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[bookmark: Overview]How to use these materials
In the second year of the Early Career Teacher (ECT) programme, as a mentor, you continue to play a pivotal role in guiding your ECT towards self-directed professional growth. 
This optional material for mentors has 3 sections. They include: 
· Section 1: Review of ECT materials 
1. Recapping the theory 
2. Summary of research papers and suggested action steps
· Section 2: Overview of the half-termly programme structure using the Personal Professional Development Cycle
· Section 3: Step by step guidance to plan and complete your fortnightly meetings with your ECT
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Section 1: Review of ECT materials 
1. Recapping the evidence from Year 1
Teachers are role models
A teacher’s everyday interaction with pupils matters. In one study, pupils included teachers as one of their key role models along with their parents and friends (Johnson et al., 2016). In particular, young people cited ‘character-related qualities’ as what prompted them to look up to their teachers (Johnson et al., 2016, p.139). 
ECTs will already know that their words and actions create the climate in their learning environment. This, in turn, has the power to influence their pupils’ attitudes to learning, their behaviour and even their wellbeing (Rathmann et al., 2018). In one research study, 95% of participants cited the positive impact teachers can have on pupils’ lives as the reason they decided to teach (Davies and Hughes, 2018). 
‘The Pygmalion Effect’
As a role model, the expectancies teachers have of their pupils can impact their progress and outcomes. Research has shown that when teachers have high expectations for their pupils, their outcomes are better (Hattie, 2008; Rubie Davies et al, 2014). In fact, teacher expectancies for pupils are so significant that they can create self-fulfilling prophecies, in which pupils perform in line with the expectations that a teacher has for them, leading to a phenomenon known as the ‘The Pygmalion Effect’ (Murdock-Perriera & Sedlacek, 2018). 
There is also some evidence that these effects may be stronger for certain groups of pupils based on demographic factors such as socio-economic background, ethnicity, or gender (Jussim and Harber, 2005, p.143). Despite this research being 20 years old, current research suggests that teacher expectations continue to be influenced by pupils’ backgrounds (EEF, 2021a). 
Communicating high expectations
Simply holding high expectations is not enough, it is crucial that a teacher’s belief in pupils’ academic potential is effectively communicated to them. In communicating high expectations for all, teachers can also demonstrate the values and expectations of the school for all of its pupils. 
Teachers can share their belief in their pupils’ academic potential through what they do and say (Marzano, 2010). One way this can be achieved is by setting appropriately challenging goals for all pupils. Although simply raising aspirations without providing pupils with the necessary skills and knowledge to achieve them won’t be effective. Instead, a more holistic approach that includes improving self-efficacy, motivation, as well as providing academic support, is crucial. 
High expectations for contributions and participation
In Year 1, ECTs explored how teachers can demonstrate belief in pupils’ academic potential by maintaining high expectations for all pupils to contribute and participate in lessons. Maintaining these high expectations is crucial as this is likely to have a greater impact on their outcomes over time (Rubie-Davies et al., 2014). Therefore, it is important for ECTs to establish a culture of high participation in the classroom. 
Using feedback to demonstrate belief in pupils’ academic potential
Provide timely feedback
Another way in which teachers can demonstrate their belief in pupils’ academic potential is to give timely feedback during lessons (EEF, 2021b). ECTs are already aware that, as a teacher, they play a pivotal role in shaping their pupils' learning journeys. Whilst the evidence linking timing of feedback and academic outcomes is inconclusive (EEF, 2021b, p.19), ECTs should aim to provide timely, targeted feedback that goes beyond generic praise and instead conveys a genuine belief in each pupil's capacity to be successful. 
Use targeted feedback
ECTs will remember from Year 1 that targeted feedback is used to move learning forward. This is done by targeting specific learning gaps identified through formative assessments. This ensures teachers can share their high expectations for every pupil to progress and succeed. The feedback may link to the lesson objectives or perhaps directly to a pupils’ individual learning goals or education plan. To ensure the feedback is impactful, instead of offering general comments, teachers may provide precise guidance related to the task, the subject area, or the pupil's self-regulation strategies (EEF, 2021b). This might involve suggesting improvements to a specific paragraph in an essay, prompting the use of subject-specific terminology, or encouraging reflection on study habits.
Share the purpose of feedback 
How pupils receive feedback is as crucial as the feedback itself. Pupil motivation, self-confidence, and their trust in their teacher can all influence how they internalise and act on feedback (Black and Wiliam, 1998). By openly discussing the purpose of feedback, emphasising its role as a tool for growth rather than criticism, modelling its effective use, and providing clear and concise feedback tailored to individual needs, teachers create a learning environment where all pupils feel supported, valued, and empowered to succeed.
Extrinsic and intrinsic motivating factors
Building on Lazowski and Hulleman’s (2016) findings that motivated pupils are more likely to be attentive learners and achieve successful academic outcomes, Peps Mccrea (2020) defines motivation as a system for allocating attention, emphasising its role in directing focus and engagement in learning. As the evidence suggests, motivation plays a significant role in fostering a positive learning environment in which all pupils thrive. 
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These are external motivators that encourage behaviour through rewards or consequences. For instance, a pupil motivated extrinsically may stick with a difficult task to earn a reward like a house point, sticker, or praise, or to avoid a consequence such as detention or extra homework. 
Intrinsic Factors:

These are internal motivators connected to a pupil’s own values and sense of self. As a teacher and role model, you can shape pupils’ attitudes and values, which influence their behaviour. For example, by consistently promoting the importance of persistence when facing challenges, you instil the value of practice as a path to improvement. Consequently, an intrinsically motivated pupil may persevere with a challenging task, understanding that sustained practice leads to growth. 
]
Building on the EEF's (EEF, 2021c) focus on intrinsic motivating factors, Mccrea (2020) highlights that while both extrinsic and intrinsic motivators can achieve well-behaved pupils, intrinsic motivation is more likely to lead to lasting behavioural change, as it fosters self-regulation without dependence on external rewards.
How to boost pupils’ intrinsic motivation
Experiences of success can increase pupils’ confidence and motivate them to invest effort to achieve further successes (Coe et al., 2014; Gutman & Schoon, 2013). Building on this idea, Mccrea (2020) suggests that motivation is shaped by emotional responses to experiences rather than being a fixed character trait, offering a perspective for understanding how success can influence pupils’ engagement and behaviour in the classroom.
Monique Boekaert (2010), formulated eight ‘Principles of Motivation’, which outline how motivation operates in the classroom and how prior experiences, of success or failure, satisfaction or frustration, affect pupils' investment in learning. 
Secure success
As teachers, ECTs can influence pupils’ resilience and beliefs about their ability to succeed by ensuring that all pupils experience meaningful success.
Success drives motivation
ECTs can motivate pupils by helping them to experience success when learning. However, there is a careful balance to strike when doing this. If a problem or activity is too tricky or too easy, pupils are unlikely to get the same sense of achievement (Willingham, 2009). Therefore, it is important that ECTs strive to set their pupils challenging but achievable tasks. This is sometimes referred to as ‘desirable difficulty’ (Bjork & Bjork, 2011), meaning that pupils are able to successfully complete tasks but the process requires sufficient effort on their part to achieve this. Teachers should address the feeling of discomfort head-on with pupils. The better pupils understand that this discomfort is a sign that they are learning, the more likely they are to engage in it without losing motivation.  
Boost buy-in
Using positive language  
Teachers are role models for their pupils and they can influence attitudes, behaviours and values (Epstein et al., 2008). Therefore, what teachers say about learning and how they say it can be hugely influential on pupils’ motivation and their buy-in (Boekarts, 2010). 
2. Summary of research papers 
Early Career Teachers have read these summaries as part of their self-study. You may wish to read them before your first mentor meeting to guide your discussion on which reading they will explore further this half-term. 
	Reading 1
	Reading 2
	Reading 3



