitoring pupil work during lessons, including checking for misconceptions
Provide high-quality feedback, by:
6.i. Focusing on specific actions for pupils and providing time for pupils to respond to feedback.
6.j. Appreciating that pupils’ responses to feedback can vary depending on a range of social factors (e.g. the message the feedback contains or the age of the child).
6.k. Scaffolding self-assessment by sharing model work with pupils, highlighting key details.
6.l. Thinking carefully about how to ensure feedback is specific and helpful when using peer- or self-assessment.

Make marking manageable and effective, by:
6.o. Using verbal feedback during lessons in place of written feedback after lessons where possible.
6.p. Understanding that written marking is only one form of feedback.
6.q. Reducing the opportunity cost of marking (e.g. by using abbreviations and codes in written feedback).
6.r. Prioritising the highlighting of errors related to misunderstandings, rather than careless mistakes when marking.

Professional Behaviours
8.1 Effective professional development is likely to be sustained over time, building knowledge, motivating staff, developing teaching techniques, and embedding practice. 
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement. 
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.7. Engaging in high quality professional development can help teachers improve.
8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently.
Develop as a professional, by: 
8.a. Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice. 
8.c. Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment. 
8.d. Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications. 
8.e. Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement
Click here to return to the contents page.



[bookmark: Appendix1]Appendix 1: Preparing for your mentor meetings 
	Mentor Meeting 1
	Mentor Meeting 2
	Mentor Meeting 3


[bookmark: Meeting1]Preparing for Mentor Meeting 1: Prepare and plan 
	Reflecting on the content of the reading summaries in Section 1 of your self-study, along with your reflections on  your current practice, your pupils, and your context consider: 
· Is there one reading and area of study that you feel would most support your development this half-term?
· How does this relate to what you are seeing in your classroom? 

	[bookmark: _Hlk152933698]Refer to the action steps related to your chosen reading in appendix 2. Choose one which best supports your area of focus. 

	Thinking specifically about your class/classes, how can you implement the chosen strategy or approach to meet the unique needs of your pupils and classroom context?

	Are there any barriers or challenges that could hinder the development of the identified approach or strategy? How could you address these challenges?

	What specific steps do you need to take to implement the chosen strategy in your classroom? What resources or materials will you need?

	What would it look like if it was effective? How will you know if it has been effective?

	Who can you work with to gain additional insights and support in planning the chosen approach? Or do you feel ready to work on this independently?





[bookmark: Meeting2]Preparing for Mentor Meeting 2: Review and adapt 
	What do your notes and reflections indicate about the what went well during the ‘do’ phase of your cycle? What evidence is there to support this? 

	What challenges did you experience and how did you overcome them?
Were they any things you needed to adjust or adapt? How did that improve outcomes? 

	Revisit your action steps. Do you need to amend them or add any? Refer to appendix 3 for suggested extensions to the action steps.

	Note anything else you wish to discuss with your mentor during Meeting 2 that will support the re-do phase of your cycle. 


[bookmark: Meeting3]Preparing for Mentor Meeting 3: Final review and next steps 
	What aspects of the implementation were successful, and why? Does this mirror the suggestions within your chosen research?

	What challenges or obstacles did you encounter, and how did you address them?

	What adjustments or refinements can you make based on the insights gained during the review process, and how will these inform future practice? 


Click to return to Content page
[bookmark: Appendix2]Appendix 2: Suggested Action Steps
A series of suggested action steps have been provided for each of the readings. These are supported with specific examples for each phase. 
Reading 1 - Possible action steps
Consider one of the following which draw on the work of Black et al (2004): 
1. Plan one deliberate formative checkpoint per lesson. Decide in advance what you want to find out, design a targeted question or whole-class response activity, anticipate likely misconceptions and plan how you will respond if they arise.
	EYFS
	Plan a mid-activity pause where you ask children to show their counting on fingers or with objects. Use this to quickly identify who is secure and who needs further modelling before continuing.

	Primary
	Insert a whole-class hinge question halfway through the lesson. Use mini whiteboards so every pupil responds, then reteach immediately if a common misconception appears.

