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ECT Programme: Year 2
Seminar F:  Adaptive teaching strategies to support all pupils to make progress
Session outline
This document is intended for those who design and deliver a school-led Early Career Teacher Entitlement (ECTE) programme.  It provides possible learning intentions that are aligned with the Initial Teacher Training and Early Career Framework and targets early career teachers. It also offers suggested activities and durations, as well as recommended references to support design and facilitation.		Suggested time to complete: 90 minutes

 


Seminar title: Adaptive teaching strategies to support all pupils to make progress
Duration
90 minutes 
Delivery details 
This session is intended for face-to-face live delivery. It is intended to be delivered in subject or phase groups. The tasks outlined are from both Primary phase and Science and should be used to guide and inform the design of a subject or phase specific session. 
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[bookmark: Sessionoverview]Session overview  
This seminar integrates elements from the Initial Teacher Training and Early Career Framework (ITTECF), including Adaptive Teaching and Professional Behaviours, highlighting the interconnected nature of effective teaching practices. 
This seminar intends to help early career teachers (ECTs) consolidate understanding of how to adapt their practice to meet the needs of pupils in their classroom, ensuring an inclusive environment is created for all. Comprising of three sections, each focuses on one of these areas through a combination of presentations, discussions, practice, feedback, and reflection activities.
[bookmark: Learningintentions]Learning intentions 
· To consolidate understanding of adaptive teaching strategies to support all pupils to make progress.
· To examine how planning proactively for pupil needs allows all pupils to make progress in their learning.
· To consider how to apply key research to practical application, considering the importance of integrated practice.  
· To develop upon and apply the key learning to a scenario. 



[bookmark: relatedframeworkstatements]Related ITTECF framework statements 
Adaptive Teaching
Learn that…
5.1. Pupils are likely to learn at different rates and to require different levels and types of support from teachers to succeed.
5.2. Seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of teaching.
5.3. Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success.
5.5. Flexibly grouping pupils within a class to provide more tailored support can be effective, but care should be taken to monitor its impact on engagement and motivation, particularly for low attaining pupils.
5.7. Pupils with special educational needs or disabilities are likely to require additional or adapted support; working closely with colleagues, families and pupils to understand barriers and identify effective strategies is essential.
5.8. High quality teaching for all pupils, including those with SEND, is based on strategies which are often already practised by teachers, and which can be developed through training and support.
5.9. Technology, including educational software and assistive technology, can support teaching and learning for pupils with SEND.
Learn how to…
Develop an understanding of different pupil needs, by:
5.a. Identifying pupils who need new content further broken down.
5.b. Making use of formative assessment.
5.c. Working closely with the Special Educational Needs Co-ordinator (SENCO) and special education professionals and the Designated Safeguarding Lead.
5.d. Using the SEND Code of Practice, which provides additional guidance on supporting pupils with SEND effectively.
5.e. Supporting pupils with a range of additional needs and using the SEND Code of Practice: 0 to 25 years, which provides guidance on effective school systems and approaches for identifying and supporting the special educational needs of pupils with SEND.
5.f. Utilising existing opportunities to engage with parents and carers to better understand pupils’ individual needs (e.g. meetings with parents).
Provide opportunity for all pupils to experience success, by:
5.g. Adapting lessons, whilst maintaining high expectations for all, so that all pupils have the opportunity to meet expectations.
5.h. Balancing input of new content so that pupils master important concepts.
5.i. Making effective use of teaching assistants.
5.j. Making effective and judicious use of specialist technology to support pupils with SEND.
Meet individual needs without creating unnecessary workload, by:
5.k. Making use of well-designed resources (e.g. textbooks).
5.il. Planning to connect new content with pupils' existing knowledge or providing additional pre-teaching if pupils lack critical knowledge.
5.m. Building in additional practice or removing unnecessary expositions.
5.n. Reframing questions to provide greater scaffolding or greater stretch.