	[bookmark: Reading1]Reading 1: Questioning Pygmalion in the twenty-first century: the formation, transmission, attributional influence of teacher expectancies. 
Lisel Alice Murdock-Perriera and Quentin Charles Sedlacek (2018)
This paper explores how teachers’ expectancies can affect pupils’ achievement. Expectancies refer to the beliefs teachers hold about how well individual pupils are likely to perform. These expectancies can then shape a teacher’s expectations (the standards or behaviours they communicate), which in turn influence pupil outcomes. The paper suggests that teachers may, often without realising it, give more attention or encouragement to pupils they believe will do well. This idea is known as the ‘Pygmalion Effect’ (Rosenthal and Jacobson, 1968), which describes how expectancies can shape behaviour and lead to unfair differences in outcomes. While some research supports the ‘Pygmalion Effect’, others argue the findings are flawed. This indicates that there is little evidence that teachers form expectancies information gathered from other teachers.
Murdock-Perriera and Sedlacek note that when teachers share information about pupils with other teachers, it can help colleagues understand individual needs. However, they caution that this can also cause problems when the information shared is irrelevant or framed through negative interactions. Teacher expectancies can perpetuate through communication with other teachers and pupil characteristics, forming a ‘recursive cycle.’ This refers to a repeating pattern in which a teacher’s initial beliefs about a pupil influence their behaviour towards that pupil, which then affects the pupil’s performance and reinforces the original belief. Over time, this cycle can continue across different teachers and school years, making it difficult for pupils to change how they are perceived.
The authors suggest that teachers should take deliberate action to break these negative cycles.
Related ITTECF statements 



	[bookmark: Reading2]Reading 2: Antecedent Strategies to Promote Appropriate Classroom Behaviour
Lee Kern and Nathan H. Clemens (2007)
Kern and Clemens examine how behaviour and environment interact in education. They argue that punishing pupils for negative behaviour is less effective than improving the environment that influences it. The authors promote the use of antecedent strategies, which aim to prevent behavioural and academic problems before they occur. The term antecedent comes from the Latin and means ‘before’ or ‘preceding’. The paper claims that these strategies, that are put in place prior to problematic behaviour, are more likely to create a safe and predictable environment. They produce rapid results by reducing triggers and enhancing the overall quality of the learning environment.
The paper recommends beginning with class-wide strategies and then adding individual approaches when specific pupils need extra support. Examples include establishing clear rules, matching instruction to pupils' levels, and incorporating pupils’ interests. The authors also emphasise the importance of assessment to plan effective interventions and suggest using strategies at school-wide, class-wide, and individual levels. They highlight that antecedent strategies should be part of a comprehensive approach, including effective instruction, to manage and prevent disruptive behaviour.
Related ITTECF statements 



	[bookmark: Reading3]Reading 3: Motivation interventions in education: A meta-analytic review
Rory A. Lazowski and Chris S. Hulleman (2016)
Lazowski and Hulleman explore two main types of motivation—extrinsic and intrinsic—and how they affect pupils’ learning. Intrinsic motivation, linked to enjoyment and interest, enhances focus, resilience, and academic success. However, motivation typically declines as pupils progress through school, with limited interventions addressing this issue.  
The authors examine 15 theoretical frameworks related to motivation, such as achievement emotions, self-efficacy, and social belongingness, presenting interventions to evaluate their effectiveness. Findings suggest that motivational interventions can improve pupils’ engagement and outcomes, but success differs depending on the framework used. Most interventions are cost-effective, and combining them may enhance results, though this requires further research. 
The study underscores the importance of teacher expertise and professional development to successfully implement motivational strategies, noting current limitations in these areas. Overall, the research supports the potential of motivational interventions to improve pupil outcomes, emphasising the need for strategic application and further exploration of combined approaches.
Related ITTECF statements 
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[bookmark: Section2]Section 2: Overview of the Personal Professional Development Cycle 
The Personal Professional Development Cycle replaces the weekly actions your ECT had in Year 1. Their self-study materials will still include some suggested actions to support the planning and delivery of the cycle. However, you should discuss what is most appropriate for your context and needs with your ECT during your mentor meetings. 
To ensure your mentor support is tailored to meet your ECT’s needs, each meeting will have a specific focus as seen in the diagram below: 
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Meeting 1: Prepare and plan
You and your ECT will explore the area for your ECT’s development this half-term relating to behaviour and relationships. Prior to this meeting, your ECT should have completed the first part of their self-study. This includes the three research summaries and a reflection task. You should also have conducted your first lesson observation. Your discussion with your ECT will draw on:
· your week 1 observation data; 
· the 3 research summaries provided (optional reading);
· your ECT’s reflections from their self-study; and
· any current targets they might have. 
You will then work alongside them to select which research will most support their development. Together you will plan how to implement this into their teaching practice, within your context. 
Early career teachers will then complete the second part of their self-study in which they’ll critically engage with their chosen research paper. The self-study will enable them to build on their prior learning and experience as they gain deeper insights in to what the underpinning evidence says.  
They will then put their plan into practice, making notes and reflecting on the impact then making adjustments during the ‘do’ phase. 
Meeting 2: Review and adapt
Prior to this meeting, you should complete lesson observation 2. You’ll review the impact so far with your ECT, using their reflections, your observation notes and pupil data to identify where possible changes may be required to ensure all pupils are making progress. 
ECT’s will then re-do the practice, again monitoring the impact and reflecting each step of the way. 
Meeting 3: Final review and next steps
Before the end of the cycle, you’ll conduct your final observation of the term. You’ll then use this meeting to collaboratively review and reflect on the experience of implementing the improvement to inform future adjustments and refinements in their teaching practice.

