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ECT Programme: Year 2
Seminar E: Using Assessment to Move Learning Forward
Session outline
This document is intended for those who design and deliver a school-led Early Career Teacher Entitlement (ECTE) programme.  It provides possible learning intentions that are aligned with the Initial Teacher Training and Early Career Framework and targets early career teachers. It also offers suggested activities and durations, as well as recommended references to support design and facilitation.		Suggested time to complete: 90 minutes

 


Seminar title: Using Assessment to Move Learning Forward 
Duration
90 minutes 
Delivery details 
This session is intended for face-to-face live delivery. It is intended to be delivered in subject or phase groups. This overview is provides Primary examples for tasks and should be used to guide and inform the design of a subject or phase specific session. 
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[bookmark: Sessionoverview]Session overview  
This seminar integrates elements from the Initial Teacher Training and Early Career Framework (ITTECF), including Assessment and Professional Behaviours, highlighting the interconnected nature of effective teaching practices. 
This seminar intends to help early career teachers (ECTs) consolidate understanding of how to support pupils by using assessment to move learning forwards by sharing effective feedback. It should be considered through a subject or phase specific lens. Comprising of three sections, each focuses on one of these areas through a combination of presentations, discussions, practice, feedback, and reflection activities.
[bookmark: Learningintentions]Learning intentions 
· To consolidate knowledge and understanding relating to Assessment.
· To consider how the research underpinning Assessment could be applied in practice.
· To apply key research to practical application, considering the importance of integrated practice.  
· To develop upon and apply the key learning to a scenario. 


[bookmark: relatedframeworkstatements]Related ITTECF framework statements 
Assessment 
Learn that…
6.1 Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs. 
6.2 Good assessment helps teachers avoid being over-influenced by potentially misleading factors, such as how busy pupils appear.
6.3 Before using any assessment, teachers should be clear about the decision it will be used to support and be able to justify its use. 
6.4 To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect. 
6.5 High quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve. 
6.6 Over time, feedback should support pupils to monitor and regulate their own learning. 

Learn how to…
Avoid common assessment pitfalls by: 
6.a. Planning formative assessment tasks linked to lesson objectives and thinking ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps). 
6.b. Drawing conclusions about what pupils have learned by looking at patterns of performance over a number of assessments (e.g. appreciating that assessments draw inferences about learning from performance).
6.d. Using available evidence to accurately identify what is required for individuals to meet their next steps and use this understanding to guide teaching adjustments for sub-group and individual pupils. 

Check prior knowledge and understanding during lessons, by: 
6.e. Using assessments to check for prior knowledge and pre-existing
6.f. Structuring tasks and questions to enable the identification of knowledge gaps and misconceptions (e.g. by using common misconceptions within multiple-choice questions). 
6.h Monitoring pupil work during lessons, including checking for misconceptions.

Provide high quality feedback by: 
6.i. Focusing on specific actions for pupils and providing time for pupils to respond to feedback.
6.j. Appreciating that pupils’ responses to feedback can vary depending on a range of social factors (e.g. the message the feedback contains or the age of the child). 
6.k. Scaffolding self-assessment by sharing model work with pupils, highlighting key details. 
6.l. Thinking carefully about how to ensure feedback is specific and helpful when using peer- or self-assessment. 

Make feedback manageable and effective by: 
6.o. Using verbal feedback during lessons in place of written feedback after lessons where possible. 
6.p. Understanding that written marking is only one form of feedback.
6.q. Reducing the opportunity cost of marking (e.g. by using abbreviations and codes in written feedback).
6.r. Prioritising the highlighting of errors related to misunderstandings, rather than careless mistakes when marking.

Professional behaviours
Learn that…
8.1. Effective professional development is likely to be sustained over time,  building knowledge, motivating staff, developing teaching techniques, and embedding practice.
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement.
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.7. Engaging in high-quality professional development can help teachers improve.
8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently.

Learn how to…
Develop as a professional, by: 
8.a. Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice.
8.b. Strengthening pedagogical and subject knowledge by participating in wider networks and as part of the lesson preparation process. 
8.c. Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment.
8.d. Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications.
8.e. Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement.