5.o. Considering carefully whether intervening within lessons with individuals and small groups would be more efficient and effective than planning different lessons for different groups of pupils.
Group pupils effectively, by:
5.p. Applying high expectations to all groups, and ensuring all pupils have access to a rich curriculum.
5.q. Intentionally grouping in relation to a specific learning outcome, regularly reviewing those groupings, taking care to monitor their impact and avoiding the perception that groups are fixed.
Professional Behaviours 
Learn that…
8.1. Effective professional development is likely to be sustained over time,  building knowledge, motivating staff, developing teaching techniques, and embedding practice.
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement.
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.4. Building effective relationships with parents, carers and families can improve pupils’ motivation, behaviour and academic success.
8.5. Teaching assistants (TAs) can support pupils more effectively when they are prepared for lessons by teachers, and when TAs supplement rather than replace support from teachers.
8.6. SENCOs, pastoral leaders, careers advisors and leaders and other specialist colleagues also have valuable expertise and can ensure that appropriate support is in place for pupils.
8.7. Engaging in high-quality professional development can help teachers improve.
8.8. Teacher attitudes towards inclusion and SEND are a key determinant in the school experience of pupils with SEND.
8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently.
Learn how to…
Develop as a professional, by:
8.a. Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice.
8.b. Strengthening pedagogical and subject knowledge by participating in wider networks and as part of the lesson preparation process. 
8.c. Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment.
8.d. Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications.
8.e. Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement.
Build effective working relationships, by:
8.f. Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school.
8.g. Seeking ways to support individual colleagues and working as part of a team.
8.i. Working closely with the SENCO and other professionals supporting pupils with additional needs, making explicit links between interventions delivered outside of lessons with classroom teaching.
8.j. Drawing on guidance from expert colleagues, sharing the intended lesson outcomes with teaching assistants ahead of lessons.
8.k. Ensuring that support provided by teaching assistants in lessons is additional to, rather than a replacement for, support from the teacher.
8.l.  Knowing who to contact with any safeguarding, or any pupil mental health concerns.
Manage workload and wellbeing, by:
8.m. Using and personalising systems and routines to support efficient time and task management.
8.n. Understanding the right to support (e.g. to deal with misbehaviour, or support pupils with SEND).
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[bookmark: sessioninputs]Session inputs
Introduction 
Timing: 10 minutes 
This section of the session should be used to set expectations and share the learning intentions for session. It could also be used as an opportunity for early career teachers to check-in with their peers and discuss how these issues are approached within their school or Trust. 
Any particular school or Trust documentation could be highlighted at this stage.
As this is the final seminar of the programme, the introduction could also be used for a final of the programme, with a possible task being reflective questions for ECTs to discuss. For example: 
· What have been the highlights of your second year on the ECT Programme?
· What areas of your practice do you think have developed most this year?
· What are your goals for the next 12 months, 24 month and 5 years? How will you meet them?
The introduction can also be used as remind to reinforce the idea that ECTs are now at a stage where they should be integrating the various building blocks of their training and experience into a more cohesive, integrated practice. Encourage ECTs to reflect on how they can connect different areas of their development to become more competent and confident practitioners.
Section 1: Knowing Your Learners [Reviewing theory/evidence & examples]
Timing: 25 minutes 
In this section of the seminar ECTs will explore and review the theory and evidence relating to Knowing Your Learners, making clear links to their chosen piece of reading. They will also engage with a scenario in this section.
Due to the personalised approach of the programme, it is possible that ECTs may have read different research articles as part of their self-study. We recommend that you invite ECTs to share which reading they have engaged with this half-term. 
Depending on the size of the group, this could be done using an interactive tool, such as Slido or Mentimeter. This could also be done with a show of hands or post-it notes for smaller groups. This will help the facilitator of the session understand the range of focus areas in the room and adjust their delivery accordingly. Summaries of all readings in the Year 2 NIoT ECT programme can be found in the Programme Guidance document. 