[bookmark: _Hlt161149832]Click here to return to the contents page.



[bookmark: Section3]Section 3: Preparing for your mentoring meetings  
The following framework provides a structure to support discussions between you and your ECT. A series of questions are provided for each section of the process and a suggested set of action steps linked to each of the pieces of reading. For those ECTs who may require some additional challenge a set of further action steps has also been provided. You may wish, of course, to select an action step that specifically meets the needs of your context. 
Meeting 1: Prepare and plan 
	Wellbeing check-in
Check in on how they are feeling and any points they would like support with. 
If you have any concerns about your ECT’s well-being, you should raise this with your Induction Tutor. 

	Starting the meeting
Check that that they have completed Section 1 of their self-study and that they have their notes with them. 

	EXPLORE 

	Share your feedback from lesson observation 1. This should be done using the NIoT Six step observation and feedback model or you school/trust model. 
Discuss any other targets or goals that your ECT currently has. 

	Prompt your ECT to share their reflections from Section 1 of their self-study. You may want to ask them: 
· Which area of your self-study do you feel you would like to explore further? 
· What does the research say about this? 
· How does this relate to what you are seeing in your classroom? 
How far do these reflections align with your observation and pupils data?
Is a pattern emerging that identifies a likely area for development this half-term? 

	SELECT 

	Having explored the possible areas for development, you should jointly agree on the research reading and focus for development for the half-term. For some ECTs, this may be an opportunity to be stretched and challenged. 

	PLAN 

	[bookmark: _Hlk152933698]Refer to the action steps related to the chosen reading in appendix 1. Choose one which best supports your area of focus. For some ECTs, you may wish to stretch them by agreeing on an additional action. 
You may also wish to select your own alternative focus area that more specifically meets the needs of your context but is related to adaptive practice. 

	Prompt your ECT to think specifically about their class/classes. How can they apply the research to implement the chosen strategy or approach and meet the unique needs of your pupils and classroom context?

	Ask them to consider any barriers or challenges that could hinder the development of the identified approach or strategy. Support your ECT to plan how they could address these challenges. 

	Plan together the specific steps needed to implement the chosen teaching strategy in their classroom. What resources or materials will they need? Could they observe another colleague part of the plan? 

	Discuss how to measure progress. Your observations will focus on this. 
Together, identify realistic and measurable goals for the changes they intend to make in their teaching practice. Agree what it would look like if it was effective. 


Meeting 2: Review and adapt 
	Wellbeing check-in
Time to ask how your ECT is feeling and if there is anything they would like support with. 
You may wish to check how they are managing their workload and review any upcoming possible pinch points in the school’s calendar. 
If you have any concerns about your ECT’s well-being, you should raise this with your Induction Tutor.

	Ask your ECT to share their reflections on the do phase of the Personal Professional Development Cycle. What went well? What changes have they made and why? What challenges did they encounter? Encourage them to use pupil data to support their reflections. 

	Share your feedback from lesson observation 2 using the NIoT observation and feedback model or your school/trust model. The focus should be on the actions included in the agreed plan. You should refer to the criteria agreed in Meeting 1 to measure impact. Does your observation align with your ECT’s reflections? 

	Agree on any adaptations that need to be made to the plan for the next phase – re-do. Does your ECT need any further support? Are they ready to be challenged? Refer to appendix 2 for suggested extensions to the action steps.
Revisit the criteria for measuring what success will look like for your ECT and their pupils. 


Meeting 3: Final review and next steps 
	Wellbeing check-in
Ask how your ECT is feeling and if there is anything they would like support with. 
If you have any concerns about your ECT’s well-being, you should raise this with your Induction Tutor.

