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ECT Programme: Year 2
Seminar C: Understanding how to support pupils by planning and delivering effective lessons
Session outline
This document is intended for those who design and deliver a school-led Early Career Teacher Entitlement (ECTE) programme.  It provides possible learning intentions that are aligned with the Initial Teacher Training and Early Career Framework and targets early career teachers. It also offers suggested activities and durations, as well as recommended references to support design and facilitation.		Suggested time to complete: 90 minutes

 


Seminar title: Understanding how to support pupils by planning and delivering effective lessons
Duration
90 minutes 
Delivery details 
This session is intended for face-to-face live session 
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[bookmark: Sessionoverview]Session overview  
This seminar integrates elements from the Initial Teacher Training and Early Career Framework (ITTECF), including Classroom Practice and Professional Behaviours, highlighting the interconnected nature of effective teaching practices. 
This seminar intends to help early career teachers (ECTs) consolidate understanding of how to support pupils by planning and delivering effective lessons. Comprising of three sections, each focuses on one of these areas through a combination of presentations, discussions, practice, feedback, and reflection activities.
[bookmark: Learningintentions]Learning intentions 
· To consolidate understanding of how deliberate scaffolding decisions, including when to introduce support, adapt it, and reduce it, influence pupil independence, engagement, and learning over time.
· To examine how planned scaffolding within lesson design and responsive, in-the-moment scaffolding during teaching can be tailored to pupils’ needs, supporting teachers to judge when to intervene and when to step back.
· To consider how to apply key research to practical application, considering the importance of integrated practice.  
· To develop upon and apply the key learning to a scenario.


[bookmark: relatedframeworkstatements]Related ITTECF framework statements 
Classroom practice 
Learn that…
4.2. Effective teachers introduce new material in steps, explicitly linking new ideas to what has been previously studied and learned.
4.3. Modelling helps pupils understand new processes and ideas; good models make abstract ideas concrete and accessible.
4.4. Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually removed as pupil expertise increases.
4.5. Explicitly teaching pupils metacognitive strategies linked to subject knowledge, including how to plan, monitor and evaluate, supports independence and academic success. 
4.6. Questioning is an essential tool for teachers; questions can be used for many purposes, including to check pupils’ prior knowledge, assess understanding and break down problems.
4.7. High-quality classroom talk can support pupils to articulate key ideas, consolidate understanding and extend their vocabulary.
4.9. Paired and group activities can increase pupil success, but to work together effectively pupils need guidance, support and practice.
4.10. How pupils are grouped is also important; care should be taken to monitor the impact of groupings on pupil attainment, behaviour and motivation.

Learn how to…
Plan effective lessons, by: 
4.a. Using modelling, explanations and scaffolds, acknowledging that novices need more structure early in a domain.
4.b. Enabling critical thinking and problem solving by first teaching the necessary foundational content knowledge.
4.c. Removing scaffolding only when pupils are achieving a high degree of success in applying previously taught material.
4.d. Providing sufficient opportunity for pupils to consolidate and practise applying new knowledge and skills.
4.e. Breaking tasks down into constituent components when first setting up independent practice (e.g. using tasks that scaffold pupils through meta-cognitive and procedural processes). 

Learn how to…
Stimulate pupil thinking and check for understanding, by:
4.l. Planning activities around what you want pupils to think hard about.
4.m. Including a range of types of questions in class discussions to extend and challenge pupils (e.g. by modelling new vocabulary or asking pupils to justify answers).
4.n. Providing appropriate wait time between question and response where more developed responses are required.
4.o. Considering the factors that will support effective collaborative or paired work (e.g. familiarity with routines, whether pupils have the necessary prior knowledge and how pupils are grouped).
4.p. Providing scaffolds for pupil talk to increase the focus and rigour of dialogue.

Professional Behaviours
Learn that…
8.1. Effective professional development is likely to be sustained over time,  building knowledge, motivating staff, developing teaching techniques, and embedding practice.
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement.
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.7. Engaging in high-quality professional development can help teachers improve.
8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently.