Suggested activity
Provide ECTs with an opportunity to recap, through structured retrieval and discussion activities, their understanding of theory and evidence relating to the development of adaptive teaching to support all pupils to make progress. 
Start by consolidating understanding of the importance of adaptive teaching and knowing the needs of the learners you teach. A suggested activity could be to use a set of retrieval questions to ensure ECTs have a shared understanding of what adaptive teaching is and the different categories of need learners may present with, for example communication and interaction or cognition and learning. It would also be useful to encourage ECTs to engage in reflection surrounding their own practice and how they adapt their teaching to meet the needs of different learners and to support all pupils to make progress. This could be followed by a task which requires them to reflect upon some learner profiles and consider the barriers to learning as well as possible adaptive solutions. 
An example of a profile has been provided in the appendix here. [Schools or trusts should adapt the scenario to suit their specific context, focus and needs] 
Introduce a scenario that encompasses the learning intentions and serves as a non-example, enabling ECTs to identify gaps in adaptive practice. ECTs will engage with this scenario during the live seminar to deepen their understanding and apply their learning.
An example has been provided in the appendix here. [Schools or trusts should adapt the scenario to suit their specific context, focus and needs] 
Encourage ECTs to share their initial thoughts. Guide them to reflect on the following questions:
· How might different pupils be experiencing this lesson?
· What barriers to learning are being created unintentionally through the task design or instruction? 
· What assumptions might the teacher be making about how pupils learn of demonstrate understanding?
· How does focusing on task completion rather than understanding limit opportunities for adaptive teaching?
[Schools or trusts should adapt the questions to suit their scenario and specific context, focus and needs] 
End this section with a summary of the main points:
· Know your learners beyond the data – effective adaptive teaching starts with a deep, holistic understanding of pupils. 
· Keep the learning goal consistent and adapt the route - high-quality adaptive teaching maintains shared learning objectives but varies how pupils’ access, engage with, and demonstrate learning.
· Plan for variability from the start, not as a response - adaptive teaching is most effective when it is embedded in planning rather than added afterwards. 
· Anticipate barriers, for example language load, working memory, attention, anxiety, sensory needs to allow proactive design of inclusive learning experiences.
· 

Section 2: Applying your learning: deliberate practice
Timing: 30 minutes 
The second section of the seminar focuses on developing ECTs’ application of their learning through a deliberate practice activity linked to the scenario.  
Suggested activity 
The session then moves into deliberate practice. Begin with a recap of the model of deliberate practice used. Refer ECTs back to the non-example scenario they were provided with in section one of a teacher who has failed to plan for effective knowledge development. 
Allow time for ECTS to reflect on the non-example and consider what the teacher has missed or failed to account for around the different needs within the group. It would also be valuable to encourage ECTs to draw out the links to different aspects of practice, highlighting integrated practice. This isn’t just about developing adaptive teaching but also making links to other areas of practice. 
Provide a context-specific (and phase/subject) example of effectively planning for adaptive practice. This could be a video of classroom practice; a resource such as teacher lesson notes or a teacher talking through their own practice or an example case study/vignette. The example should align with the guidance given so far and give ECTs an opportunity to identify the active ingredients. ECTs should explore how the approach is enacted in practice and reflect on the importance of proactively planning for individual pupil needs, adaptive strategies to ensure all pupils can access the lesson and checking for understanding and being responsive within the lesson.
An example has been provided within the appendix here. [Schools or trusts should adapt the example to suit their specific context, focus and needs] 
ECTs could then consider an upcoming lesson they will teach and make a series of brief lesson notes on how they will deliver the main activity, using the example for support.  They should create the overview for the main activity of the lesson and then share this with a partner as part of their deliberate practice, receiving feedback and then taking time to redo. 
End this section of the session with some time for ECTs to reflect upon their learning in relation to their own practice.  
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Section 3: Action planning: personal professional development cycle
Timing: 15 minutes 
The third section of the seminar focuses on the cycle of personal professional development.