	Prompt your ECT to share their reflections and notes from the re-do phase of the cycle. Ask them to use pupil data to support their findings. 
You may wish to discuss the following: 
· What aspects of the implementation were successful, and why? 
· Does this mirror the suggestions within your chosen research? Was there anything that didn’t align with the evidence and why not? 
· What challenges did you face and were they any barriers that you couldn’t overcome? Why?

	Share your feedback from lesson observation 3 using the NIoT observation and feedback model or your school/trust model. The focus should again be on the actions included in the agreed plan and any changes made during your last meeting. You should refer to the criteria measure impact. Does your observation align with your ECT’s final reflections?

	Planning next steps: 
Discuss how this cycle will inform your ECT’s future practice. What would they do differently next time? How has it developed their understanding of how to apply the theory and evidence to their own practice?
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[bookmark: RelatedECFStatements]Related ITTECF statements
High Expectations 
Learn that…
1.1. Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.
1.2. Teachers are key role models, who can influence the attitudes, values and behaviours of their pupils.
1.3. Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils from their starting points is essential.
1.4.	Setting clear expectations can help communicate shared values that improve classroom and school culture.
1.5.	A culture of mutual trust and respect supports effective relationships.
1.6.	High quality teaching has a long-term positive effect on pupils’ life chances, particularly for pupils from disadvantaged backgrounds.
1.7.	High quality teaching is underpinned by positive interactions between pupils, their teachers and their peers.
1.8.	Pupils’ experiences of school and their readiness to learn can be impacted by their home life and circumstances, particularly for EAL pupils, young carers, and those living in poverty.
Learn how to…
Communicate a belief in the academic potential of all pupils, by: 
1.a. Using intentional and consistent language that promotes challenge and aspiration. 
1.b. Setting tasks that stretch pupils, but which are achievable, within a challenging curriculum. 
Demonstrate consistently high behavioural expectations, by: 
1.e. Creating a culture of inclusion, respect and trust in the classroom that supports all pupils to succeed (for example, by modelling the types of courteous behaviour expected of pupils).
1.g. Applying rules, sanctions and rewards consistently in line with school policy, including where individual pupils have an agreed tailored approach, escalating behaviour incidents as appropriate.
Managing Behaviour 
Learn that…
7.1. Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment.
7.2. A predictable and secure environment benefits all pupils, including younger pupils, but is particularly valuable for pupils with special educational needs.
7.3. The ability to self-regulate one’s emotions affects pupils’ ability to learn, success in school and future lives. 
7.4. Teachers can influence pupils’ resilience and beliefs about their ability to succeed, by ensuring all pupils have the opportunity to experience meaningful success.
7.5. Building effective relationships is easier when pupils believe that their feelings will be considered and understood.
7.6. Pupils are motivated by intrinsic factors (related to their identity and values) and extrinsic factors (related to reward).
7.7. Pupils’ investment in learning is also driven by their prior experiences and perceptions of success and failure. 
Learn how to…
Develop a positive, predictable and safe environment for pupils, by:
7.a. Establishing a supportive and inclusive environment with a predictable system of reward and sanction in the classroom. 
7.b. Working alongside colleagues as part of a wider system of behaviour management (for example, recognising responsibilities and understanding the right to assistance and training from senior colleagues particularly where pupils exhibit unacceptable behaviours). 
7.e. Using consistent language and non-verbal signals for common classroom directions. 
7.f. Using early and least-intrusive interventions as an initial response to low level disruption.
7.k. Working with the SENCO, other SEND specialists or expert colleagues if a pupil needs more intensive support with their behaviour to understand how the approach may need to be adapted to their individual needs.
Build trusting relationships, by:
7.l. Liaising with parents, carers and colleagues to better understand pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations. 
7.m.  Consistently applying the school’s behaviour policy, including where individual pupils have an agreed tailored approach.
Motivate pupils, by:
7.n. Supporting pupils to master challenging content, which builds towards long-term goals. 
7.o. Providing opportunities for pupils to articulate their long-term goals and helping them to see how these are related to their success in school.
7.p. Helping pupils to journey from needing extrinsic motivation to being motivated to work intrinsically.
Develop pupils’ self-regulation by:
7.q. Helping pupils to think through scenarios before they occur and using cues to help them recall agreed upon behaviours. 
7.r. Providing new opportunities to exercise self-regulation and for the youngest pupils to practice impulse control.
Professional Behaviours
Learn that…
8.1. Effective professional development is likely to be sustained over time,  building knowledge, motivating staff, developing teaching techniques, and embedding practice.
8.2. Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement.
8.3. Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
8.4. Building effective relationships with parents, carers and families can improve pupils’ motivation, behaviour and academic success.
8.5. Teaching assistants (TAs) can support pupils more effectively when they are prepared for lessons by teachers, and when TAs supplement rather than replace support from teachers.
8.6. SENCOs, pastoral leaders, careers advisors and leaders and other specialist colleagues also have valuable expertise and can ensure that appropriate support is in place for pupils.
8.7. Engaging in high-quality professional development can help teachers improve.
8.8. Teacher attitudes towards inclusion and SEND are a key determinant in the school experience of pupils with SEND.
8.9. Research evidence can vary in its level of reliability, which is determined by how the research was conducted and other factors that might introduce bias, such as the level of independence. High quality research communicates methods and limitations transparently.
Develop as a professional, by: 
a) Engaging in professional development focused on developing an area of practice with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practice. 
c) Seeking challenge, feedback and critique from mentors and other colleagues in an open and trusting working environment. 
d) Engaging with research evidence by accessing reliable sources, seeking support for how findings can inform practice, and monitoring the impact of applications.
e) Reflecting on progress made, recognising strengths and weaknesses and identifying next steps for further improvement.
Build effective working relationships, by: 
f) Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school