Develop as a professional, by: 
a) Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice. 
b) Strengthening pedagogical and subject knowledge by participating in wider networks and as part of the lesson preparation process. 
c) Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment. 
d) Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications.
e) Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement.

Build effective working relationships, by: 
f) Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school
g) Seeking ways to support individual colleagues and working as part of a team.
j) Drawing on guidance from expert colleagues, sharing the intended lesson outcomes with teaching assistants ahead of lessons.
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[bookmark: sessioninputs]Session inputs
Introduction 
Timing: 10 minutes 
This section of the session should be used to set expectations and share the learning intentions for session. It could also be used as an opportunity for early career teachers to check-in with their peers and discuss how these issues are approached within their school or Trust. Any particular school or Trust documentation could be highlighted at this stage.
The introduction could also be used for a wider wellbeing check-in, with a possible task being reflective questions for ECTs to discuss. For example: 
· Share your key successes so far this half-term. 
· What challenges have you faced this half-term and how did you overcome them?
· Any top tips for how have you managed your well-being this half-term?
As with previous seminars, the introduction can also be used to reinforce the idea that ECTs are now at a stage where they should be integrating the various building blocks of their training and experience into a more cohesive, integrated practice. Encourage ECTs to reflect on how they can connect different areas of their development to become more competent and confident practitioners.
Section 1: Planning and delivery [Reviewing theory/evidence & examples]
Timing: 25 minutes 
In this section of the seminar ECTs will explore and review the theory and evidence relating to planning and delivery, making clear links to their chosen piece of reading. They will also engage with a scenario in this section.
Due to the personalised approach of the programme, it is possible that ECTs may have read different research articles as part of their self-study. We recommend that you  invite ECTs to share which reading they have engaged with this half-term. 
Depending on the size of the group, this could be done using an interactive tool, such as Slido or Mentimeter. This could also be done with a show of hands or post-it notes for smaller groups. This will help the facilitator of the session understand the range of focus areas in the room and adjust their delivery accordingly. Summaries of all readings in the Year 2 NIoT ECT programme can be found in the Programme Guidance document. 

Suggested activity
Provide ECTs with an opportunity to recap, through structured retrieval activities, their understanding of theory and evidence relating to planning and delivery. 
Outline a scenario that encompasses the learning intentions and serves as a non-example, enabling ECTs to identify gaps in planning and consider how these impact the support provided for all pupils in the classroom. ECTs will engage with this scenario during the live seminar to deepen their understanding and apply their learning.
An example has been provided in the appendix here. [Schools or trusts should adapt the scenario to suit their specific context, focus and needs] 
Start by consolidating understanding of effective planning, with a focus on a strategy such as worked examples, scaffolding or modelling. A suggested activity is to use a set of retrieval questions to ensure ECTs have a shared understanding of how scaffolding informs planning and impacts pupils. It would also be useful to encourage ECTs to reflect on their own practice and how they plan for strategies such as scaffolding. This could be followed by a task on the different types of scaffolding. See appendix for more information.
End by introducing the scenario and encouraging ECTs to share their initial thoughts. Guide them to reflect on the following areas of practice, as these form the foundation of the session.
· Effective planning
· Understanding pupil learning
· Matching support to pupil needs
· Adaptive practice
End this section with a summary of the main points:
· Scaffolding is a professional judgement, not a fixed structure. Effective scaffolding depends on teachers continually interpreting evidence of pupil understanding and deciding when to intervene, adapt, or step back. 
· Independence develops through deliberate withdrawal of support, not task completion alone. 
· Effective scaffolding helps teachers see pupils’ thinking more clearly.