Suggested activity 
The National Institute of Teaching uses a half-termly cycle that supports ECTs to identify and discuss an area for development with their mentor, plan how to implement it, and put it into practice. They then review progress through reflection and, where possible, observation before re-doing the practice with adjustments. The cycle ends with a final review to inform future refinements, supported by fortnightly mentor meetings. However, your school or trust may have their own model for personal and professional development. Engage ECTs with questions to consider as they engage with the model and their own professional development so far. See Appendix for more information.
ECTs should then prepare a 2-minute elevator pitch outlining the focus for their personal professional development for the half term before sharing with a partner and receiving feedback. It is recommended that a model of an elevator pitch is shared first to support and scaffold ECTs in writing their own. 
 See Appendix for more information.
Moving forward
Timing: 10 minutes 
Give participant times to reflect on their learning from the session and make clear links to integrated practice and their chosen reading. 
This is also an opportunity to flag next steps on the programme including dates for any seminars and take any remaining questions.
Suggested activity:
How has this seminar supported your understanding of adaptive teaching strategies to support all pupils to make progress. As you discuss with a partner, consider how this relates to the following areas of that have been covered today:
· Adaptive teaching
· How pupils learn
· High expectations
Return to content page
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[bookmark: Appendix]Appendix 
Section 1
[bookmark: Examplescenario]Pupil Profile 1: Sam (Year 5 – Primary)
Sam is a quiet and thoughtful pupil who rarely contributes in whole-class discussions. In written work, Sam tends to produce short, underdeveloped responses, particularly in literacy. However, Sam shows strong understanding in maths and science when tasks are practical or visual, often spotting patterns quickly and explaining reasoning clearly when prompted orally.
Sam becomes anxious when asked to read aloud or produce extended written answers. In these moments, Sam may avoid tasks, ask to leave the classroom, or appear disengaged. Teachers feel Sam understands more than is often demonstrated in books.
At home, English is an additional language. Sam’s family is supportive but has limited confidence in supporting written English. Most communication at home is spoken rather than written, and Sam enjoys storytelling verbally with relatives.
Non-Example scenario
In a mixed-ability Year 5 class, the teacher delivers the same literacy lesson to all pupils using a single worksheet based on analysing cause and effect in a text. The teacher begins the lesson with a brief explanation at the front of the class, followed by independent work.
During the explanation, there are few visual supports, minimal modelling of how to approach the task, and limited checking for understanding. Instructions are given once, verbally, with no written scaffold or step-by-step breakdown.
When pupils begin the task, all are expected to complete the same worksheet at the same pace. Pupils who struggle with reading comprehension or written expression are told to “try their best” or “move on to the next question if stuck.” No alternative formats (e.g. sentence starters, visuals, guided questions, or oral responses) are offered.
One pupil with emerging EAL needs becomes increasingly disengaged and stops working, as they cannot access the vocabulary in the text. Another pupil who has identified attention and self-regulation difficulties leaves their seat repeatedly but is reminded to “focus and complete the work.” A quieter pupil who understands the concept verbally produces very little written work and is marked as having not met the objective.
The teacher circulates briefly but mainly checks who has completed the worksheet rather than how pupils are thinking or understanding. Misconceptions are not addressed during the lesson, and there is no opportunity for guided practice or feedback before independent work.
At the end of the lesson, pupils hand in their work. Several have incomplete or inaccurate responses, but the teacher moves on to the next lesson in the sequence without adjusting teaching based on outcomes.
Notes on the non-example scenario
1. No proactive planning for learner variability
· The lesson is designed around a single worksheet with no consideration of different starting points. 
· There is no anticipation of barriers such as: 
· reading comprehension difficulties 
· language acquisition needs (EAL) 
· working memory or attention differences 
· writing fluency challenges 
This results in inequitable access from the outset, rather than planned inclusion. 
2. Lack of scaffolding or guided instruction
· Minimal modelling of how to approach the task means pupils are left without a clear cognitive framework. 