Click here to return to the contents page.


[bookmark: Appendix1]Appendix 1: Suggested action steps
A series of suggested action steps have been provided for each of the readings. These are supported with specific examples for each phase. 
	Reading 1 action steps
	Reading 2 action steps
	Reading 3 action steps


[bookmark: Reading1actions]Reading 1 - Possible action steps
Consider one of the following which draw on the work of Murdock-Perriera and Sedlacek (2018): 
1. Intentionally communicate high expectations through daily interactions
	EYFS
	Consistent use of positive body language and encouraging phrases, for example, smiling, nodding, and saying ‘You’re really trying hard, keep going!’ during small-group activities.

	Primary
	Use of specific praise that focuses on effort and process, for example, ‘I can see how carefully you checked your work before answering - great perseverance.’

	Secondary
	Clear and consistent routines, such as greeting pupils at the door with positive affirmations, maintaining eye contact, and acknowledging contributions from all pupils.

	Specialist – SEND setting
	Use of verbal and non-verbal affirmations, such as thumbs-up gestures or personalised praise cards, to show belief in pupils’ capability.

	Specialist – Alternative Provision setting
	Calm, predictable tone and body language to build trust, with short, affirming feedback



2. Use feedback and questioning to show belief in pupils’ ability to improve
	EYFS
	When pupils give a partial answer, model the correct response and encourage repetition, for example, ‘Let’s say it together—great effort!’

	Primary
	Use follow-up questions to guide pupils towards the right answer, for example, ‘You’re nearly there. What else could it be?’

	Secondary
	Provide verbal feedback highlighting what went well and what to refine next, linking it directly to success criteria.

	Specialist – SEND setting
	Use scaffolded questioning supported by visuals or prompts to help pupils self-correct and experience success.

	Specialist – Alternative Provision setting
	Deliver short, focused feedback using positive framing, for example, ‘That’s a solid start. Let’s build on it together.’



3. Show belief in every pupil’s potential
	EYFS
	Use encouraging phrases such as ‘I knew you could do it’ and celebrate small successes with smiles or stickers to show that every effort matters.

	Primary
	Publicly acknowledge pupils’ persistence, for example, saying ‘You kept trying until you got it right, that shows real determination,’ to reinforce that effort leads to success.

	Secondary
	Give pupils roles of responsibility such as peer explainers or group leads to demonstrate trust in their abilities and promote self-belief.

	Specialist – SEND setting
	Personalise encouragement using communication aids or praise cards to show that each pupil’s effort and progress are valued.

	Specialist – Alternative Provision setting
	Recognise progress verbally and consistently, for example, ‘You’ve made real progress since last week, I can see the effort you’re putting in,’ helping pupils feel respected and capable.





[bookmark: Reading2actions]Reading 2 - Possible action steps
[bookmark: Reading3actions]Consider one of the following which draw on the work of Kern and Clemens (2007): 
1. Establish clear and predictable routines to prevent off-task behaviour
	EYFS
	Use a visual timetable with picture cards showing each part of the morning routine to help pupils feel calm and ready for transitions.