	Secondary
	Plan a targeted hinge question linked to a common misconception. Collect whole-class responses and adapt your explanation before pupils begin independent practice.

	Specialist – SEND setting
	Build in a structured check after modelling. Ask pupils to verbally rehearse the first step or point to it on a visual checklist before starting the task.

	Specialist – Alternative Provision setting
	Plan a targeted hinge question linked to a common misconception. Collect whole-class responses and adapt your explanation before pupils begin independent practice.



2. Shift from marking to feedback cycles. Provide focused comments linked to clear success criteria and build in structured response time so pupils improve their work during the lesson rather than simply receiving feedback.
	EYFS
	Give immediate verbal feedback linked to the learning goal and prompt children to try again straight away. Ensure they physically adjust their work.

	Primary
	Provide one focused improvement comment linked to success criteria and schedule five minutes for redrafting within the lesson. Leave time for reflection on this process.

	Secondary
	Write a precise next-step comment linked to the assessment objective. Build in dedicated improvement time so pupils redraft before the next task.

	Specialist – SEND setting
	Use concise written or verbal feedback linked to a visual success checklist. Provide structured improvement time with scaffolded support.

	Specialist – Alternative Provision setting
	Give brief, task-focused verbal feedback and require pupils to act on it immediately. Circulate to check that improvements are implemented.


3. Explicitly teach peer- and self-assessment routines. Model how to use success criteria to evaluate work, scaffold pupil language for giving constructive feedback and gradually transfer responsibility so pupils begin to monitor and improve their own learning.
	EYFS
	Model a simple checking routine such as ‘Did I count carefully?’ and guide children to use the same prompt to review their own work.

	Primary
	Model how to apply success criteria to an example under the visualiser. Then require pupils to use the checklist before peer discussion.

	Secondary
	Teach pupils how to annotate a model answer against the mark scheme. Provide sentence stems and practise giving precise, criteria-linked feedback.

	Specialist – SEND setting
	Provide structured sentence stems and visual prompts for feedback. Practise these on a shared example before pupils assess their own or a peer’s work.

	Specialist – Alternative Provision setting
	Co-construct success criteria with pupils using a shared model. Ask pupils to highlight where they have met the criteria before requesting teacher feedback.


Reading 2 - Possible action steps
Consider one of the following which draw on the work of Hattie and Timperley (2007):
1. Clarify the purpose of your feedback before giving it. Decide whether your feedback is focused on the task, the process or self-regulation. Link it explicitly to the learning goal and avoid comments about personal traits.
	EYFS
	State the learning goal clearly and link your feedback directly to it. Say, ‘We are practising careful counting. You counted each object once – that’s what careful counting looks like’.

	Primary
	Before giving feedback, decide whether you are addressing the task or the process. Say, ‘Your paragraph answers the question, but let’s look at how you organised your ideas’.

	Secondary
	Identify whether your feedback is about knowledge, method or regulation. Explicitly reference the assessment objective so pupils understand the standard they are working towards.

	Specialist – SEND setting
	Use simple, consistent language linked to a visual success checklist. Point to the criterion as you give feedback so pupils can see exactly what it relates to.

	Specialist – Alternative Provision setting
	Keep feedback tightly focused on the task. Say, ‘The goal was to explain your reasoning. You’ve stated the answer – now add how you worked it out.’



2. Make feedback specific and actionable. Identify the precise gap between current performance and the desired standard and provide a clear next step that pupils can act on immediately. Avoid overloading pupils with too many points at once.
	EYFS
	Give one clear improvement step. Say, ‘Next time, leave a finger space between your words so it’s easier to read.’

	Primary
	Highlight the precise gap and give a concrete action. Write, ‘Add one piece of evidence to support this point,’ and require pupils to do it immediately.

	Secondary
	Avoid vague comments like ‘develop this’. Instead write, ‘Explain why this method works by linking it to the formula,’ and allow time for redrafting.

	Specialist – SEND setting
	Break the improvement into manageable steps. Say, ‘First underline the key word, then check your answer matches it.’

	Specialist – Alternative Provision setting
	Frame improvement as a clear next move. Say, ‘You’ve started well. Now add one sentence explaining your choice.’