Build effective working relationships, by:
8.f. Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school.
8.g. Seeking ways to support individual colleagues and working as part of a team.
8.j. Drawing on guidance from expert colleagues, sharing the intended lesson outcomes with teaching assistants ahead of lessons
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[bookmark: sessioninputs]Session inputs
Introduction 
Timing: 10 minutes 
This section of the session should be used to set expectations and share the learning intentions for session. It could also be used as an opportunity for early career teachers to check-in with their peers and discuss how these issues are approached within their school or Trust. Any particular school or Trust documentation could be highlighted at this stage.
The introduction could also be used for a wider wellbeing check-in, with a possible task being reflective questions for ECTs to discuss. For example: 
· What has been the highlight of the school year so far and why?
· What are your goals for the remainder of the year? 
· What do you need to do to achieve them?
As with previous seminars, the introduction can also be used to reinforce the idea that ECTs are now at a stage where they should be integrating the various building blocks of their training and experience into a more cohesive, integrated practice. Encourage ECTs to reflect on how they can connect different areas of their development to become more competent and confident practitioners.
Section 1: Assessing learning [Reviewing theory/evidence & examples]
Timing: 25 minutes 
In this section of the seminar ECTs will explore and review the theory and evidence relating to assessing learning, making clear links to their chosen piece of reading. They will also engage with a scenario in this section.
Due to the personalised approach of the programme, it is possible that ECTs may have read different research articles as part of their self-study. We recommend that you  invite ECTs to share which reading they have engaged with this half-term. 
Depending on the size of the group, this could be done using an interactive tool, such as Slido or Mentimeter. This could also be done with a show of hands or post-it notes for smaller groups. This will help the facilitator of the session understand the range of focus areas in the room and adjust their delivery accordingly. Summaries of all readings in the Year 2 NIoT ECT programme can be found in the Programme Guidance document. 


Suggested activity
Provide ECTs with an opportunity to recap, through structured retrieval activities, their understanding of theory and evidence relating to assessing learning. 
Outline a scenario that encompasses the learning intentions and serves as a non-example, enabling ECTs to identify gaps in the practice and consider how these impact the support provided for all pupils in the classroom. ECTs will engage with this scenario during the live seminar to deepen their understanding and apply their learning.
An example has been provided in the appendix here. [Schools or trusts should adapt the scenario to suit their specific context, focus and needs] 
Start by consolidating understanding of effective assessment and feedback. A suggested activity is to use a set of retrieval questions to ensure ECTs have a shared understanding what different feedback might look like related to either the task, process or developing pupils’ self-regulation. Another task could be paired discussion – True/False/Depends - to discuss different statements related to providing feedback to develop self-regulation. See appendix for more information.
End by introducing the scenario and encouraging ECTs to share their initial thoughts. Guide them to reflect on the following areas of practice, as these form the foundation of the session.
· The strategies they used to provide feedback
· How they supported pupils to use success criteria 
· How they considered the needs of all learners 
· What did they do well?
· What could they have done differently?
End this section with a summary of the main points:
· Feedback should consider 3 key questions – Where is the learner going? How are they going? Where to next?
· There are different levels of feedback – task, process, self-regulation and self. 
· Pupils need to know what good looks like – in order to develop pupils’ self-regulation they need to see and understand what quality looks like and how to compare their own work.
· Self-regulation needs to be taught- Pupils need to learn how to self-assess their work. Some may need more support than others. 