	Primary
	Begin every lesson with a consistent starter activity and use clear verbal cues such as ‘In three, two, one—eyes on me’ to signal focus.

	Secondary
	Follow a consistent lesson structure such as recap, input, practice, feedback so pupils know what to expect and can settle quickly.

	Specialist – SEND setting
	Use individual now-and-next boards to support pupils who find transitions difficult and need visual reassurance.

	Specialist – Alternative Provision setting
	Follow a consistent lesson structure such as recap, input, practice, feedback so pupils know what to expect and can settle quickly.



2. Plan for purposeful questioning to maintain engagement
	EYFS
	Prepare simple, open-ended questions such as ‘What do you notice?’ or ‘What might happen next?’ to encourage curiosity and active participation during group activities.

	Primary
	Plan specific points in the lesson to pause and ask targeted questions that check understanding, ensuring all pupils are involved through strategies like cold calling or mini whiteboards.

	Secondary
	Use a mix of quick recall and higher-order questions to sustain focus and challenge thinking, directing questions to different pupils to maintain engagement across the class.

	Specialist – SEND setting
	Use scaffolded and visual prompts when questioning, for example, providing picture choices or sentence starters to help pupils respond confidently.

	Specialist – Alternative Provision setting
	Plan questions that allow for success and build confidence, such as starting with accessible recall questions before extending to more open discussion once pupils are engaged.



3. Maintain an appropriate and purposeful pace of instruction
	EYFS
	Use short bursts of focused teaching followed by quick, active tasks to keep attention high, for example, introducing a new sound and then immediately practising it with actions.

	Primary
	Break explanations into small, clear chunks and use brief, intentional pauses to allow pupils time to process before moving on.

	Secondary
	Keep delivery brisk and purposeful by varying tone and questioning to re-engage attention, while avoiding long pauses that may lead to off-task behaviour.

	Specialist – SEND setting
	Use a visual timer to show how long each part of the lesson will last, giving pupils predictability and helping them manage focus and transitions.

	Specialist – Alternative Provision setting
	Deliver instructions clearly and concisely, maintaining momentum while allowing short pauses for pupils to check understanding and ask questions privately if needed.




Reading 3 - Possible action steps
Consider one of the following which draw on the work of Lazowski and Hulleman (2016). 
1. Hold all pupils to high standards by insisting on accuracy and precision
	EYFS
	When a pupil gives a partial answer, repeat what they said and prompt with, ‘Let’s listen carefully and try that again using our best sounds.

	Primary
	If a pupil gives an incomplete response, acknowledge the effort and ask, ‘Can you add the correct word we used in yesterday’s lesson?’ to encourage precision.

	Secondary
	During questioning, avoid accepting half-answers; instead, say, ‘You’re close—can you refine that using the correct terminology?’ to reinforce subject accuracy.

	Specialist – SEND setting
	Use sentence stems or visuals to help pupils expand their answers, guiding them to say the full response rather than settling for partial understanding.

	Specialist – Alternative Provision setting
	Maintain calm insistence on accuracy by saying, ‘You’ve got the idea - let’s work together to get the exact answer,’ balancing support with expectation.



2. Use language that celebrates the learning process, not just the outcome
 
	EYFS
	Praise effort by saying, ‘You kept trying until you got it. That’s brilliant learning,’ to show that persistence is valued.

	Primary
	Use phrases such as, ‘I can see you’re improving each time you try,’ to highlight progress rather than just correctness.

	Secondary
	Frame feedback around growth by saying, ‘Your answer shows real progress since last lesson. Let’s see how we can take it further.’

	Specialist – SEND setting
	Reinforce persistence with visual or verbal praise like, ‘You worked really hard on that step, now let’s try the next one together.’

	Specialist – Alternative Provision setting
	Recognise small wins by saying, ‘You stuck with it even when it was tough; that’s how real learning happens,’ to build motivation and self-belief.



3. Create a safe learning environment where pupils feel confident to take risks
	EYFS
	Plan encouraging phrases such as ‘That was a great try, let’s have another go together’ to normalise mistakes and build pupils’ confidence to keep participating.

	Primary
	Use calm, consistent language like ‘You’re nearly there, think back to what we did yesterday’ to show that getting things wrong is part of learning and to reduce anxiety.