Reading 3 - Possible action steps
Consider one of the following which draw on the work of Sadler (1989). 
1. Model the process of monitoring and evaluation explicitly. Regularly think aloud as you apply success criteria to an example, showing pupils how to check quality during production, not just at the end. Make your decision-making visible so pupils understand how to judge and improve their own work.
	EYFS
	Think aloud as you complete a simple sentence or drawing. Say, ‘I’m checking if my sentence has a capital letter and a full stop,’ and show children how you correct it.

	Primary
	Model solving a problem under the visualiser and verbalise how you check each step against the success criteria. Pause and ask pupils what you should check next.

	Secondary
	Demonstrate annotating a model answer against the mark scheme. Explain why a response meets or does not meet the standard.

	Specialist – SEND setting
	Use a visual checklist and model how to tick each step as you complete it. Speak clearly about how you know you have met the criteria.

	Specialist – Alternative Provision setting
	Model improving a short paragraph in front of the class. Verbalise how you spot a gap and decide what to add to strengthen it.



2. Build structured self-check routines into lessons – Pause at key points and require pupils to compare their work against clear criteria, identify one specific gap and select a strategy to close it before continuing. Avoid correcting immediately; prompt pupils to diagnose and adjust first. 

	EYFS
	Pause the activity and prompt children to ask themselves one checking question, such as, ‘Does my sentence make sense?’ Require them to fix one thing before moving on.

	Primary
	Stop pupils midway through independent work and ask them to highlight where they have met the success criteria. Ask them to identify one area to improve.

	Secondary
	Insert a deliberate self-assessment checkpoint. Require pupils to write one sentence identifying the gap between their work and the assessment objective.

	Specialist – SEND setting
	Provide a step-by-step prompt card and ask pupils to work through it before submitting work. Encourage them to make one adjustment independently.

	Specialist – Alternative Provision setting
	Create a predictable ‘self-check before support’ rule. Require pupils to review their work against the criteria before asking for teacher help.



3. Design formative assessment to develop regulation, not just correctness – Use questioning and feedback to move pupils from completing the task to reflecting on how they approached it. Encourage them to articulate what strategy they used, why it worked and what they will do differently next time.

	EYFS
	After completing a task, ask children, ‘What helped you?’ Guide them to name the strategy they used.

	Primary
	When giving feedback, ask pupils to explain how they approached the task and what they would change next time. Encourage them to select a strategy to try.

	Secondary
	Use questioning that focuses on process, such as, ‘Why did you choose this method?’ and ‘What will you do differently in the next question?’

	Specialist – SEND setting
	Prompt pupils to explain the steps they followed and identify which part was most challenging. Support them to choose a strategy for next time.

	Specialist – Alternative Provision setting
	After feedback, ask pupils to state one specific action they will take to improve their next piece of work. Record it and revisit it in the following lesson.
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[bookmark: Appendix3]Appendix 3: Levelling up your action step
Reading 1 – Extending your action step
· Invite pupils to generate refinements to a success criteria, identify their own improvement targets before receiving feedback, and justify how their revisions meet the standard. Structure routines where pupils anticipate feedback, monitor their work during production and independently select strategies to close the gap, intervening only when necessary to recalibrate standards or address misconceptions.
Reading 2 – Extending your action step
· Move beyond just giving actionable next steps by routinely refining standards with pupils. Use exemplars to compare different levels of quality, invite pupils to justify why one example meets the criteria more successfully than another, and guide them to sharpen the success criteria themselves. Gradually require pupils to identify the gap and propose their own specific improvement strategy before you intervene, stepping in only to increase precision or correct misconceptions.
Reading 3 – Extending your action step
· Move beyond prompting reflection by deliberately designing sequences where pupils anticipate feedback, monitor their work during production and justify their strategic choices before receiving teacher input. Require pupils to identify the likely gap, select a strategy to address it and explain how they will know it has improved. Intervene primarily to refine accuracy of judgement or deepen thinking, positioning yourself as a calibrator of standards rather than the primary source of evaluation.
Click here to return to the contents page.
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