Section 2: Applying your learning: deliberate practice
Timing: 30 minutes 
The second section of the seminar focuses on developing ECTs’ application of their learning through a deliberate practice activity linked to the scenario.  
Suggested activity 
The session then moves into deliberate practice. Begin with a recap of the model of deliberate practice used by the school or trust. 
Encourage ECTs to reflect on the non-example in the scenario before they begin to consider their own practice. It would also be valuable to encourage ECTs to draw out the links to different aspects of practice, highlighting integrated practice. This isn’t just about assessment, it is also about how to match support to pupil need and subject knowledge.
Provide a context-specific (and phase or subject) example of providing effective feedback at either task, process or self-regulated level. It could be all three. It should also show how all pupils’ needs are taken into consideration. This could be a video of classroom practice; a resource or a teacher talking through their own practice or an example case study/vignette. The example should align with the guidance given so far and give ECTs an opportunity to identify the active ingredients. ECTs should consider how the approach is enacted, its impact on pupil engagement and progress, and how effectively it is adapted to meet pupils’ needs.
ECTs could then consider their own practice and think ahead to a future lesson, planning how they will:
· Plan for task, process and self-regulation level, considering likely misconceptions. 
· Write pupil-friendly success criteria and pla questions to check that pupils understand them. 
· Model how to use the success criteria. 
· Scaffold and support all pupils to use their feedback. 
They should create a plan for lesson task and then share this with a partner as part of their deliberate practice, receiving feedback and then taking time to redo. his 
End this section of the session with some time for ECTs to reflect upon their learning in relation to their own practice.  
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Section 3: Action planning: personal professional development cycle
Timing: 15 minutes 
The third section of the seminar focuses on the cycle of personal professional development.
Suggested activity 
The National Institute of Teaching uses a half-termly cycle that supports ECTs to identify and discuss an area for development with their mentor, plan how to implement it, and put it into practice. They then review progress through reflection and, where possible, observation before re-doing the practice with adjustments. The cycle ends with a final review to inform future refinements, supported by fortnightly mentor meetings. However, your school or trust may have their own model for personal and professional development. Engage ECTs with questions to consider as they engage with the model and their own professional development so far. See appendix for more information.
ECTs should then prepare an elevator pitch outlining the focus for their personal professional development for the half term before sharing with a partner and receiving feedback. See appendix for more information.
Moving forward
Timing: 10 minutes 
Give participant times to reflect on their learning from the session and make clear links to integrated practice and their chosen reading. 
This is also an opportunity to flag next steps on the programme including dates for any seminars and take any remaining questions.
Suggested activity:
· How has this seminar supported your understanding of how to support pupils by providing feedback that moves the learning forwards ?
As you discuss, consider how this relates to the following areas of practice:
· Assessment
· Professional Behaviours
Return to content page
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[bookmark: Appendix]Appendix 
Section 1
[bookmark: Examplescenario]Non-Example scenario
Mrs Carter has been teaching her year 5 class a sequence of English lessons based on ‘Who Let the Gods Out’ by Maz Evans. In today’s lesson, pupils are writing a character description of a new Greek god who might appear in the story.
At the start of the lesson, Mrs Carter reminds pupils of the success criteria displayed on the board:
· Use expanded noun phrases
· Include figurative language
· Show the character’s personality through actions
· Use accurate punctuation
· Use ambitious vocabulary
After 30 minutes of writing, Mrs Carter asks pupils to swap books with a partner and peer assess each other’s work. She asks them to  “Use the success criteria and give your partner some feedback”.
As pupils begin, several issues quickly emerge.
Some pupils are unsure what parts of the writing meet the criteria. One pair stares at the phrase  ‘Show the character’s personality through actions’ and whispers, “What does that actually mean?” Another pupil ticks ‘Ambitious vocabulary’ simply because their partner used the word “gigantic”, without discussing whether it was the best choice.
Other pupils write brief comments such as “Good work”, “Neat handwriting”, or “Add more adjectives”. A few complete the checklist quickly without reading carefully, keen to move on.
Where Mrs Carter notices this, as she moves around the room monitoring the activity, she addresses it with the individual pupil providing the feedback but doesn’t stop the task for the whole class in order to provide any clearer instructions. 
When pupils return their books, several glance at the comments but carry on writing without making improvements to their own writing. For some pupils who find writing more difficult, the experience is discouraging. One child reads, “You missed loads of punctuation and your description is boring”, then quietly closes their book. Another says, “They didn’t give me any ticks, but I don’t know how to fix it.” These pupils feel deflated because the feedback identifies problems but gives no clear next step.
Why this is a non-example
1. Unclear success criteria  
In ‘Inside the Black Box’ (2004) Dylan Wiliam emphasises that pupils need a clear understanding of “where they are going” in their learning. The Education Endowment Foundation guidance on feedback and formative assessment stresses that criteria must be understood, not just displayed (EEF, 2025)
2. Vague peer feedback (Hattie & Timperley, 2007))
When pupils give comments like “good work” or “add more adjectives,” this provides  low-quality feedback that does not move learning on. 
3. Feedback not acted upon leads to missing the “feedback loop” (Sadler, 1989;  Wiliam, 2011)
Pupils reading comments but not improving their work is a classic breakdown in the feedback cycle. Dylan Wiliam argues that feedback only works if it causes pupils to think and act differently (Wiliam, 2017).
Royce Sadler defines effective feedback as helping learners close the gap between current and desired performance (Sadler, 2011).
Zimmerman (2002) describes learners as actively planning, monitoring, and evaluating their learning.
The EEF’s Metacognition and Self-Regulated Learning Guidance Report (2025) emphasises that these skills must be explicitly taught, modelled, and scaffolded, not assumed.

Different levels of feedback 
Drawing on the work of Hattie and Timperley (2007) 

· Task level – the extent to which the pupil has completed a task successfully.
· Process level – feedback relates to any errors or areas of improvement within the task such as not using the correct formula or not using ambitious vocabulary. 
· Self-regulation level – feedback supports pupils to self-assess and correct or improve their own work independently.  

True/False/Depends – Paired discussion task 
Work with a partner and read each statement
· Decide whether it is True, False, or Depends 
· Rewrite any false statement so it becomes accurate 
· Be ready to justify your thinking using classroom examples
Stretch and challenge:  
· Rank the statements from most accurate to least accurate and explain your top and bottom choice.
Statements: 
1. If pupils receive frequent feedback, they no longer need to self-regulate independently.
2. Peer feedback and self-assessment activities are useful for developing self-regulation in pupils.
3. Self-regulation helps pupils identify gaps between their current performance and the expected standards and apply strategies to close those gaps.
4. Some pupils may need significantly more explicit support and scaffolding to develop self-regulation skills.
This task:  encourages deeper thinking rather than guessing, promotes professional dialogue, requires participants to refine misconceptions and adds challenge through nuance. 
Section 3
[image: ]Personal Professional Development Cycle used by the NIoT:

See Programme Guidance for details on each step. 
Elevator pitch activity:
Prepare a 2-minute elevator pitch outlining the focus of your personal professional development for this half term.
You should consider including information on how you have/will:
· Explore aspects of your teaching practice related to supporting pupils by planning and delivering effective lessons 
· Identify specific aligned strategies or approaches to implement.
· Plan the execution of these strategies within your unique context. What challenges might you need to overcome?
· Monitor the impact of what you do and adjust as necessary.
· Review and reflect on the experience to inform future adjustments and refinements in your teaching practice. Including any challenges you have had to overcome.  
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