· Instructions are given once, verbally, with no reinforcement through: 
· visuals 
· written steps 
· worked examples 
Pupils are expected to infer success criteria independently, which disadvantages those with weaker literacy or working memory. 
3. Task design limits access and expression
· A single worksheet is the only mode of engagement, restricting how pupils can demonstrate understanding. 
· No alternative formats are offered (e.g. oral responses, sentence stems, visuals, structured prompts). 
This leads to ability being conflated with written output, rather than understanding. 
4. Absence of responsive teaching during learning
· Circulation focuses on completion rather than understanding or thinking. 
· Misconceptions are not identified or addressed in real time. 
There is no adjustment of explanation or task based on pupil responses, meaning teaching is not responsive to need. 
5. Behaviour and engagement are not interpreted adaptively
· Disengagement (EAL pupil stopping work, pupil leaving seat) is managed through compliance language rather than exploring underlying barriers. 
· Behaviour is treated as non-compliance rather than a signal of unmet need (e.g. language access, cognitive overload, self-regulation difficulties). 
6. Inequitable outcomes are predictable and unaddressed
· Pupils with different needs experience the task very differently: 
· EAL pupil cannot access vocabulary → disengages 
· attention needs pupil cannot sustain task → disrupted engagement 
· verbally strong pupil cannot demonstrate understanding in writing → underachieves 
However, outcomes are interpreted as pupil performance rather than a design issue. 
7. Limited use of formative assessment
· The teacher checks task completion, not learning or understanding. 
· There is no structured opportunity to check understanding before independent work. 
· No feedback loop is used to adapt instruction during the lesson. 
8. No adaptive response to learning outcomes
· Despite incomplete or inaccurate work, teaching continues unchanged. 
· There is no reflection or adjustment based on evidence of pupil understanding. 
This breaks the cycle of responsive teaching central to adaptive practice. 
Section 2
Secondary example – Year 8 Science – Transfer of energy
Main activity
Pupils will explore energy transfers in real-world systems (e.g. a torch, a toaster, or a moving bicycle).
I will model one example in detail, explicitly narrating energy changes step-by-step and showing how to represent this using a diagram and key terminology.
pupils will then analyse a second example in pairs, choosing how to represent their understanding (diagram, written explanation, or structured scaffold).
All pupils work towards explaining energy transfers accurately using scientific language, with varying levels of scaffolding.
Notes on delivery
I will model expert thinking aloud, explicitly showing how to break down a process into steps.
I will check understanding throughout using targeted questioning rather than end-of-lesson assessment.
I will provide structured sentence starters before independent analysis begins.
I will revisit misconceptions immediately during circulation rather than waiting for feedback time.
Adaptive support
For pupils with EAL:
I will provide dual-coded diagrams with key vocabulary labelled.
I will pre-teach terms such as “transfer”, “store”, and “energy pathway”.
I will allow oral rehearsal before written responses.
For pupils with cognition and learning needs:
I will provide partially completed diagrams for completion.
I will reduce cognitive load by limiting the number of energy transfers initially.
I will offer guided prompts rather than open-ended explanation.
For pupils with anxiety:
I will provide clear success criteria and exemplars.
I will emphasise that multiple correct representations are acceptable.
I will build in low-stakes rehearsal before written output








Section 3
[image: ]Personal Professional Development Cycle used by the NIoT:

See Programme Guidance for further details on each step. 
Elevator pitch activity:
Prepare a 2-minute elevator pitch outlining the focus of your personal professional development for this half term.
You should consider including information on how you have/will:
· Explore aspects of your teaching practice related to adaptive teaching strategies to support all pupils to make progress.
· Identify specific aligned strategies or approaches to implement.
· Plan the execution of these strategies within your unique context. What challenges might you need to overcome?
· Monitor the impact of what you do and adjust as necessary.
· Review and reflect on the experience to inform future adjustments and refinements in your teaching practice. Including any challenges you have had to overcome.  
Return to content page
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