Section 2: Applying your learning: deliberate practice
Timing: 30 minutes 
The second section of the seminar focuses on developing ECTs’ application of their learning through a deliberate practice activity linked to the scenario.  
Suggested activity 
The session then moves into deliberate practice. Begin with a recap of the model of deliberate practice used and provide ECTs with the non-example of a teacher who has failed to plan an activity such as scaffolding as a flexible, adaptive process, rather than as a fixed resource. The example could highlight a teacher who has planned a scaffold without considering prior learning and who does not adapt support in response to pupils’ needs as the lesson unfolds.
Allow time for ECTS to reflect on the non-example and consider what the teacher has missed or failed to account for. It would also be valuable to encourage ECTs to draw out the links to different aspects of practice, highlighting integrated practice. This isn’t just about classroom practice, it is also about how to match support to pupil need.
Provide a context-specific (and phase or subject) example of effective planning. This could be a video of classroom practice; a resource or a teacher talking through their own practice or an example case study/vignette. The example should align with the guidance given so far and give ECTs an opportunity to identify the active ingredients. ECTs should consider how the approach is enacted, its impact on pupil engagement and progress, and how effectively it is adapted to meet pupils’ needs.
ECTs could then consider their own practice and think ahead to a future lesson, planning how they will:
· Identify an activity or skill where pupils are likely to need scaffolding, based on what they know from recent lessons and pupil data.
· Plan the support they will put in place and how they will adapt it for pupils who need more help, less help, or additional challenge.
· Decide what evidence of pupil understanding will tell them when to intervene, adjust, or remove the scaffold.
They should create a plan for lesson task and then share this with a partner as part of their deliberate practice, receiving feedback and then taking time to redo. his 
End this section of the session with some time for ECTs to reflect upon their learning in relation to their own practice.  
Return to content page
Section 3: Action planning: personal professional development cycle
Timing: 15 minutes 
The third section of the seminar focuses on the cycle of personal professional development.
Suggested activity 
The National Institute of Teaching uses a half-termly cycle that supports ECTs to identify and discuss an area for development with their mentor, plan how to implement it, and put it into practice. They then review progress through reflection and, where possible, observation before re-doing the practice with adjustments. The cycle ends with a final review to inform future refinements, supported by fortnightly mentor meetings. However, your school or trust may have their own model for personal and professional development. Engage ECTs with questions to consider as they engage with the model and their own professional development so far. See appendix for more information.
ECTs should then prepare an elevator pitch outlining the focus for their personal professional development for the half term before sharing with a partner and receiving feedback. See appendix for more information.
Moving forward
Timing: 10 minutes 
Give participant times to reflect on their learning from the session and make clear links to integrated practice and their chosen reading. 
This is also an opportunity to flag next steps on the programme including dates for any seminars and take any remaining questions.
Suggested activity:
· How has this seminar supported your understanding of how to support pupils by planning and delivering effective lessons ?
As you discuss, consider how this relates to the following areas of practice:
· Classroom practice
· Professional Behaviours
Return to content page
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[bookmark: Appendix]Appendix 
Section 1
[bookmark: Examplescenario]Non-example scenario
Ms. Carter is teaching a class and, drawing on prior data and experience, adjusts her explanations and expectations for different pupils At the start of the lesson, she tells pupils that the task is ‘quite difficult’ and reminds them that ‘some of you might struggle, so just try your best’. She explains the task quickly and gives several instructions at once, assuming pupils will remember them as they go.
As the lesson progresses, a number of pupils begin to show low-level behaviour: calling out, drifting off task, and chatting. Ms. Carter responds reactively, stopping the lesson to address behaviour as it arises. She becomes more directive, repeating instructions and raising her voice to regain attention.
Several pupils disengage. Some rush through the work with minimal effort, while others stop attempting the task altogether. Ms. Carter interprets this as a lack of motivation and comments that the class ‘isn’t ready for this level of work yet’. She slows the lesson considerably, reduces the task demands, and moves on quickly to avoid further disruption.
By the end of the lesson, behaviour has improved slightly, but little progress has been made. Ms. Carter is concerned about pupils’ lack of motivation and resilience.
Why this is a non-example
This is a non-example of effective planning for scaffolding because Ms. Carter does not provide the structured support pupils need to succeed with a challenging task. Although she uses prior knowledge of pupils, her actions lower confidence and increase dependence rather than gradually building independence.
Why this is ineffective scaffolding:
1. Negative framing lowers expectations:
· Telling pupils the task is “quite difficult” and that some will struggle may reduce motivation and self-belief before learning begins.
· Effective scaffolding builds confidence by presenting challenge as achievable with support.
2. Instructions are not broken into manageable steps:
· She explains quickly and gives several instructions at once.
· Effective scaffolding would chunk the task, model steps clearly, check understanding, and reduce cognitive overload.
3. Support is reactive rather than planned:
· Behaviour issues emerge because pupils are confused or disengaged, but Ms. Carter only responds once problems arise.
· Strong scaffolding anticipates likely barriers and provides prompts, routines, and checkpoints in advance.
4. Over-direction replaces learning:
· Repeating instructions and raising her voice may regain attention temporarily, but it does not help pupils understand the task.
· Effective scaffolding supports thinking through cues, questioning, modelling, and guided practice.
5. Task demand is reduced too quickly:
· She lowers expectations and simplifies the work when pupils struggle.
· Good scaffolding keeps the learning goal high while adjusting the support, not the challenge itself.
6. Misinterprets struggle as lack of motivation:
· Pupils’ disengagement may stem from confusion, overload, or insufficient support rather than poor resilience.
· Effective teachers diagnose the cause of difficulty and adapt scaffolds accordingly.
7. No gradual release to independence: 
· There is no evidence of modelling, guided practice, feedback, then independent application.
· Effective scaffolding helps pupils become increasingly independent over time.