	Secondary
	Model positive responses to error by saying, ‘I can see where you were going with that - it’s a common mix-up,’ before guiding pupils to the correct answer, showing that error is safe and expected.

	Specialist – SEND setting
	Use visual reassurance such as a thumbs-up or smile and repeat positive phrases like ‘You can do this, let’s take it step by step’ to build trust and persistence.

	Specialist – Alternative Provision setting
	Keep tone calm and predictable, using phrases such as ‘You gave that a go, and that’s what matters - let’s look at it again together’ to show belief in the pupil’s ability and maintain emotional safety.
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[bookmark: Appendix2]Appendix 2: Levelling up your action step
Reading 1 – Extending your action step
· Plan your feedback and questioning in advance to communicate belief in every pupil’s ability to improve. Anticipate likely pupil responses and prepare prompts that guide them from partial understanding to deeper reasoning. Use your tone and phrasing to show that you believe in their success.
· Go beyond affirmations by linking positive feedback explicitly to learning behaviours and outcomes. Use language that connects effort to achievement, for example, ‘The reason that worked so well is because you kept checking your ideas,’ so pupils understand why their actions lead to success. This deepens their motivation and helps them internalise high expectations as part of their own learning identity.
Reading 2 – Extending your action step
· Plan the rhythm of your lesson to balance input, interaction, and reflection. Vary the pace intentionally, speeding up to sustain energy during clear explanations and slowing down at key points to deepen understanding. Use transitions, questioning, and short reflection pauses to keep all pupils engaged and ensure every change of pace has a clear purpose linked to learning and focus.
· Design and explicitly teach routines that promote pupil independence as well as consistency. Explain why each routine matters, model it clearly, and provide time for pupils to practise and refine it until it becomes automatic. Once established, use subtle cues such as visual signals or brief reminders to maintain predictability while fostering self-regulation and calm transitions.
Reading 3 – Extending your action step
· Plan questioning sequences that build from accuracy to depth. When pupils give a correct answer, follow up with a probing question that requires them to justify or apply their understanding, such as ‘How do you know?’ or ‘Can you give an example?’. This approach not only reinforces precision but also develops reasoning and ensures that accuracy leads to genuine mastery.
· Use feedback that explicitly links effort to strategy, helping pupils understand why their persistence led to progress. For example, say, ‘You improved because you checked your work carefully and used the model,’ to make the connection between action and achievement clear. This approach helps pupils internalise effective learning behaviours and develop a stronger sense of ownership over their improvement.
Click here to return to the contents page.
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[bookmark: Appendix3]Appendix 3: Observation and feedback model – Year 2
1. Praise strengths: Following the observation of your ECT, identify a specific area of their practice where you have observed improvements. This could be linked to a previous action step you have set and should be related to their Personal Professional Development Cycle for the half term. Encourage the ECT to reflect on why it was successful and the impact it will have on pupils.​
2. Probe areas for development: Using your observation notes and pupil data, probe areas of your ECT’s Personal Professional Development plan that may need further development. You may wish to refer to the summary of their related research reading in Section 1 of your self-study. 
3. Set precise actions: Following your discussion, identify a specific action step for your ECT to work on relating to their Personal Professional Development focus.  To ensure that they understand how the action step can be implemented, you may wish to create success criteria jointly with your ECT.​ The suggested action steps provided earlier in this self-study can also be used to support you with this. 
4. Plan based on actions: Work with your ECT to review and refine how they will implement their action step, again referring to the suggested action steps provided earlier in this self-study if necessary. 
5. Practice based on plan: Using the plan and success criteria you and your ECT have co-created, support them to practise implementing their action step. Providing feedback based on the success criteria, ask your ECT to repeat this until they are confident that they can implement it as planned. 
6. Follow-up: Plan a follow-up observation of your ECT to see the action step related to their Personal Professional Development being put into practice in the classroom.
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These are external motivators that
encourage behaviour through rewards or
consequences. For instance, a pupil
motivated extrinsically may stick with a

difficult task to earn a reward like a
house point, sticker, or praise, or to
avoid a consequence such as detention
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These are internal motivators connected
to a pupil’s own values and sense of self.
As a teacher and role model, you can
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influence their behaviour. For example,
by consistently promoting the
importance of persistence when facing
challenges, you instil the value of
practice as a path to improvement.
Consequently, an intrinsically motivated
pupil may persevere with a challenging
task, understanding that sustained
practice leads to growth.
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