[bookmark: Scaffolding]Different types of scaffolding
· Source adapted from: Janneke Van de Pol, Monique Volman, Frans Oort and Jos Beishuizen (2015)

Two broad types of scaffolding
· Embedded scaffolding
Support that is planned in advance and built into lesson or task design
Often supports all pupils at predictable points of difficulty
· Contingent scaffolding
Support that is decided in the moment during teaching
Responsive to what pupils say or do while learning
· Mapping to your sorting task
· Planned in advance - embedded scaffolding
· Decided in the moment - contingent scaffolding


Levels of contingency
· Not all scaffolding is equally responsive.
· High contingency
Support is closely adapted to evidence of a pupil’s current understanding
The teacher adjusts, reduces, or withdraws support as understanding develops
· Low contingency
Support is more generic and applied broadly
The level of support changes little in response to pupil understanding
Notes:
· It is important to distinguish between different types of scaffolding used in teaching. Embedded scaffolding refers to support that is planned in advance and built into lesson or task design. This includes structures that anticipate common points of difficulty, such as worked examples, prompts, or carefully sequenced steps.
· Contingent scaffolding, by contrast, refers to support that is provided in response to evidence of pupil understanding as learning unfolds. It is decided in the moment and may involve questioning, modelling, clarification, or the removal of support depending on how pupils are responding.
· Scaffolding can also be understood along a continuum of contingency, rather than as a fixed category. High-contingency scaffolding is closely matched to an individual pupil’s current understanding and is adjusted, reduced, or withdrawn as that understanding develops. Low-contingency scaffolding is more generic, applied broadly, and changes little in response to pupil responses.
· Neither approach is inherently effective or ineffective on its own. The impact of scaffolding depends on how well it is timed, how closely it matches pupil need, and how deliberately it is adapted as learning progresses.




[bookmark: Appendix3]Section 3
[image: ]Personal Professional Development Cycle used by the NIoT:

See Programme Guidance for details on each step. 

Elevator pitch activity:
Prepare a 2-minute elevator pitch outlining the focus of your personal professional development for this half term.
You should consider including information on how you have/will:
· Explore aspects of your teaching practice related to supporting pupils by planning and delivering effective lessons 
· Identify specific aligned strategies or approaches to implement.
· Plan the execution of these strategies within your unique context. What challenges might you need to overcome?
· Monitor the impact of what you do and adjust as necessary.
· Review and reflect on the experience to inform future adjustments and refinements in your teaching practice. Including any challenges you have had to overcome.  
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